ACEV Child and Family Centers'
Programs in Earthquake
Affected Region

Social Return on Investment
Analysis Report

Prepared by:
Aysegul Tasitman

40-@- ‘ ) Kog University Social Impact Forum

MOTHER CHILD EDUCATION FOUNDATION KUSI F



SOCIAL VALUE

INTERNATIONAL

Statement of Report
Assurance

Social Value International certifies that the report

ACEV Child and Family Centers’ Programs in Earthquake
Affected Region Social Return on Investment Analysis Report

satisfies the requirements of the assurance process.

The assurance process seeks to assess whether or not a report
demonstrates a satisfactory understanding of, and is consistent with, the
Principles of Social Value. Reports are independently reviewed by qualified
assessors and must demonstrate compliance with the Social Value report
assurance standard in order to be certified. The Social Value report
assurance standard can be downloaded from the website socialvalueint.org.

Assurance here is against the Principles of Social Value only and does not
include verification of stakeholder engagement, report data and calculations.

Awarded 20/01/2026

et VI

g l -
7

Signed

ASSURED REPORT
Mr Ben Carpenter SOCIAL VALUE
Chief Executive Officer '

Social Value International

Social Value International is the global network focused on social impact and social value. We are the global network for those with a professional interest in social impact and social
value. We work with our members to increase the accounting, measuring and managing of social value from the perspective of those affected by an organisation’s activities, through
the standardised application of the Principles of Social Value. We believe in a world where a broader definition of value will change decision making and ultimately decrease inequality
and environmental degradation.

Disclaimer: Social Value International will not be responsible for any actions that an organisation takes based upon a report that has been submitted for assurance. An assured report
does not grant Accredited Practitioner status te the author/authers of the report unless it is part of a full application for Accredited Practitioner status.




This report was prepared between March - December 2024 and is based on research
conducted through literature review, desk research, online and face to face interviews

and surveys with ACEV beneficiary target groups and programs stakeholders in the
earthqua ke area.
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1. Executive Summary

The report provides an in -depth analysis of the social impact of the programs
implemented by the Mother and Child Education Foundation (ACEV) in its centers in
the earthquake affected region between June 2023 and August 2024. Prepared using
gualitative and guantitative research methods within the framework of Social Value
UAANGEAAANde NAKY r  fipkes thid #haGid veds the tagsforgtive impact
of the programs on various stakeholders in qualitative and quantitative terms and
presents the social value of this impact and the social return on investment.

According to the analysis results, it was determined that ACEV generated 6.82 TL of
social value (SROI ratio 1:6.82) for every 1 TL of resources invested in the program.

Present Value
(Total Present Value (PV))

679,012,512.89

Net Present Value
(Present value excluding investment)
Net Present Value (PV minus the investment)

579,492,793.23

Social Return on Investment
(Value per amount invested)
Social Return (Value per amount invested)

6.82

The Social Return on Investment (SROI) approach aims to reveal the social value

experienced by stakeholders by expanding the analytical perspective to quantitatively
address less tangible effects that are often overlooked in existing economic analyses.

Unlike the rigid economic (efficiency) returns (direct or indirect) offered by cost

benefit analyses, the SROI approach captures more by considering
tangible and intangible) that stakeholders themselves consider valuable.

all impacts

(both
Such an




approach allows for the expression of typically qualitative outcomes in quantitative
terms, enabling the identification of issues such as psychological recovery in the
post -traumatic process, increased confidence as a parent, and the defense of
women's rights.

The SROI approach complements and integrates the findings of ACEV's 2005 report,

A>e-e NANRGA I AAKT rgr e R @cENr Ot e e grovidn®ZaOored, e A
comprehensive picture. In this context, the fact that the interventions addressed the

stakeholders in the aftermath of the post -traumatic experience of the earthquake,

adds another dimension to early childhood and parental empowerment. Pr ograms
targeting early childhood, as mentioned in the literature, have been proven to achieve

critical goals such as r educing post -disaster trauma and accelerating the
normalization process (UNICEF, 2011; PreventionWeb). The results of the prepared

SROI report also demonstrate that these goals have been achieved.

The graph -1 below shows the percentage of value created for all stakeholder groups.

Value distribution according to stakeholders

3% 2% 2%
{+]

= Mothers (OEP, ADP, EDU, HDB)

= Children (participated in OEP 5-years-old, 4-years-old program, library activites)
Fathers who received a certificate from the father program

= ACEV center managers/coordinators and teachers

u Other stakeholders

The distribution of this total social value clearly demonstrates that the program has
achieved its primary objectives. 65% of the total value was experienced by children
participating in early childhood education programs, indicating that this group
experi enced the most change in their cognitive, social, and emotional development.
The second group of stakeholders experiencing the most change was mothers. While
28% of the total value represents the changes experienced by mothers, the third
group experiencing  the most change, at 3%, was fathers who received certificates
from the father program.
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The analysis reveals that among stakeholders with high participation levels,

rdf AQRGOAAA ©?2A0QeBNr ANaE&N ekr NeEWNDR nAcEAdO? AAEA"

k NgAP RX fedAf kNreADZ AtN ! AMGSr BAJdA AcNA
findings are consis tent with scientific evidence (Shonkoff et al., 2012; PMC) that early
childhood education and care services provide psychological and cognitive protection

by buffering the negative impacts of trauma on neurodevelopment in children

exposed to trauma.

The report identified some negative changes experienced by employees (decreased
socialization, psychological fatigue, less hope for the future) and showed that
supporting employees in post -disaster environments is a critical area of learning. In
lightoft hese findings, itis recommended that ACEV Child and Family Centers be seen

as a fundamental investment in post -disaster recovery and, considering the high
value they create, be prioritized for scaling in future recovery and development plans.

2. Purpose of the Social Return of Investment and Analysis
2.1 Background ‘!
The Context of Early Childhood Education in Turkey

Education is a broad concept that begins within the family and encompasses a variety

of learning processes across multiple domains starting from the moment a baby

enters the world. Preschool education, which targets children in the early childhood

period b etween 36 and 72 months, helps children begin school equipped with the
necessary skills for successful learning. In other words, early childhood education
(ECE) not only supports developmental progress between 36 and 72 months but also
provides long -term b enefits by improving educational outcomes in later years.
Carneiro and Heckman (2004) argue that the substantial public and private
investments made in preschool education yield significant long -term economic
returns, making them among the most profitable social investments. Data from the
World Bank (2009) corroborates this view, highlighting that the foundational skills
underpinning adult life are primarily developed during the early years of life, especially

from birth to six years of age. Conversely, chi Idren who fall behind in their personal,
social, or economic development during the 36 V72-month period face greater
difficulties in growing and developing in harmony with their peers, leading to
increased costs to compensate for these disparities.

In Turkey, various governmental and non -governmental institutions deliver Early
Childhood Education (ECE) services, including the Ministry of National Education, the

Social Services and Child Protection Agency, the Ministry of Labor, local authorities,

and universities. Alongside these state actors, several civil society organizations such

as the Mother Child Education Foundation (ACEV), the Foundation for the Support of
geBNAyr geact UOMEGUR AADZ AtN !rreQdAndeA

L All institutional abbreviations are presented with their English descriptions followed by their Turkish
acronyms.
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(CYDD), as well as international organizations like the World Bank and UNICEF, also
neew DN M>M rr NeW dONr uU©8AKA8Q0R NnNPnUs

Early childhood education has been recognized both as a service and as a human

right, and significant progress has been made globally to expand access to preschool
education. In Turkey, early childhood education has also been prioritized; however,

accordin f A e C . MHEducdtignrfor All (EFA) Global Monitoring Report (2013), while
Turkey has made notable strides in improving enrollment rates in primary and
secondary education and in addressing gender disparities in education, it remains

among the countries  that have not yet achieved the target of at least 70% preschool
enrollment by 2015.

| QQe DY AT Ae At N JeaEcADZ =AAtyr n~nnns a&Nnea&cAaR Annat
Turkey lack access to early childhood education and care services. It is estimated that

42,388 new childcare facilities would be needed to reach the OECD average of 80.6%

pres chool enroliment. The report also reveals that in metropolitan areas, the number

of early childhood education centers is insufficient to meet the demand of the

growing child population. Parents widely believe that preschool education before

primaryschool ANADZ aAe Wdr dk AN gBnaeeW NBNAAr dgA keat Ot g2
RABGA"yr reQdAXK QeADHAdeAr R gAQA? DYA? naEef eaNrr dA
musical, artistic, communication, and self -sufficiency skills, as well as greater self -

confidle AQNR AAAT?2AF N DNWNAenBNAAR ADAnaAAandeA Ae Sec
sharing, discipline, equal opportunity, classroom adaptation, peer socialization, and

reduced maternal caregiving burden.

uBnAoOa eR >&dr Nr A MAGAr >t dADZIeeDZ AANDZ! AMGyr fe

>@Edr Nr NBN&?f AT ARANE AAA?cAA DI r AraANaEr DAL r &? n ¢
development but also their psychosocial well -being. These crisis conditions (whether

DA, ENQOA e& qADZHENOAU OAA ADZN&r NAr ARRNOA A Ot gAL
thesene f AAdWN Xa&drt RAQAe@Er %X At ce?ft na&aNrQteeA ND2Q
END2 Qg Af At NdeEe dBnAQOaA ©A At N Ot dADZr KdRN AADZ r A G
support development (Pala, 2022).

Investments in early childhood education particularly benefit those most at risk, for

instance, children from families with low income levels or low parental education.

Although significant progress has been made in Turkey in the past decade regarding

early childhood education, participation remains limited and unevenly distributed.

>eBnAceNDZae OQe?AnAcdNr "dat rdBgAAxE gEae ANWNArR r ?¢
preschool enrollment rate remains low (around 30%), and the rate for children from

low -inco me families falls below that of both wealthier families and the national

average.

yt N NAEat e? At Nr At An rAcE? Qs OAt cABAABAEA] eA f Nka
affected Hatay and other provinces, disrupted education for children at multiple levels

from preschool to primary school. Psychosocial support activities played a critical role

in filling the educational gaps created by post -disaster crises. The rapid
reestablishment of educational programs in container cities was instrumental in



helping children return to a daily routine resembling their pre -disaster lives and

supporting their adaptation within a short period. During this process, high -quality

NAcEA™ Ot ADZeeDZ naef eaABr QeAA&dk?ANDZ ner gadw NAT
emotio nal development.

In Turkey and Syria Earthquake Crisis: 100 Days , Save the Children (2023) reported

At AN At N OcEdrdr RAr RAc REeB eW N&E& AADZ Heindn Ot d AL
continued to diversify. The report underlined the increasing need for civil society

support in education, health, and psychosocial assis tance. In response to these needs,

the Turkish Ministry of National Education (MoNE) implemented a series of initiatives

to restore educational continuity and provide psychosocial support.

The foundations of ACEV were laid between 1982 and 1986, through one of the first

comparative research studies conducted with 3 V5-year-old children and their

mothers livinginlow  -income urban neighborhoods. Findings from this study revealed

that children  who attended preschool institutions and whose mothers participated in

the Mother Child Education Program demonstrated higher 1Q scores and academic

achievement compared to those who received no education at all (Pala, 2022).

Moreover, mother education programs have long -term impacts, they not only

enhance the overall development of the child but also empower mothers, who are key

figures within the family, thereby improving family well -being and fostering multiple

nerdgadWN AcAAr ReeBAAdeAr Uu©AUBADB8KkA[I B8R HA?AAER
socioeconomically disadvantaged households that cannot provide sufficie nt
developmental support, parental education can be critical for long -term

DAY NAenBNAAAK ©e?2AQeBNr u©AU8B8AO8KkA[f8R A?AAER A =Nt
providing high -quality early childhood education, through either mother education,

preschool insttu AdeAr R e& keatR r dNADZ ner dadW N NRRNC
DAWNAenBNAAR Sdat dBnAQOaAr AAradA? dAae T e?Af AD2K

In 2009, ACEV launched the  First Step to the Future  project, which included the Child

Education Program (CEP) developed for children aged 60 V72 months to prepare

At NB Reac naedBAc" rQteeks ytN naeef cAB r?2nneca NDZ Ot
and behavioral skills such as number recognition, spatial orientation, sequencing,

matching, comprehension, and story str ucturing. These findings are consistent with

the indicators observed in the 2024 social impact assessment conducted by KUSIF for

ACEV, which ident R NDZ ¢BnaeeW NBNAA-r dA Ot dADZENAY r Rd AR
including pencil control, attention and concentration, coloring, counting, reading,

library use, writing skills, and overall academic progress.

Educational Inequalities, Language Development, and Field -Level Impacts

As demonstrated in the Education Reform Initiative report (2009), social inequalities
have a substantial impact on access to preschool education. In Turkey, the positive
correlation between income level and accessibility to preschool education has
deepened existing social disparities, leading to unequal ¢ ognitive and psychomotor
development among children from different socioeconomic backgrounds. The only

way to address these disparities is to make preschool education universally accessible



to all children. Research has shown that even participation in a one -year preschool
program significantly improves academic achievement.

fee dAraAAQSURMer Rréschpals Project  (a three -month summer school
neef €dABU S Ar Re?ADZ ae ner dgadWNAT JGARA?NAON Ot ¢ A D3
literacy and numeracy skills, and particularly their language development. Similarly,

one of the most prominent child -centered findings in our social impact research is
related to changes in language development, specifically improvements in speech
abilities. Mothers described this transformation as follows: Al RANE At N NAEat e? At

child was affecte d W k NQABN Af? &Nrr ¥ NG Oe? ADAaAn rnNAt{ k?2a
At AQA AADZ ANAEANDZ tens aAe Nina&eNrr At NBr NAWNr VA

In the academic literature, programs such as First Step to the Future and ECE
Summer Preschools , as well as other studies, emphasize the importance of language
development during preschool years. They further note that children learning a

second language (in addition to their mother tongue) often experience significant

progress in social adaptation, socio -emotional regulation, and physical development.

Another notable transformation observed in the fieldwork involves improvements in

Ot d A DZeN Acare habitsl AARcording to impact studies conducted in Hatay,

| DB ABAAR AADZ gA'" AAANNRR ! AMGyr naeef €aABr NAOQe? AT
at least one year o f preschool education to develop regular hygiene and nutrition

routines such as washing hands and faces and brushing teeth, while also fostering

essential life skills like eating independently, using the toilet, and dressing themselves.

Mothers interviewed  under the First Step to the Future  project similarly reported that

the programs not only improved fine motor skills (e.g., holding a toothbrush properly)

but also helped children adopt and sustain positive daily habits.

A L AMGyYr  « "ABEMNaAE? BA >t ¢gADZ A At N ! F N,osePoftlied r Ar A N
main recommendations focused on designing systematic and sustainable services

that support early childhood development. These services should encompass

environmental, psychological, social, and cognitive factors while providing

developmentally  supportive space design, materials, and educational programs. In

such sustainable learning environments, peer groups who learn together also develop

friendship and social bonds, which n urture both emotional and cognitive growth.

Through preschool education, children begin to learn responsibility, self -advocacy,

AADZ &NrnNOA Reac eantNaery «&dftar AADZ &NrneArdgkdAd.
adulthood, they are more likely to understand and internalize the norms of the society

they live in, developing a strong sense of trust. This process reduces shyness and

enhances social adaptability (Ergtden et al., 2020).

f JADYAFr RaEeB ! AMGyr dBnAQA Arr NrrBNAAR JAQA? DIAT
with rules, sharing, maintaining order, and positive relationships with siblings and

peers, show that these social -NBeade AAA DNWNAenBNAAr r AGENAT AL
psychosocial, ve rbal, and cognitive skills both in preschool and during their transition

to primary school. Among the child -centered change chains identified in the

research, one of the most striking is how improvements in speech, self -confidence,

10



socio -emotional development, self -care, and motor skills are interlinked all
culminating in school readiness as the ultimate developmental outcome.

Family -Level Transformations and Parental Empowerment

Participation in preschool programs triggers change not only in the child but also

within the entire family system, including mothers, fathers, and other caregivers. The

neef €ABr ¢BNnANBNAANDZ gA oAAAr R ! DBr ABAAR AADZ gA"
targeted ¢ hildren and parents, have demonstrated the most widespread effects

among mothers and fathers in areas such as psychological well -being, self -care, and

awareness of their rights.

igBdAAE e?AQeBNr ~NeEN ekr NeWNDzZ dA ! AMGyr NAEAC
participated in these programs reported a series of positive transformations (Bekman

& Kocgak, 2011). They expressed that, compared to the past, they now evaluated

themselves more pos itively, feeling more valuable, courageous, and self -confident as

women, and becoming more proactive in striving for personal change. The programs

AKre NAt AAQONDZ Beat NaEry reQdAAK AgWNr k' JdAQ&ENAr AT
participants even expre ssed a desire to continue their education or start working,

AAK? r AcEAAGA?T At N kaceADNaE NBnemsNeBNAA NRRNOAr eR .
=Nt BAAR A >NBAXKQ8B8AAGR ~nns Us

The short -term changes observed in these mothers have shown long -term impacts.

' Bea&eN &NONAA rraA?DZ Re?ADZ At Aan Ot ADZENA Ster N B
education programs and who attended preschool were more likely to start work later

in life and to ho Id higher -status jobs (Pala, 2022).

=Nr e ADZ ADHW D2 AAK AcEAAr ReeBAndeAr R Beat Ne&r NBnt A
helped them recognize their children as individuals, fundamentally transforming the

mother \child relationship. They reported changing their behavior and

communication styles, leadin g to a significant reduction in the use of negative

discipline methods. Mothers described themselves as calmer and more patient

toward their children. This strengthened the mother VOt  ADZ ke ADR dAQ&NAr gAT
confidence in their parenting abilities. The se positive changes also improved spousal

relationships, as mothers felt more comfortable expressing themselves to their

partners. The personal empowerment achieved through these programs thus

strengthened women both in their roles as mothers and within th e family dynamic.

Participants of the Mother Support Program (ADP) reported that they continued their

Ot  ADZENAYyr ND2 QArndeA Aan teBN At ce?ft WAEde?r AOQa
emotionally supportive learning environments. Interviews conducted during the

researchre W NAANDZ At AN Beat Nery AAAdA?DANr AenAcDZ At Nd &
as a result of the program. They reduced their use of harsh or negative disciplinary

methods and adopted calmer, more patient approaches. In other words, mothers who

participated in  the ADP replaced negative communication patterns such as shouting

or hitting with positive parenting practices like explaining reasons, using verbal

communication more effectively, and relying less on punishment.

11



feat{ Nery ekrNeWArdeAr R At Ndae rne?rNr &EN¥NAANDZ r
kNt AWdeaes fAAt Ne&r SN&EN dgAJdAdAAAT JARAK?NAQNDZ dADZ &

ACEV programs, as they observed and supported the application of the methods
learned by mothers. Over time, fathers became more involved in caregiving and
educational activities, showing increased awareness, emotional closeness, and
engagement with their children and spouses. Improvements were noted in reducing
negative discipline pr  actices, providing children with choices, preparing supportive
environments, and establishing clear household rules. Collectively, these behavioral
changes enhanced overall family communication and cohesion.

The transmission of parental characteristics to children, and how these influence the

Ot ADZr DNW NAenBNAA Ar AN d ADZW d D2-rRldtdr fabidisy N A DZ
including socioeconomic and sociocultural conditions, intra -family relationships,

child -rearing attitudes, parental role modeling, and educational awareness. For this

reason, childrearing must not be left to chance but instead guided intentionally within

e N

r?nnecadW%¥N AADZ ARecBNDZ RABGAT NAWJdaEeABNAAr uCr A

2019). Organizing adult education programs and support groups for families not only

rAENAP AL NAr At N OAnAQdadNr eR AAK AQaeaEr dgAWe

enhances collaboration between families, teachers, and students. Family participation
ensures tha t the objectives of educational programs are correctly understood and
effectively implemented within a framework of family Meacher cooperation.

AW N

>eAr Ne? NAAAT R Ot ADZENAYyr AAAdgA?DANr AenAcDZ r Ot ee AR

psychological well -beingi BnaeeW N uAABAS8KNA AAtBAt R n~NnnnUs

®AENAANAA nAeandQdnAndeA dA Ot ADZENAYr ND2 QAAdeA

knowledge and skills required for effective childrearing. As parents become more

informed about the various dimensions of parenting, they experience increased
awareness of their rights and responsibilities and a higher level of personal self -
confidence. One of the central goals of family education is also to actively involve

fathers in educational processes (Gir & Kurt, 2011).

Compared to the numerous programs developed for mothers and children, there are

relatively few educational programs designed specifically for fathers, both in Turkey

and globally. The Father Support Program (BADEP) was created in 1996 by Prof. Dr.

SevdaBet BAA AADZ mceRs Ea&s AJdUDANB ©AU8B8AO8KkA[ 8 dA
expressed demand from mothers who had participated in the Mother yChild
Education Program (Kartal, 2005). The program was developed based on the
understanding that fathers, when provid ed with suitable learning environments, can

also experience positive transformations in themselves, their families, and their

communities.

BADEP offers fathers, who often lack spaces to discuss fatherhood roles and share

their experiences, an environment for mutual exchange and problem -solving. It is a
scientifically grounded program developed to enable fathers in Turkey to take on a

more act W N AADZ ner dgadW% N ceAN dA At NdaE Ot ADZENAYT
ndat RAAt N&Er 7te nAaeAPdrénthinSAppditdZogtatn (EDAM G yrevealed

&ENTr

DA

r NWNEAK nerdadWN kNt AWdqeacAAX AADZ NBeadeAAK Ot AAT

objectives, including i mprovements in psychological well -being, greater paternal

12



responsibility, enhanced family bonding, and increased appreciation for family
relationships.

Improved communication between fathers and their spouses was one of the

rdf A\QRALOAAAN RGADHAFr dgA ! AMGyr reQdAXK ¢dBnAQA &ENr N
attitudes toward their children, partners, and themselves. Other studies comparing

RAAt Nar yor befbré dndl after participation confirmed an increase in open and

NRRNOAQWN OQeBB?AdQAAdeAR t dFft Adtérin copiifutiomto N nce f &2
family harmony and emotional resilience.

Summary and Relevance for the SROI Framework

gyt N Ni ANArdg%N keDZ ®eR &Nr NAcOt AADZ RNADZ NW d DA A
programs demonstrates that early childhood education and family empowerment

initiatives produce both short and long term impacts across multiple dimensions of

individual and commu nity well -being. These outcomes align strongly with
dAANEAAANde AAKAT &ENQef Ad' NDZ ReEABNRectr ReaE reQdgAKX
as a clear contributor to measurable social value creation.

'A At N Ot ¢gADZ ANWNAR At N eacf AANd' AAde Aydisastaf An NcEW N/
QeAANi Ar 20t Ar AtN n~nnpnve ©At cABAANBAcGA[ AADZ oAnrA
observable improvements in cognitive, motor, linguistic, and socio -emotional

development, as wel | as school readiness. By fostering learning environments that

promote communication, self -expression, and social cohesion, ACEV helps children

rebuild psychological security and resilience following traumatic experiences. These

developmental gains represe nt long -term social value by reducing future costs

associated with education, social adaptation, and health services.

'nA At N RABJQA" MOeNyCRId EdéchiGny Program  , Mother Support
Program , and Father Support Program contribute to measurable behavioral and
psychosocial transformations among parents. Mothers report increases in self -
efficacy, self -worth, and emotional stability, while fathers demonstrate enhanced
involvement, communication, and positive discipline withi n the household. These
outcomes foster improved family dynamics, reduced domestic stress, and greater

gender equality in caregiving responsibilities, generating indirect benefits that extend

beyond the immediate household to the broader community.

'A At N OQeBB?AdA"™ AADZr"rANBr ANWNAR ! AMGyr dAdAdA
in access to early education, especially for families in socioeconomically

disadvantaged or crisis -affected regions. By closing opportunity gaps in early

childhood and s upporting parental engagement, ACEV strengthens the social fabric

and lays the foundation for more equitable development. These systemic outcomes

correspond to high social return on investment (SROI) ratios, as they reduce long -term

dependence on remedial services and contribute to the development of human

capital essential for sustainable growth.

13



yt N ecf AN AndeAyr QeArdr ANAA AAJPF ABNAA-baBefjat T Aek
practice as reflected in literature from the World Bank (2009, 2015), UNESCO (2013),

AANDZ ANADHA? rrOQteKAEr r?20t Ar ©OAU8BAO8KkA[8R =Nt BAATF
within th e global movement advocating for early childhood development as a

fundamental human right and a strategic investment.

UA Qe AQA?r dqeAR ! AMGy r ©Qavd praghuniinyr(idiéigidtRg dRill A A d,
development, parental education, and community resilience) demonstrates

significant and enduring social value. The evidence presented through decades of

research, coupled with recent post -earthquake interventions, illustrates that the

ecf ANG ArndeAyr dBnAQa Ni ANADZ A" NAA kNreADZ ND2 QAA
psychosocial well -being, social cohesion, gender equality, and long -term societal

resilience, all of which are crit ical dimensions of an effective Social Return on

Investment analysis.

2.2 Mother Child Education Foundation

Since its establishment in 1993, the Mother Child Education Foundation (ACEV) has
been working to ensure that every child, from the earliest years of life, grows up safe,

healthy, and happy. ACEV develops and implements scientifically grounded
educational programs for children, parents, and young women in need across Turkey.

Keepin g children at risk at the center of its work, the Foundation aims to minimize

the negative effects of poverty, social inequality, disasters, and migration factors that

significant A ? ADN&B d AN O thdj# Ridd NeslopmeRtN A A

Guided by this core approach, ACEV continues its efforts in all disaster situations that

t AWN naeceRe?ADZ ADZNa&r N ¢dBnAQAr eA Ot ¢aimZE™MAyYy r DN W
organization works to ensure that children remain safe and that their development

and learn ¢ AT NAWJdaEe ABNAAT AN r?2nnecAaND3s ytAAyr ntr
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provinces, ACEV launched humanitarian -focused activities across much of the

disaster -affected region. At the same time, it began to observe local conditions from

a child -focused perspective, examining the services and opportunities available for

children.

Through interviews with children, families, public officials, and civil -society
organizations operating in various sectors, ACEV conducted on -site assessments to
understand the circumstances facing children. Building on these findings, the
Foundation initi ated detailed studies to determine what kinds of support could be
provided to children and parents in temporary accommodation areas, taking steps to

identify the most suitable intervention model. Drawing on both its field research and

decades of institutio  nal experience, ACEV established Child and Family Centers within
temporary housing sites in the earthquake -affected region.

Under a cooperation protocol with the Ministry of Family and Social Services, three
ACEV Child and Family Centers were established at different locations:
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Within the Child and Family Centers the following programs are implemented:

1. Early Childhood Education Program: Developed by ACEV specialists for five -
year -old children, this program aims to support all areas of child development,
particularly language, social, emotional, and cognitive skills to ensure children

AcN &NADZ aAe rAAEA r Qt ee As efl onNcientiicgpiindgleBy r  DANr ¢ f

such as age appropriateness and comprehensive coverage of all
developmental domains.

2. Book and Toy Libraries: Each center includes a library space where children
aged 3 to 14 can participate in age  -appropriate play and learning activities,
including scheduled reading times. These activities help children spend quality
time with peers, develop social interaction s kills, and establish regular reading
habits. The same spaces also function as study rooms for children aged 7 to 14,
offering a safe and supportive environment for homework and exam
preparation.

3. Mobile Learning Unit: Through a specially equipped mobile vehicle, ACEV
reaches children and women who do not have access to the fixed centers,
delivering educational and psychosocial support directly to remote or
underserved areas.

=NAGNWdAFT At Arn nAcENAAr nAAr A DNOQdr W N -tmngN dA
ACEV also recognizes the need to support parents living under post -disaster
conditions. Accordingly, the Foundation has implemented the Parental Support

Program , designed to strengthen post -disaster parenting skills, alongside a localized

version of the Mother Support Program adapted to the specific needs of the affected

regions.

In addition, aiming to empower and improve the well -being of women living in
temporary housing, ACEV has revised its existing POWER Programme to suit the
earthquake context. The program focuses on women aged 18 and above, supporting

the development of life skills, resilience, and psychosocial well -being. For adolescent
girls aged 14 to 18, ACEV implements a complementary program titled POWER
Programme for Young Women , designed to foster empowerment, social connection,

and emotional support during recovery.

2.3 Details and Objectives of the Programmes

Qt
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affected 11 provinces, ACEV focused its efforts on observing the conditions of children
in the affected regions and analyzing the services and opportunities available for
them. Through consultations with relevant stakeholders, and after assessing the
prevailing circumstances, particularly for children and parents, ACEV decided to
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provide targeted support programs for children and families living in temporary
accommodation areas.

Building on its extensive institutional experience, ACEV established Child and Family
Centers in temporary accommodation sites across the earthquake -affected region.

The programs implemented at these Child and Family Centers are structured under
two main domains:  Child Programs and Adult Programs

1. Child Programs and Activities

0 Early Childhood Education Program (OEP) for 5 -year -old (summer
and winter terms )

4-year -old Program

Toy and Book Library Activities

Mobile Learning Unit Workshops

O« O¢ O«

2. Adult Programs and Activities
0 Mother Support Program (ADP)
0 Parental Support Program (EDU)
3 Mother Support Program
3 Father Support Program
O geBNAyr esecef €ABr
3 POWER Programme (HBD)
3 POWER Programme for Young Women (GHBD)

The social impact assessment conducted by KUSIF focused on the outcomes
experienced by each program and its stakeholders, including beneficiaries, direct and
indirect participants, program facilitators and coordinators, civil society organizations
operatin g in temporary accommodation centers, and other related stakeholders.
Within this framework, and with the support of ACEV program implementers, a
separate Theory of Change has been developed for each program to capture and
evaluate its specific pathways of change and impact mechanisms.

ACEV Programmes: Theory of Change

To measure the impact of the programs implemented in its centers, ACEV developed
a distinct Theory of Change (ToC) for each program designed for different target
groups. The process of formulating these theories of change enabled the Foundation
to clearly define the purpose of each activity and to identify the specific outcomes
objectives required to achieve that purpose. This stage holds a critical place within the
overall impact measurement framework.

The ToC represents a critical thinking approach to program design, observation, and

evaluation. Describedas AA @ceADBAniG A nAAAG A KeQeBeadWN Rea
AQAade Al A AiDmaBsetieNundamental building blocks of a project and the

relationships between them, illustrating how long -term goals can be achieved. In
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other words, the ToC outlines the impact pathway by linking activities, outputs, and
intended outcomes. While showing what a program aims to achieve and how it plans

to reach that goal, the Theory of Change also establishes the causal relationships
between activities and the final intended impact. The Theory of Change provides three
key benefits:

0 It helps to understand the types of outcomes generated by the program.
0 It clarifies the connections between the expected outcomes that lead to
impact.
0 It enables stakeholders to visualize progress toward the ultimate goal. 2

In October 2024, with the facilitation of the research team and with the

contribution of ACEV program implementers, two online workshops were held to

develop draft theories of change for each program. While preparing ACEV's Theory
of Change, two workshops were held with the ACEV team. The first workshop
provided information about ToC. During the workshop, questions such as what the

theory of change is, how it is prepared, and what purpose it serves wer e discussed in
order to ensure that all employees were o n the same page. Subsequently, a separate
ToC was prepared for each program at the centers operating in the earthquake

affected region. The coordinators or employees of each program participated in these

activities. Following these sessions, the researcher finalized the individual ToCs.
Through this work, the positive outcomes planned to be achieved with the
programmes, and its impact goal were defined. The detailed ToCs presented below

define the intended positive transformations and impact goals that ACEV aims to
achieve through the programs implemented at its Child and Family Centers.

Including ACEV staff/team in the development of the ToC is critically important to the
reliability and depth of social value analysis. Those workshops are not merely a
technical preparation process, but also a strategic learning space where the
organizatio n collectively defines its own goals, expected impact, and priorities.
Discussing and clarifying the desired outcomes before the analysis begins, makes the
underlying logic of the programs visible and ensures that the social values to be
measured are based on the experiences of stakeholders. Furthermore, this
collaborative process contributes to the SROI report becoming not just an analysis but

a tool for organizational learning and continuous improvement.

The flow of the report aims to present the process, the ToC's presented below were
developed based on the insights from the organizations, therefore they were
presenting only intended positive outcomes. In the following chapters, the outcome
mapping with s takeholders will be presented and in the chapter where the outcomes
are quantified the final chains created on all the insights are being presented. The
reason for this flow is to present the process and highlight the possible difference
between what is ex pected and what is really happening.

1. Child Programs and Activities

2 https://kusif.ku.edu.tr/wp -content/uploads/2023/03/MaximiseYourlmpact -1.pdf
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Detailed outcome goals have been defined for each

program (OEP the 5 -year -old, the

4-year -old Program, the Library Activities, and the Mobile Learning Workshops) ,

Screen time
decreases for

the 3-year-old
workshops age group

appropriate Children's
for their psychological
well-being
development J——

earthquake
Socializes

with peers

taking into account the respective age

groups and program activities.
Figure -1:Outcome goals of library activities for 3
year -old group

The outcomes intended in the Library
Activities for 3 -year -olds implemented
in the earthquake -specific centers are
illustrated in the diagram in Figure -1

For this age group, activities are
designed in line with their
developmental needs and include
movement -based games, art and
storytelling activities, and free play
sessions.

Motor skills
develop

Becomes
more creative/
uses their
imagination

Language
skills Age-

4 Years- improve Age- appropriate

Develops
socio-
emotionally

Feels
psychologically

relieved

Self-care
skills develop

Figure -2: Outcome goals for 4 year -old
program

The Library Activities for 4  -year -
old aim to support the core socio -

old appropriate _y, | development of emotional development of

Program skills children after

an earthquake children in this age group.

The diagram in Figure -2 presents
the intended outcomes planned

for children participating in the 4 -
year -old program.
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Socializes
with
peers
Succeed
in school Remain in Children's
sychological
Children aged the formal p\,re”.bef-,g
6'?;?;32 ;hae education —» fter an
||
ST Develop a /1 system earthquake
reading
habit
Children
avoid
harmful
habits
Art
workshop
Cﬁildrer; inl Children's
. villages lee psychological
Readlng psychologically well-being
relieved after after an
books trauma earthquake
Free play
time

Theory of Change: 5 Year

-Old Program (OEP)

Figure -3: Outcome goals of library activities for
6-14 ages

Children aged 6 to 14 benefit
from the library activities. In each
center, library schedules are
organized according to the
specific needs of the container
settlements, with different time
slots allocated for each age
group. Within the libraries,
children participate in activities
such as doing homework,
reading books, and playing age -
appropriate board games with
their peers. Further details are
presented in Figure -3.

Figure -4: Outcome goals of mobile
learning workshops

The diagram in Figure -4 presents
the intended outcomes planned

for children within the scope of

the Mobile Learning Unit
Workshops.

The initial phase of this program
was implemented in villages
ARRJAQAANDZ 7 dnt
Gaziantep.

2 DA UST

The outcome goals for each program were identified in collaboration with the
program facilitators. Below is the ToC for the Early Childhood Education Program
designed for 5 -year -old children.
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Figure -5: ToC of 5 year -old program (OEP)

Motor
skills
develop
Develops
mentally Academically
be successful
Socially and ed‘:c‘[a:ts;lal L ChlldeS
L academically ge aware o
Spyear Old Language ready for the their own
rogram »  skills school. . otential
(OEP) improve il o P
socially
successful
Develops
socio-
Becomes emotionally
aware of
their own
needs
Self-care
skills
develop
Ultimate Goal: Thelong -A N&B ?2 AAdBAAN feAA eR ! AMGyr MAGA"
Program (OEP) isdefinedas ANAAk AgQAF At N Ot ADZAe cNAKge N At Nd ¢

need that guided the identification of this ultimate goal is ensuring that the child can
achieve academic and social success, particularly throughout their educational
journey. The program is implemented in two seasonal formats (the summer and
wi nter) during the respective terms.

Impact Goal:

The impact goal of the program for preschool

-aged children is defined

asAQt  ADZENA A r
program aim to reach five

reQdAA AADZ AQADA B d QO BatiiNv&rBidhg\dfither
-year-old children who have limited or no access to

preschool education, supporting their core developmental domains (such as social
emotional, cognitive, and language development) and their school readiness.
Accordingly, the key areas of outcomes identified to assess progress toward this
impact goal include physic al, cognitive, linguistic, social
self-care skills, all contributing to the overall readiness of the child for formal
education.

2. Adult Programs and Activities
Theory of Change: Mother Support Program

The Mother Support Program, which began implementation in the fall term of 2023
across all three centers, is a parent education program delivered once a week for 1.5

-emotional development, and
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hours over a 26 -week period. It is designed for mothers whose children attend the
Early Childhood Education Program at the centers.
Figure -6: ToC - Mother Support Program (ADP)
Learns about The mether has
activities that the knowledge 1o Children’ll
will help her support the ereal or
spemler::a\iy —_—> child's —> l:he s:r?'oz)l
time with child SR
Knows the
child's
developmental
EIEES The mather has
mEEki”-Sm
Sopporthe Age-
Mather P— i;‘f;;ﬂk appropriate
Support m"g:m::;; development of
Program and with children children after
Bl an earthquake
Has knowladge The
about sexual mother's Children's
renr;;::rtive well-being psychological
heaith improves well-being
after an
earthquake
Takes
time for Mother
el socializes
Feeling
capable -
courage to
Has a place be a mother
to share Peer
with other learning
O develops
Ultimate Goal: yt N ?2 AAdBAAN feAA R ! AMGyr 9featNa
AAt N t NAAAtLt T DAWNAGNBNAANeRADZE §RAZNA ARAMNaaghnt N NAE

this program, it is aimed for mothers to gain the knowledge and skills necessary to

support both their own well -k Ng AP

Impact Goal:

AADZ At Nd & Ot ¢ ADZENAY r

Two separate impact goals have been identified, one for mothers and

another for children (indirectly). The impact goal related to children is defined as

Beat Ne& t AWdA?P At N

ANONr r Acr
Within this scope, the program focuses on mothers who possess up

AR

rs gAAr

knowledge and awareness of child development. On the other hand, the impact goal
AAt N Beat Nxar -krNMddiNiche R

related to mothers themselves is defined as
is closely linked to

her sense of competence and confidence in motherhood. In the

analysis, the outcomes experienced by mothers (both in their personal lives and in
their interactions with their children) will be taken into consideration to assess

progress toward these impact goals.

t NAAATL T

Ant N

21

r?2nnecean t
-to -date

nNAK

r



Theory of Change: Parental Support Program

At the centers, the Parental Support Program was implemented for the first time
during the summer term of 2023 as a six
implementation continued in the fall term of 2023.

Figure -7: ToC - Parental Support Program (EDU)

-week parent education program, and its

Caregivers
socialize
Parents/caregi
Vers are aware
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condition
Parents'/
caregivers’
well-bein
Knows how to B
B after an
access social
support earthquake
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Mother resources are Age-
Support appropriate
Program Becomes well developrment of
A children after
EDU informed about
( ) P an earthquake
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with children
Father as::;z}iﬁhe Children's
Support : . - psychological
Program importance o well-being
(EDU) strong family T . after an
i e famil v
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becomes
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caregivers support
their children's
Communication development and
between ) well-being after an
spouses. Gain earthquake
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of child
protection
Have
knowledge
about child
development
UltimateGoal: Yyt N ? AAdBAAN FTeAA R | AMGyr &A&cGNAAAK
" < < < 2 - ~ < < aA w R
dA Ar-e r NnAcEAAN f eEe? nr Rece BeAat Nac&rtheAhadldy RAA L Ncr
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development and well
enable parents to acquire the knowledge and skills that support their own well

as well as healthy communication and relationships within the family specifically
between mothers and children, fathers and children, and between spous es.

-being

Impact Goal: Two separate impact goals have been identified: one for parents (or

caregivers) and one for children (indirectly). The impact goal related to children is

defined as AQAGNF W N&r r?2nneaca Ot d ADZeN Aldeing albdN $hél Ke n BN A A
NA @At e ? Fhk iMpadt goal related to parents themselves is defined as AOAcENT? g% Ncr &
well-k NgAF  ARAN&E At N InNh analysis? the, dutdoines experienced by
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caregivers (mothers and/or fathers) will be examined in relation to both their personal
lives and their interactions with their children. At this stage, outcomes within the
family environment will also be identified and included in the overall analysis.

Theory of Change: POWER Programme and POWER Programme for Young
Women

The POWER Programme, designed for women and girls, began implementation in

the summer term of 2023 as weekly 1.5 -hour sessions over five weeks. By the fall term
of 2023, the program had also been extended to villages reached by the mobile
learning unit.

The POWER Programme for Young Women, targets girls aged 14 V18 and aims to
empower adolescent girls. It consists of six sessions, each lasting two hours, and was
launched in 2024.

Ultimate Goal of POWER Programme: gyt N ?2AAdBAAN FfeAX eR | AMG
Programme for women is defined as AneBNA AAt gAF AQadeA Ae BNNA At
ANDZ DNBAADZ Va

Impact Goal of POWER Programme: The impact goal of the program for women is

defnedas AneBNA Rte tAWN Ni nNeEdNAONDZ NA&at e? At Nr  AAD:
r NAAANBNAArT kNQeBdA?f ARAaEeN R At Nd&e ANNDZ AADZ &gt
The impact goal of the POWER Programme for Young Women differs. It aims for girls

aged 14 V18 to experience change by the end of the program, specifically by

ADAWY NAendgA? AtN AkdAdar ae DZENAB AADZ nAAA Reac At
0dxx0?Br AAAOQONr VA
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Figure -8: ToC - POWER Programme (HDB) and POWER Programme for Young Women (GHDB)
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At the beginning of the impact analysis, focus group discussions were conducted
directly with stakeholders (target groups) to understand whether the anticipated

outcomes, and any other positive or negative outcomes beyond those identified had
actually occu rred.

Following these discussions, it was observed that while many of the outcomes
experienced by the target groups aligned with the initial expectations, new and
unplanned outcomes had also emerged. In other words, the focus group analyses
provided an opportuni  ty to compare the outcomes outlined in the overarching ToC
with those prioritized by stakeholders themselves.

ytdr OeBnAcdreA ENWNAANDZAtAA reBN e?2A0QeBNr
did not fully overlap with the experiences of direct beneficiaries, and that stakeholders

identified new types of outcome they considered more meaningful and valuable from

thei r own perspectives.
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2.4 Scope of Analysis

y d B NThé& Social Return on Investment (SROI) analysis assesses the activities of the
ACEYV programs for the period June 2023 - August 2024.

Program activities r The program activities evaluated within the scope of the analysis

are as follows:

1. Child Program and Activities
Early Childhood Education Program for 5 -year -old (OEP - summer and

(0]

O« O¢ O«

winter terms )

4-year -old Program

Toy and Book Library Activities
Mobile Learning Unit Workshops

2. Adult Programs and Activities

O¢ O«

O«

Mother Support Program
Parental Support Program
3 Mother Support Program
3 Father Support Program
geBNAyr @&cef cABr
3 POWER Programme
3 POWER Programme for Young Women

®?cEner N eR At NThé manurpoderof the SROI analysis conducted is to
understand and evaluate the impacts and social value created for stakeholders

At Ee? Tt

At N AOagWdgadNr eR AtN ! AMG naeef cAB dA

on the data and assessments obtained fro m the analysis carried out in 2023
periods, a baseline reference point has been established. The SROI analysis will
contribute to planning the program, which will continue in subsequent years. When
planning for future years, i  t will be possible to set impact targets by referring to this
reference point, and subsequently, the success of the program can be evaluated more

clearly.

-2024
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3. Methodology

The analysis is based on the social return on investment (SROI) methodology. The
primary purpose of applying the SROI methodology is to understand and account for
the social value created in the lives of stakeholders due to activities by assigning
financia | value to the social value created, allowing the social value created to be
compared with the investment made.

The SROI assessment consists of the following stages:

1. Establishing the scope and identifying stakeholders

2. Mapping of outcomes

3. Evidencing (measuring) outcomes and giving them value

4. Impact calculation

5. Calculation of SROI

6. Reporting and using data for decision -making

The SROI analysis was conducted by applying the Social Value Principles. 3

Table 1: Social Value Principles

Social Value Principles

Involve
stakeholders

When we talk about impact, we refer to the changes that occur

on people and the environment which means on stakeholders.
When measuring and managing these changes, it is essential to
identify and involve your stakeholders in the process.
Stakeholders are t he individuals or organizations that experience
change as a result of your activities, and they are undoubtedly the
ones best positioned to describe that change. This principle
emphasizes that both the definition of value and the way it is
measured should  be informed by those who are affected by or
who influence the activity. Therefore, stakeholders should be
identified, informed, and actively included in all stages of the
planning and implementation processes related to your target
groups or beneficiaries.

Understand
what changes

Under this principle, we seek to understand how change occurs,
evaluating it by examining not only positive and negative
changes, but also intended and unintended ones. Different types
of change may lead to different impacts for different

stakeholders. The changes experienced by stakeholders can be
either positive or negative. This principle focuses on
understanding how the changes expressed and evidenced by
stakeholders actually take place, emphasizing the importance of
their perspectives and lived experie nces in defining impact.

3 The Principles of Social Value

- Social Value International.  https://www.socialvalueint.org/principles
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Value the things Value refers to the relative importance of different changes. This
matter principle emphasizes focusing on the changes that your
stakeholders consider most important. If you know your
stakeholders well (meaning you have involved them throughout
all stages of the process) you can identify which of the various
changes are most significant from their perspective. However,
there will always be changes that you may not be able to
AANDOdNnAANs Yt Aayr atr da dr Nrr N/

stakeholders what matters most t o them!
Only include Determine what information and evidence should be included in
what is material your sources to conduct an impact assessment of your products,

services, and activities and present an impact framework to your
stakeholders. One of the most important decisions to be made is
wh ich changes to include and which to exclude in your impact
table/framework.

Do not It is important to determine the value of the change that has
overclaim occurred as a direct result of the activities for which the program
is responsible. This principle emphasizes the need to identify
other individuals or organizations that may have also contribut ed

to the observed changes. By doing so, it helps to avoid making
unrealistic or exaggerated claims of impact beyond what the
program has actually achieved.

Demonstrate the basis on which the analysis may be considered
Be transparent accurate and honest and show that it will be reported to and
discussed with stakeholders. Being transparent is not limited to
financial accountability; it also includes being open and
accountabl e about the impact created. This principle requires
that every decision taken and every action implemented be
clearly explained and thoroughly documented.

Ensure that the appropriate verification of results is in line with
the decisions being supported. In cases where results are being
Verify result reported to external audiences and/or are supporting significant
decisions, independent assurance is required.

Be responsive Pursue optimum social value based on timely decision -making
and support by appropriate accounting and reporting.

Yyt N reQdAAX dBnAOA AANAAKT rqr AdBNDZ aAe &ENWNAK
implemented in centers operating in earthquake -affected regions on different target

and participant groups. In this study, focus group interviews were conducted first to

identify the changes experienced by the stakeholders. Then, surveys were conducted

with various stakeholder groups to understand the extent of the changes

experienced.

27

At

)



Interviews were conducted face -to -face in the field with the mothers, fathers, women
and girls who benefited from the support programmes. ACEV headquarters
employees and center managers/coordinators participated in the interviews online.
Online interviews  were conducted through the Zoom platform. Before the face to face
focus group interviews, the ACEV team and coordinators of Centers informed the
interview participants by phone. At the beginning of the focus groups, the purpose of

the study was explained, interviews were recorded with the participants' permission,
and detailed notes were taken by listening to the participants simultaneously. Only
three sessions were conducted without recording, as permission for recording was
not granted by the participants

Focus Group Interviews: Focus group interviews were planned for each target group.
Stakeholders who benefited from the programs provided under the earthquake

disaster (mothers, fathers, women, young women), employees of civil society
organizations were interviewed. A total of 154 participants from three provinces were
interviewed. Following the field visits, online focus group discussions continued.
Teachers, adult trainers, managers/coordinators of centers, supervisors, employees of

other civil society or ganizations and public institutions and also ACEV teams working

d A} r aAd fotal Hf 67 people - participated in interviews. Total 221 people
participated in interviews with stakeholders.

The research team * W dr ¢ANDZ At N ONAANa&r dJA ! DBr ABAAR
September 19 -20th and 24th and conducted focus group interviews with program
participants at the centers. The focus group interviews aim to reveal the impact of
activities on different participant g roups during the implementation periods of ACEV
education programs. The interviews were conducted face -to -face at ACEV centers.
Before the focus group interviews, ACEV center managers informed the participants

by phone. At the beginning of the focus group discussions, the purpose of the study
was explained, recordings were made with the participants’ consent, and detailed

notes were taken while listening to the participants. Two members of the KUSIF team
participated in each interview. The interviews procee ded using open -ended questions
and a semi -structured interview method. Some of the participants did not give
permission for the interviews to be recorded, so 5 of the interviews could not be
recorded.

Focus group discussions were conducted both in person and online with
stakeholders who participated in the activities. During these sessions,
participants were asked a series of questions designed to capture their
Ni nNegNAONr 2dat ! AMGyr mN®@ Riitege NAX naeEef cA

The questions addressed the following topics:

Participation : details about how the stakeholder was involved in the activities
Change : questions aimed at discovering what changed for the stakeholder as
a result of the activities; a separate question was asked about unplanned and
negative outcomes

¢ O«

4 Field research for the focus group interviews and surveys was supported by the KUSIF team.
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The interviews conducted in the three provinces are presented in Table

Table -2: Data collection tool

0 Other stakeholders

0 Counterfactual
activities

0 Attribution
experienced

o]

0 General feedback

: whether there were other people affected by the activities

: what would have happened if they had not participated in the

Duration : how long the changes will last
about the activities

- focus group interviews

. Attribution by other institutions/people to the changes they

-2 below.

Date Collection Tool:
Focus Group Interviews

City Stakeholder group Number of people
interviewed

Mothers of OEP 6
ADP Mothers 5
EDU Mothers 12

. ?2&DAU8 $§ gA' d
EDU Fathers 7
POWER Programme 12
POWER Programme for 5
Young Women
NGO representatives 2
Total 49
Mothers of OEP 11

| DBr ABAA
ADP Mothers 15
EDU Mothers 8
EDU Fathers 6
POWER Programme 9

29



Total 49
Mothers of OEP 6
ADP Mothers 10
Hatay EDU Mothers 11
EDU Fathers 4
POWER Programme 17
POWER Programme for 6
Young Women
NGO representatives 1
Volunteer trainers for the 1
Father Support Program
Total 56
From all three cities Teachers of OEP (Class) 15
From all three cities Teachers of library 7
.2 @&DAU8 W N Teacher of Mobile Learning 5
Unit
}r AAAK? K Supervisors 3
From all three cities Adult trainers for the 3
Mother Support Program
From all three cities Volunteer trainers for the 4
Father Support Program
From all three cities NGO representatives 6
From all three cities Public institutions 13
representatives
From all three cities ACEV center 3




managers/coordinators

}r AAAK? K Il AMG }r AAAK? K 8

Total 208

f NADZ Gdr dgan T g A'SeplembernNy, 20249 DA U 8

During this visit, the research team held meetings with parents whose children

participated in the Early Childhood Education Program, mothers who participated in

the Mother Support Program, mothers and fathers who participated in the Parental

Support Progr ABR AADZ meBNA AADZre?Af SeBNA At Aan nAcEandOd
Programs. These meetings included discussions with participants ~ who actively

participated in the programs, as well as those who participated less frequently or

dropped out of the process. In ad dition, representatives from two civil society

organizations collaborating with the center were also included in the discussions.

f NADZ Gdr gA N Beptenib@ 20ABAA

During this visit, the research team held meetings with parents of children

participating in the Early Childhood Education Program, mothers who participated in

the Mother Support Program, mothers and fathers who participated in the Parental

Support Program R AADZ ReBNA AADZ re?Af AeBNA nAceandOdnAnad
Programs. These interviews included discussions with participants who actively

participated in the programs, as well as those who participated less frequently

and dropped out  of the process.

Field Visit 3: Hatay/Defne - September 24, 2024

During this visit, the research team held meetings with parents of children

participating in the Early Childhood Education Program, mothers who participated in

the Mother Support Program, mothers and fathers participating in the Parental

Support Program,a ADZ e BNA AADZre?Af "eBNA Ste nAcandOdnAna

Programs. These meetings included discussions with participants who actively
participated in the programs, as well as those who participated less frequently or
dropped out of the process. In addition , one representative from a civil society

organization collaborating with the center and one adult educator providing
fatherhood training were also included in the interviews.

The semi -structured focus group interview questions were based on a set of open -
ended questions aiming to explore the experience of the stakeholders. All
guestionnaires will be shared as an annex. The analysis of the qualitative data
informed the quantitat ive stage of the analysis. Since similar changes were observed
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in the target groups in all three provinces and the central city, the findings from field
observations and interviews in general are shared below:

CneAN NAANE&dgA? At N ! AMG >t ADZENA AADZ f ABg A"
and Hatay, the overall layout, arrangement, cleanliness, and staff leave a very

positive impression. The centers are designed with a child -centered approach,

and the play areas prepar  ed especially for childrenaged 3 -6 immediately reveal

the center's sensitivity as a preschool institution.

O«

O«

As it was not possible to interview the children ® participating in the OEP
program, interviews were conducted with the mothers of the children
participating in the program. Most of the mothers who participated in the
interviews stated that they also participated in the ADP.

[@]3

The changes experienced by children participating in the program have
generally been related to areas of development that will ensure the child is
socially and academically ready for school. Mothers have stated that the
program contributes to the developme nt of children's motor, mental, and
language skills. In particular, mothers have stated that children who had
difficulty speaking due to the trauma they experienced have gradually begun

to speak.

Mothers who stated that their children had learned to share noted that their
children's relationships with their siblings and friends had improved and that

the container environment had been forgotten. For children who were
reluctant to communicate and una ble to socialize with their peers, the center
became a living space where they learned about the outside world. It has been
observed that children have begun to become more organized and responsible

for what they have learned from the program.

[@]3

[@]3

In general, interviews frequently mentioned that the OEP program prepares
children for first grade and thus provides positive changes in terms of the
child's readiness for school life. For example, mothers shared that they observed
positive developments in many areas, such as their children's skills in holding a
pencil, coloring, speaking, self  -care, and social -emotional development. Overall,
it was emphasized that children did not experience difficulties in the process of
adapting to school. Finally, mothe rs have stated that their children's motivation
to attend school has increased and also they want to attend school by enrolling

in future programs.

[@]3

The changes experienced by mothers who participated in ADP and EDU can
generally be summarized as learning the information needed for their child's
healthy development. In particular, it was shared that communication with

At NgaE Ot g ADZENA X A cateidy Aedrhedl BiXbe danBZ amdtmore
patient as mothers. Mothers who stated that they had increased their
knowledge about child development indicated that they had filled in their gaps

5 Details for child participation will be explained in the next sections.
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and realized that some of what they thought was correct was actually incorrect.

O«

Mothers mentioned who experienced positive changes emphasized that they

felt good and safe, and that the program and coming together had improved

At NB nr"Qtekei dQAKArs Teant Ner dqA ! DB" ABAAR dA
overcome their fears and that com ing together and sharing their experiences

had been very good for them and, indirectly, for their children and spouses. It

has been observed that the weekly 1.5 -hour conversations are considered a

social space that women set apart for each other. Some wome n became friends

after the program and continue to meet even though they live in different

places.

O«

The changes experienced by women participating in HDB differ from those

participating in ADP and EDU in terms of knowledge and awareness regarding

the content of the programs. Women who stated that they learned to set apart

time for themselves indicated th at they experienced an increase in their level

of knowledge, particularly regarding women's rights, violence against women,

and the mechanisms available to them to fight violence. A woman who
NAEAdOdNnAANDZ A At N oE= ¢dA ! DB ABAApracdsA eNDZ t N
she witnessed in the fight against violence towards women. The participant,

who witnessed her neighbor being subjected to violence, shared that she

Qe ANAOANDZ ffeaxe AAA8 JeBNAyrr® afd ot#n Reevantt e ? ADZA A d,
organizations, rescued her neighbor from violence, and referred her to a shelter.

idBdAAEA" R dA , ?cDAU8BR AAeat NE nAeandOdnAAan =&t
violence against women later ensured that her neighbor also participated in

the program.

[@]3

Women who participated in the program stated that they experienced
changes in their level of knowledge and awareness regarding early aged
marriages. Some participants specifically mentioned that they realized they

were among the women who had been forced i nto early marriages and that
the example stories shared in the lessons were similar to their own stories.
Additionally, those with daughters emphasized that they would fight for their
daughters in this regard. Women who participated in the programs in

I DZ&rman and Hatay, in particular, shared detailed experiences on this subject.
geBNA RaceB ,?2c&DAU8 Ste YedANDZ oE= rrAAANDZ At Ay
community together, and some promised to stand behind each other for the

sake of their own daughters.

(@]

The young women who participated in the program shared that they
experienced increased self  -confidence and felt valued. Women have reported
an increase in confidence in speaking within the community and expressing
themselves thanks to the program. Learning to say no to others is also among
the changes women experience. Young HDB participants stated that their
outlook on life had changed and they had made new decisions, particularly
regarding their desired career paths. Young women who reported having

6 For more details:  https://morcati.org.tr/
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discussions (positive) with their mothers about career choices indicated that
they had gained awareness about the need to choose the field they wanted to
work in themselves.

O«

An unexpected negative effect of the Youth HDB training has been that young
people have been arguing more with their families. However, these arguments
are an indication that young women have experienced positive change in
terms of personal empowerment, ga ining knowledge and awareness.

O«

Family members and relatives (mother -daughter, sister -in-law, aunt -niece, etc.)
have participated in the program. This participation has strengthened the

bonds between women and enabled them (including those from different age

groups) to learn from each ot her and develop a sense of solidarity in the face of
difficulties.

(@]

In general, it was observed that father participation in EDU training was low in

all three provinces. The most noticeable change experienced by fathers
participating in the EDU program was an increase in the communication they
established with their childr en and the time they devoted to them. Some
fathers stated that they had started reading books to their children. Fathers
who reflected on their experiences with their own fathers during their
ND2 OAndeA rAAANDZ At AA At N ©RANAN ?B'NDRAA tNN @} cd
their relationships with their own children. Fathers who shared that the
environment of communication and dialogue within their families had
changed emphasized that the training had brought about positive changes in

their knowledge and sens e of responsibility.

The fact that all teachers and adult educators in the training programs were friendly
and did their jobs well increased participants' attendance at the programs. The
trainers' follow -up made participants feel that they and their children were valued,
and t hey stated that the ACEV center was like a family/home to them.

Social Impact Assessment Survey: Within the scope of the impact assessment study

of the programmes provided under the ACEV Mother and Child Center, a

guestionnaire was applied to the beneficiaries, including mothers, fathers, women,

ANAOt Ne&r AADZ BAAA?F NaEr $ Qee eDfZANAneacr ©R At N >NAAN
regarding the changes they have experienced.

Separate question forms were prepared for each target group. In the questionnaires,

the target groups were asked about the change in knowledge, awareness, and skill

levels they experienced before and after receiving the support. Survey questions
consisted of outcome indicators allowing collection of data on, the scale, depth, and
duration of outcomes along with questions on their causality and relative importance

of the changes. Some data was collected face -to -face using Qualtrics. The survey
forms were com pleted by students and parents with the help of the researcher.
Details are shared below in Table  -3.
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Table -3: Data collection tool  Vquestionnaire

Data Collection Tool: Questionnaire

Women participants

Stakeholder group Number of people participating in the
survey

Mother / Women of Programs 108
participants

Father Program participants 5
ACEV center managers/coordinators 3

l AMG }r AnAAKk? KA ANAB 8
Adult trainers for women, mothers 3
Volunteer trainers for father 4
Class teachers 23
Teachers of Mobile Learning Unit 6
POWER Programme for the Young 15

Literature Review and Desk Research:

Literature review was conducted in every

stage of the analysis. First, literature review supported the background information to
understand the situation and what happens to stakeholders in a similar post

context. Additionally, relevant experienc

understand the background. Second, the literature review was used to support and
understand better the chain of events expressed by the interviewed stakeholders

during the qualitative research. Lastly, in the s

tage of the impact calculation and

reviewing the research findings was also supported and compared with the existing

literature.

In summary, within the scope of the impact analysis of the ACEV programs, qualitative
and quantitative methods were used. Prior to data collection, an initial meeting was
conducted with the ACEV team to gain a detailed understanding of the work. This was
followed by a Theory of Change workshop, which aimed to map out their intended
impact pathway. The results of this workshop will later be compared with the chain of
events identified through qualitative analysis and the overall research findings. After
each step of analysis, short evaluation meetings were held with the team. The team

-disaster
es of other projects and research are used to



of ACEV continuous and frequent contact, communication, and regular data sharing
played an important role in increasing the reliability and impact of the research.

A total of 114 surveys were conducted with mother/woman participants , of which
108 were included in the analysis . The reasons for excluding six surveys are listed
below:

0 1 survey was not completed due to language barriers (the participant was
Syrian and could not understand the Turkish questions).

(@]

For 2 participants, the programs they reported attending did not match the
participation data provided by the ACEV team.

(@]

1 participant was excluded because she had joined programs that started in the
fall 2024 term, beyond the research scope.

(@]

For 2 participants, duplicate surveys were recorded. In one case, a mother later
reported that she had participated in a second program. In the other, the
mother later mentioned that her child had also participated in an ongoing
program. To avoid missing d ata, additional surveys were created for both
mothers, and during analysis, the duplicate responses were merged into a
single survey for each participant.

The survey prepared for fathers was made available both in  -person and online. A
total of 8 fathers accessed the survey, butonly 5 surveys that were fully completed
(100%) were included in the analysis.

POWER Programme for Young Women, 1 survey was completed in person, and 22
surveys were completed online. Out of these 23 surveys, 5 were excluded for being less

than 70% complete. Additionally, 2 participants completed the survey more than

once; therefore, only their most recent response s were included in the analysis. As a
result, a total of 15 surveys were included in the final analysis.

3.1 Risks and Limitations

Social impact analysis enables organisations to identify the potential impact risks
associated with their operations and take quick action in their planning by
recognising them. This includes risks related to stakeholder relations, human rights
issues, and environmental concerns. In the table below, explanations of possible risk
scenarios related to the social value principles considered during the research are
shared. In Table -4, the potential effects of the considered risk topics on the analysis
results a re given.
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Table -4: Risks and limitations

Social Value Risk Description Possible impact on
Principles SROI analysis results
Due to data protection Due to the data
Involve Selection bias regulations, the ACEV collection limitations,

stakeholders

project coordination

team contacted
stakeholders and invited
them to participate in the
focus groups/interviews
only stakeholders willing
to share their experiences
were included in the data
collection process

Regarding the data
collection, interviews and
guestionnaires were
conducted face -to-face
and online. Online
interviews limited the
interaction with
stakeholders. However,
frequent site visits were
made to ensure trust in
the participants.

the risk of recording
only positive outcomes
is present.

There may be a risk that

Stakeholders have been

Understand Identification of positive or negative involved in every stage
what the outcomes outcomes are not of the analysis. However,
changes considered when there is always a margin
identifying outcomes. for error in identifying
This risk may increase if well -defined outcomes
outcomes are not well for stakeholders. In this
defined. report, the risk has been
minimized.
The outcomes prioritised The low risk of
Only include Prioritisation by the stakeholders were under/over calculation
what is evaluated. Looking back of the SROI ratio
material at the outcomes present.

identified in the theory of
change, it was found that
the outcomes differed in
terms of importance -
value relationship.

Due to differences
between the outcome
goals of ACEV's
programs and the
outcomes prioritized by
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the target groups, some
of ACEV's expected
institutional outcome
goals were not being
evaluated as they were
not expressed by the
beneficiaries.

Do not
overclaim

Sample size

Sample sizes are relatively
small, but in most cases
evaluated as sufficient to
draw conclusions.

Data rigour/
Reliability

Estimates of the amount
of change,
counterfactuality, and
attribution are based on
stakeholders' self -
reported data.

The low risk of
under/over calculation
of the SROI ratio
present.

Estimates of the size
(scale and depth),
duration, and causality
of changes may be
inaccurate, influencing
judgements about the
materiality of change,
resulting in under - or
overestimates of the
SROI. This risk has been
managed by collecting
qualitative da ta
specifically from all
stakeholder groups.
The collected data is
information that the
organization will use in
its decision -making
processes. It is only
necessary to consider
data risks according to
different types of
decisions (strategic,
operational). For the
sake of transparency in
the report, a |l data -
based risks have been
shared with the
organization.

Verify results

The final results of the
analyses have not yet
been validated by
stakeholders. Part of the

The low risk of
under/over calculation
of the SROI ratio
present.
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findings and assumptions
were verified during the
Value Game.

4. Stakeholders

Understanding and analyzing social impact helps organizations identify and engage

with various stakeholder groups. These groups include beneficiaries, employees, civil

society actors, local communities, and others who are directly or indirectly affected by

At N eacf AN AndeAyr AOoOadWdadNrs ' A ecf AN AndeA
involving stakeholders in all institutional processes can build stronger and more

effective relationships.

The stakeholder map of the progra ms was prepared first with the support of the ACEV
Team. Then, during the focus groups, new stakeholders who might be impacted by

the programs were discovered and added to the list of stakeholders. No other
stakeholder was discovered in the later stages of t he research; only sub -groups were
defined based on the qualitative and quantitative data analyses and professional
judgements.

The stakeholders directly involved in the ACEV Programs are as follows:

- Children participating in Early Childhood Education Program for 5 -year -old;
OEP is implemented as two separate programs: summer and winter program.
The program, which began in the summer of 2023, continued with winter 2023
and summer 2024. Children who participated in the program during all three

periods were included in the imp act analysis.

- Children participating in the 4 -year -old program; _ The first term of the 4  -year -
old program began in the centers in the fall of 2023 and ended in February
2024. These children switched places with the 4 -year -old group at the library.

The second term began in February 2024 with the children who moved from
the library to the classroom and ended in June 2024. Children who participated
in the program during these periods were evaluated as part of the analysis.

- Children participating in library activities ; Programs at toy and book libraries in
earthquake zone centers began in October 2023. Children of women visiting
the libraries for the 3 -year-old, 4 -year-old, Parent Support Program, and
POWER Programme (mixed age groups) and elementary and middle school
students aged 6 -14 benefit from these libraries. The analysis evaluated children
who benefited from library activities and their mothers.

- Mothers patrticipating in the Mother Support Program; The mothers are those
whose children are enrolled in the 5 -year -old winter program at the centers and
who patrticipated in the parent education program for 26 weeks. Mothers who
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participated in the winter 2023 (long) and summer 2024 (short) programs were
included in the analysis. Participants in fall 2024 were not included in the
evaluation; only the 2023 -2024 continuation status of participants was
examined.

Mothers participating in the Parental Support Program; These are mothers
who participated in a five  -session educational program for mothers of children

in the 4 -year-old classes at the centers. Mothers who participated in the fall

2023 and spring 2024 were evaluated.

Fathers participating in the Parental Support Program; Participants prepared
for fathers whose children participate in child programs have been included in

the analysis. In the period of the analysis of 4 groups lasting 6 weeks were
opened in the fall 2023 with 50 participants receiving certificates. During the
spring 2024 5 groups were run with a total of 54 participants receiving
certificates.

Women and young women participating in the POWER Programme; In the
centers, a 5 -session POWER Programme adapted and shortened for the
earthquake zone was implemented for women over the age of 18. A 6 -session
programme, also adapted and shortened for the earthquake zone, was
implemented for girls aged 14 -18. Women a nd girls who patrticipated in the fall

and summer of 2023 and spring and summer of 2024 were evaluated.

Children and women patrticipating in the Mobile Learning; Mobile learning unit
workshops held in Hatay and Gaziantep continue at 6 -week intervals. Children
aged 4 -6 mostly participate in these workshops, but depending on the
situation in the village/container city, children of older or younger age groups

may als o participate. In Gaziantep, POWER Programme applications are
carried out with women via mobile learning.

Class teachers: They are teachers who educate children for one term at each of
the three centers in the preschool education program. Therefore, they are the
people who follow the children's development most closely, apart from their
families. All teachers who teach in th e classrooms at the centers have been
evaluated.

Mobile learning __teachers : These are teachers who travel to villages to conduct
workshops for preschool -aged children every six weeks for children who can
not come to the centers in Hatay and Gaziantep. There are four teachers in
Hatay and two teachers in Gaziantep who work as mobi le learning teachers, all
of whom have been evaluated.

Library teachers: Teachers are responsible for children participating in library
activities in the 3 and 4 age groups. These teachers sometimes swap places

with class teachers, all teachers at the centers have been evaluated as part of

the analysis.
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- Adults trainers: They are responsible for the training provided to mothers and
fathers as part of parent support programs. In addition, female trainers also run
programs for women and girls. Three trainers for the mother/women program
and four trainers for the fathers pro gram were involved in the analysis. Some of
these trainers have also been active in ACEV's work in previous periods as ACEV
volunteer trainers.

- ACEV center managers/coordinators; They are the individuals who coordinate
the programs and ensure the overall operation of the centers. Three women
responsible for each of the three centers were included in the analysis.

- L AMG } r A AAKRA #amofefyii people, including the general manager,
director, program specialists, and unit manager, ensured the coordination and
implementation of the central programs.

- Supervisors: ACEV staff members monitor all programs implemented with
children at the centers and provide feedback to teachers by observing
classroom activities. They were included in the qualitative analysis for data
collection but were not included in the quantitati ve analysis.

- Civil society organizations: _ These are CSO and representatives that collaborate
with ACEV centers in the earthquake zone on various issues and primarily
provide psychosocial support to program beneficiaries. Data was collected by
including them in the qualitative analysis, but they w ere not included in the
guantitative analysis process.

- Public and local institutions : Public institutions and representatives are needed
to collaborate so that ACEV can continue its activities at its centers in the
earthquake zone.

A summary of stakeholders and their engagement is presented in Table -5.

Table -5: Stakeholder summary and engagement

Stakeholder Inclusion/ Stakeholder Number Reason for
Exclusion involvement of people inclusion/exclusion

method

Participants of Included -Focus 240 Main target group

Women/ group of the activity

mother interviews

programs (132)

(Mother

Support and -Survey (108)

POWER

Programme)

1143 women
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Participants of Included -Focus 29 Main target group
POWER group of the activity
Programme interviews
for young (11)
women
67 young -Survey (18)
women
Participants of Included -Focus 23 Main target group
father group of the activity
program interviews
107 father (17)
-Survey (5)
Children for5 - | Included Data on this - Main target group
year -old group has of the activity
program been
921 child collected
through
focus groups
and surveys
conducted
with parents.
Children for 4 - | Included Data on this - Main target group
year -old group has of the activity
programme been
127 child collected
through
focus groups
and surveys
conducted
with parents.
Library It was included in Data on this - Target group of the
activities the qualitative group has activity
551 child / assessment but been
teenage not in the collected
guantitative through
analysis process. focus groups
and surveys
conducted
with parents.
Class teachers Included -Focus 23 The group
23 teachers group implementing the
interviews training programs
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(22) and directly
affected by the
-Survey (23) activities
Mobile Included -Focus The group
learning unit group implementing the
teachers interviews (5) training programs
6 teachers and directly
-Survey (6) affected by the
activities
Adult trainers Included -Focus The group
(for mother/ group implementing the
women) interviews (3) training programs
3 trainers and directly
-Survey (3) affected by the
activities
Volunteer Included -Focus The group
trainers (for group implementing the
father) interviews(4) training programs
5 trainers and directly
-Survey (4) affected by the
activities
ACEYV center Included -Focus The team
coordinators group managing all needs
3 employee interviews (3) at the centers in the
earthquake zone
-Survey (3) and coordinating
center activities
I AMG } r A|lIncluded -Focus The team
team group managing ACEV's
8 employee interviews central programs
(8)
-Survey (8)
Supervisors It was included in -Focus ACEV staff
3 employee the qualitative group responsible for

assessment but
not in the
quantitative
analysis process.

interviews (3)

monitoring and
following up on
teachers
implementing
educational
programs, indirectly
affected group
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Civil society Included -Focus 6 The group that

organizations group works directly with
(6 NGO V6 interviews the main
employee) (6) beneficiary group of

ACEV programs at
ACEV centers, but is
indirectly affected

by ACEV center
programs
Public Included -Focus 13 The group that
institutions group works directly with
(8 institutions interviews the main
(8) beneficiary group of
- 13 employee) ACEV programs at
-One -to -one ACEV centers, but is
interview (5) indirectly affected
by ACEV center
programs

4.1. Activities and Descriptions

I'A ! AMGyr ONAAN@Er daffectadirdgionN Avarious @dudatiohil programs
and activities are carried out for different target groups . Having launched its
operations rapidly in the aftermath of the earthquake, ACEV began implementing
its first programs in the summer of 2023 . Detailed descriptions of all programs and
their respective target groups are provided below.

Children Programmes and Activities

Early Childhood Education Programs (OEP) 5 -Year-Old Program

Implemented in both summer and fall terms as the summer OEP and winter OEP, the

program aimstoreach5 -year-old children who have limited or no access to preschool

ND2 QAAdeAs uan r?2nnecar Ot ADZENAYyr OeacN DAWNAenBNA
cogni tive, physical, and language development, and strengthens their readiness for

primary school. The summer OEP is a 10  -week program that offers an accelerated

preschool education opportunity for children who will start primary school following

the summer ter m. The Winter OEP, on the other hand, is a 34 -week, two -term

program designed to support 5 -year -old children throughout the academic year.

In general, the program follows a half -day schedule consisting of the following
structured activities:
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Preparation for the Day and Large Group Time
Hygiene and Breakfast Time

Child Education Program Time

Pre -Reading Time

Planning VPlay VRecall Time

Music and Movement Time

Outdoor/Garden Time

Reading Time

O« O« O« O« O« O« O« O«

The summer OEP was implemented for the first time in ACEV centers during the

summer term of 2023, followed by the Winter OEP, which began in the fall term of

Nnpnes I r nAea eR ! AMGyr AMe BeAdaeacdA?P AADZ NWAK?.
was tracked acr oss key developmental areas to assess the extent to which program

outcomes were achieved. The report on performance, skill, and metric comparisons

of the target group against predefined developmental standards served as a

Kk NAQt BAact Reac ©CH ufsmentamp@sisAOA Arr Nr

4-Year-Old Program

The 4-Year-AKDZ @cef cABR DANr df ANDZ Ae r ?nneemotonaQt d A DZeN /
development, is a play - and art -based program implemented over 16 weeks. In the

summer term of 2023, the program was conducted exclusively in Hatay, across three

classrooms. Beginn ing in the fall term of 2023, it was expanded to all three centers.

The 4-Year-Old Program follows a half -day schedule that includes the following
activities:

Welcome and Free Play
Start of the Day

Story Time
Outdoor/Garden Time
Snack Time

Art Activity

Movement Activity

End -of -Day Reflection

O« O« O« O« O« O« O« O«

Developed with a play -based learning approach, the program aims to provide
children with a safe environment where they can spend time with peers and be
supported in all areas of development, with a particular focus on socio -emotional
growth.

Book, Toy and Library Activities

' OAadWdAadNr Aa ! AMGyr QN /affebted regiap degantinNhe Bufmer t @ ? At N
term of 2023. The libraries serve children aged 3, 4, and 6 V14. Depending on the needs

of each container settlement, the library schedules in every center are arranged so

th at different age groups attend at different time slots.

Each library operates four sessions per day:
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0 One session for 3 -year-old children

0 One session for 4 -year-old children

0 One session for the children of women attending the Parental Support
Application (EDU) and POWER Programme

0 One session for primary and middle school students.

With the 3 - and 4 -year -old groups, ACEV teachers conduct activities tailored to their
developmental stages, including movement -based games, art activities, and
storytelling/reading sessions.

Mobile Learning Unit

The Mobile Learning Unit Workshops were first implemented in 2023 in villages

Ke QAANDZ ¢gA , ? cDAUBR gA' dAAANNns !r eR nNPNOR
in villages connected to central Hatay as well as in container settlements.

The program follows a three  -hour session flow, consisting of the following activities:

First Movement Activity

Art Workshop

Second Movement Activity
Storytelling Time

Free Play and Closing Activities

O« O¢ O« O« O«

Adult Programs  and Activities

Mother Support Program (ADP)

The Mother Support Program (ADP) was launched in all three centers during the fall

term of 2023. It is a parent education program designed for mothers whose children
attend the Early Childhood Education Program (OEP) at the centers and is
implemented weekl y over a 32 -week period. The program consists of thematic
sessions covering topics such as parental well -being, child development, family
resilience, communication with children, child protection, woman solidarity and
motherhood, family attitudes, empathy and emotions, promoting positive behavior
and preventing challenging behaviors in children, children and play, fostering
responsibility in children, and sexual education.

Parental Support Program (EDU) for Mother and Father

The Parental Support Program (EDU) was implemented for parents for the first time

in the summer term of 2023 as a six -week parent education program. The main
objective of EDU is to strengthen the well -being of mothers and fathers separately,
thereby enhanc ing child development, family communication, and family resilience.
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POWER Programme and POWER Programme for Young Women

The programme, designed for women and girls aged 14 V18, began implementation in
the summer term of 2023. It consists of weekly 1.5 -hour sessions over five weeks for
women and six weeks for girls. The primary goal of the program is to contribute to the

well -being and empowerment of women who have experienced earthquakes and are

living in container settlements.

Additionally, since the fall term of 2023, the program has also been implemented in

villages around Gaziantep, reached via the mobile learning unit. Through this
approach, ACEV aims to reach women in rural areas who do not have the opportunity

to travel to the centers.

WhatsApp Groups

Three WhatsApp groups established by ACEV field trainers were actively used to
coordinate the Programs. Beyond coordination, these groups served as platforms for
solidarity, information sharing, and as a resource library. Participation levels among
group m embers varied. During qualitative interviews, some participants stated that
beyond coordination purposes, the WhatsApp group serves as a communication tool
that facilitates information sharing and contributes to the socialization of mothers
and fathers.

Psychosocial Support Provided at the Centers with TARDE Assistance

At ACEV centers, psychosocial support services have been provided by TARDE
rnMNOgAAKdrAr Ae Ot ADZENAR RABJAGNr R AADZ ZeBNA kNA
These services are offered by appointment, based on the needs and requests of the

participants.
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5. Inputs and Outputs

5.1 Inputs

Total input cost of the activities between June 2023 and August 2024 is 99.519.719,66
TRY and this total cost was included into SROI calculation. The scope of the remaining
budget is as follows:

Table -6: Inputs

Budget Item Cost

Setup cost for 3 centers E26.568.350,24
(Construction, furniture, materials, etc.)

Expenses/costs incurred to implement
the centers' activities for the period
June 2023 VAugust 2024

(all consumables, including stationery, £18.234.185,90
expenses incurred to operate and
provide services, kitchen expenses,
electricity and water expenses, if any,
cleaning expenses, technological
equipment, etc.)

The HR cost for ACEV headquarters
staff, central staff, and teachers for the E42.856.940,62
period June 2023 VAugust 2024

Costs for purchasing mobile
vehicles/vans and personnel passenger £10.960.951,69
WNt dOANr AADZ , ? ®aDAUS8

Consulting services obtained to improve E899.291,21
the content of activities
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Cost/contribution per stakeholder/institution

Table -7 below gives inputs related to costs per stakeholder/institution.

Table -7: Stakeholder and input description

Stakeholder
groups

Entered

Input value

Description

(father
programme)

Mothers (OEP Time 0 TRY The main target group of

mother, ADP, EDU the programmes were free

ve POWER to decide whether to

Programme) participate.

Fathers who Time 0 TRY The main target group of

receive the the programmes were free

participation to decide whether to

certificate participate.

Child who Time 0 TRY The main target group of

participated in the programmes were free

OEP 5-Year-Old to decide whether to

Program, 4 -Year- participate.

Old Program and

library activities

Women from Time 0 TRY The main target group of

POWER the programmes were free

Programme to decide whether to
participate.

Young women Time 0 TRY The main target group of

from POWER the programmes were free

Programme to decide whether to
participate.

Teachers working Time - It is included in ACEV's

at ACEV centers total input cost.

and in mobile

learning unit

Adults trainers Time - It is included in ACEV's

(women total input cost.

programme)

Volunteer trainers Time - It is included in ACEV's

total input cost - the
trainers were receiving
fees covering their
transportation and related
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expenses.
Coordinators of the Time - It is included in ACEV's
Centers total input cost.
I AMG }rAAA Time - It is included in ACEV's
team total input cost.
ACEV Coordinating 99.519.719,66 All input costs were
and TRY provided by various
managing the funding sources, including
budget for ACEV.
Family and
Children's
Centers
5.2 Outputs

A summary of the activities carried out within the scope of ACEV programs and
activities between June 2023 V August 2024, which are the subject of the analysis, is
presented in Table 8.

Table -8: Activity summaries June 2023 - August 2024

Activity Number of Number of
activities * participants
Provinces
OEP 5 Year -Old 2*3 921
Program
4 Year -Old 2*3 127
Program
Library Activities 3*3 551
Mobile Learning 2*2 The workshops
All three Workshops were conducted
provinces with the children
present and
records are not
available.
Mother Support 1*3 372
Program (ADP)
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Parental Support 2*3 316
Program for
Mothers (EDU)

Parental Support 2*3 104
Program for
Fathers (EDU)

POWER 2*3 411
Programme
POWER 2*2 67

Programme for
Young Women

6. Understand What Changes: Mapping Material Outcomes

Materiality is a core social value concept that must be evaluated in any social impact
analysis. Understanding materiality helps organizations prioritize and focus on the
most significant outcomes within their social impact, both for the institution itself

for its stakeholders. Therefore, the most important outcomes experienced and
prioritized by stakeholders are taken into consideration. At this stage, the analysis
begins to move beyond the Theory of Change, focusing instead on mapping and
linking spec ific outcomes, and delving deeper into the relationships among them.

ytdr rrNOAadeA na&aNr NAAr At N naedecda’™ e?AQeBNr

perspective, while the subsequent sections analyze these identified outcomes in
greater depth

One of the most important judgments at this stage is determining which outcomes
will be included in the evaluation and which will fall outside its scope. This decision is
made with the understanding that numerous outcomes may occur among
stakeholders, and that it is not feasible for an organization to manage or report on all
of them. Therefore, the aim is to understand which organizational activities have led
to which stakeholder changes.

It is essential to focus on the changes that are most important to stakeholders. If the
principle of materiality is not observed, the organization risks focusing on activities
that do not generate meaningful change. In some cases, these outcomes may even
be negative, meaning that an activity could destroy more value than it creates. To
minimise this risk, the analysis must consider the outcomes that stakeholders
themselves experience and perceive as important.

and

d, DA A

In this context, Ae ?ADNa&r AAADZ At N e?AQeBNr OQa&NAANDZ kT !

activities on its stakeholders, qualitative data were collected between September
and November 2024.
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The guestions addressed the following topics:

Participation : details about how the stakeholder was involved in the activities
Change : questions aimed at discovering what changed for the stakeholder as
a result of the activities; a separate question was asked about unplanned and
negative outcomes

Other stakeholders  : whether there were other people affected by the activities
Counterfactual : what would have happened if they had not participated in the
activities

Attribution : Attribution by other institutions/people to the changes they
experienced

Duration : how long the changes will last

General feedback  about the activities

¢ O«

(@] O¢ O«

O¢ O«

6.1 ldentification of Outcomes

Outcome chains were developed based on how the stakeholders expressed
outcomes during the focus group interviews. At this stage, field observations were

very useful. Qualitative analysis was conducted using the transcripts and focus group
notes. Firstly, a Il outcomes were listed by stakeholder groups using Excel and Miro.
Afterwards, the outcomes were categorized , cause -effect relationships and links were

examined, outcome chains were created, and well -defined outcomes were identified.
In the next stage, the cause  -effect relationships of the outcome chains were verified
with the qualitative outcome descriptions gi ven by engaged stakeholders and

supported by the literature review. As a result of the qualitative analysis, questionnaire
guestions were prepared for quantitative research based on the outcome chains and
applied one -to-one mostly in the field.

During the qualitative data collection and analysis process, it was determined that

there were some positive and negative unintended outcomes expected by the
stakeholders. An indirect impact was also recorded as both mothers/women and

fathers have created a positive impact on their family members, neighbors, and the

social circles in which they interact. However, these indirect impacts have not been
quantified in the analysis.

Based on qualitative data analysis, the changes experienced by stakeholders were

listed, and well -defined outcome chains were created by indicating cause -effect
relationships. In most cases, stakeholders directly articulated outcome chains that

were repeat edly mentioned by others, reaching a point of saturation. Each
stakeholder group was interviewed until no new insights emerged and responses

began to converge. These outcome chains were further validated through field
observations. Achieving data saturatio n in the qualitative research enhanced the
credibility of the study and justified the sample size in constructing a reliable chain of

events that accurately reflects stakeholders' perspectives.

The changes experienced by mothers and women have been mapped and
categorized by segments. The results of the focus group discussions revealed that
mothers/women participating in the training programs and children enrolled in the
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early childhood education program predominantly experienced
ArreQdAANDZ A gnt

The short, medium, and long

At N ONAANGEy

positive changes

AOnd%¥dadNrs

-term outcomes experienced by stakeholders and

assumptions were verified with the qualitative outcome descriptions from engaged
stakeholders and supported by the literature review.

Three well -defined outcome chains were identified based on the qualitative data

collected from mothers:

feeling adequate

psychological well

and confident as a mother.

-being, defending women's rights,

Outcome chain: Mother Programs

Participate in
the ADP and
EDU programs
implemented at
ACEV centers in
container cities

Knowing women's
rights

ENRNADZAT

meBNAyYyr «d

Know your own worth

Take care of yourself

Socialization

Psychological well

-being

Learning to control
anger and be
patient/calm

Better
communication
with her spouse

Better
communication
with her child

Spending quality
time with children

Feeling adequate and
confident as a mother

The changes experienced by women participating in the POWER Programme (HDB),
which share similar outcomes goals, are categorized below. What distinguishes HDB
participants from those in the other adult programs is their emphasis on increased
self-confidenc e. Three well -defined outcome chains were identified from women who

joined
confidence

the POWER Programme:

psychological
and defending women's rights.

well

-being,

increased self

Outcome chain: POWER Programme

Participate in the
POWER
Programme
implemented at
ACEV centers and
villages

To fight for their
needs

Feeling valuable

Increased self -confidence

Being part of a
mneBNAyT
community

Take care of yourself

Psychological well -being

Knowing women's
rights

ENRNADZ,AF

neBNAyT
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Finally, the outcomes identified based on interviews with young women who joined

the POWER Programme are presented in a separate table. While knowledge and

AR AeENANrr «&Nf AeDf AT ~"eBNAyr «&dftar A"N&EN rdBJAAE .
participants, the most distinctive and prioritized outcomes among girls were related

to self -confidence and socialization. Two well -defined outcome chains were identified

from women who joined the POWER Programme for Young Women: increased self -

confidence and defending women's rights.

Outcome chain: POWER Programme for Young Women
Socialization
Increased self -confidence
Participate in the To express herself easily
POWER Programme
implemented at ACEV
centers and villages o - R N . N
©ANe s dgAf r"eBNAY ENRNADgGAFT ~"eBNAyr

The changes experienced by fathers have been mapped by segments. Two well -
defined outcome chains were identified and focused on from fathers: psychological
well -being and being a responsible father.

Outcome chain: Father Programs

Socialization Feeling relax/unwind Psychological well -being
Participate in the
Father Programs Developing To communicate well
implemented at communication with children and
ACEV centers in el Spouse Being a responsible father

container cities Spending quality time with children and

family

Additionally, in the interviews with the parents, questions about their children were

asked and their opinions and observations about their children were obtained. In a

similar way, teachers were also asked about their opinions and observations about the

children in the centers. Thus, it was possible to evaluate the changes experienced by

At N Ot gADZENA Ar 7ANAK RaEeB At N nAEeNAArSE AADZ ANA

experienced by children participating in the 5 -year -old (OI§P), 4 -year-old Program,
and Librar ¥ ! OAdWdAagdNr A"N&N ¢DNAAGRJENDZ kAr NDZ eA nAcENA
Two well -defined outcome chains were identified and focused on: psychological

well -being, and readiness for the school.
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Outcome chain:
Children who participated in OEP 5 -Year -0Old, 4 -Year -Old Program and Library Activities

Be happy

Psychological well -being

Feeling safe
Participate in -
OEP 5-Year- Socialization
Old, 4 -Year-
Old Program
and Library
Activities
Increased
n Self-expression
speaking _
skills Social -emotional Readiness for the school

development

Increased in motor skills

Being able to do self -care
independently

When examining the changes experienced by the trainers implementing the adult
programs, it was observed that trainers of both the Mother and Father programs
shared common outcomes related to gaining professional teaching skills, while their
individual -leve | outcomes differed from one another.

Three positive well -defined outcomes and two negative unplanned well -defined
outcome chains were identified and focused on from adult trainers of women
programs: increased sense of solidarity, feeling of happiness from being useful,

developing skills in adult education, feeling inadequate and helpless (inability to

manage needs), feeling psychologically exhausted and decreased socialization.

Outcome chain: Adult trainers (Woman Programs)

ndicn | Develnrgomut | Deveoingsilsin sl ccucaton
centers in container
cities as part of Feeling of happiness that comes from being
mother/women Feeling to provide support useful
programs Increased sense of solidarity
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Feel supported

Three positive well -defined outcomes and one negative well -defined outcome chain
were identified and focused on from volunteer trainers of fathers: positive outlook for
the future, being in solidarity (learning together), developing skills in adult

education and feeling psychologically exhausted.

Outcome chain: Volunteer trainers (Father Programs)

Feeling hopeful that
change is possible in
that region

Increased in Positive outlook for the future
knowledge level
regarding gender

Conducting :
training at ACEV equality
centers in — —
container cities _ Being in solidarity
Be patient and calm Learning to listen to the (learning together with
as part of father )
others and empathize other fathers)

programs

Developing skills in adult education

Feeling inadequate and helpless in the face of existing needs and experiencing
psychological fatigue emerged as unexpected negative changes reported by trainers
in both groups. Among female trainers, a decrease in socialization was identified as
another ne gative change, while among male trainers, there was a heightened sense
of responsibility that was perceived negatively.

Supervisors can also be considered part of the ACEV team, and it was observed that
they experienced positive and negative outcomes. But they were excluded as
stakeholders because they did not experience any direct change as a result of the
activity.
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Outcome chain: Supervisors
Feeling useful Positive outlook for the future
Supervising to -
Developin
teachers at ACEV A _ _
R communication skills Changes in one's teaching approach
cities as part of Being able to empathize and skills
children programs better with teachers

Based on qualitative data analysis, the changes experienced by teachers were listed,

and well -defined outcome chains were created by indicating cause -effect
relationships. The identified outcomes were categorized according to segments.

Among the positive outcomes were a positive outlook for the future, developing
the ability to work with different age groups , and being aware of inequalities Lt
was found that teachers experienced three negative outcomes: not being able to
make time for oneself , feeling exha usted and helpless , and the end of the change
chain was psychological fatigue . The table below shows the changes experienced

by all teachers. The only difference among mobile learning unit teachers was that they

became aware of inequalities as a result of confronting the realities of rural life.

Outcome chain: Teachers Working in Class and Mobile Learning Units
Feeling useful
Economic
Increased work ; .
Psychological Positive outlook for
D E S empowermen V\)//ell -be?n the future
teacher Learning together 9
_ with other
Be|ng teaCher at teachers at the
ACEV centers in center
container cities _ — o
for children Developing the ability to work with different age groups
Facing the
realities of rural Awareness of inequality
life

To understand the changes experienced by the ACEV team, separate interviews were
conducted with the coordinators of the Centers in three cities and with the team in
Istanbul. The interviews with the Istanbul team were divided into two parts: separate
inter views were held with managers and with specialists coordinating separate
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projects and programs. During these interviews, questions were asked about both
individual and organizational changes, with a focus on the individual changes
experienced while creating the chain of change.

Outcome Chain: ACEV Center Managers/Coordinators

Coordination of
activities carried
out at ACEV
centers in
container cities

Prioritizing
employee
motivation

Increased team
management
skills

Developing to
multi -faceted

Developing the
ability to

thinking skills i
- communicate
Developing with different
LEHElEEE stakeholders
skills
Thinking in a Increased ability to

solution -oriented

operate during
crises

Improved
ability to
conduct field
operations

Feeling satisfied
with the work

Feeling beneficial to the region

A?2AQeBN

>t AgQAT

Il AMG }r AAAK? A Yy NAB

Providing the
coordination
and
management of
ACEV centers in
container cities

Developing a
view of flexibility

Developing of
conflict
resolution skills

Increased team management skills

Increased
awareness about
the conditions of

the earthquake
zone

Feeling in
solidarity

Feeling useful

Being hopeful
about the future

Developing empathy skills

Learning to

BAAAF N e

emotions

Realizing the
importance of
taking good care of
yourself
psychologically
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While some of the changes experienced by the centers and Istanbul teams were
common, it was observed that some changes differed when the dynamics of the
groups were taken into account.

Outcome Chain: Public Institutions
Improved .
npre . Increased trust in ACEV as a
coordination with reliable service provider
ACEV centres P _
With the decrease
Increased in demand for
Reduced capacity to services, public
i Improved J
Collaborating caseload related np : respond to institutions'
with ACEV . efficiency in
centers in to psychosocial sevice delivery other resources can be
container cities support vulnerable reallocated to other
groups individuals in need
_ of services or to
Reallocation of different activities
financial and . .
L Reallocation of staff time
logistical
resources

The outcome chain for public institutions illustrates how collaborating with ACEV

centers in container cities leads to stronger coordination, reduced psychosocial

caseloads, and increased institutional trust in ACEV as a reliable service provider.

These imnaee W NBNAAr NAt AAON rr NeWdON DNAJGWNaEr NRRJOd N/
capacity to respond to other vulnerable groups, while freeing both financial/logistical

resources and staff time. Ultimately, this pathway results in a meaningful institutional -

level c hange: as the demand for certain services decreases, public institutions are able

to reallocate their resources to other individuals in need or to different priority

activities.

Materiality analysis

To take into account the value created by an activity, the stakeholder that affects or is
affected by the activity, the outcomes experienced by the stakeholder, the amount of
these outcomes, and the common characteristics of the stakeholder groups that
exp erience the outcomes are considered. Based on the Social Value Principles, the
materiality assessment of the outcomes experienced by stakeholders as a result of the
activities is made. Three issues are taken into consideration when deciding whether
to incl ude or exclude an outcome from the assessment process to be determined in
the materiality analysis:

Identification of relevant stakeholders
Relevance of the outcomes based on the qualitative data collected in the first
phase

0
0
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0 Significance of outcomes based on quantitative data (depth and scale of
change, relative importance of changes, and contribution)

Relevant stakeholders

The changes experienced by 7 out of 10 stakeholders included in the qualitative data
collection process regarding their participation in ACEV programs and activities were
evaluated as relevant/appropriate. Relevancy of the outcomes was evaluated based
on the qualitative data and the summary is presented in the chart below

These stakeholders were included in the quantitative data collection process to assess
the scale and significance of the changes they experienced. These stakeholders were
involved in the quantitative data collection process to assess the scale and
signific ance of the changes they experienced. In addition, interviews were conducted
with parents to understand the changes experienced by children, and parents were
asked questions about their children in surveys to examine the scale of the changes
in depth.

Table -8: Stakeholders and data collection process

Stakeholders Quantitative data collection (survey):
Included/Excluded
Mothers/Women Included
Fathers Included
Young women Included
Teachers (class and mobile learning) Included
Adult trainers (mothers/fathers) Included
ACEV center managers/coordinators Included

Il AMG }r AAAKk? A ANAB |Included

Supervisors One person from this group also entered
the trainer category/ACEV employee
category. The other two individuals were
excluded as stakeholders because they did
not experience any direct change as a result
of this activity.

NGO organizations Excluded - the changes experienced at the
organizational level are explained in detail
in the qualitative analysis but the causality
does not indicate directly to the ACEV's
activities and the judgement was made to
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exclude them from the quantification.

NGO employees Excluded - the changes experienced at the
organization level were expressed by the
employees, who were engaged in the
guantitative data collection due to the
change in outcomes experienced at the
individual level.

Public institutions employees Excluded - no individual material level
outcomes related to the program activities
were identified.

Public institutions Included - the quantitative data collection
revealed the changes in organizational
capacity. The qualitative data provided
enough information to include the
outcome in the SROI calculation.

Assessment of "materiality" of outcomes

The chain of outcomes with well -defined outcomes expressed during qualitative data
collection are assessed as "relevant”. The relevance of the outcomes is evaluated
according to the following five criteria:

Stakeholders perceive the outcome as important for them

Other organizations are managing the outcome and demonstrating their value
Institutional policy includes the outcome - alignment with mission and vision
There are existing social norms that demand it

Failure to include the outcome in the report has financial consequences for the
organization

O¢ O¢ O« O« O«

Considering the above criteria, all outcome chains mapped in the qualitative phase of
At N AAAK" rdr AN&N Arr NrrNDZ Ar XaENANWAAAX
collection process.

Since some of the outcome chains mapped during qualitative analysis were very
complex, apart from all well ~ -defined outcomes, some intermediate outcomes were
also included in quantitative data collection to verify the outcome chains and their
logic on the o ne hand, but also to gain better insights into the experience of the
stakeholders. The theory of change developed with the ACEV team for the all
programs generally covers the outcomes expressed by the participants. In addition,
outcomes expressed by the pa  rticipants that were not included in this theory of
change were also included in the scope of the analysis.
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Explanation of the survey questions and dissemination process

Outcome chains were developed based on how the stakeholders expressed
outcomes during the focus group interviews. Most of the time they expressed their
experience as a chain of events. This process was already expressed in detail in the
chapters above. The questionnaires were developed based on the outcome chains
and aim to collect the data both on well -defined outcomes and the intermediate
outcomes as indicators for the well -defined outcomes to verify the outcome chains.
Considering the specific of the o utcomes experienced, in most cases subjective
outcomes were used. In the questionnaire, each outcome was measured on a 5 -point
Likert scale. Respondents were asked to rate their level "before" and "after" the
support provided within the scope of the ACEV p rograms. In addition to these
statements, the attribution, counterfactuality, duration, and relative importance of the
outcomes they experienced were also asked.

Unipolar scale was used - unipolar Likert scale question type indicates a respondent
to think of the presence or absence of a quality or trait. The 5 -point Likert scale was
distributed between the absence (0) and presence (25 - 50 - 75 - 100%) of the chang e

in outcome allowing to understand the current level in comparison with the level
before the intervention. In this case, if the before and after the same point was
selected no change in outcome was reported. Therefore, the middle option was not
neutral as in bipolar scales.

Considering the numbers of stakeholder groups, a sample size was chosen for each
stakeholder to make the research and findings reliable. Targeted numbers for each
stakeholder for each center to be representative were submitted to the field
coordinatorand  ACEV team. The coordinators and adult trainers again like in the case

of the qualitative research, announced from the WhatsApp groups the face -to -face
survey in each city, and called mothers/women and fathers to schedule time slots so

the researcher can do  the survey face to face with each of them. This was the second

field visit to each city which increased the reliability of the field observations reflected

in the research analysis and professional judgements made.

The relevance/significance of outcomes is discussed in more detail in the following
sections.
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7. Changes to Outcomes: Understanding Scale, Amount of Change, and
Causality of the Outcomes Experienced by Stakeholders

Within the scope of the impact assessment study of ACEV programs, a social impact
assessment survey was conducted on the outcomes experienced by all participants,
and ACEV employees.

Quantitative data on relevant outcomes experienced by stakeholders were collected

using online surveys (via Qualtrics) during September - October 2024. Separate
surveys were developed for each stakeholder. The sample sizes as shown in Table 9
adequately re presented the outcomes experienced by each group and increased the
reliability of the analysis.

Table -9: Stakeholder group size and sample information

Stakeholder Number of Sample Sample size risk
group completed
surveys
Women who 669" 68 10% | The sample
participated in statistically
mother/women represents this
programs population with a 11%
(participated in margin of error and
at least 1 95% confidence level.
program)
Women who 474 40 8,5% The sample
participated in statistically
POWER represents this
Programme population with a 15%
(participated in margin of error and
at least once) 95% confidence level.
Fathers who 104 5 5% The sample size does Taking into account the
participated in not provide sufficient potential risks arising
the Father representation of the from the small sample

"When examining the participation data for the mother programs provided by ACEV, it was found that

the group size of individuals who attended at least one mother program once was 688 participants.
However, this number does not represent the exact count of unique beneficiaries who participated in

the programs. According to the data collected by KUSIF, among the 68 mothers who completed the
Therefore, while defining the scope of the
impact analysis, the research population was adjusted by subtracting these 19 duplicate participants,
resulting in a total of 669 participants instead of 688. It is also assumed that some participants within this

group of 669 may have attended multiple programs, meaning repetitions among beneficiaries still exist.

As a result, the exact number of unique users (single participants) who took part in the mother programs

survey, 19 had participated in two different mother programs.

could not be determined.
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Programs
(participated in
at least once)

changes experienced
by this group.

size, the data and analysis
regarding the changes
experienced by this group
are presented in the
report.

Young women 67 14 21% | The sample size
who adequately
participated in represents the
POWER outcomes
Programme for experienced by this
Young Women group.
5-year -old 1048 74 The sample To understand the scale
Program (OEP), statistically of the changes
4-Year-Old represents this experienced by children,
Program and population with a 11% mothers and fathers who
library activities margin of error and participated in the adult
95% confidence level. programs were asked
about the outcomes
observed in their children
who attended ACEV
programs.
Library activities 551 While collecting qualitative data, it was observed
fall 2023/2024 that this group experienced positive outcomes
resulting from their participation in the library
activities. However, these activities were less
structured and more flexible compared to the
classroom -based programs. As a result, the data
collected from mothers did not provide
sufficiently detailed descriptions of the outcomes,
making it impossible to quantify this positive
impact.
Class teachers 23 23 100% [ The whole
population was
included in the data
collection process.
Mobile learning 6 6 100% | The whole
unit teachers population was
included in the data
collection process.
Adult trainers 3 3 100% | The whole

(Mother/women
programs)

population was
included in the data
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collection process.

Volunteer 5 4 80% The sample size

trainers (Father adequately

program) represents the
outcomes
experienced by this
group.

ACEV Center 3 3 %100 | The whole

managers/ population was

coordinators included in the data

collection process.

Il AMG }r AA|S8 8 %100 | The whole

team population was
included in the data
collection process.

7.1 Stakeholder: Mothers

UuA ~NaNeR ApA I AMGyr >t dADZ AADZ f ABdgA™ >NAANaEr KeOQ
| DBr ABAAR gA'" dAAANNRR AADZ oAAArR WA&Ede?r nA&ENAAdq
implemented for the mothers of children participating in the 5 -Year-Old Early

Childhood Education Prog ram (OEP), the 4 -Year-Old Program, and the Library

'l OAdWdAadNrs ! AMGyr fFTeAK dr Ae &NAQt AKAK Beant Ner e

although participation is not mandatory. Most of the participating mothers are not
professionally employed. Among tho se who withdrew or did not continue, the
most common reasons for non -participation included relocation, duty of care (for

children or elderly family members), and professional work obligations.

Participants who attended at least 70% of the sessions were eligible to receive a
certificate of completion . The scale and depth of outcomes observed vary across
these different participant segments

Table -10 summarizes participation in the activities evaluated within the scope of the
report. It should be noted that the total figures presented may include multiple counts
of the same participant, and therefore, the table does not represent the number of
unigue users.

Table -10: City, participation and number of women

Number of mothers At least 70% and more EES we

City of continued in the

who participated in at participation in one mother

residence :
least one session program

program at least
70% or above (%)

| DB ABA 268 55 21

65



Gaziantep
L~ 27 2
.2 DA U8 o 9 3
Hatay
141 1
Defne 5 36
Total 688 196 28
Segment evaluation
Women who patrticipated in ADP and EDU programs between June 2023 - August

2024 were invited to focus group interviews on the qualitative data collection process
according to the following characteristics. Those women were participants, low
participants and  dropouts. Thus, it was tested whether these characteristics were
important for the analysis:

- City of residence

- Participation level (more than one program)
- Qualifying for a certificate

- Number of child

In this way, it was tested whether these characteristics had any significance for the
analysis. During the collection of qualitative data  , no clear differences  were observed
in relation to these characteristics. However, it was decided to collect data according

to these variables during the quantitative data collection phase. In the gquantitative
analysis , certificate attainment and level of participation (such as attending more
than one program) were identified as significant variables

Within the scope of the study, most of the interviewed mothers had participated in
more than one program.

- Some mothers were invited to participate in multiple programs because their
single child attended different programs over two years.

- Others were invited because they had more than one child, each enrolled in a
different mother program.

- Additionally, some mothers participated in one parent program as well as in
the POWER Programme.

Based on the evaluations, the segments of mothers who represent one of the
main stakeholder groups, were defined as follows:

- Mothers who participated in one mother program (ADP or EDU) V30
women

- Mothers who participated in one or more mother programs (ADP or EDU)
and in the POWER Programme (HDB) V38 women

As a result of the quantitative data analysis, the segments described above were
identified. According to the quantitative findings, there was no statistically significant
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difference between mothers who patrticipated in one or two mother programs if they

also attended the POWER Programme. One mother who attended two mother
programs but not POWER Programme was included in the second segment listed

above. During the analysis period (June 2023 V August 2024), most mothers
participated in more than one program, and since the core content of these

programs was highly similar, it was not possible to conduct a meaningful

program -based analysis. The organization was willing to underst and the impact of
the separate programs. This information disclaims that due to participation of many

mothers in more than one programs with similar content, instead of the analysing the

impact program based, all the activities of ACEV that the person part icipated in the
year of the analysis were considered.

It was observed that the mothers included in the data analysis had developed

long -term engagement both with the ACEV Center and with the communities

formed through the programs. Although the programs repeated similar content,

mothers continued to actively participate and remain involved in these community

spaces. For this reason, the analysis measured the overall impact of the activities

conducted over the one -year period on the  participating mothers, rather than

evaluating each program separately. Among th e 89 women who participated in

| AMGyr AD2AA f"eBNAyr naeef cABr kKNAGNNA ! 2AN ~vnpnNne A
completed the impact survey, 59 continued to take part in the new programs

launched in September 2024. Details by city are as follows:
O ! DBr ABAAT "¢ e?2Aa R "o nAEndOdnAAAr OQeAadA? NDZ
0 Hatay: 21 out of 35 participants continued
0 Gaziantep V. ? aDAU8TFT 1¢ e?A R Nv¢ nAEandOdnAAAr QeAAd.

Now for each segment, detailed analysis was discussed and reported below.

Outcome chains

Quantitative data were collected in relation to the following three outcome chains:

1. Af NNAJA? ADNe? AnN AADZ Qe ARGDANAA Ar A Beat Nca

The mothers who participated in the mother programmes stated that they

experienced the outcome of XRNNAJQAF ADNe? AAN AADZ Qe NaRth®ONAA Ar
last step of the following outcome chain. For these mothers, the outcome of XENAEAQAT

Ae QeAnce XA AANP N& A A Dzds Breatgdithrep Mitimsd@id ¢hBins:

Better communication with her spouse
Better communication with her child
Spending quality time with children

O« O¢ O«

After the intermediate outcomes in the chain, the mothers experienced the outcome
of XRNNAQAF?T ADNe? AAN AADZ Qe /aRhg BAd ofthe dhain. A Beat N&EX
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Figure -9: Af NNAJAFf ADNe? AN AADZ QeduRaj@Bhaim Ar A Beat NEa

Better
communication
with her spouse

Participate in the

ADP and EDU Learning to control Better . Feeling adequate
e angerandbe communication ., and confident as
ARG T patient/calm with her children a mother

container cities

Spending quality
time with children

2. Azr " Ot e Ae i dKOMIEA InaAN A &

The mothers who participated in the programmes stated that as the last step of the
following three outcome chains, they experienced the outcome of "psychological

well -being":

Take care of yourself
Know your own worth
Socialization

O¢« O¢ O«

In the last chain, after the intermediate outcomes, at the end of the chain, they
experienced the outcome of Xnr' Ot e Aef gkONAGAA FasNkA A

Figure -10:Aaer * Ot e Ae 7 -§ Q4 AdutBoheakain

Take care of
/" yourself

\
N,
™,
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*,
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Participate in the Vi “
ADP and EDU / N .
programs / Know your \. Psychological well-
implemented at % - bein
AGEV centers in \ own worth 7 g

container cities /

Socialization ./
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3. AENRNADZ AT

meBNAAr «&qrft

!

Mothers who participated in the mother programmes experienced the outcome of

"knowing women's rights," followed by the change of X DANRNADZLAF SeBNAyr adf
dAADNe? AANNX AaA At N NADZeR AtN Ot AdAs
Figure -11AENRNADZAF = e B Nodmectrihf t A r &
Participate in the )
ADP and EDU Knowing Defending
programs ' ;
implemented at womens womens
ACEV centers in I'ight I'ight
container cities
Explanation of the survey questions and dissemination process
Based on the data expressed by mother participants during focus group
interviews, three outcome chains emerged, and the survey included questions to
understand changes linked to these chains. A single survey was administered to
women participating in the programs conducted at ACEV centers. The survey first
asked participants about their city of residence, number and ages of children, number
of children attending ACEV programs, the specific moth NesneBNAyr nacef cAB 2

participated in, and whether they had re ceived a certificate from any program. If the
participant had attended one of the mother programs, she was also asked questions
related to her children. However, if the participant indicated that she had only
attended the POWER Programme, she was not asked questions related to the mother
programs or her children, but instead responded only to questions about the
program.

In the survey, women participants evaluated 13 statements on a 5 -point Likert scale,
guided by the instructions "before participating in the programs" and “after
participating in the programs.” In addition to these statements, questions addressed

the attribution, contribution, counterfactuals, duration, and relative importance of the

outcomes they experienced.

Since the survey content was quite comprehensive and considering the literacy

level of the target group, the interviewer visited the ACEV centers and container

settlements to administer the survey in person (face -to -face). The survey forms
were disseminated and analyzed using the tool (Qualtrics) employed by Kog¢
University.
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Measuring well  -defined outcomes

Table-11 below shows the well -defined outcomes and indicators used in the
quantitative analysis.

Table -11:Well -defined outcomes and indicators

Well -defined Outcome Indicators

Participants evaluated 7 statements related to the
outcome chain "feeling adequate and confident as a
mother" as asked in the survey. They evaluated their
own situation before and after participating in the
mother programmes through the following statement S:
Xf NNAJQA?F ADNe?
Oe ARDANAAN Ar A - Making eye contact while talking: Do you make
eye contact when speaking with your child?
- Communication with spouse
- Ability to communicate well with child and
spouse: Do you think you are able to
communicate well with your child and your
spouse?
- Playing with your child: How often do you play
with your child?
- Frequency of reading books: How often do you
read books to your child?
- Spending quality time with your child
- Maternal competence and confidence: Please
evaluate the following statement, Aqr
relationship with my child makes me feel
QeBnNANAA AADZ Qe ARGDNAA A

Participants evaluated 5 statements related to the
outcome chain "psychological well -being" as asked in
the survey:

Xer ' QteAei-dRAA - Socialization: How often do you meet with
people whose company you enjoy?

- Taking time for yourself: When you think about
your daily routine, how much time do you
dedicate to yourself?

- Anger management: When you are angry, do
you express your anger openly toward the other
person?

- Stress level: How stressed do you feel in your
daily life?
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- Psychological well -being: Please evaluate your
overall sense of psychological well  -being.

Participants evaluated 2 statements related to the
XENRNADHA? F"eBle?A0eBN Ot AgA SDNRNADFHAFT ~eB
EqftArxX in the survey:

- ©ANen KNDZ N R "eBNAyr «&qft
re?& ANWNA eR 5t Aef ANDZ N d
rights.

- ENRNADZHAF "eBNAyr &dPftarrT
following statement, A! r A "eBAAG wu

Reae B a&qdftar St NANWNE AN

Allindicators used in the analysis are subjective, increasing the data reliability risk. Due

to the type of outcomes measured - attitude, motivation, knowledge - objective
indicators were used to a limited extent, and the assessment of the amount of chang e
nAr kAr NDZ e A Bassesshient. A descipi&Likert scale was used to answer

the questions to minimize data risks.

Amounts of outcomes according to segments

While evaluating the depth of change to outcomes, the differences between before
and after a person benefited from the supports related to the outcome were
calculated. Accordingly, the difference before and after the outcomes is considered as
follows;

If negative (less than 0), negative change
0 points, no change
1-4 is interpreted as a significant positive change

O¢ O¢ O«

In the table below, with the amount of change by segment, only those with a
difference of 1 -4 in the amount of change, i.e., significant changes, are included.

Table -12: Amounts of change according to segments of "mothers”
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Percentage of

The average

Outcome Stakeholder Number of those amount of Counterfactual Attribution
segment people experiencing changes
experiencing change in the experienced
change population (on a 5 -point
scale)
Feeling Mothers
adequate and who have 25 83% Before - 2.7 15% 5%
confident as a participated After - 4.8
mother inl Difference -
educational 2.1
program
30 mothers
Mothers who
have 30 79% Before - 2.8 5% 5%
participated After - 4.7
in one or Difference -
more mother 1.9
programs
and POWER
programme
38 women
Mothers
who have 24 80% Before - 2.3 5% 10%
participated After - 4.3
Psychological inl Difference -
well -being educational 2
program
30 mothers
Mothers who
have Before - 2.1
participated 36 95% After - 4.3 10% 15%
in one or Difference -
more mother 2.2
programs
and POWER
programme
38 women
Mothers
who have 23 7% Before -2.7 20% 10%
participated After - 4.7
Defending mdl - lefereznce -
women's Sroug(]:raafrlr?na
rights 30 mothers
Mothers who
have 31 82% Before -2.3 15% 10%
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participated After - 4.6
in one or Difference -
more mother 2.3
programs
and POWER
programme
38 women

Negative outcomes

During the qualitative data collection phase, no negative changes were reported by

the mothers. However, during the quantitative data collection, within the segment of

XBeat Ner Ate nAEeadOdnAANDZ gA ©AN eac BeacN Beat Na
neef cABBNX e mothdrrindicated experiencing a negative change in the

WAcdAk AN XRNNAJGAFT OQeBnNANAA AADZ Qe ARGDNAA Ar A Be
program, she rated this variable as 5 on the scale, and 4 after the program. She

explained this change by saying, Au kNOABN AR AEN e R BAlthoughtheen Qe B AT
analysis technically classifies this as a negative change, it can also be interpreted as a

sign of self -awareness and personal growth. By participating in ACEV programs, this

participant recognized her own development needs, which suggests tha t the change

is not necessarily negative in nature.

idBgAAEA" R At N dAANEBNDZAAN Ot AANPN WAEdgAKkAN Xr nNAI
also rated sllghtly lower by the same mother (from 5 before to 4 after the program) In

Qe AANEArAR rt N (fere &A NDZ A ner dAgdW¥ N Ot AAF Nx dAADZRENe6
ANe Ot AANPN dA XR&ENe? NAOQT eR a&NADZAT keetrsx fe@c |/
XnrrOteAef QAT R NAADZ XDNRNADHA?P ~eBNAyr a&dftAar RX
positively by 3 and 1 points, respectively.

Counterfactuality and contribution - evaluation and explanation

The survey participants were asked counterfactual and attribution questions about
the outcomes they experienced. These questions were only asked of the respondents
who stated that they experienced positive or negative changes.

What is wanted to be learned with the counterfactuality question is whether the

participant thinks that if he/she had not participated in the activity/program,

he/she would still have experienced that change in any way. If the participant
answers yes to this question, an auxiliary question is asked as "What would be the
probability of experiencing this change out of 10?"

What is wanted to be learnt with the attribution questions is whether other
people/institutions had an impact on the change experienced by the participants.

If the respondents answered yes to this question, they were asked who these
organisations/persons were and what their contribution to the change they
experienced was in percentage terms.
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Table -13: Counterfactuality and attribution according to the segment of mothers

Number of people who Average Attribution
said, "l would have probability - person
Outcome Stakeholder group experienced change of change and %

even if | did not (out of 10 average
participate in the points)
activities" and their
percentage in the sample

Mothers who have
Feeling participated in 1 5 women 7.4 2 women -
adequate and educational program 55%

confident as a 30 mothers

mother Mothers who have 3 women -
participated in one or 3 women 4 50%
more mother programs
and POWER programme
38 women

Mothers who have 4 women -
Psychological participated in 1 2 women 55 40%
educational program
30 mothers

Mothers who have
participated in one or 4 women 7 9 women -
more mother programs 50%
and POWER programme
38 women

Defending Mothers who have
women's participated in 1 5 women 7.4 4 women -
rights educational program 50%

30 mothers

Mothers who have
participated in one or 6 women 5.5 4 women -
more mother programs 50%
and POWER programme
38 women

well -being

Significance Analysis

Quantitative data on outcomes that met the relevant/significant criteria were
collected and evaluated. The assessment of the significance of the outcomes was
made according to the following criteria:

Scale of impact - how many people experience it
Amount of change in the outcome
Counterfactuality and attribution

O¢ O¢ O«
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In the light of the qualitative and quantitative data collected from the mothers, all

three well -defined outcomes meet the relevance/significance criterion: Af NNAQAT
ADNe? AANN AADZ Qe ARGDNAA Ar A BehkN§xdha AsxbZ AEBRSENQ
women's rights.

A summary of the relevance/significance assessment of the outcomes is shown in the
table below. The relevant and significant outcomes in this table have been added to
the value map.

Table -14: Significance assessment of outcomes according to the mothers

Materiality

Outcome Stakeholder group (relevance and

significance)

Mothers who have patrticipated in 1 Relevant/ Significant
educational program
Feeling adequate and 30 mothers

confident as a mother

Mothers who have patrticipated in one or Relevant/ Significant
more mother programs and POWER
programme

38 women

Psychological well - Mothers who have patrticipated in 1 Relevant/ Significant
being educational program

30 mothers

Mothers who have patrticipated in one or Relevant/ Significant
more mother programs and POWER
programme

38 women

Defending women's
rights

Mothers who have participated in 1
educational program
30 mothers

Relevant/ Significant

Mothers who have participated in one or

Relevant/ Significant

more mother programs and POWER
programme
38 women

Extrapolating the findings from the sample to the population

By evaluating the sample size and the number of people experiencing change
according to the segments, the findings were extended to the population as shared
in the tables below. The percentage of the people experiencing the change to
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outcome in the sample and in the population was compared and the judgement was
made by the author on extrapolating the findings in the sample to the population.

Within the scope of the study, the population size for mothers was defined as 669
individuals, representing those who attended at least one session of the mother
programs. During the analysis, particularly in the evaluation of quantitative data,
the level of participation in the programs (attending one or more programs) was
identified as an important variable. Two levels of participation were assessed:

1. Attending more than one program X
2. ' ANNADHAT AA KNArA tPu eR AAT naee?f cAByr r Nrrge
of completion

The first variable (attending more than one program) was treated as a sub -segment
variable for the mothers. The second variable (attending at least 70% of a program and
receiving a certificate) along with the number and percentage of mothers within the

study population who met this criterion (attending at least 70% of sessions), are
presented in Table 15:

Table -15: Mothers - population and sample

Percentage of the

Explanation Population Sample sample in population

Number of women who
participated in at least one
session of the mother
programs 669 68 10%

Number of mothers who
achieved 70% attendance in
the mother program they
participated in and received a
certificate 196 48 24%

Percentage of certificate
receivers among total
participants 29% 70% -

A significant part of the mothers included in the data collection had participated

in both more than one program and had also received certificates from the
programs they attended. Therefore, these mothers can be considered among those
who experienced the highest degree of outcomes. However, generalizing the findings
from this group to the entire population (669 participants) would be quite risky and
could be interpreted as an overcl aim. Nonetheless, since 24% of the certified
participants (196 individuals) are included in the sample, the representativeness
achieved by extending the findings to this subgroup is much more reliable.
Further details are presented in Table 16.
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Table -16: Extrapolating from the number of mothers to the population

Extrapolation the
Outcome Stakeholder Number of Percentage of number of those
group people those experiencing experiencing change to

experiencing change in the include 196 certificate
change population receivers

(number of people)

Feeling Mothers
adequate and participating 55 81% 159
confident as a in the
mother program
(68)
Psychological Mothers
well -being participating 60 88% 172
in the
program
(68)
Defending Mothers
women's participating 54 79% 155
rights in the
program
(68)
Based on qualitative data , it is assumed that participants who did not receive
certificates (470 mothers) may also have experienced positive changes . However,
within the  sample , only 20 mothers had not received a certificate from the mother
programs. Therefore, there are no conclusive findings regarding the  extent or level

of change experienced by non -certified mothers

7.2 Stakeholder: Fathers

E? ®g AT At N RAKAK nnnvne ANaEBR A AenAX eR Re?2c face??nr

eAN Arn A n?kAdO rQteek dA ! DBr ABAAR AADZ eAN dA
participants received certificates. In the Sprlng term, f|ve Father Support Programme

goup r A N&N Qle/\DZ?Q/\NDZkr We K? AANNNG /\cEAq,/\NCErr Ame dA
oA oAAAT >NAANE dA fNKCE’PACEfR e AN Apn A n?kﬁ(q,o r ot e
e AN dgA ,?2ac&DAU8 >NAANE dgA TArs | aenAK eR ¢ nAca
this p eriod. In total, 104 fathers successfully completed the program and received

certificates.

The research team conducted qualitative interviews with 7 fathers in Gaziantep, 6 in
| DBr ABAAR AADZ ¢ dA oAAArs E?2a&dAf At N e?2AAAdAAAGYWN
to reach fathers since most of them were employed. As a result, only three fathers in
! DB ABAA QeBnANANDZ At N r?2a&¥Nr dA NNEr e W R EDAJBN e A
AADZ eAN RaceB ! DBT ABAA QeBnANANDZ dan ©AAJdANs Vyt N&EN
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based on a very small sample size. Data from these five respondents were analyzed,
but the risks associated with the small sample size must be taken into consideration
when interpreting the results.

In addition, no sub -segments were identified among fathers during the qualitative
interviews. Since the quantitative data were also represented by a small sample, no
sub -segments emerged at that stage either.

Outcome chain

Quantitative data were collected in relation to the following two outcome chains:

1. Aeer " Ot e Ae i dkOMA indN X A

The fathers who participated in the programme mentioned that as the last step of the
following outcome chains, they experienced "psychological well  -being."

After the intermediate outcomes of "socialization” and "feeling relax/unwind" the
fathers experienced the well -defined outcome  "psychological well  -being" in the last
outcome chain.

Figure -12:Anr "™ Qt e Ae 7-§ N 4 AdutBohadKain

Participate in the

Father Programs Feeli .
_ e eelin Psychological
implemented at Socialization g. y g
ACEVcentersin —> relax/unwind —>  well-being

container cities

2. A=NdA?F A a&NrneArdk AN RAAt Nxa

The fathers who participated in the programme stated that as the last step of the
following outcome chains, they experienced "being a responsible father."

After the intermediate outcomes of "developing communication skills" and then "to
communicate well with children and spouse” the fathers experienced the well -
defined outcome  "being a responsible father" in the first outcome chain.

In the second chain, after the fathers experienced the intermediate outcomes of
"spending quality time with children and family" and at the end of the chain they
experienced the well defined outcome of "being a responsible father."
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Figure -13:X=NgA? A &NrneAr dk AN RAAt NeXx ©e?AQeBN Ot AdA

Developing of To communicate
Participate in the communication __, well with children
Father Programs 7 a
implemented at skills and spouse Belng a
ACEVY centers in responSible

container cities

Spending quality father
time with children

and family

Explanation of the survey questions and dissemination process

According to the qualitative data collected from the fathers during the focus group
discussions, two positive outcome chains emerged, and the questionnaire was
designed to understand the well -defined outcome related to the identified outcome
chain. The qua ntitative data was collected by the interviewer through questionnaires
applied during one  -on -one meetings with fathers. The survey first asked participants
about their city of residence, number and ages of children, number of children
attending ACEV progra ms, spouses' participation in mother programs and whether
fathers had received a certificate from any program. Questions were also directed to
fathers about their children participating in programs at the ACEV center.

In the survey, fathers evaluated 9 statements on a 5 -point Likert scale, guided by the
instructions  "before participating in the programmes" and "after participating in the
programmes.” In addition to these statements, questions addressed the attribution,

contribution, counterfactuals, duration, and relative importance of the outcomes they
experienced.

Since the survey content was quite comprehensive and considering the literacy

level of the target group, the interviewer visited the ACEV centers and container

settlements to administer the survey in person (face -to -face). The survey forms
were disseminated and analyzed using the tool (Qualtrics) employed by Kog
University.

Measuring well  -defined outcomes

Table-17 below shows the well -defined outcomes and indicators used in the
guantitative analysis.

Table -17: Well -defined outcomes and indicators

Well defined outcome Indicators

Participants evaluated seven statements related to the
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X X:
> I

XkNgA?f A &NrneArdk AN RAAt NEX
the survey. They assessed their own situations before

f A @&Nr n e l|and after participating in the programs based on the

CE X following statements:

Making eye contact while talking: Do you make
eye contact when speaking with your child?
Communication with spouse

To communicate well with child and spouse: Do
you think you are able to communicate well with
your child and your spouse?

Playing with your child: How often do you play
with your child?

Frequency of reading books: How often do you
read books to your child?

Spending quality time with family

Taking responsibility as a father: Please evaluate
the following statement, A! r A RAAt Nl
ENrneArdkdAdar Reace BAAANG

Xerr Ot eAe -4 A

In the survey, fathers evaluated two statements
ENAAANDZ ne Xnr -ONgARRILOAA =N

Socialization: How often do you meet with

people you enjoy spending time to relax and
unwind?

Psychological well -being: Please evaluate your
overall sense of psychological well  -being.

Allindicators used in the analysis are subjective, increasing the data reliability risk. Due

to the type of outcomes measured

- attitude, motivation, knowledge - objective

indicators were used to a limited extent, and the assessment of the amount of chang e
nAr kAr NDZ eA -BshessmBEr y r NAR

Amounts of change

E? ®gAf AtN NWAAK?ArndeA R At N e?2A0QeBNrR At N

before/after the ACEV programs regarding an outcome were calculated. Accordingly,
the difference before and after the outcomes is considered as follows;

0 points, no change

O« O¢ O«

Negative (less than 0) is a negative change

14 is interpreted as a significant positive change

In Table -18 below, which shows the amount of change according to segments, those
with a difference between 1 and 4 in the change amount, that is, significant positive

changes, are included.
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Table -18: Fathers - amounts of change

Number of Percentage of The average Counterfactua Attribution
Outcome Stakeholder people those amount of I
segment experiencin experiencing changes
g change change in the experienced
population (on a5 -point
scale)
Being a
responsible Fathers 4 80% Before - 3.5 0% 0%
father who have After - 4.7
received a Difference -
certificate 1.2
Psychological from the
well -being father 4 80% Before - 2.5 0% 15%
program After - 4.5
5 fathers Difference -
2
Counterfactual and attribution - evaluation and explanation

Fathers were asked counterfactual and attribution questions about the changes they
experienced. These questions were directed only to fathers who reported
experiencing positive outcomes.

Table -19: Fathers - counterfactuality  and attribution

Number of people who Average Attribution

said, "l would have probability of - person

experienced change change (out of and %

Stakeholder even if | did not 10 points) average

Outcome group participate in the
activities" and their
percentage in the

sample
Being a responsible Fathers who 0
father have received a 0 -
Psychological well - | certificate from 1 father -
being the father 0 - 40%
program
5 fathers
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Significance analysis

Considering the qualitative and quantitative data collected from the fathers, both two
e?AQeBNrR SkNgA?PT A a&NrneAr gk AN RANJIWES AW XRier?r /X
relevant and significant.

The summary of the relevance/significance assessment of the outcomes are shown in
Table -20, where the relevant and significant outcome is added to the value map.

Table -20: Fathers - significance assessment of outcomes

Outcome Stakeholder group Materiality

(relevance and
significance)

Being a responsible father Fathers who have received a Relevant/ Significant
certificate from the father program
5 fathers

Psychological well -being Relevant/ Significant

Extrapolating the findings from the sample to the population

The number of fathers who participated in and received certificates from the father

programs is 104. However, due to missing data regarding registration and levels of

participation, it is highly risky to make a professional estimation about the actual

popu lation size. Nonetheless, taking into account the data collected from 17 fathers

nte NAEndOdnAANDZ A At N e? AAdQAAAGWN JAANGEWIdNRr R A
principle, it was estimated that the number of fathers who experienced change

correspon ds to between 25% and 50% of the total number of graduates. The analysis

and calculations were conducted based on this estimation.

Table -21: Extrapolating from the number of fathers to the population
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Outcome

Being a
responsible
father

Psychological
well -being

Stakeholde
r group

Fathers who
have
received a
certificate
from the
father
program
104 fathers

Number of
people

experiencing
change

Percentage of
those

experiencing

change in the

population

80%

Extrapolation the percentage
of those experiencing change
to include 104 certificate
receivers
(25%-50% - number of people)

26 - 52

80%

26 - 52

7.3 Stakeholder: Children

In the interviews with the parents, questions about their children were asked and their
opinions and observations about their children were obtained. This section will
present the analyses of parents' views on their children during the interviews with
pare nts. To understand the outcomes experienced by children within the scope of the
ACEV programmes and activities, interviews and questionnaires were conducted with
parents who participated in different programs/activities, and they were asked to

evaluate the

outcomes that children experienced. In addition, the parents of the

children participating in the programmes were also interviewed, and the parents
were asked questions about the changes they experienced and the changes they
us, it was possible to evaluate the changes experienced

observed in their children. Th
by the children from the parents' perspective.

At the ACEV Child and Family Centers located in the container settlements, the

programs implemented for children,
Education Program (OEP), the 4

included in the analysi  s.

namely the 5

-Year-OIld Early Childhood
-Year-Old Program, and the Library Activities were

Other library -based activities (such as study sessions and play groups) were excluded
from the scope, as they were less structured and systematic compared to the
classroom -based 5 -Year-Old (OEP) and 4 -Year-Old programs. However, according to
qualitative da ta, both parents and youth participants shared that the library had a
strong positive impact, effectively meeting the needs of children living in container
settlements that include play spaces, study areas, and opportunities for socialization.
During the f all 2023/2024 term, a total of 551 children and young people participated

in the library activities.

Since it was not possible for 4

- and 5 -year -old children to articulate the changes
they experienced themselves, these changes were identified based on the
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observations shared by teachers who worked closely with them and the parents

who knew them best. In the context of the activity, when dealing with the trauma of

the earthquake, it was decided not to include the children to avoid further
traumatization. The activities were conducted in the temporary settlements for the
people who lost their houses, for mer lives and often members of the families. The
author has an experience in collecting data in the post -earthquake context but with
the young people from age to 10 and more. In this report, the youth was involved as it
was decided that they will be able to cope with the questions that in this context
always touch upon what was before the earthquake. The process was emotional and
difficult for the adults/parents recollecting the trauma and how their children were

affected. The risk of bringing back the trauma considering the children age 4 -5 was

considered too high and potential negative outcomes of the data collection process
resulted in the decision of using pr oxies.

On the other hand, when planning the data collection the social workers,
psychologists, and public health experts advised against including children after the

trauma. Teachers who work with children also mentioned not to interview because the

children now had a routine (which is very important for children of this age) and they

have no idea about the research or the author. For this reason, and in line with the
consistent guidance of trauma specialists, child psychologists, and the teachers

working directly with the children, the author made a conscious decision not to
interview (even if the method has a child friendly speech) children. Engaging them
in interviews risked disrupting their newly established sense of routine and safety both
essential components of post  -trauma recovery. Therefore, out of ethical responsibility
and to avoid any possibility of re -triggering distress, children w ere not included in
direct data collection.

In addition, when evaluating the changes expressed by parents and teachers during

gualitative interviews, no sub -segments were identified among the children. Table -22

presents the city -based participation numbers for the classroom programs
implemented for  4- and 5 -year -old children between June 2023 and August 2024.

Table -22: Distribution of children by city and program

OEP5Year OEP5 A OEPS5 Year 4 Year Total number
Summer Year Fall  Summer Program Fall of children

2023 2023 2024 2023 participating
| DB" ABA 124 112 102 29 367
Gaziantep -, ? & D2z 125 100 133 63 421
Hatay - Defne 31 82 112 35 260

Total number of
children

participating 280 294 347 127 1048
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Outcome change

Quantitative data from parents and teachers were collected in relation to the
following two outcome chains:

1. Aeer " Ot e Ae i dkOMAA indN X A

The parents and teachers of children who participated in the programme mentioned
that as the last step of the following outcome chains, they experienced
"psychological well  -being."

After the intermediate outcomes of "be happy" , "feel safe" and Xr e Qd AAdthéd A de AX
children experienced the well -defined outcome  "psychological well  -being" in the
last outcome chain.

Figure -14:Aaer * Ot e Ae 7 -§ 0 4 AdutBohe&akain

Be happy
OEP 5-year-old, yd
4-year-old, and / .
library activities / Feeling Psychological
implemented at ; 4} I-bei
ACEV centers in sdre Y well-being

container cities

Socialization

2. A6 NADZHANrr Reac AtN rOteeKi

The parents and teachers stated that the children experienced the outcome of
"readiness for the school" as the last step of the following outcome chains.

l RANE At N dAANEBNDHIAMNE NeArAND edB/N r r neNRA b MHMNRN o Ner g Adfer N
and Xr e QB &EA e AAA DAY Nikthe)fBsNohainy the parents and teachers
stated for the children, the outcome "readiness for the school" at the end of the chain.

In the second chain, the children first experienced the intermediate outcome of
"increase in motor skills" and Xr e QONB¥®Ade ANAKX DAW NAmen BiEY\ A s X
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experienced the outcome of "readiness for the school" at the end of the outcome
chain.

In the last chain leading to the same main outcome, the children who participated in

At N naeef €ABr Ni nN&EdNAONDZ d A N cBosimgphle thl does@frn Qe BNr 7
QAN JgADANNNADRBIKNBerde NAA DAW NwhemuBiNately fed to

the change of being ready for the school.

Figure -15:Aé NADZ ANr r Re cmutoomethainQt ee A &

Increased in Self-
OEP 5-year-old,

/ speaking skills expression
4-year-old, and /

library activities Increased in motor Social-emotional Readiness for the

implemented at skills -/ development school
ACEV centers in /

container cities /

Being able to do /
self-care /
independently

Explanation of the survey questions and dissemination process

According to the data expressed by the mothers and fathers of the child during the
focus group discussions, 2 outcome chains emerged, and questions were asked in the
guestionnaire to understand the outcomes related to these outcome chains.

Quantitative data regarding children were collected from 69 mothers and 5

fathers . In the survey, parents evaluated 10 statements, each representing an

indicator of outcome, ona5 -nedAA -dt NeEa r QAANR AQQe cDZfAF Are A
B Ot ¢ADZnAendOQOdnAANDXZ AADZ XARANaE Br Ot ADZ nA®EadOc
for children at ACEV programmes. In addition to these statements, parents were also

asked about the attribution, contribution, counterfactuals, and duration of the

changes they observed.

Since the survey content was quite comprehensive and considering the literacy

level of the target group, the interviewer visited the ACEV centers and container

settlements to administer the survey in person (face -to -face). The survey forms
were disseminated and analyzed using the tool (Qualtrics) employed by Kog¢
University.

The parents (74 people) who responded to the questions about changes related to
their children had a total of 89 children (60 people had one child enrolled in an ACEV
center program, 13 people had two children, and 1 had three children). Since the survey
guestions were extensive and therefore lengthy, parents with more than one child
enrolled in ACEV programs did not complete a separate survey for each child.
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Instead, a single survey was completed by these parents, and they were instructed to
respond by considering their children in general. For this reason, although there were
89 children in total, the number of surveys administered was 74.

Measuring well  -defined outcomes

Table -23 below shows the well -defined outcomes and indicators used in the
guantitative analysis.

Table -23: Well -defined outcomes and indicators

Well -defined Outcome Indicator

In the survey, parents evaluated 3 statements related to
At N Xnrr Ot e ARR4GQOAXK G NEKBEe BN Of
Arr Nrr NDZ At NgaE Ot ¢ ADZENAY r r g
Xer ™ Qt e Kef ¢ QA K|participating in the programs based on the following
well -k Ng AT % statements:
- feQqgAKd AndeAT @ANAr N NWA
socialization.
- Following the rules: Do you think your child
generally follows rules?
- Psychological state: How would you evaluate
re?c Ot ADFr eWNaEAAA nr' OQ

In the survey, parents evaluated 7 statements related

Ae XrQteeK ENADZHANrrsx yt N

situation before and after participating in the

programs based on the following statements:

Xé NADZHANrr Rec

- Speaking and language development: Please
NWAXK?AAN re?c& Ot dADZr Ak
language development.

- Self-expression: Do you think your child can
express themselves and comfortably share their
excitement, distress, and/or happiness?

- Self-care skills: To what extent can your child
meet their self -care needs independently?

- Motor skills: How would you evaluate your
Qt ADF r Benecc rt dAArS

- Social -emotional development: How would you
NWAAK?AAN re?2& Ot d ADjtional A N Y
development (appropriate to their age and
peers)?

- School readiness and adaptation: Do you think
your child will be ready for school and able to
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ADAnAn NArdgAr St NA dayr aAd
education?

Allindicators used in the analysis are subjective, increasing the data reliability risk. Due

to the type of outcome measured - attitude, motivation, knowledge - objective

indicators were used to a limited extent, and the assessment of the amount of change
was observed from parents. To minimise data risks, a descriptive Likert scale was used
in the answer part of the questions.

Amounts of change

While evaluating the outcomes, the differences between before and after children
experienced from the programmes related to the outcome were calculated.
Accordingly, the difference before and after the outcomes is considered as follows;

O¢« O¢ O«

Negative (less than 0), negative change
0 points, no change

14 is interpreted as a significant positive change.

In Table -24 below, which shows the change amounts according to segments, those
with a difference between 1 and 4 in the change amount, that is, significant positive

changes, are included.

Tablo -24: Childs - amount of change

Outcome

Psychological
well -being

Readiness for
the school

Sample size

Children
participatin
ginOEPS -
year-old, 4 -
year -old
programs,
and library
activities

74 child s

Number of Proportion of The average
people those amount of Counterfactua Attribution
experiencing experiencing changes |
change change in experienced
the segment (on a 5 -point
scale)
Before -2.8
59 80% After - 4.6 10% 10%
Difference -
1.8
Before - 2.4
66 89% After - 4.6 5% 10%
Difference -
2.2
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Counterfactual and attribution - evaluation and explanation

Parents were asked counterfactual and contribution/attribution questions related to
the changes experienced by their children. These questions were directed only to
parents who indicated that their children had experienced either positive or negative
chang es. Further details are presented in Table 25.

Table -25: Childs - counterfactuality and attribution

Number of people who Average Attribution

Outcome Stakeholder group said, "l would have probability of - person
experienced change change (out of and %

even if | did not 10 points) average

participate in the
activities" and their
percentage in the

sample

Psychological Children

well -being participating in 6 child 55 7 child -
OEP 5-year-old, 4 - 50%
year -old programs,

Readiness for and library 7 child 7.1 5 child -

the school activities 50%
74 child

Significance analysis

Considering the qualitative and quantitative data collected from the parents
about their children, the two main outcomes meet the relevance/significance
criterion ("psychological well -being" and "readiness for the school").

The summary of the relevance/significance assessment of the outcomes is shown in
table -26. The relevant and significant outcomes in this table have been added to the
value map.

Table -26: Childs - materiality assessment of outcomes

Outcome Stakeholder group Materiality

(relevance and
significance)

Psychological Children participating in OEP Relevant / Significant
well -being 5-year -old, 4 -year -old

programs, and library Relevant / Significant
Readiness for the school activities

74 child s
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Extrapolating the findings from the sample to the population

The total enrollment and attendance data for children participating in the 5 -Year-Old
(OEP) and 4 -Year-Old programs were analyzed by experts to generalize the findings

to the overall population. Table 27 presents the attendance status of the fall 2023

prog rams.

Table -27: Childs - distribution of students across programs based on their enrollment status

5 Year -Old (OEP) 4 Year -Old Program + 4 Year -
2023 Fall Old Library 2023 -24
Program
e e Perceptage of Number of Perce.ntage of Number of
children children children children
participating participating participating participating
Providing continuity up to 13 37 18 23
50%
- 0
Prov.|d|r_\g more than 50% 87 257 82 104
continuity
Providing more than
70% continuity e 223 66 84
Based on these data, it was calculated that 692 -796 children out of the total 1048
participants maintained attendance above the 70% threshold during the overall

analysis period. The reason for providing this range is that attendance data for the

summer OEP 2023 and summer OEP 2024 programs were not available, only the

number of enrolled students was known. The refore, the range of 692 V796 was
estimated by applying the attendance rates from the Winter 5 -Year-Old (OEP) and 4 -
Year-0Old + 4 -Year-Old Library 2023 -24 programs to the total number of 1048 enrolled
children. According to these data, the findings have been generalized to the
population as shown in Table 28:

Table -28: Extrapolating from the number of children to the population
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Outcome

Psychologica
I
well -being

Readiness for
the school

Stakeholder
group

Children
participating in
(OEP) 5-year -
old, 4 -year -old
programs, and
library activities
74 child

Extrapolation the

Number of Percentage of percentage of those
people those experiencing change to
experiencing experiencing children with 70%

change change in the attendance

sample (692 - 796 / number of
people)
59 80% 554 - 637
66 89% 616- 708

7.4 Stakeholder: Women who participated in POWER Programme

The POWER Programme (HDB), implemented for women at the ACEV Child and
Family Centers located in the container settlements, was included in the analysis.

uA

within the ACEV Child and Family Centers, whereas in Gaziantep

carried out in the vil

KAFP Nr

e R

. ?DAUS8s

| DB ABAA YDADY, tbeAPOWER Programme sessions were conducted

V. 2 aDAUS8R
implemented both at the center and through the Mobile Learning Unit activities

While analyzing the qualitative data related to the POWER Programme, the
assumption that there might be differences between the programs conducted in

centers and those held in villages was evaluated. However, it was found that no
significant differences in
between participants from the villages and those from the centers. Similarly,
when evaluating the quantitative data, no statistically significant difference was

found based on this assumption.

the types of changes experienced were observed

The city -based numbers of women who attended at least one POWER Programme
session between June 2023 and August 2024 are presented in Table 29:

Table -29: POWER Programme

- Distribution by city and program

At NT

Fall 2023/
Summer 2023 Spring 2024 Summer 2024
| DB" ABAA 23 101 0 124
Gaziantep -, ? & DZA
(mobile learning
unit included) 35 132 51 218
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Hatay - Defne 39 81 12 132

Total number of
women
participating 97 314 63 474

The two change chains ( psychological well  -being and DNRNADZHAF R"eBNAar «dr
overlap across the POWER programme and other mother programs. In addition,

participants of the POWER programme experience a third outcome chain,

X4 AQa&NA - fORZA RN AR W @l dnslysis, three outcome chains were evaluated

specifically for women who participated only in the POWER programme.

Among the 108 women included in the quantitative data collection process, 78

participated in the POWER programme. Of these, 40 women attended only the

POWER programme, while 38 women attended both at least one mother program

and the POWER programme. Howeve r, 8 of the 38 women indicated in their surveys

that they had participated only in the mother programs, and therefore they were

asked only the questions related to the mother programs, not those about the

POWER programme.  After cross -checking with the part  icipation data provided by the

ACEV team, it was confirmed that these 8 women had also attended the POWER

programme. Nonetheless, since they did not report this during the survey,

e ?AANANGAAAGW N DAAA ENAAANDZeMRIDPNRONXAO &N SeBNZ ONAE
missing for these 8 participants.

l'r A &Nr?2AAR At NOeX\RM@ANONKDZ er?MAOR BN Ot AgA S Ar N

participants instead of 38 within this segment. Therefore, the analysis was conducted
based on two segments:

1. Women who participated only in the POWER programme (40 participants)
2. Women who participated in one or more mother programs and the
POWER programme (30 participants)

Yyt N AAKAN na&Nr NAANDZ ? ADN&E At N t NADHZAF XABe?Aan eR
following pages has been prepared in accordance with this segmentation.

Outcome chains

Quantitative data were collected about the following three outcome chains:

1. Aser " Ot e Ae i gkOMdEA indN X A

Women who participated in the program reported that as the last step of the
following outcome chains, they experienced the outcome of "psychological well -
K NGAFP Xs
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These women stated that after experiencing the intermediate outcomesﬂof " being
NAcEn eR A feBNAytanQEBBRP AH4A"™ A dBN Re ahenulti@alyN AW Nr X
experienced the outcome of "psychological well -k N ¢, Ads ¥he last step of the chain.

Figure -16:Azer r Ot e Ke 7 -§ Q 4 AoutBohe&akain

Participate in Being pa rt y :
HDB programs Taking time :
implemented in ofa for Psychological
ACEV centersin  —— ’ _— _ : .
container cities Women's themselves We” belng
and villages community

2. AuUANQENAr ORZARNAOR A QN &

Women who participated in the program reported that as the last step of the
foIIowinAg outcome chains, they experienced the outcome of "increased self -
Qe ARGDANAOQNX s

These women stated that after experiencing the intermediate outcomes of "to fight
for their needs” and XRNNAQAF Witheg dtiktelyNperienced the outcome of
"increased self -Qe A R d, DZNa& dlast step of the chain.

Figure -17:Au A Q &N A -QIdDZA R N cdMkichain

Participate in

AR To fight Feeling Increased
implemented in f o
n _ fortheir self-
el valuable .
needs confidence
and villages

3. AENRNADHAF SeBNAWr @dftara

Women who participated in the program reported that as the last step of the
following outcome chains, they experienced the outcome of SDANRNADHGAFT reBNAyr
EqdftArXs

These women stated that after experiencing the intermediate outcomes of "to know

women rights" , they experienced the outcome of SDNRNADHAF ~neBNAyr «dft
the last step of the chain.
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Figure -18:AENRNADZ AF = e B Noidme ctmihf t A r W

Participate in
HDB programs Knowing Defending

implemented in ' :
ACEV centers in women's women's

container cities rights rights
and villages

Explanation of the survey questions and dissemination process

According to the data expressed by the POWER programme participants during the
focus group discussions, three outcome chains emerged, and questions were asked
in the questionnaire to understand the outcomes related to these outcome chains.

Quantitative data were collected from 70 women . In the survey, women evaluated

9 statements, each representing an indicator of outcome, on a 5 -point Likert scale,

AQOe aDfh AT Ae At N dAracE?0OadeAr XkNReacN nAacadOdnAa
NAEAdOdnAAGAT dA At N nacefi cABBNsmentsute atkiRma,A e A A e
counterfactuality, duration, and relative importance of the changes they experienced

were also asked.

Since the survey content was quite comprehensive and considering the literacy

level of the target group, the interviewer visited the ACEV centers and container

settlements to administer the survey in person (face -to -face). The survey forms
were disseminated and analyzed using the tool (Qualtrics) employed by Kog¢
University.

Measuring well  -defined outcomes

Table -30 below shows the well -defined outcomes and indicators used in the
guantitative analysis.

Table -30: Well -defined outcomes and indicators

Well -defined outcome Indicator

In the survey, women evaluated 3 statements related to

At N Xnr™ Ot e ke R4OAX GNKEe BN Of
assessed their own situation before and after

participating in the programme based on the following
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Xer" Qt e Ke -

X

B

\

B¢

statements:

- Taking time for oneself: When you think about
your daily routine, how much time do you
dedicate to yourself?

- f NNAgQAFT nAea ©R A SeBNAyr

NWAAK?AAN At N raAAANBNAA
mneBNAyr QeBB?AdA' sX
- Feeling psychologically well

X u

"Increased self -Qe AR d D&

In the survey, women evaluated 4 statements related

Ae At N XJgAQENARANDRAQKR e©?AQe

They assessed their situation before and after
participating in the programs based on the following
statements:

- Ability to express oneself comfortably: Please
evaluate how comfortably you can express
yourself in different settings.

- 1kgAdar Ae rAAADZ?n Reac ¢

NWAAK?AAN At N rAAANBNAA
At AP r u AAAASK

- f NNAQAF WAK?NDZ @&ANArN
KkNAGNWN At Aan u AB A WAK?

- Self-confidence: Please evaluate your level of
self-confidence by considering your situation
before and after participating in the program.

X u

N

¢ ==

XENRNADZAP
Eqft Arx

~eB

In the survey, women evaluated 4 statements related
Ae At N XDNRNADHAP "eBNAyr

- OANe R AKNDZ N R "eBNAyr

o3
At N rAAANBNAA X!'r A Zfe
ft

- ENRNADZAP R"eBNAyr «&drft
r ANAANBNAA Xu rAAADZ ?n
ANONrr AcEr s x

Allindicators used in the analysis are subjective, increasing the data reliability risk. Due
to the type of outcomes measured - attitude, motivation, knowledge - objective
indicators were used to a limited extent, and the assessment of the amount of chang
was based on the women's self -assessment. To minimize data risks, a descriptive
Likert scale was used in the answer part of the questions.

e
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Amounts of change

During the evaluation of the outcomes, the before/after differences of the women
regarding an outcome were calculated. Accordingly, the difference between before
and after the outcomes is considered as follows;

Negative (less than 0) is a negative change
0 points, no change
1-4 is interpreted as a significant positive change

O¢ O¢ O«

Inthe table -31 below, which shows the change amounts according to segments, those
between 1 and 4, significant positive changes, are included.

Table -31: Women who participated in POWER Programme - amount of change
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Number of

Proportion of

The average

Outcome people those amount of Counterfactual Attribution
experiencing experiencing changes
change change in experienced
the segment (on a5 -point
scale)
Women
Psychological | who have Before -2
well -being participated 34 85% After -4 10% 5%
in the Difference -
POWER 2
Program
40 women
Women
Increased who have Before - 2.6
self- participated 29 %73 After - 4.4 10% 5%
confidence in the Difference -
POWER 1.8
Program
40 women
Mothers
who have
participated Before -3
in 1 or more 25 83% After - 4.6 5% 10%
mother Difference -
programs 1.6
and
POWER
programme
30 women
Defending Women
women's who have Before - 2.5
rights participated 29 73% After - 4.6 10% 10%
in the Difference -
POWER 2.1
Program
40 women

Counterfactual and attribution

- evaluation and explanation

Women were asked counterfactual and attribution questions about the outcomes
they experienced. These questions were asked only of those experiencing the positive
or negative outcomes. Detailed information shared in Table 32.

Table -32: Women who participated in POWER programme

- counterfactuality and attribution
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Number of people
Outcome Stakeholder who said, "l would Average Attribution
group have experienced probability of - person
change even if | did change (out of 10 and %

not participate in the points) average
activities" and their
percentage in the
sample

Women who
Psychological ~ well - | have 5 women 4.5 4 women -
being participated in 50%

the POWER
Program

40 women
Women who
Increased self - | have 4 women 75 2 women -
confidence participated in 50%

the POWER
Program

40 women
Mothers who
have 2 women 6.5 4 women -
participated in 1 50%

or more mother
programs and
POWER
programme

30 women
Women who
Defending women's have 4 women 4.7 4 women -
rights participated in 50%

the POWER
Program

40 women

Significance analysis

In the light of the qualitative and quantitative data collected from women, all
three well -defined outcomes meet the relevance/significance criterion

("psychological well  -being", "increased self  -confidence", and "defending women's
rights").

The summary of the relevance/significance assessment of the outcomes is shown in

Table -33. The relevant and significant outcomes in this table have been added to the
value map.

Table -33: Women who participated in POWER programme - materiality assessment of outcomes
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Outcome Stakeholder group Materiality

(relevance and
significance)
Women who have patrticipated in the Relevant / Significant
Psychological well -being POWER Program
40 women

Women who have participated in the Relevant / Significant
POWER Program
Increased self - | 40 women

confidence Mothers who have participated in 1 or Relevant / Significant
more mother programs and POWER
programme

30 women

Defending Women who have patrticipated in the Relevant / Significant
women's rights POWER Program
40 women

Extrapolating the findings from the sample to the population

Participation data for women who attended the POWER programme are available.
During the 2023 V2024 period (excluding the summer 2024 term), a total of 411
women participated in the program. Among them, 166 women (40%) attended more
than 70% of the sessions , thereby earning the  right to receive a certificate

Table -34: Women who participated in POWER programme - enrollment status

Number of women who attended Number of women graduating
at least one session of HDB 23/24 from HDB in 2023/2024 (excluding Percentage
(excluding summer 2024) summer 2024) of graduates
| DB AH 124 37 30
. ? DA 167 72 43
Hatay 120 57 48
Total 411 166 40

The generalisation of the findings was based on this group:

Table -35: Extrapolating from the number of women to the population
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Outcome

Psychological
well -being

Stakeholder
group

Women who
have
participated in
the POWER
Program

40 women

Number of
people

experiencing
change

34

Percentage of
those
experiencing
change in the
sample

85%

Extending the percentage
of those experiencing
change to women with
70% attendance

(166)

141

Increased self -
confidence

Women who
have
participated in
the POWER
Program

40 women

29

73%

121

Defending
women's
rights

Women who
have
participated in
the POWER
Program

40 women

29

73%

121

7.5 Stakeholder: Young Women who participated in POWER Programme
for Young Women

The POWER Programme for Young Women (GHDB) program, implemented for girls
aged 14 V18 at the ACEV Child and Family Centers located in the container settlements,

nAr

dAQA? DADZ dA

Defne, and Gazia ntep V. ? € DA U 8
participants who attended at least one GHDB session between June 2023 and August

2024 is presented in Table 36.

Table -36: Young women

AN

At N AANAKT rdrs
I AMGY r

- Distribution by city and program

yt N goE=

GHDB Summer

GHDB Fall 2023 2024
| DBT ABAA 14 0 14
Gaziantep -, ? €DA U8 23 8 31
Hatay - Defne 11 11 22
Total number of graduates 48 19 67

nee VeAB
>t QADZ AADZ f ABQA"
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The 14 people included in the analysis represent 21% of the population.

Outcome chains

Quantitative data were collected about the following two outcome chains:

1. AuAQENA r IOBZARNAOR A QN A4

Young women who participated in the program reported that as the last step of the i
following outcome chains, they experienced the outcome of XgAQ&NAr NDZ r NAR
Qe ARDANAONX s

These young women stated that after experiencing the intermediate outcomes of
Xr e Qd AKX d, thdy exaziénied the outcome of X4AQ&ENA -BPZ\ RN, ARaA DN X
last step of the chain.

In the second chain, young women experienced Xae Nina&Nrr eAfdiodMedR NAr ¢ &
by Xd, AQ&ENA r -RpBZA R AR 4t hélend of the chain.

Figure -19:Au A Q&N A r-QIDA R dNZRMtoOrEEhain

Socialization

Participate in

POWER Programme |ﬂCI‘eased

for Young Women
implemented in S@If—
AGEV centers in confidence

container cities

To express
oneself easily

2. AENRNADHAF SeBNAAr @&dftara

Young women who patrticipated in the program reported that as the last step of the
following outcome chains, they experienced the outcome of XDNRNADZHAT ~"eBNAyTr
EqdftArXs
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These young women stated that after experiencing the intermediate outcomes 91‘ X A
t ANeq G eBNA thdytexperienced the outcome of XDANRNADZAT
ed, i t asthi last step of the chain.

Figure -20: AENRNADZA? 5 e B NNdomecmifhf t Ar w

e
neBNAyT

Participate in .
POWER Programme Knowing Defending
for Young Women . '
implemented in women's women's
ACEV centers in I’ightS rights

container cities

Explanation of the survey questions and dissemination process

According to the data expressed by the POWER programme for Young Women
participants during the focus group discussions, two outcome chains emerged, and

guestions were asked in the questionnaire to understand the outcomes related to

these outcome chains.

Quantitative data were collected from 14 young women . In the survey, young
women evaluated 6 statements, each representing an indicator of outcome, on a 5 -
nedAAn -dt Nea rr QAANR AQOQe DI AT Ae At N dAr
neef?f cABBNXx AADZ XARAN&E nAEandQdnAaAdAFT dA At
statements, the attribution, counterfactuality, duration, and relative importance of the

changes they experienced were also asked.

Since the survey content was quite comprehensive and considering the literacy

level of the target group, the researcher visited the ACEV centers and container

settlements to administer the survey in person (face -to -face). The survey forms
were disseminated and analyzed using the tool (Qualtrics) employed by Kog
University.

Measuring well  -defined outcomes

Table 37 below shows the well -defined outcomes and indicators used in the
guantitative analysis.
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Table -37: Well -defined outcomes and indicators

Well -defined outcome Indicator

In the survey, young participants evaluated four
) o r AAANBNAAT &NAAANDZ A eQe/t RNG, DAV,
XuNQa&NAr NDZ outcome chain. They assessed their situation before
self-Qe ARd DN AOQNX [ and after participating in the program based on the
following statements:

Ability to express oneself easily: Please evaluate
how comfortably you can express yourself in
different environments.
- YAt gAF AOnde AT @ANAr N N
take action to put into practice the things |
RnAAAN Ae DZs X
- feQqdAAd ArndeAir @ANAr N NWA
meet new people and engage in social activities
mdAat At NBsx
- Self-confidence: Please evaluate your level of
self-confidence by considering your situation
before and after participating in the program.

¢

XENRNADZHAF =eBlInthe survey, young participants evaluated four
EdftAarx r A\AANBNAAT &ENAAANDZ Ae At N XD
outcome chain.

- OANe R AKNDZ N R R"eBNAyr
At N raAAANBNAA X!t A R

- ENRNADHAFT ®©ANyr @&dft A
r ANAANBNAA Xu rAAADZ ?n
ANONrr AcEr s x

qFt
B A
r
Re

QO Q > -

Allindicators used in the analysis are subjective, increasing the data reliability risk. Due

to the type of outcomes measured - attitude, motivation, knowledge - objective
indicators were used to a limited extent, and the assessment of the amount of chang e
was based on the young women's self -assessment. To minimise data risks, a
descriptive Likert scale was used in the answer part of the questions.

Amounts of change

During the evaluation of the outcomes, the before/after differences of the women
regarding an outcome were calculated. Accordingly, the difference between before
and after the outcomes is considered as follows;

Negative (less than 0) is a negative change
0 points, no change
14 is interpreted as a significant positive change

O« O¢ O«
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In the Table 38 below, which shows the change amounts according to segments,
those between 1 and 4, significant positive changes, are included.

Table -38: Young women

- amount of change

Number of Proportion of The average
Outcome Sample Size people those amount of Counterfactual Attribution
experiencing experiencing changes
change change in the experienced
segment (on a5 -point
scale)
Girls aged
Increased 14-18 who Before - 2.7
self - participated 9 60% After - 4.4 10% 15%
confidence | in the young Difference -
program 1.7
14 young
women
Defending Girls aged
neBNAYy (1418 who 11 73% Before -2.8 20% 10%
rights participated After - 4.4
in the young Difference -
program 1.6
14 young
women

Counterfactual and attribution

- evaluation and explanation

Young women who participated in the POWER programme for young girls were

asked counterfactual

and attribution questions about the outcomes they

experienced. These questions were asked only of those experiencing the positive or

negative outcomes.

Table -39: Young women

- counterfactuality and attribution
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Number of people who said, "I
Outcome Stakeholder group would have experienced change Average Attribution
even if | did not participate in probability - person

the activities" and their of change and %
percentage in the sample (out of 10 average
points)

Girls aged 14 -18

Increased who participated in 2 young women 7 6 young
self- the young women -
confidence program 30%

14 young women
Girls aged 14 -18

Defending who participated in 6 young women 5 2 young
ne BNAYy r|the young women -
rights program 50%

14 young women

Significance Analysis

In the light of the qualitative and quantitative data collected from young women
aged 14 -18, all two well -defined outcomes meet the relevance/significance
criterion ("Increased self  -Qe ARG DNAQNS AADZ SDNRNADHAF ReBNAyr

The summary of the relevance/significance assessment of the outcomes is shown in
Table 40. The relevant and significant outcomes in this table have been added to the
value map.

Table -40: Young women - materiality assessment of outcomes

Outcome Stakeholder group Materiality

(relevance and significance)
Girls aged 14 -18 who Relevant / Significant

Increased participated in the young
self-confidence program

14 young women

ENRNADZAF 7eBNAGirs aged 14 -18 who Relevant / Significant
participated in the young
program

14 young women

Extrapolating the findings from the sample to the population

Participation data for young women who attended the POWER programme for
young women are available. The sample of young women represents 20% of the
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population. This representation sufficiently ensures data accuracy, allowing the
findings to be generalized to the population.

The generalisation of the findings was based on this group:

Table -41: Extrapolating from the number of young women to the population

Number of Percentage of Extrapolation the percentage
Outcome Stakeholde people those of those experiencing change
r group experiencing experiencing to young women
change change in the (67 young women)
sample
Girls aged
Increased 14-18 who 40
self- participated 9 60%
confidence in the young
program
Defending 14 young
neBNA y r CE[ women 11 73% 49

7.6 Stakeholder: Teachers Who Worked in ACEV Centers

Teachers working at the ACEV Child and Family Centers and in the mobile learning
units located in the container settlements were included in the analysis. Although
teachers were not the target group of the activities carried out, they were directly
involve d in the intervention and were also identified as relevant and important
stakeholders for the realisation of the activities carried out, so it was appropriate to
include them in the analysis.

A total of 29 female teachers participated in the quantitative data collection process.
23 of those teachers were working at the centers and 6 of them working in the mobile
learning units.

Outcome chain

Quantitative data were collected about the following three outcome chains:

1. Aeer dadW N e2akeet Reac At N R?2A?2a&ENA

Teachers stated that they experienced the outcome of "positive outlook for the
future" as the last step of the following outcome chains.

Within the scope of the programs, the teachers reported experiencing a sequence of 3
intermediate outcomes in the following order; XgAQENAr NDZ " e &b BeadWAA(
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teacher’,  followed by XRNNAGAF , 2XNGReIAVEKB d Q NBnens Namd NAA X
subsequently Xnr " Qt e Ae f IOMEA iAKRh& And of this first outcome chain,
teachers experienced the change of "positive outlook for the future".

uA At N AKAAra Ot AQJAR At N ANAOt Na&r ARdevemping thaN\ JAANEB |
AkdAdar Ae fect ndat DIKERRMaEMANFAMNNT?MNaEe Noer 8 At eAt
An At N QNmdAXmEX™ Ot e Aef d-B N4 A fBXNeMehced the outcome of

Xner dadWN e©?2AAeet attheendof thetha? A ? &N S

Figure -2L:Aeer A dW N e? A Aeespuichtreachant N R? A2 &NA

; Feeling useful
/
Increased //
work e
motivation <
as a teacher \
Teaching at . Economic \  Psychological well- Positive outlook for
i \ A N N
ACEY Centers QTS being the future
and mobile
learning units
Developing
the ability to Learning together with
work with . other teachers at the
different age center
groups

2. Aerr Qt e keif QAKX RAAGF?NA

Some of the teachers stated that as the last step of the following outcome chains, they
experienced the negative outcome of "psychological fatigue" but others also
expressed that they experienced this change positively.

These teachers stated that after experiencing the intermediate outcome of "not
NAe?fPt AdBN R etoeyexpgehiencRidttie dukcome of "psychological fatigue"
as the last step of the chain.

Figure -22: Azer ¥ Ot e Ke f d, Qdukoni Bhain, f ? N A

Teaching at ACEV
Centers and mobile
learning units

Not enough time Psychological
for oneself B fatigue

Some of the teachers stated that as the last step of the following outcome chains, they
experienced the outcome of "decreased feeling of psychological fatigue." These
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teachers stated that after experiencing the intermediate outcome of "feeling less
fatigued and helpless" they experienced the outcome of "decreased in the feeling
of psychological fatigue" as the last step of the chain.

Figure -23: XENQ&NAr NDZ A At N RNNAJAF eR nr' Qtehef OQAA RAAGTF ? I

Teaching at ACEV : : Decreased in the
: Feeling less fatigued :
Centers and maobile feeling of
A ; and helpless : .
learning units psychological fatigue

3. Al AeNANrr R dANe?AAdAar &

This outcome chain is experienced exclusively by the teachers working in the
mobile learning units . The teachers stated that as the last step of the following
outcome chains, they experienced the outcome of "awareness of inequality".

These teachers stated that after experiencing the intermediate outcome of "facing

At N a&ENAAJAGNr etfity exfedeAcdd thé doRtbbidR of "awareness of
inequality"  as the last step of the chain.

Figure -24: XAwareness of inequality % e?2 A Qe BN Ot AdA

Teaching at

. Facing the
mobile . g Awareness of
learnin . [ fealities ot * inequality
r & rural life 9
units

Explanation of the survey questions and dissemination process

According to the data expressed by the teachers during the focus group discussions,
2 positive and 1 negative outcome chains emerged, and questions were asked in the
guestionnaire to understand the outcomes related to these outcome chains

A total of 29 female teachers  completed the survey anonymously. All teachers filled

the questionnaire online and evaluated 10 statements indicating each outcome on a
5-point Likert scale according to the instructions "before working for ACEV" and "after
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working for ACEV". In addition to some statements, the attribution, counterfactuality,
duration, and relative importance of the changes they experienced were also asked.

The first questions of the survey concerned the province in which they work and the
specific program they are involved in.

Survey forms were prepared and administered using the tool used by Ko¢ University
(Quialtrics).

Measuring well  -defined outcomes

Table 42 below shows the well -defined outcomes and indicators used in the
quantitative analysis.

Table -42: Well -defined outcomes and indicators

Well -defined Outcome Indicator

In the survey, teachers evaluated six statements
ENAAANDZ Ae At N XnerdgadgWN e?Aa
"Positive outlook outcome chain. They assessed their situation based on

for the future" the following statements:

- Please evaluate your motivation to work as a
teacher.

- Please evaluate your ability to work with
different age groups.

- Please evaluate your sense of being useful
through your teaching profession.

- Please evaluate your economic situation.

- Please evaluate your psychological well -being.

- Please evaluate your sense of having a positive
outlook for the future.

In the survey, teachers evaluated three statements
Xerr Qtehkef OAAX|ENAAANDZ Ae At N Xnrr QteKef OA
They assessed their situation based on the following
statements:
- Please evaluate the amount of time you
dedicate to yourself.
- Please evaluate how often you feel helpless in
the work you do.
- Please evaluate your level of psychological
fatigue in the work you do.

X! 2 AeNANr r e R |Inthe survey, teachers evaluated one statement
ENAAANDZ Ae At N XAZAceNANrr eR
chain:
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- Please evaluate your awareness of the
inequalities you have encountered in rural life.

Allindicators used in the analysis are subjective, increasing the data reliability risk. Due

to the type of outcome measured - attitude, motivation, knowledge - objective
indicators were used to a limited extent, and the assessment of the amount of change

was based on the self -assessment of teachers. To minimise data risks, a descriptive
Likert scale was used in the answer part of the questions.

Amounts of change

While evaluating the outcomes, the differences between before and after a teacher
worked for ACEV related to the outcome were calculated. Accordingly, the difference
before and after the outcomes is considered as follows;

Negative (less than 0), negative change
0 points, no change
14 is interpreted as a significant positive change

O¢« O¢ O«

In Table 43 below, which shows the change amounts according to segments, those
with a difference between 1 and 4 in the change amount, that is, significant positive
changes, are included. Based on the quantitative analysis, there were no further
subgroups identified for teachers. They were taken to the value map as one segment.

Table -43: Teachers - amount of change

The average
Outcome Number of Proportion of amount of Counterfactual Attribution
people those changes

experiencing experiencing experienced
change change in the (on a5 -point
segment scale)

Positive 26 90% Before - 2.6 15% 10%
outlook for After - 4.5
the future Teachers Difference -
working 1.9
at ACEV
Centers
Psychological and in 16 55% Before -2.2 15% 5%
fatigue mobile After - 3.9
Difference -
1.7
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Decreasing learning 9 31% Before - 3.3 30% 0%
the feeling of unit After - 1.7
psychological 29 Difference -
fatigue teachers 1.6

Teachers Before - 3.3
Awareness of working 6 100% After - 4.8 30% 20%
inequality in mobile Difference -

learning 15

unit

6

teachers

Counterfactual and attribution - evaluation and explanation

The questions on the counterfactuality and attribution of the changes experienced by
teachers were asked. These questions were only asked of the teachers who stated that
they experienced positive or negative changes.

Table -44: Teachers - counterfactuality and attribution

Number of people who
Outcome Stakeholder said, "l would have Average Attribution
group experienced change even probability of - person

if | did not participate in change and %
the activities" and their (out of 10 points) average
percentage in the sample

Positive outlook

for the future Teachers working 4 teachers 8 3 teachers -
at ACEV Centers 10%

Psychological and n mob!le

fatigue learning unit 6 teachers 6 2 teachers -
29 teachers 50

Decreasing the

feeling of 3 teachers 7.6 0

psychological

fatigue

Awareness of Teachers working

inequality in mobile 2 teachers 9 2 teachers -
learning unit 30%
6 teachers
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Significance Analysis

Considering the qualitative and quantitative data collected from the teachers, the

At NN BAdA ©?2AQeBNr BNNA AtN ENANWAAONSr df AdRJOAA
Reac AtN R?2A?aE&NXR XnrrQtekef OAK RAAJF?PNXR XDNO&N
RAAQF ?NXARA®RANrr R dANe? AAdar XxUs

The summary of the relevance/significance assessment of the outcomes is shown in
Table 45. The relevant and significant outcomes in this table have been added to the
value map.

Table -45: Teachers VMateriality assessment of outcomes

Outcome Stakeholder group Materiality
(relevance and significance)

Positive outlook for the Teachers working at ACEV Relevant / Significant

future Centers and in mobile learning

Psychological fatigue unit Relevant / Significant
29 teachers

Decreased in feeling of Relevant / Significant

psychological fatigue

Awareness of inequality Teachers working in mobile Relevant / Significant
learning unit
6 teachers

7.7 Stakeholder: Adult Trainers (Women Programs)

| D2 An AcEAdQANEr "ect AP dA At N SeBNAyr nacef cABr |
Centers located in the container settlements were included in the analysis. Although

At N AcAdANaEr AceN Aea nAea eR ! AMGyr na&dBAcE" AAcf N
appropriat e as they are directly involved in the interventions and serve as a relevant

and significant stakeholder group contributing to the implementation of the

activities.

I AeAnAX eR At &aNN AD2 Arn AcEAdANEr S"eact NDZ A At N Sel
included in both the qualitative and quantitative data collection processes.

Outcome chains

Quantitative data were collected about the following five outcome chains:
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1. AENW NAKendAF?f s dAAr

dA AD2 A

ND2 QAAndeAa

The adult trainers stated that as the last step of the following outcome chains, they

experienced the outcome of

These trainers stated that after
"developing to multi
"developing skills in adult education"

experiencing the
as the last step

Figure -25: AENW NAendAF 5 KA

"developing skills in adult education”.

of the chain.

qguiconde DERIK A

F intermediate outcome of
-RAQNANDZ At d At thayfexperiendel Ahe HuRome of

ND2 QAnde A4

Providing training at ACEV
centers in container cities as
part of mother/women's
programs

—_—

Developing to multi-
faceted thinking
skills

Developing skills in

_—

adult education

2. Af NNAJAF

e R

t AnndANr

At AA

Qe BNr

Rce B

kKNgAFT

The adult trainers stated that as the last step of the following outcome chains, they

experienced the outcome of

These trainers stated that after experiencing the intermediate outcome of
r ?they exgeriénéed the outcome of
as the last step of the chain.

ncee W d DN
comes from being useful”

Figure -26: Af NNA QAT

e R

t AnndANTr ¢

At An

"feeling of happiness that comes from being useful".

aptecEnBl chairk cee B

"feeling to
"feeling of happiness that

KNdAT

Providing training at ACEV
centers in container cities as
part of mother/women's
programs

B —

Feeling to provide
support

Feeling of happiness

 —

that comes from
being useful

3. AUAOGENAr NDZ r NAr N

e R

rekKdDAEgA" &

The adult trainers of women programs stated that as the last step of the following
outcome chains, they experienced the outcome of "increased sense of solidarity".
SRNNAGAT
"increased sense of solidarity"

After the intermediate outcome of
adult trainers experienced

AR
at the end.
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After the intermediate outcome of XRNNA r ? n ipthesebbbdchain, the adult

trainers experienced  "increased sense of solidarity" at the end of the chain.
Figure -27: AUAQ&NAr NDZ r NAr NutcerRe chain X d, DA cd A" &
Feeling to
provide
support
Providing training at ACEV
centers in container cities as Increased sense of
part of mother/women's solidarity
programs
Feel
supported

4, AENQ&ENAr NDZ dgA reQdAAKd  ArndeAa

The adult trainers of women programs stated that as the last step of the following
outcome chains, they experienced the negative outcome of XDNOQ&NAr NDZ d¢A
reQqdAAd ArndeAXs

Figure -28: AENQ&ENAr NDZ d A rowdDmjeictiah’ An de Aa

Providing training at ACEV

centers in container cities as Decreased in
part of mother/women's —_— socialization
programs

5. Af NNAJAF nrr Qteikefi qOAKA" Nit A?2r A NDA

The adult trainers of women programs stated that as the last step of the following
outcome chains, they experienced the negative outcome of XRNNAGQAFT nrr Qtekef d
Ni t A2 r ANDZXs

After the intermediate outcome of SRNNAJQAF aAe naeingmdMrst chaim, ne e X
adult trainers experienced "unable to manage needs, feeling inadequate and
helpless" at the end.
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Figure -29: Af NNAJQAF nr' Ot e Ae? dgpQdo#eichainNi t A? r A NDA

Unable to manage

Providing training at ACEV ds. feeli Feeling
centers in container cities as neeas, reeling :
part of mother/women's ~ ——— inadequate and — psychologlcally
programs helpless exhausted

Explanation of the survey questions and dissemination process

According to the data expressed by the adult trainers for women programs during the
focus group discussions, 3 positive and 2 negative outcome chains emerged, and
guestions were asked in the questionnaire to understand the outcomes related to
these outcome chains.

3 of the adult trainers filled the questionnaire online and evaluated 7 statements
indicating each outcome on a 5 -point Likert scale according to the instructions
"before taking part in ACEV training" and "after taking part in ACEV training". In
addition to some statements, the attribu tion, counterfactuality, duration, and relative
importance of the changes they experienced were also asked.

The first questions of the survey concerned the province in which they work and the

specific program they are involved in. Survey forms were prepared and administered
using the tool used by Kog¢ University (Qualtrics).

Measuring well  -defined outcomes

Table 46 below shows the well -defined outcomes and indicators used in the
guantitative analysis.

Table -46: Well -defined outcomes and indicators

Well -defined Outcome Indicator

XENWNAendA? r & |Inthe survey, trainers evaluated 1 statement related to
ND2 QAAde AX At N XDNWNAendA?P rrtdAAr dA AD
chain:

- Please evaluate your ability to provide adult
education.

Xf NNAJAF ©R t Allnthe survey, trainers evaluated 2 statements related
QeBNr Ra&eeB kNd(fae At N XRNNAJAFT ©R t AnndANr -
?2r NR?AX ©?2A0eBN Ot AgQAT

- Please evaluate your ability to show empathy.
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- Please evaluate your sense of being useful as a
result of the activities you carry out.

XuAQ&NAr NDZ r NA]|Inthe survey, trainers evaluated 1 statement related to
reAdDAEgA" X At N XdgAQ&NAr NDZr NAr N R rekiq

- Please evaluate your sense of being in solidarity
with others.

XENQ&NAr NDZ d A |Inthe survey, trainers evaluated 1 statement related to
reQdAAd ArndeAx|at N XDNO&NAr NDZ gA reQdAKd' A

- Please evaluate your level of socialization.

In the survey, trainers evaluated 2 statements related
Xf NNAQAFP nrrOQtlae At N XRNNAJGAFT nr'™ QtekKef dOA
Ni t A?r A NDZX chain:

- Please evaluate how often you feel helpless in
the work you do.

- Please evaluate your level of psychological
exhaustion in the work you do.

Allindicators used in the analysis are subjective, increasing the data reliability risk. Due

to the type of outcomes measured - attitude, motivation, knowledge - objective
indicators were used to a limited extent, and the assessment of the amount of chang e
nAr kAr NDZ eA AD2 KassessreAtdTh Mmimige dataNrikR, a descriptive
Likert scale was used in the answer part of the questions.

Amounts of change

During the evaluation of the outcomes, the before/after differences of the adult
trainers regarding an outcome were calculated. Accordingly, the difference between
before and after the outcomes is considered as follows;

0 Negative (less than 0) is a negative change
0 0 points, no change
0 14 is interpreted as a significant positive change
In the Table 47 below, which shows the change amounts according to segments,

negative changes with a difference in the change amount smaller than 0 and those
between 1 and 4, significant positive changes, are included.

Table -47: Adult trainers - amount of change

116



Outcome

Developing
skills in adult
education

Feeling of
happiness that
comes from
being useful

Increased
sense of
solidarity

Decreased in
socialization

Feeling
psychologically
exhausted

Adult
trainers
(woman
program)
3 women

Number of
people
experiencing

Proportion of
those
experiencing
change in the
segment

change

3 100%

The average
amount of
changes
experienced
(onab -
point scale)

Before - 3

After - 4.3

Difference
1.3

Counterfactual

20%

Attribution

25%

2 67%

Before -2.5

After -5
Difference
2.5

50%

0%

2 67%

Before -2
After -4
Difference
2

20%

30%

2 67%

Before -4
After -3
Difference

(-1)

0%

0%

2 67%

Before -2,5

After -4
Difference
1,5

50%

50%

Counterfactual and attribution

- evaluation and explanation

Adult trainers were asked counterfactual and attribution questions about the
outcomes they experienced. These questions were asked only of those experiencing
the positive or negative outcomes.
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Table -48: Adult trainers (woman programs)

Outcome

Developing skills in
adult education

Feeling of happiness
that comes from
being useful

Increased sense of
solidarity

Decreased in
socialization

Feeling
psychologically
exhausted

- counterfactuality and attribution

Number of people who
said, "l would have
experienced change
even if | did not

Stakeholder
group

Average
probability of
change
(out of 10 points)

participate in the
activities" and their
percentage in the

Attribution
- person
and %
average

sample
1 woman 5 3 women -
25%
Adult trainers
(woman 1 woman 5 0
program)
3 women
1 woman 5 1 woman -
50%
0 - 0
2 women 55 1 woman -
75%

Significance Analysis

In the light of the qualitative and quantitative data collected from adult trainers,

all five well

-defined outcomes meet the relevance/significance criterion

("developing skills in adult education”, “feeling of happiness that comes from

being useful”, "inc

cNAr NDZ r NAr N ®©R

"feeling psychologically exhausted").

The summary of the relevance/significance assessment of the outcomes is shown in
Table 49. The relevant and significant outcomes in this table have been added to the

value map.

Table -49: Adult trainers - materiality assessment of outcomes

rekKdDAEdAT SR

XDNQ&ENAr NI
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Outcome Stakeholder group Materiality

(relevance and significance)

Developing skills in adult Relevant / Significant
education

Adult trainers (woman

Feeling of happiness that Relevant / Significant

comes from being useful program)

3 women
Increased sense of solidarity Relevant / Significant
Decreased in socialization Relevant / Significant
Feeling psychologically Relevant / Significant

exhausted

7.8 Stakeholder: Volunteer Trainers (Father Program)

Volunteer trainers working in the father programs at the ACEV Child and Family

Centers located in the container settlements were included in the analysis. Although

At N AcEAdANEr AcN Aea nAaea eR ! AMGyr na&dBA&Er A
appropr iate as they are directly involved in the interventions and serve as a relevant

and significant stakeholder group contributing to the implementation of the

activities.

p>
=
Z

I AeAAAK eR RGWN WeA?AANNaE AcAdANaEr feact NDZ gA At
included in both the qualitative and quantitative data collection processes.

Outcome chains

Quantitative data were collected about the following four outcome chains:

1. Aeer dadWN e?2akeet Reac At N R?A?2acNA

The volunteer trainers of the father program stated that as the last step of the
following outcome chains, they experienced the outcome of XnerdgadWN e?2aKeet R
R?A?EaNXSs

In 'Ehe first chain, the volunteer :[rainers first experienced the intermediate outcome of
XRNNAJQAFT tenNR?A At An Ot AANP N d,rfollowedrby gkn&eNr ddpa/d W Nt A 7
e?AKeet Rea atthdenB 6f thd ok

In the second chain, the volunteer trainers first experienced XANAEGAGAT ot Ana

QeBBeAA" t NADZ k NAQNRr AcN dAQe EENOA Rolloyédg NAr ¢ AT
XnerdgadWN e?aAeei athhe end of the\chah? A ? &N X
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Figure -30: Aer AW N e? A Keebutchheahaint N R?A? eNA

Feeling hopeful that
change is possible

o ._ in that region
Providing training at

ACEV centers in Positive outlook for
container cities as part the future

of father programs
Learning what
commonly held beliefs
are incorrect, increasing
knowledge level

2. A=NdA?F dA reAdDAaEda’™ ZANAEAdAF aAef?f NAtNaE adat e

The volunteer trainers of the father program stated that as the last step of the
following outcome chains, they experienced the outcome of Xk NgAF A reKd DACc
uANAcEAdAFT aAei NAtNEe& fdat eat Ne& RAAt Na&r Uxs

In the first chain, the volunteer trainers first experienced the intermediate outcome of

XkN nAAdNAA AADXK OMAKBALAF Ae Kdr ANA Ae At N eat NaE
followed by Xk NgAF dgA reAdDAEdA™ UANAEAJQA?T atthédhdt NE 7 dA
of the chain.

Figure -31:A=NgAFf JdA oucsnpbiRicda ' A

Froviding training et _ Learning to Being in solidarity
ACEV centers in Be patient listen to the .
i i (learning together
container cities as part and calm others and )
of father programs empathize with other fathers)

3. AENWNAendA?P rtdAAr dA AD2 AAn ND2 QAnde Al
The volunteer trainers of the father program stated that as the last step of the

following outcome chains, they experienced the outcome of XDAWNAendAFf rt gAA
AD2 An ND2 OAAdeAXxs
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Figure -32. AENW NAendAf 1t dAAr quiconfeDERiKA ND2 QAndeAa

Providing training at
ACEV centers in Developing skills in
container cities as part adult education
of father programs

4. Af NNAdQAP nrr Qtekef JOAKA"r Nit A?2r A NDA

The volunteer trainers of the father program stated that as the last step of the

following outcome chains, they experienced the negative outcome of XRNNAJQAT
nrrOotekKef JOAKA" Nit A?2rANDZXs

In the first chain, the volunteer trainers first experienced the intermediate outcome of

XGAQ&NAr NDZ r NAr N eR amtN¥ neMik Ak  Kgr TBKRAAAF N ANNDZ R
dAADNe? ANN AADBDIOWeKby ARKRNKNAJAF nrr Ot e Aef ¢ QiRAT Ni t A
end of the chain.

Figure -33: Af NNAQAF nr ™ Qt e Aef dpGdoleichanNi t A? r A NDA

Providing training at Unable to manage .
! ’ Feeling
ACEV centers in Increased sense of needs, feeling "
: L - AT - " . psychologically
container cities as part responsibility inadequate and
exhausted

of father programs helpless

Explanation of the survey questions and dissemination process

According to the data expressed by the volunteer trainers for the father program
during the focus group discussions, 3 positive and 1 negative outcome chains
emerged, and questions were asked in the questionnaire to understand the
outcomes related to these outcome chains.

4 of the volunteer trainers filled the questionnaire online and evaluated 7
statements indicating each outcome on a 5 -point Likert scale according to the
instructions "before taking part in ACEV training" and "after taking part in ACEV
training". In addition to some statements, the attribu tion, counterfactuality, duration,
and relative importance of the changes they experienced were also asked.

The first questions of the survey concerned the province in which they work and the

specific program they are involved in. Survey forms were prepared and administered
using the tool used by Kog¢ University (Qualtrics).
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Measuring well  -defined outcomes

Table 50 below shows the well -defined outcomes and indicators used in the

guantitative analysis.

Table -50: Well -defined outcomes and indicators

Well -defined Outcome Indicator

Developing skills in adult
education

In the survey, volunteer trainers evaluated 1 statement
ENAAANDZ Ae At N XDAWNAendAf?
outcome chain:

- Please evaluate your ability to provide adult
education.

(

Positive outlook for the

In the survey, volunteer trainers evaluated 2

future r NAANBNAAr &ENAAANDZ Ae At N Xn
R?A?2a&NX e?2A0eBN Ot AgAT
- Belief in cultural change in the region: Please
evaluate your belief that cultural change is
possible in your region.
- Positive outlook for the future: Please evaluate
your overall sense of having a positive outlook
for the future.
Being in solidarity In the survey, volunteer trainers evaluated 2
r AAANBNAAT &NAAANDZ Ae At N Xk
outcome chain:
- Please evaluate your ability to show empathy.
- Please evaluate your sense of being in solidarity
with others.
Feeling psychologically In the survey, volunteer trainers evaluated 2
exhausted r A\AANNBNAAT a&NAAANDZ Ae At N XR

Ni t A2r ANDX e?AQeBN Ot AdAT

- Sense of responsibility: Please evaluate your
sense of responsibility.

- Psychological fatigue: Please evaluate your level
of psychological fatigue in the work you do.

Allindicators used in the analysis are subjective, increasing the data reliability risk. Due
to the type of outcomes measured - attitude, motivation, knowledge - objective
indicators were used to a limited extent, and the assessment of the amount of chang

e

122



nAr kAr NDZeA We K? A aaBsBsament.dadrgjmniises daga risksNakdBscriptive
Likert scale was used in the answer part of the questions.

Amounts of change

During the evaluation of the outcomes, the before/after differences of the adult
trainers regarding an outcome were calculated. Accordingly, the difference between
before and after the outcomes is considered as follows;

0 Negative (less than 0) is a negative change
0 0 points, no change
0 1-4 is interpreted as a significant positive change

In the Table 51 below, which shows the change amounts according to segments,
negative changes with a difference in the change amount smaller than 0 and those
between 1 and 4, significant positive changes, are included.

Table -51: Volunteer trainers - amount of change

Number of Proportion The average Counterfactual Attribution
Outcome people of those amount of
experiencing experiencing changes
change change in experienced
the segment (on a 5 -point
scale)
Developing
skills in adult Before - 3.3
education 3 75% After - 4.3 0% 20%
Difference -1
Positive
outlook for the Volunteer Before -3
future trainers 3 75% After - 4 0% 0%
(father Difference -1
program)
Being in 4 men Before - 3.5
solidarity 2 50% After -5 50% 30%
Difference -
1.5
Feeling Before - 3.5
psychologically 2 50% After - 4.5 40% 25%
exhausted Difference -1

123



Counterfactual and attribution - evaluation and explanation

Volunteer trainers were asked counterfactual and attribution questions about the
outcomes they experienced. These questions were asked only of those experiencing
the positive or negative outcomes.

Table -52: Volunteer trainers - counterfactuality and attribution

Number of people who
Outcome Stakeholder said, "l would have Average Attribution
group experienced change probability of - person
even if | did not change and %

participate in the (out of 10 points) average
activities" and their
percentage in the
sample

Developing skills in

adult education 0 - 3men -
Volunteer 20%

Positive outlook for trainers 0 - 0

the future (father

Being in solidarity program) 1 man 10 1 man - 60%
4 men

Feeling

psychologically 1 man 8 1 man - 50%

exhausted

Significance Analysis

In the light of the qualitative and quantitative data collected from volunteer
trainers, all four well -defined outcomes meet the relevance/significance criterion

("developing skills in adult education”, "positive outlook for the future", "being in
solidari ty " and "feeling psychologically exhausted").

The summary of the relevance/significance assessment of the outcomes is shown in

Table 53. The relevant and significant outcomes in this table have been added to the
value map.

Table -53: Volunteer trainers - materiality assessment of outcomes
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Materiality

Outcome Stakeholder group (relevance and significance)
Developing skills in adult Relevant / Significant
education
Positive outlook for the Volunteer trainers (father Relevant / Significant
future program)

- - - - 4 men .
Being in solidarity Relevant / Significant
Feeling psychologically Relevant / Significant

exhausted

7.9 Stakeholder: Center Managers/Coordinators

Center managers/coordinators working at the ACEV Child and Family Centers located

in the container settlements were included in the analysis. Although the

BAANA? NEr $ Qee ecDfgANAnecr AEeN Aean nAea eR ! AMGYyr na&dk
was deemed appropr iate as they are directly involved in the interventions and serve

as a relevant and significant stakeholder group contributing to the implementation

of the activities.

A total of three managers/coordinators worked in the centers, and three of them were
included in both the qualitative and quantitative data collection processes.

Outcome chains

Quantitative data were collected about the following two outcome chains:

1. Af NNAJA?P rrAndr RINDZ Adgat AtN "ecta
The people responsible for coordinating and managing centers stated that as the last
step of the following outcome chains, they experienced the outcome of XRNNAJQAT
r Andr RGNDZ dat AtN SecEhXs

In the first chain, the managers/coordinators first experienced the intermediate

outcome of Xnaedeacdnad' ¢AF NBnAe XNMOEBEBAJGNBA qNABR BAAATF NE
r 5 d Kakd XdoBr[(Ee NDZ AkdAdAa"™ aAe Qe ADZPwed Byd KARDENK g NE&EA A g,
r Andr Rd NDZ 7 d A at thaend\of tReehmin. x

In the second chain, the managers/coordinators first experienced XDAWNAendAf Ae

muli -RAQNANDZ At AL EDRY NAgEEARK Qe A¥ N AGIRWONK ernsdd Ve A raxt N
AKdAdAT Ae QeBB?AJdOAAN Sdnat @ﬁdeb(Rjj\Bml\tﬂ\B/\w NrDKAALanﬁ@dﬂ/\DZN
Oe AD2 Qan R NA DZ fellowsdik A X R MN &d, A Arndr RNDZthegmdt At N 75
of the chain.
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Figure -34: X NNAJQAF r Andr Rd NDZicBripettain At N S e cb a
Prioritizing Inctrezal:.ed
employee
L — management
motivation >
skills
Developing
to multi-
faceted : i
Coordination of activities thinking skills ﬁEVEIfTP'”g Improved Feeling
and management of the ;O;fnb‘:[;tigfe ability to satisfied
headquarters at ACEV with different conduct field ——— with the
centers in container cities sl el operations work
Developing
convenience
skills
Solution- Crisis
oriented management
thinking skills
2. Af NNAdGAFT KNANRAQAA aAe At N &ENFfdeAa

The people responsible for coordinating and managing centers stated that as the last
step of the following outcome chains, they experienced the outcome of

Kk NANRGOJAAK Ae At N &NFfdgeAxs
Figure -35: Af NNAJAFf kNANRJOQddA#omeeshaimt N &NFf de Al

XRNNAGAT

Coordination of activities
and management of the
headquarters at ACEV
centers in container cities

Feeling beneficial to
the region

_—

Explanation of the survey questions and dissemination process

According to the data expressed by the center managers/coordinators during the
focus group discussions, 2 positive outcome chains emerged, and questions were
asked in the questionnaire to understand the outcomes related to these outcome

chains.
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All 3 managers/coordinators filled the questionnaire online and evaluated 7
statements indicating each outcome on a 5 -point Likert scale according to the
instructions "before working in ACEV Centers" and "after working in ACEV Centers". In
addition to some statements, the attribution, counterfactuality, dur ation, and relative
importance of the changes they experienced were also asked.

The first questions of the survey concerned the province in which they work and the
specific program they are involved in.

Survey forms were prepared and administered using the tool used by Ko¢ University
(Qualtrics).

Measuring well  -defined outcomes

Table 54 below shows the well -defined outcomes and indicators used in the
guantitative analysis.

Table -54: Well -defined outcomes and indicators

Well -defined Outcome Indicator

They evaluated 6 statements asked in the

guestionnaire about "feeling satisfied with the work™:

Xf NNAQAFT rr Angr

n e EL X - Importance given to employee motivation:
Please evaluate the importance you place on
employee motivation.

- Team management skills: Please evaluate your
ability to manage a team.

- Ability to communicate with different
stakeholders: Please evaluate your ability to
communicate with different stakeholders.

- Crisis management skills: Please evaluate your
crisis management skills.

- Field operation skills: Please evaluate your field
operation skills.

- Job satisfaction: Please evaluate your level of
satisfaction with your work.

Xf NNAdAF k NANR|They evaluated 1 statement asked in the questionnaire
EaNF de Ax Ake?an XRNNAGA?T kNANRGOJQAA Ae

- Feeling useful: Do you feel that your role at the
ACEYV Center contributes to local development?
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Allindicators used in the analysis are subjective, increasing the data reliability risk. Due

to the type of outcomes measured - attitude, motivation, knowledge - objective

indicators were used to a limited extent, and the assessment of the amount of chang e

nAr kArNDZeA AtN ! AMG ONAANa BdsfedsidhteTosnDimisee DZ, AAA & &
data risks, a descriptive Likert scale was used in the answer part of the questions.

Amounts of change

During the evaluation of the outcomes, the before/after differences of the adult
trainers regarding an outcome were calculated. Accordingly, the difference between
before and after the outcomes is considered as follows;

Negative (less than 0) is a negative change
0 points, no change
14 is interpreted as a significant positive change

¢ O¢ O«

In the Table 55 below, which shows the change amounts according to segments,
negative changes with a difference in the change amount smaller than 0 and those
between 1 and 4, significant positive changes, are included.

Table -55: Center managers/coordinators

- amount of change

Sample Size Number of Proportion of The average Counterfactual Attribution
Outcome people those amount of
experiencing experiencing changes
change change in experienced
the segment (on a5 -point
scale)
Feeling
satisfied Center Before - 3.5
with the managers / 67% After -5 0 10%
work coordinators Difference -
3 women 15
Feeling
beneficial to Before -2
the region 67% After -5 50% 10%
Difference -3

Counterfactual and attribution

- evaluation and explanation

The Center managers/coordinators were asked counterfactual and attribution
guestions about the outcomes they experienced. These questions were asked only of

those experiencing the positive or negative outcomes.
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Table -56: Center managers/coordinators - counterfactuality and attribution

Number of people Average Attribution

Outcome Stakeholder who said, "l would probability of - person
group have experienced change and %

change even if | did (out of 10 points) average

not participate in
the activities" and
their percentage in

the sample
Feeling satisfied with
the work 0 - 2women -
Center managers 10%
/ coordinators
Feeling beneficial to 3 women 1 woman 5 1 woman -
the region 20%

Significance Analysis

In the light of the qualitative and quantitative data collected from the center

managers and coordinators, all two well -defined outcomes meet the
ENANYAAONSr df AQRAOAAON OQacdaNaedeA USRNNAGAT r Andr
Kk NANRGOJAAK Ae At N &ENFfdgeAXxUs

The summary of the relevance/significance assessment of the outcomes is shown in
Table 57. The relevant and significant outcomes in this table have been added to the

value map.
Table -57: Center managers/coordinators - materiality assessment of outcomes
Outcome Stakeholder group Materiality
(relevance and significance)
Feeling satisfied with Relevant / Significant
the work Center managers /
coordinators
Feeling beneficial to 3 women Relevant / Significant
the region
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tsnn AAAL Nt e ADNa&i ! AMG }r AAAK? K y NAB

ACEV team who are working for the ACEV Child and Family Centers coordination in

}rAAAK? A P NANEAA eRRJGON S NaEN JAQA?DANDZ gA At N AANAK
ANen nAea eR ! AMGyr na&dBAaer AAcf NA Fade?nR At NdgaeE g/
they ar e directly involved in the interventions and serve as a relevant and significant

stakeholder group contributing to the implementation of the activities.

! AenAXK eR Ngfta NBnAe' NNr "eact gAF dA }rAAAK? K &N
and quantitative data collection processes.

Outcome chains

Quantitative data were collected about the following 3 outcome chains:

1. AuAQaENAr NDZ ANAB BAAA?F NBNAA 5 dAKAr A

yt N NBn&Aer NNr f"eact gAF dA AtN }raAAKk? K ANAB BNAAdeE
following outcome chains, they experienced the outcome of "increased team
management skills".

In the first chain, the employees first experienced the intermediate outcome of
"developing a view of flexibility" followed by "increased team management skills"
at the end of the chain.

In the second chain, employees first experienced "developing of conflict resolution
skills" followed by "increased team management skills" at the end of the chain.

Figure -36: AUAQENAr NDZ A NAB BAAAutcOhieNhain  r t d AAr &

Developing a view

of flexibility
Providing coordination
and management of Increased team
ACEV centers in management skills

\

container cities

Developing of
N\, conflict resolution
skills
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2. A=NgAF tenNR?2A Ake?aAn At N R?A?2a&ENA

Yyt N NBnAer NNr f"eacst qAFT dA At N
following outcome chains, they experienced the outcome of
the future".

}r AAAK? A ANAB BNAAge
"being hopeful about

In the outcome chain, the employees first experienced the intermediate outcome of

"increased awareness about the conditions of the earthquake zone" and XRNNAQAT

dA reAdbDERmadDWUKN Ae nd AF NBnAAt " rt d ARKe ARe XNBREEYNA QA% 9 ¢
tenNR? A Ake?a atthe\endoPthe ThaiN.

Two employees have experienced negative outcomes. In the second outcome chain,
the employees first experienced the intermediate outcome of "increased level of
t Nen ANDZ N Ake?n D&HrAraANE rda? ArdeArDNY NKRENAANT
NBnAat"™ 5t dAAr xR RRMMAGNDMFKNRY? KZFNR? A Akean At N R
the end of the chain.

Figure -37: X=NdA? tenNR? &K Ake?a

At N R?A?2aN%X e?2AQeBN Ot Ad

Feeling in

Providing coordination
and management of
ACEV centers in
container cities

Increased awareness
about the conditions

solidarity \\
N
N
N
N
N,
L
¢ AN

Being hopeful

of the earthquake Feeling useful
zone about the future
Developing
N\, empathy

skills

3. A6 NAKDd' dAF At N dBneacanAAON eR

nr'QteXefi JOAKA" &

AAt gAF T eeDZ QAcN

Yyt N NBnAer NNr f"eacst qAF dA At N }raAAAK? K
following outcome chains, they experienced the outcome of
importance of taking good care of yourself psychologically".

ANAB BNAAde®
"realizing the

The Istanbul employees of ACEV experienced the negative intermediate outcomes of

Xr nNADZHAP ANrr A dBANRNNAGATRAB#EN Rx? A ot gANamgce ¥ d DA, A
Xt AWdAT?T DZRRGO? AAT ADZAnN A dfdlibwed by tha neddtlyecoutednds - e &b R X

of Xnrr Qt eAkef QAKX RAAGF ? Ns %

Up to this point, the chain developed negatively; however, it then transitioned into a

positive intermediate outcome XANAEAGAT Ae BAAAFT N eanbyr NBe
ultimately concluded with the final change of XENAKD gAF At N dBnecaAAON
feeDZ OAcEN R re?2a@r NAR nrr Qtekef OAKA" s X
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Figure -38: Xé NAKd "' dAF At N dBneacaAAQN eR AAt AP feeDZ QAN eR re?a&r N

Spending less time
with family

Feeling worn out , ; _ Realizing the ‘
: e Psychological Learning to manage importance of taking
while providing ) . .
fatigue one's emotions good care of yourself
support psychologically

Having difficulty
adapting to their
own work

Explanation of the survey questions and dissemination process

| QQe aDHYAF Ae At N DAAA Ni n&eNrrNDZ kr At N ! AMG }r AA/
group discussions, 2 positive and 1 negative outcome chains emerged, and questions

were asked in the questionnaire to understand the outcomes related to these

outcome chains.

All 8 employees filled the questionnaire online and evaluated 11 statements

indicating each outcome on a 5 -point Likert scale according to the instructions

SkNReaEeN AAt gAF oA &ENrneArdkdAdadgNr acENAAKNBE Ae | AMC
region" and “after taking on responsibilities relate DZ Ae | AMGyr ONAANGEr

earthquake -affected region". In addition to some statements, the attribution,
counterfactuality, duration, and relative importance of the changes they experienced
were also asked.

At the beginning of the survey, participants were asked only about their roles within
ACEV. The gquestionnaire forms were prepared and administered through the tool
used by Kog¢ University (Qualtrics).

Measuring well  -defined outcomes

Table 58 below shows the well -defined outcomes and indicators used in the
guantitative analysis.
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Table -58: Well -defined outcomes and indicators

Well -defined Outcome Indicator

XuAQa&NAr NDZ A NA| They evaluated 3 statements asked in the
BAANA? NBNAA r 1t d|questionnaire about "increased team management
skills™:

- Flexibility: Please evaluate your ability to be
flexible in work -related situations (to find quick
and effective solutions and adapt in complex or
uncertain circumstances).

- Team management skills: Please evaluate your
team management skills.

- Disaster knowledge: Please evaluate your level
of knowledge about disasters.

):( =NgAT t e n NR? Al They evaluated 4 statements asked in the
R?A? ENX guestionnaire about "being hopeful about the future™:

- Sense of solidarity: Please evaluate your sense
of being in solidarity with others.

- Empathy: Please evaluate your ability to show
empathy.

- Feeling useful: Please evaluate your sense of
contributing positively to society through the
activities you carry out.

- Hope and positive outlook for the future: Please
evaluate your sense of looking to the future
with hope and positivity.

"Realizing the importance They evaluated 4 statements asked in the
of taking good care of guestionnaire about "realizing the importance of
yourself psychologically" taking good care of yourself psychologically":

- Time spent with family: Please evaluate the
amount of time you dedicate to your family.
- Psychological exhaustion: Please evaluate your
level of psychological exhaustion in the work
you do.
- Emotion management: Please evaluate the
statement Au AB AKAN aAe BAAAT
nt NA RAONDZ 2dAat DZHRRGO? AN
- YAt gAF OA&EN eR e ANy rbeing r g
Please evaluate the statement Au t AWN «
the importance of taking care of my own
psychological well -k N, AP V &
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Allindicators used in the analysis are subjective, increasing the data reliability risk. Due

to the type of outcomes measured - attitude, motivation, knowledge - objective
indicators were used to a limited extent, and the assessment of the amount of chang e
nAr kAr NDZ eA ! AMG } r A A fags@sgmeril B o, dimimide Mata riskB| & R
descriptive Likert scale was used in the answer part of the questions.

Amounts of change

During the evaluation of the outcomes, the before/after differences of the individuals
regarding an outcome were calculated. Accordingly, the difference between before
and after the outcomes is considered as follows;

Negative (less than 0) is a negative change
0 points, no change
14 is interpreted as a significant positive change

O« O¢ O«

In the Table 59 below, which shows the change amounts according to segments,
negative changes with a difference in the change amount smaller than 0 and those
between 1 and 4, significant positive changes, are included.

Table -59:} r A AAKk ? & N Bapéuntofthange
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Number of Proportion of The average

Outcome Sample people those amount of Counterfactual Attribution
Size experiencing experiencing changes
change change in experienced
the segment (on a 5 -point
scale)
Increased
team Before - 3.2
management 5 63% After - 4.4 25% 10%
skills Difference -
1.2
Being hopeful
about the ACEV Before -2.5
future YrAAAK T 2 25% After -4 0 0
(experiencing team Difference -
positive 8 15
change) employees
Being hopeful
about the 2 25% Before - 3.5
future After -2 40% 40%
(experiencing Difference -
negative 15
change)
Realizing the
importance of Before - 3.2
taking good 5 %63 After - 4.6 20% 0
care of yourself Difference -
psychologically 1.4
Counterfactual and attribution - evaluation and explanation

Yyt N NBn&ke" NNr react dA? dA }raAaAAKk? A S Na&N Art NDZ O
guestions about the outcomes they experienced. These questions were asked only of
those experiencing the positive or negative outcomes.

Table -60: } r AAAKk? A NBnAer NNr 7 eassnigrfactualily/andlattribusion k ? A
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Number of people who Average Attribution

Outcome Stakeholder said, "l would have probability of - person
group experienced change change and %

even if | did not (out of 10 points) average

participate in the
activities" and their
percentage in the
sample

Increased team

management skills 2 employee 5.5 1
employee -
50%
Being hopeful about 5
the future FAMG }r A 0 - 0
(experiencing team
positive change) 8 employees

Being hopeful about
the future 2 employee 4 2 employee
(experiencing - 40%

negative change)

Realizing the
importance of taking 2 employee 5.5 0
good care of yourself
psychologically

Significance Analysis

In the light of the qualitative and quantitative data collected from ACEV

NBn&Aer NNr Seat gAF dA }r A ANitedk Rutcom@sAmeeat tthe NN 7 N A A
ENANYAAONSr df AQRGOAAON OQOa&dgaNaEdeA uXdAQaENAr NDZ A NA.
tenNR?A Ake?a At N a&idng thesifdportaAcA 8zabing §ood care of

re?@r NAR nrr Qtekef OAKA" xUs

The summary of the relevance/significance assessment of the outcomes is shown in
Table 61. The relevant and significant outcomes in this table have been added to the
value map.

Table -61:} r A AAKk ? A N-Bnatéiality NsNessment of outcomes
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Outcome

Stakeholder group

Materiality

(relevance and significance)

Increased team
management skills

Being hopeful about the
future

(experiencing positive
change)

Being hopeful about the
future

(experiencing negative
change)

Realizing the importance of
taking good care of yourself
psychologically

Il AMG }r AAANK? K
8 employees

Relevant / Significant

ANA

Relevant / Significant

Relevant / Significant

Relevant / Significant

7.11 Other Stakeholders: Civil Society Organizations (CSO)

Representatives of

various ways with the

civil society organizations (CSOSs)
ACEV Child and Family Centers

working at or collaborating in

located in the container

settlements were included in the qualitative analysis phase of the impact assessment.
Although CSOs were indirectly involved in the activities implemented at the ACEV

centers, the changes expressed by their representatives during

focus group

discussions were analyzed qualitatively. The analysis of qualitative data revealed that

the outcomes articulated by CSO representatives were relevant to the acti

carried out at ACEV centers; however, these were institutional

than individual

A total of six CSO representatives,

vities
-level outcomes rather

-level. For this reason, no quantitative data were collected regarding
these institutional changes.

all of whom work with similar target groups but in

different areas with ACEV, participated in the focus group discussions. The
organizations were considered in the evaluation of the attribution. Their field of work

is different as none of them provide the

similar activities

- they were targeting the

population living in the same contemporary settlements as the ACEV's centers. The

organizations represented included:

Volunteers Fou
iA-? DZiNr
©8"' AAxs8i

Zy! e EM2

Turkish Refugee Council (SENED), Community
ndation (TOG), Association for Trauma and Disaster Mental Health
fe? A\DArndeA Rec At N
gNAAt 2AF Nt ARN Zgoo?2

i?2nnecca

A detailed analysis of the interviews with CSO representatives allowed the content to
be categorized under the following key themes:
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0 Physical space and environment of trust
0 Close communication and collaboration
0 Operational capacity in the field
0 Ecosystem partnership and co -creation of solutions
One of the first aspects emphasized by all CSO representatives was the quality of

I AMGyr nt ' r dOAakd the A Qudt Alipsed, éhwironment  created within them.

Yyt N ONAAN@Ery r nAQesigred areAs)\ DEludiny A#ld play areas and

consultation rooms, enabled organizations to use ACEV centers effectively for their

activities. Having dedicated and appropriate spaces for psychosocial sup port sessions

with children and adults positively influenced the quality and professionalism of their

work. Represen A AndW Nr AAre tdftAdFftANDZAtAA ! AMGyr Wdr gk
were easily accessible and trusted spaces for residents of the container settlements.

Ayt N | AMG ONAA NG 3niarea tKat (edple NNy i the container
settlements could reach quickly and easily. This was a great advantage. | was

particularly impressed by the details inside W the physical space was more than

adequate, especially for those of us working on child p rotection. It contributed greatly

Ae AtN a&NfdeA AADZ R Ar DNr df ANDZ gAQA?r W NAT re At
representative)

Ayne nrrOtekefdrar RaeeB e?2c ea&f AN ArndeA ?2¢ N A
every dayﬁof the week for individual and family sessions. Having access to such a space
Kk NANRAr NWNeEreANVA Z>AA &Nn&eNr NAAAAGQW N2

The recognition and credibility of ACEV made it easier for other organizations to
operate within container settlements. The trust placed in ACEV encouraged
individuals to engage with other organizations under its umbrella, increasing
participation and acce  ssibility.

Agt NA A nt AeBAON?AdOQOAAK QeBnAA"T Wdr daNDZ e?ac AcN/
them to ACEV. | told them they could use it as a model for future projects. They
were impressed and expressed their admiration. Thanks to our close and
collaborative relationship with ACE V staff, we established a safe and trusting
NAEAn ANErt dgnV ! AMG Ac? At ADDZ ? eNAA WAAK?N aAe | DBr ABA

AN ?2¢r NDZ At N rnAQON Ar AQAQWNAT Ar nerr dgk ANV ua
?2r kNQA?r N nNenAN t ADZ? &aNAA AaE?rA dA ! AMGY fAdBnAr r
facilities automatically created a sense of trust. This made our work much easier
since our organization w  as not widely known in the region. Once we began our
activities there, everything became smoother. Everyone knew the yellow prefab
center wgA S Ar NArr Ae RJADXHEA Z>AA &ENn&ENr NAAAAGW NZ

Af ADHAT A r i Afele tacarly ailactivities together, a safe area W
nAr e?2dAN DZHRRJO?AA AA RgaEraV fe JdAdAdAAKAr {
facilities were much more professional. We quickly established coordination in the
field and began conducting our psychosocial support activities and group sessions for
~reBNA AADZ Beant Na&r d¢A ! AMGar rARN rnAONrVAa Z>AA &Nna

AN A &Ed

The physical accessibility of the ACEV centers and the trust in the institution
encouraged CSOs to not only carry out their own activities but also to develop new
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joint initiatives with ACEV. Focus group participants emphasized that this close
communication and collaboration strengthened institutional partnerships and
enhanced the overall impact of their work.

AN rt AcN A OeBBeA n?2aner N adat ! AMGY N ¢BnANBI
education programs for children aged 3 yBi AADZ A ADDHAdeAl "N QeAD2 Qa
NBnes N&eBNAA AADZ NBnAe' BNAA dAdAdAAdYNrY uA |, ?2&DAUS(
we could do together. ACEV created o pportunities for us to introduce our
ecf AN AndeA Ae nAEeNAAr AADZ re QeAAKAkecxcAAN NRRNOAGW

Au At dAt SN AOtdNWNDzZ A tdftAr NRRNOAQWYN OQeAKAA
protection needs for families with children aged 3 y6. It became part of a more
holistic and multi  -dimensional community center model W an important
nNAEAn ANErt dn At Arn Rd AANepestntaBvB)Ye e f AnvVa Z>idA

CSO representatives also shared that they benefited personally and professionally
k' nAeadOodnAagA?r dA ! AMGyr rNrrdeAr AADZ AQadW dadN

A>e KANAP ? Nr RexeB BT ecf AN  Ande A AAANADANDZ ! AN
followed them closely. | even joined the fatherhood training sessions myself.
—AANEli u QeAncEdk?ANDZ Ar nAEea R At N QeAAKAkeacArdeAV]

Another key theme emphasized by participants was the development of field

operation  skills ABe AT >AA rAARRR rr?2nneacAaNDZ k- I AMGy r
€ NnaEaENr NAAAAGWNr @&Nnea&aNDZ At An At N ! AMG ANAByr no
support were instrumental in strengthening their own capacity during post -disaster

operations.

AN ©eRANA ANNDADZ Aef dr AdQAK r?2nneaceaV feac Ni ABn?2
urgent issue related to sanitation, and ACEV helped us solve it immediately.
yt Ndg&Ee ArrdrAaAAON r AWNDZ?2r A Kean ©R AdBN AADZ rA&ENr

Ayt AAtr Ae ! AMGar t?2¢DAAONG 2N SN&EN AKkAN aAe AQOlI
spaces we needed. During the first two months, when we had no facilities of our
enAll At Nr 2N&N A AENBNAD2Z?r r?2nnecaVa Z>AA &Nn&ENr N/

Finally, CSO representatives emphasized the ecosystem partnership they developed

with ACEV, noting that they had begun to co -create solutions for similar target
groups. This collective and collaborative approach enabled them to respond more
effectively and rapidly to the needs of their beneficiaries.

AgN NN At N NOQerrraANB r?2acxe? ADYA? kNANRJOQJAEdN
could include a colleague, a father, or anyone in their network. We received
strong support from ACEV in reaching these ecosystems. For example, we
conducted several activities for father s there, which made access much easier
AANDZ ANDZ Ae YedAA rek?2andeArVa Z>AA &Nna&Nr NAAAAGW N2

Agt NA kNt AWdeaxcAA naeek ANBr ANa&N ¢DNAAJRJGNDZ A O
them with both teachers and families led to much better results. This
collaborative approach, involving ACEV staff, teachers, and psychologists,
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helped us manage cases effectively and develop long ANaEB r?2nneca nAAAr VA Z>i
representative)

This qualitative analysis aligns with the AéAu naEdAOdnAN R XuAWasAWN fA.

it captures the gxperienqes and pgrspectives of partner organizations that, whiJe not o
DAL ENOA kNANRJOAEdNr R QeAncEdk? AN aAe AADZTHREEeN ARRI
findings demonstrate institutional -level outcomes, such as enhanced

collaboration, shared resource use, improved operational capacity, and
strengthened community trust, which represent collective social value within the
broader post -disaster recovery  ecosys tem.

7.12 Other Stakeholders: Public Institutions

Representatives from public institutions that developed institutional collaborations

with the ACEV Child and Family Centers located in the container settlements were
included in the qualitative analysis phase of the impact assessment. Public
institutions w ere included because they were indirectly involved in the activities
carried out at ACEV centers and/or contributed to the implementation processes of

these activities. Therefore, focus group discussions and individual interviews
conducted by phone were he Id with institutional representatives. The outcomes
expressed by these representatives (most of them institutional) were evaluated
through qualitative analysis. Based on this analysis, the outcomes experienced by this

group were interpreted as relevant and significant to the overall impact assessment.

In social impact and social value studies, engaging with public institutions and their

representatives is of great importance for several key reasons. This section first

presents the rationale for including public institutions within the scope of the study .

un At NA e?2AAdANr At N WgdNZr R dArada?AadeAAX cNna
and activities developed in the earthquake -affected regions, describes the

collaboration processes, and explores both the individual and institutional outcomes

expressed k' At Nr N &ENna&aNr NAAAAQWNrs f dAAAKA" R dA DZr Q?
activities to public institutions and their reflections on the outcomes that occurred as

a result of this collaboration.

Public institutions are the entities that possess the most up -to -date knowledge
regarding current policies, regulations, and legal frameworks. Therefore, they play a

critical role, particularly during disaster and crisis periods, in assessing the legal
compliance  and practical applicability of rapidly implemented programs and
interventions. In this regard, public institutions operating in the earthquake -affected
region, such as the provincial and district directorates of relevant ministries and local

goven BNAAr R NBnt Ardg" NDZ At An ! AMGyr ONAAN&Er AADZ A<
compliant and practically feasible within the existing legal framework. At the same

time, local public institutions possess valuable practical knowledge and experience
regarding field i mplementation and regional dynamics. Collaborations established at

this level ensure that the programs developed and implemented in the region are

both applicable and sensitive to local conditions. Through these partnerships, ACEV

was able to benefit from local expertise, making its center activities adaptable,
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contextually relevant, and responsive to the needs, conditions, and available resources
in the field.

Public institutions and their representatives occupy decision -making positions that
NAAKAN At NB ae NraAkAdrt AADZ ¢BnANBNAA ONAANaEr A,
were founded and operated to meet significant needs during times of crisis and

disaster. Ther efore, the early involvement of such institutions in the process is crucial

for enhancing the impact of the centers and their activities, as well as for ensuring

that policy recommendations derived from these efforts are more likely to be

accepted. At this stage, ACEV maintained continuous engagement with decision -
makers, a point that was frequently emphasized by public institution representatives

during the interviews. Furthermore, the inclusion of public institutions strengthens

stakeholder participation, thereby enhancing the transparency of both the activities

carried out and the subsequent impact reporting, while also promoting a
participatory approach. Moreover, this inclusive and transparent collaboration helps

to build trust among the target groups a nd other stakeholders

Finally, public institutions not only provide access to the infrastructure and logistical

support necessary for the implementation of center activities but also facilitate access

to data that can be utilized during the social impact research process. Such

Qe AAAkeacAndeAr At NeNReacN NAt AAON keat AtN e?AAdAar

and the research itself. For the impact study and its results to have long -term
outcomes, it is essential that public institutions take ownership of the process. Their
engagement serves as a foundation for sustainable policy changes and the

development of action plans that can extend beyond the duration of the project. For
this reason, public institutions and their representatives were included in the research

alongside other stakeholder groups. Engaging with public institutions and involving
them in the process is not only a matter of data collection, it is also a crucial step
toward making the research effective, applicable, and transformative in achieving

institutional  outcome goals

Focus group discussions were conducted with 13 representatives from 8 different

public institutions that carry out different activities with the target groups of the

programs implemented at ACEV centers. The participating public institutions

included: | ? €aDAU8 T?2AdQdnAAKdAr esexeYNOA ENnAEaBNAAG oAn.
of National Education, Hatay Provincial Directorate of Family and Social Services,

Civil Society Organizations Unit, Hatay Provincial Directorate of Family and

Social Services, Kahramanm A & A Provincial Directorate of Family and Social

AiNEW dONr i ENRAN Act ANK8 YyNBneacAacr it NAANaE >NAANG
CAdall oAAAr @xxEeWdAQdAAK EdqaeaNOaeacAAN eR |, ArndeAAA M
Directorate of Family and Social Services.

The interviews conducted with institutional representatives were analyzed in detail,
the content could be categorized under the following themes:

Effective collaboration and joint decision -making
Responsiveness to needs, competence, and sustainability
A reliable and alternative educational space

O¢ O¢ O«
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0 A replicable and applicable model
0 Adequacy and accessibility of physical conditions

yt N RdaEra drr?N NBntArd'  NDZ k' n?k&dQO dArada?AadeAr

activities carried out within them was the effectiveness of the collaboration and the
functionality of joint decision -making processes established with ACEV. During times
of disaster and crisis, while public institutions take swift action to manage the process
effectively, civil society organizations simultaneously begin to mobilize efforts aimed

at humanitarian aid and support in the region. For these initiatives to progress
meaningfully and efficiently, the guidance of public institutions, which possess deep
knowledge of local conditions and regional dynamics, becomes essential.

At this point, ACEV played a facilitating role by maintaining close communication

not only with public institutions and local governments but also with other civil

society organizations, thereby strengthening institutional collaborations across the
region. Meetings and consultations that included public institutions, such as needs
analyses and feasibility studies, enabled all actors to make joint decisions and to take
coordinated action w ithin their periodic action plans. Public institution

representatives n eAdr NDZ ! AMGyr ©enNAR r dAON&ENR AADZ D# ENOA

noting that this style of interaction positively influenced joint decision -making
processes and helped to build effective and productive cooperation between ACEV

and public institutions. Moreover, during interviews, representatives often compared
ACEV with other NGOs conducting similar work and stated that many other
organizations still have room for improvement, particularly when it comes to
collabor ative and participatory decision -making. So me key points from the interviews
are presented below:

AENOQdr deAr AN BADN aAef NAt N gA BNNAGAPr

AN OAcce" e?An YedAA f"eact ndat At N eacif AN AndeAVa

Ayt Nr t ADZ At N ANONrr Ar nNN&EBdrrgeAr
Governorship. We established a good partnership. They could express their
&Ne? Nrar Ra&NNAr G AADZ AN DfDZatN rABNV ua

AE? ®agA? At N NAacat e? At N &NrneAr NG ! AMG nAAr NDZ A

with the Ministry. Structured training programs were developed and
BN ANBNAANDZ Aef NAt NEVa

Rce B

SAr

AGN enNANDZ At N ONAANE aAef Nat Neli AADZ N% NA

in close communication and following their work. The K1 area was our main
site W our teams initially worked side by side there, and we could also use the
same facility. There were no probl ems with reporting, information flow, or the
r NeW ¢ ONr naceW dDANDX &

AgNaAaw¥N r NNA BAAT naeeYNOAr At AA rAAEaANDZ 2 dnat

poorly executed. ACEV, on the other hand, worked exactly as discussed, and even
went beyond expectations. Their ability to continue and implement their
existing programs was highly effec AdW NVA
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>

gNaWN nect NDZ agat BAAr gArd AADZ 2t NA AN ecf A
neenNaeAr & dan rNar AA Ni ABnAN Reac eat N&rV uA At

work only to secure funding, and some even caused problems for us. The K1 area

was very important forus,an DZ ! AMGar Nr AAkAdrtBNAA At NeN " Ar kN
collaborated at every stage. In disaster situations, having NGOs in the field is

Nrr NAAGAAG reBN At dAfr OAAAA kN a&NreAWNDZ re ANAr A
Bureaucratic hierarchy and decision -making processes QAA kN r AKenil k?2a ! AMGa
field-ANWNA QeecDf AArndeAN AADZ eaNrneAr dWNANrr ANa&EN WNeEr

Some representatives of public institutions stated that, due to the effective

collaboration established with ACEV, they experienced both institutional and

individual development and capacity building . Several interview participants noted

At AANR At ce?ft YedAA fneact AADZ QAKer N Qe AKAkeaxcAndeA
activities and experienced increased knowledge and awareness regarding working

with disadvantaged and vulnerable groups.

AgN t ADZ A BNNAdA? =2dat ! AMG Ae?f NAtNaE& 72dat At N
Director. We were very satisfied with the meeting, and they asked how we could
collaborate further. At that time, our primary needs were related to in -kind

r?2nneacal 20t Ar B Nbagsicghedds bit lajek DEe s shifted

toward education. The training provided to staff within our provincial directorate

~NeN AAre B?0t ANNDADZ yterN meactdAf dgA At N RJNADZ a
programs, which were extremely beneficial. Our staf f applied what they learned

in the field. It had a great impact, especially since the community we serve is so
vulnerable. The quality of their communication and approaches during

BNNAgAPr tAr dBnaeEeWNDZr df AQGRGQAAANKT V

DN

AN t AD2Anan =R"ect NDZ Atdr OQKAer NAr adat ! AMG kNRe
began after the earthquake. During this period, we discussed what we could do
together, and it was very beneficial for us. It also contributed to me personally.
You benefit from the trainin g content as well, it changes your perspective. You
rnAcEn Keet QAT AA At QAT Tr At ce?ft ! AMGar AKANArV >t dAD
group, and it makes a big difference to work with a professional organization
Adt N | AMGVa

AYuArada?2adeANAK QeAnacdk?adeAy uan rAcENAF At NANDZ e
we planned activities with children, we referred to their programs. Their
educational sessions that children could attend in their free time were great.
They maintained structured an d consistent activities, and the ADP and EDU
programs progressed very well. This strengthened our institutional capacity. In
K1, around 120 children go there regularly. When we plan to implement a
program and need to identify which children are suitable, A AMGar ANAOQOt Na&r Arrdra
2r8 At Nr t NAn DANRGAN e?2c AAcf NA Ff Ee?nVa

The positive and ongoing collaboration established with public institutions provides

significant contributions to the region and to the activities carried out there both at a

rAEAANT Q AADZ ncEAQAdQAK Adifchivg soopardtionmwithgpublicr NAr NR | A M
institutions is not only important for the direct beneficiary groups but also for

ensuring the continuity of institutional work in the region. The quality and

reliability of the initiatives implemented contribute not only to individual

empowerment bu  t also to regional development. Therefore, for these successful and
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exemplary collaborations to remain sustainable, it is crucial that both public
institutions and qualified civil society organizations like ACEV continue to operate
with a shared working culture and collective sensitivity. Below are excerpts from
participan Ary @ENRANOAdeAr ®©A At dr AendoOr

AunNn At N WNa&r NAcA" raAA?P Nr ARANGE At N NAacat e? At N
eV uA OtAendQ NAWJdaEeABNAArd nNen&ANar ANNDZ AcN R
necessities. But over time, | saw how beneficial this model became. When
children are disconnected from ed ucation, they lose awareness of their own
development. | believe that increasing the number of these centers through a
protocol between ACEV and our Ministry would make a significant contribution.
When a child cannot attend school and remains in a chaotic setting, these
ONAANaEr na&eNnAeEeN At NB Reae ND2 QAandeAdl ~tdOot dr AA NAe

AxeNenAN AceN AkAN Ae k?2dADZ A&?r anmoegasity. At N ONAA NG
These are difficult things to measure, but having such community -based centers
within container settlements is extremely valuable, a place where people can
seek help, contributing to their well -being. Public institutions cannot reach
everywhe re, so having an established organization like ACEV in the field truly
NAt AAQONr n NenANa rbeingNVe might mofcapfuié ik through data,
but you can see it in practice. ACEV provides a clean, calm, and safe
environment, and even that alone con AEdk?ANr Ae nNenANar -e
kNgAPY gdate?an dqald AeAN R Atdr R"e?ADZt AWN

It has been observed that through the institutional collaborations established by

ACEV and its professional organizational competencies, the organization has
successfully addressed a major need in the earthquake -affected region. Public
institutions are key  actors, particularly at the local level, as they possess a deep
understanding of the conditions, needs, and sensitivities of target groups, and they

strive to manage these as effectively as possible. However, during crisis and disaster
periods, times char acterized by rapid developments and the need for immediate,
large -scale responses, public institutions may not always be able to intervene
adequately.

In such cases, there is a vital need for civil society organizations that can respond to
emerging needs, manage processes efficiently, and when necessary, intervene

directly. ACEV distinguished itself from other NGOs through its ability to meet needs

in th e earthquake region, to deliver services with qualified and expert personnel, and

to ensure the sustainability of its activities. From the perspective of public institution
representatives, ACEV has built a system that effectively meets needs , provides
edu cational and psychosocial support through the centers it established in the
earthquake -affected areas, and delivers sustainable services to target groups through

its institutional structure and staff expertise

Au AKSArr r NN AtN ! AMG ONAANE R?AAV uan tAr kNOQe
Ke QAK «&Nr dDNAAr i AABern Kdt N A QeBB?AdA™ ONAANaE Re
know how long these centers will remain, but if they close, | believe there will be
a significant gap. C t  ADZENA rr A7 At NraeN fedAf Ae rQteek ec
Aond¥dadNr St NA AtNr fe aAtNaEeNV ytNrawN @eNAXKAT NBk
dBneacen AAA WedDXA
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AAR Oe?2a&r NG AQoadW¥dadNr dA At N OQOdadNr fe?ADZ N
reBNtefaV uR ! AMG ANa&NAaan t NeNi AAeatNaEe ,gA ec A raAA
t NeNG naeeRNrrdgeAAAdrB BA:L Nr At N a&NAA DHRRN&ENAONV gc
have been this effective, nor would the process have progressed this smoothly.
yt N' enNae&AAN Sdgat A tdfitAr NRRJOJGNAA AADZ nEeRNrr deA

AGN t A¥WN A acNneacadA? rrraNB WdA gt Aar! nni AADZ:
needs and requests. We have to plan where to direct our limited resources and
ftdQt dArada?adeAN Ae JAWRAWNY gt NA AN DNQEDAN At An !
we truly believe the need dr 7 NA? ANV gt NA 2N OAAaAn DIHENQA r ?2n
eRANA RGADZe?a&r NAWNr rArgAfP G Au 2drt ! AMG ANa&N AW A(
AADZ At N rAacNAFf At Ae &NrneADXa

Ayt Nt t AWN naceaeQelAr dA nAKAON Aa At N BdAdraANacEq
rAE?QA?aEN B?2rA kN BAJQAAAGANDZ uaB Aean r?2ac&N ten Ke
remain, as the container settlements are gradually closing down. But the need
for sustainability, and for con tinuing work with families, still exists. ACEV is
QAcaEr gAF ©e?2A Atdr feact @ENBAEt AKAr LS NAAVA

Aun SdAA AAEtN AdBN Ae OcNAAN reOQOdAAX rnAONr KAdt N
NRRNOAGWN , gA a&NBAGA nNaE&BAANAAAKAT AQOAdW N dA At N TAc
AN Ni ONAANAA nAEaANaErtdn ~dat Il AMGY CADAN& ! AMGar
permanent spaces could be deve loped, focused on addressing social problems
AADZ AKd?P ANDZ dat At Ndgae AcNAr eR Ni nNa&adr NVA

Moreover, some public institution representatives, recognizing the professional skills

of ACEV employees, reported that they personally referred their own relatives,

children, and women from their communities Ae | AMGyr ND2 QAAdeAAK n
During the interviews, it was also noteworthy that many representatives described

I AMG ?2r gAFf Nin&NrrdeAr r?20t Ar XAdit ANAJQAF At N Ke
At N ANNDRX AADZ XRQAAJQATF A tinstitdtichs reférredyindiNdud®sAdQA At A n
ACEYV for se rvices that they themselves could not deliver, due to limited time or staff

capacity, clearly illustrates the high level of trust placed in ACEV by public authorities.

Au AKNAEANDZ Ake?an ! AMG ARAN&E rAAcandgA?f "ect Aar A
their staff were highly competent. As an institution and as employees, we even
DZLENOA ©?2 & en A Ot ADZENA aAe ! AMGVa

Ayt NeNar A AAAdeAAA DZr Ar ANcE nAAfpubigh Vot dr N
QeenN&E&ArdeAV ua¥%¥N tAeaA ! AMG rdAQN At N MAA' 80U AAD:
would not have been possible to achieve this work through public resources
AKe ANV | AMGar Qe A\ &dykwere gssential AMteDInaRiAgnirBndtent
settlements to container cities, reaching people was easier, but while
nrrQtekAkef QAKX Rdgaeran AdgDZ ¢dr BAAAF NAKANG n?kA&AdO raAA
KdBdANDX uA ! DBT ABAAG 2N &ENRN EwRDd And drandeA DAL W D2 AAr C
codes to ACEV. When you find a center that truly supports disaster -affected
nNenANG re? RNNA EeNAGNR eA kNt AAKR R re?c& QeBB?AGA"

Agdgate?an ! AMGGO At NeN "e?ADZtA%YN kNNA A BAYeac T A
established certain psychosocial support points, but there were times we were
left on our own. We referred families and children to ACEV to help lighten our
nect Ke ADX &
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AGN 2"e?KADZt A¥N kNNA KdBndA?P AKeA?P Sdate

NWNer e AN 2 Ar AKAN Ae OeAncdk?AN gA reBN SAr
AT NinNOAAaAdeAr RaceB ! AMG ANa&N tdftd AADZ at Nr

four to five container settlements in that region, and ACEV provided active

r NeW ONr At NeNV yt N+ AAre BNA At N nr"™Otelhef QAKX r?r

psychologist. ACEV greatly helped u s by taking on the burden of those four to

five container settlements. Instead of sending six or seven of our staff, sending

just two or three was enough. Their expertise in mother and child programs

made a real difference and was highly functional. The fa ct that they also

reached neighborhoods and other container settlements through mobile

AoOndWdadqNr ="Ar Ni ONAANAAVA

One interviewee, who described experiencing a significantvpersonal change, shared
At An I AMGyY necEt tNANNDZ ka&eNAt At NdaE na&NY?DZON
considered meaningful and worth including in this report:

Aoe ANrAKr G u ?2rNDZae tAWN A naEeNY?DHON AfP AdQAr A | ¢
AADZ ¢BnAOA R At Ndae frect D2 adAf Atdr NAcEat e? At N QeB

un t Ar kNNA ekr NeEWNDZAtAA At N AQadW dadNr OAceEdNDZ
public institution representatives as reliable and alternative learning environments,

and as an exemplary implementation model for service delivery in container

settlements across the earthquake -ARRNOQANDZ &N?f dgeAs yt N RAOA At Aa
were both need -based and feasible under challenging conditions led representatives

to view the replication and expansion of this model as hi ghly valuable. As is well

known, public ins titutions frequently participate in various meetings related to post -

earthquake efforts, where they share updates on ongoing activities in container

settlements. During these meetings, the ACEV model, including both the centers and

their operational struct ure, was cited by public representatives as an exemplary

approach for other stakeholders. High -quality, needs -driven civil initiatives that

maintain active collaboration with public institutions play a critical role in ensuring

that their work is meaningfu I, replicable, and sustainable. For this reason, public

actors can be positioned as  strategic stakeholders in all types of social impact works.

Al RANE r NNgAF ! AMGar ONAAN&E dA Act ANA8B8G u aeet
permission, to show as an example for another center we plan to open
elsewhere. ACEV made a significant difference. At the beginning, when we
discussed team allocation, we were trying t o divide responsibilities strategically.
We told ACEV we needed support in rural areas, and they did excellent work with
their mobile unit. After ACEV, other organizations also started using mobile vans,
but none were as effective. In my opinion, both the van and the center were very
R?AQandeANAA AADZ ArndaE&dAf Va

AgN 2N&EN AcE" gAF Ae BAAAFT N QeeacDiAArndeA AQaer r
were in a position to do so. ACEV was consistently reliable. If we were to establish
a new center in the future, we would use ACEV as a model. It served as a
blueprint for the family counse ling center we want to create. Among the
examples we discussed, ACEV centers are always included. At times, we even felt
Adt N , gA rAARR e?2a&r NAWNr G AADZ At Anar At AALr Ae | AMG
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Al AMG tAr A WNa& rrnNOdAAd' NDZ gAANGEW NArdeA BeDNK
aNre?aQON "ect gAF AA At dgr ANWNA eR NinNa&adr NVA

AoAWgA? ! AMG na&Nr NAA dgA aAterN AceNAr SAr A t?2FN
N DZDAan ANNDZ Ae r NADZRGWN eax ANA nNenAN NAOt aAdBN
PAr DN At N naeeW dAONG k?2a 2N DIDAaAAN AKRArr tAen 7t N
CEV filled that gap perfect  ly. We could then reassign our personnel elsewhere.
unar AKRATr DIHRRJO?AAn Ae a&NAQt AD2AA BNA AADZ ADZ ANt
AceNAr G At NraaeN At N ANAra NAFTA?FNDZ f ce?nrV gt NA re?
children, you gain access to them as well. By establishing such centers and
ensuring continuity, we are able to reach these groups and address multiple
drr?Nr rdB?AAAANR?2r ATV uA At N R?2aA?2a&NiG gR A DIr Ar A Na
Ae | AMGar BeDNA AADZ rAr G AEe r etBWNARedosi g, s ANEtaA ga s
truly touched families one by one. We, as public authorities, represent an
institution of power. No matter what, we are seen as authority figures. NGOs like
ACEV are different, they are needs -oriented , non -hierarchical , and provide
services that bridge the gap between citizens and institutions \

e
A

D

As the above example illustrates, ACEV's center model inspired other civil society
organizations and was adopted by public institutions with strategic authority.

The reasons behind this trust -ACEV's effective social intervention during the disaster,
its sustained post -disaster efforts, and the professionalism and reliable reputation of
its staff - prompted public institutions to refer their own target groups to ACE V.

ytdr ENRNaEEcAA naEeQONrr OANAEA™ DANBeAr AcAANr At N rgf
simultaneously highlighting existing service capacity gaps within the public
institutions themselves.

Finally, one of the key aspects highlighted by public institution representatives was

At N ADNe?AQr AADZ AQONrrdkdgAdar R At N ntrrdQAA Qe/
size, hygiene standards, and the availability of private meeting areas directly en abled

institutions to refer their target groups to ACEV with confidence. Following the

earthquake, as access to services for all residents came to a near standstill due to

adverse conditions, a strong need emerged for systematic, long -term programs. At
thi s critical stage, the role of centers became vital, as the physical environment
significantly enhances individual well -being and fosters trust. Spaces that are

accessible, hygienic, inclusive, and compliant with basic safety and quality standards
strengthe A ?2r N&ry rNArN eR A&?rA AADZ k NAe AP AT s

From this perspective, the ACEV centers established in the earthquake region can be
considered crucial spaces for ensuring humane conditions, given their fithess for
purpose, alignment with recognized standards, functionality, and particular
sufficiency in  technical and infrastructural aspects.

Below are several reflections from public institution representatives regarding the
physical environment of ACEV centers:

147



Ayt NeN S Ar A WN&r feeDZ aNAArndeArtdn KNaASNNA | 2
Physically, the center established in Hatay was the best one. Resources were
KdBdgANDZ gA At N RGNADZ AADZ 2N QeeacDfi AAANDZ At N ner dad

AgNaceN nANAr NDZae r NN AtN ONAANE re AOad%N AADZ
if, when we want to organize an event ourselves, there were additional clean and
well-BAGAAAGANDZ ceeBr AWAJQAAKAN Rec ?2r aAe ?2rNVA

A' RANEe At N D#rAraNcli AN ANaE&N AdWdAF dA Ot Aer i A
But when a center like this was established and activities began in such an
organized way, it made me feel that, yes we can do something, we can make a
DZLRRNENAQNYV A

Aye ¢dBnaceW N n-beang,Avlldeed tdrtakeaktion, we need to get
them out of the containers and bring them to centers like those designed by
I AMGYV a

During the interviews with public institution representatives, several key
cENQeBBNADAAdeAr &NPf AeDHA?F ! AMGyr ONAAN@Er A N&N tdF

®@cdBAcEd A" R At Na&N fAr A nAcendO?AAc NBntArdr eA
programs for 4 \5-year -old children into the Ministry of National Education (MoNE)
system. Interview participants widely recognized that many children receive their

preschool educa tion at ACEV centers before transitioning to primary school. However,
representatives lacked clear information on whether these children were formally

reported to MoNE. Therefore, they stressed the importance of establishing formal

protocols between ACEV a  nd the Ministry to ensure proper coordination and record -
keeping. Secondly, one participant noted that if the temporary living centers
established within the temporary shelter areas were to be converted into permanent

buildings, it would pave the way for | ong -term and sustainable collaborations
between ACEV and public institutions.

The inclusion of public institutions as stakeholders in the SROI analysis was based on
the principle that organizational capacity improvements lead to measurable social
value through better service delivery and more efficient resource allocation.

Specifically, the institutional outcome was included because it represents a

BNAAQAFT R? A AADZ WNaEqdRJAKkAN OQeAncdgk?AdeA Ae At N AeA
interventions.  Public institutions experienced a change in their capacity, creating

value because the decrease in service demand allowed resources to be

reallocated to other individuals or activities in need.

While public institutions were not direct beneficiaries, their enhanced capacity,

improved coordination, and optimized resource distribution reflect system -level
e?A0QeBNrs ytNrN e?2AQeBNr AAJQF A 2dat AéAuyr NBntAr
indirect val ue creation within an ecosystem. Therefore, public institutions were

included in the analysis only with respect to institutional capacity development, as

this dimension demonstrated a significant and measurable contribution to the overall

social value prod ? ONDZ kr ! AMGyr AOadW%¥dadNrs
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Outcome Stakeholder group Amounts of change

With the decrease in

demand for services, Public institutions 5 institutions - 3 employees
public institutions can

reallocate their resources total 15 employees,

to other individuals in July 2023 - 2024

need of services or to
different activities.

8. Outcome Valuation

Valuation is the means by which we estimate the importance or worth of something,
be it a product, service, or characteristic of something. When we talk about social
value, we are referring to the value or worth that people place on social outcomes or
‘cha nges in their life'; these changes are often defined as 'aspects of social wellbeing'.

It's important to acknowledge that as individuals (or collectively as an organisation),
we are valuing outcomes all the time, often without realising it. Whenever we make
decisions, we implicitly identify what we consider to be the most valuable choice.

We know that with every decision there will be consequences that create more value

for some people and less for another group of people, maybe even negative value for

others; nevertheless, we have to make these decisions with trade -offs about value for
dif ferent groups all the time.

(Standard on applying Principle 3: Value the things that matter, 2019)

Valuation and assigning financial proxies to the outcomes experienced by
stakeholders help to better understand the importance of the outcomes for
stakeholders. It also increases accountability towards people being impacted by the
activity. Knowing the val  ue of the outcomes created helps organisations make better
decisions, leading to optimising the value created for stakeholders.

Understanding the value of change in the outcomes experienced by
stakeholders

The stakeholders were asked to evaluate changes to well -defined outcomes in the
value chain, applying a bounded weighting approach that asks stakeholders to rate

each outcome on a scale of 1 to 10, where 10 is most important. In questionnaires, the
materia | stakeholders were asked to indicate the importance of the experienced
changes to the outcomes on a scale from 1 to 10. Weighting provided the data on the
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relative importance of the outcomes that informed the identification of financial

neei gNr

AANDZ t NAnNDZ t NNn

Table -62: Stakeholder group and relative importance of outcomes

Outcome

Stakeholder Group

At N naeEene eadeAr

Relative Importance

Feeling adequate and
confident as a mother

Mothers who participated in 1
educational program
30 women

(onascale of 1 - 10)

9,6

Mothers who participated in one or
more woman programs and POWER
programme

38 women

9,8

Psychological
well -being

Mothers who participated in 1
educational program
30 women

9,4

Mothers who participated in one or
more woman programs and POWER
programme

38 women

9,1

Defending women's
rights

Mothers who participated in 1
educational program
30 women

9,5

Mothers who participated in one or
more woman programs and POWER
programme

38 women

9,3

Being a responsible
father

Psychological well -being

Fathers who received a certificate
from the EDU program
5 father

9,2

9,2

Psychological well -being

Readiness for the school

Children who participated in OEP 5
year -old program, 4 year -old
program and library programs

10°

10

%The relative importance of an outcome is determined by the stakeholder experiencing the change.
However, changes in children were assessed based on their parents' impressions. Therefore, parents were

not asked about the relative importance values of their

children's changes. Since these two outcomes

are critically important for children in that age group, the research team rated them as 10 points.
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74 children 8

Women who participated in the
Psychological well -being |POWER Program
40 women 9,5

Women who participated in the
POWER Program
40 women 9,6

Increased

self-confidence Mothers who participated in one or

more woman programs and POWER
programme
30 women 9,8

Women who participated in the

Defendin
Women's%i hts POWER Program
9 40 women 9,7
Increased o
self-confidence 14-18 aged women who participated 9
in the POWER for young women
Defending 14 young women
women's rights 9,4
Positive outlook for the
future 9,2
Psychological fatigue .
y 9 9 Teachers working in ACEV center 6,7
Decreasing the feeling of ggdt mort])lle learning units
psychological fatigue eachers
9,2
Teachers working in mobile learning
Awareness of inequality units
6 teachers 9,8
8Given the ethical concerns and expert guidance regarding post -trauma engagement with young
children, no direct value -elicitation or outcome  -ranking exercises were conducted with the children.
Trauma specialists, psychologists, public health experts and the teachers working daily with the children
strongly advised against interviewing them, noting that the children had only recently re -established a

sense of routine and safety, both of which are critical for recovery. Any external questioning could have

disr upted this fragile process. While the exclusion of children from direct data collection may introduce

some limitations to the SROI analysis, the risk is mitigated by a robust evidence base on early childhood

DAY NAenBNAA AADZ k restablishiedSexper #se./Lack of involvement of children increases the

risk on the SROI ratio, however, the extensive body of research on pre -school education and its effect on

the children, backed by previous experience of the organization/research conducted limit the risk s of
assigning the value to the outcome. ACEV is the leading organization in Turkiye in the field of early
childhood education, with decades of scientifically grounded program development, field
implementation, and impact research. Their previous evaluations, longitudinal studies, and
programmatic experience provide strong vali DAAdeA Reac dDANAAJRT AT Xr Qteek
developmental gains as material outcomes for children, even without direct interviewing.
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Developing skills in adult
education

Feeling of happiness that
comes from being useful

Increased sense of
solidarity

Decreased in
socialization

Feeling psychologically
exhausted

Adult trainers (woman programs)
3 women

9,3

10

6,5

Developing skills in adult
education

Positive outlook for the
future

Being in solidarity
(learning together with
other fathers)

Feeling psychologically
exhausted

Volunteer trainers (father program)
4 men

7,3

7,3

9,5

7,5

Feeling satisfied with the
work

Feeling beneficial to the
region

Center managers/coordinators
3 women

9,5

10

Increased team
management skills

Being hopeful about the
future

(Those who experienced
positive changes)

Being hopeful about the
future

(Those who experienced
negative changes)

Realizing the importance
of taking good care of
yourself psychologically

Il AMG }r AAAK? KA NBnAe
8 employees

8,8

9,5

7,5

8,2
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8.1 Determining Financial Proxies

When preparing an SROI analysis, the next step is to determine financial proxies. Two
approaches can be used to monetise the change to outcomes: cost and value -based.
This analysis used value -based methods as all the outcomes can be categorised as

non -trad ed goods without market value.

The "Value Game" method, a type of “stated preference" method, was used to
determine the financial proxy of the outcomes experienced by the mothers, teachers

and center managers/coordinators. When determining the financial proxy of the well -
defined outcome they experienced, the financial proxy of stakeholders who
experienced the same outcome was taken as a reference. The financial proxies
identified during the interviews with mothers were also used in the calculations of the

value of the outcomes experience d by fathers and children with further explanation
provided in the report.

The "revealed preference" method was used to determine the financial proxies for
At N e?2A0eBNr Ni nNEd NAQNDZ kr AD2 Arn AcAdANGEr
used for the sensitivity analysis simulation regarding financial proxies for the
outcomes experienced by the fathers and children participated in all programs. The
decision to apply a particular method was based on the applicability of the method in

the context of the analysis and the availability of data. Revealed preference examines

the ways i n which people express their preferences for goods or services through
market production and consumption, as well as the explicit or implicit prices assigned

to those goods. To determine the value of changes experienced by individuals, these
changes are co mpared to goods or services that could produce a similar effect, that
is, substitute prices are used as a reference point.

If multiple outcomes are experienced by a stakeholder segment, which combines

non -monetary and monetary approaches to determine the value of these outcomes,

anchoring has beenapplied. Auan &Ne? d&Nr ¢DNAAGRT gAF At N
well -defined outcomes and then can be used as an anchor to calculate the financial

proxies for the other well  -defined outcomes based on nonmonetary evidence you

t AWNVA ZianAADA EDZ RweotPrincipldN3: Vale \WhatQatrery, @019). Using
unequal weightingst o understand the relative importance of the outcomes allowed

for this approach. The advantage of using anchoring is that it reflects the relative
importance assigned by the stakeholders, while using different valuation methods to

identify the financial pro  xies for the different outcomes experienced within the same
stakeholder segment could affect these proportions. The same methodology has

been applied to the other changes in the scope of this analysis.

In this report, the Value Game is a key valuation method that captures the relative
importance of the outcomes experienced by stakeholders and the value they
personally attribute to these changes. Since many social outcomes do not have a

direct market pric e, the Value Game enables practitioners to answer the question,
Xoen WAAK?AKAN dr At gRr@QNANAAT NAA Bt e & DRimefgrenees. A
This allows abstract social outcomes to be translated into financial equivalents
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grounded in lived experience. One of the core principles of SROI is that value should
be defined by the stakeholder. The Value Game reveals which changes stakeholders
genuinely consider important, how these changes fit into their lives, and how they
compar e them with other goods or services they are familiar with.

On the other hand, social outcomes such as psychological well -being, increased self -
confidence, improved parenting skills, or school readiness do not have obvious market

prices. The Value Game enables stakeholders to compare these outcomes with
products or services that do have monetary values, making financial valuation
possible. When monetary values are assigned solely by the analyst, the process
inherently carries a risk of subjectivity. The Value Game minimizes this risk by basing

valuation on what stak  eholders say they would choose or prioritize in their own lives.

This ensures that the estimated social value reflects the real preferences and lived
experiences of those affected.

Mothers

yae r NnAcAAN XGAA?N gABNx%x Ni NeQdr Nr S N&EN Qe AD2 QAN
the programs. Both sessions were held online via Zoom. This method was carried out

online using the visual boards in the Miro application. The first session included six

mothe rs who had participated in one or more mother programs, while the second

session included twelve mothers, each of whom had participated in only one mother

program from the three centers. In total, eighteen mothers took part in the two Value

Game exercises.

As part of the Value Game exercise, participants were first asked the question: XoAWN
re? NinNEe&dNAQNDZ At dheMutcOmed listedNon thé board reflected the

changes that mothers/iwomen themselves had expressed during the qualitative

interviews. Each participant placed a check mark next to the outcomes they

personally experienced. As shown in the board, all particip ants confirmed once again

that they had experienced every outcome identified in the qualitative phase.
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Have you experienced those changes?

Feeling

d nd a2 —
VAVEV
o Group -1:Mothers from
aoaing. u u u Gaziantep who
participated in one or
= 90
rights

more mother programs

Have you experienced those changes?

Feeling

adequate and
confident as a
mather

Group -2: Mothers
participated in only one

PR mother program from the

well-being three centers

D\:;:::nlg
rights

After participants selected the outcomes they had experienced, the next step was to

PNDNaEr AAADZten ¢dBneacAnAAAr NAOt e?2aAQeBN S Ar RaceB

do this, participants were asked: Xoen dBneaEenAAn dr dan Rec
ABe?2An eR 0Ot AAN?T N RThey werd\then asked te &ite each outcome on a
scale from 1 to 10, indicating the relative importance they attributed to each outcome.
Understanding the importance of outcomes is a crucial component of the Value

Game, as SROI methodology emphasizes valuing what truly matte rs to stakeholders.
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How important is it for you to experience this change for one year?

Feeling

st 9/10 9/170 9/10 9710 10710 9/10

mother

— 9/10 107170  9/10 8/10 10710  8/10

well-being

Defending

women's 8/10 9/10 8/10 9/10  10/10  10/10

rights

How important is it for you to experience this change for one year?

10110 10/10 10710 10/10  10/10  10/10

Feeling
adeguace amd
eonfident as a

mother

10/10 10710  10/10  10/10 10710 10/10

10/170  10/170 10/10 10/10  10/10  10/10

Fswchalogical
wellbieing

10/10 10710 10110 10/10 10710 10710

1010 1010 10710 107170 10710  10/10
Defending
“rghts

10/10  10/10 5/10 10/10 5/10 10/10

Group -1:
Mothers from
Gaziantep who
participated in
one or more
mother
programs

Group -2:
Mothers
participated in
only one
mother
program from
the three
centers
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After this step, participants were asked to list the wishes or hopes they would like to
achieve/make within one year. Each participant wrote approximately 3 to 5 wishes.
While discussing these wishes, they were described in ways that could be assigned a
clear monetary value whenever possible. Identifying wishes that have a monetary
equivalent is a fundamental part of the Value Game, because these items serve as
reference points for valuing intangible social outcomes. By comparing the

importance of an outcom

e to the cost of a concrete, desirable item, stakeholders are
able to express how much the outcome is valued in financial terms.

1. Open a business
(women's underwear/pajamas - requires at least 500.000,00 TL
in center of Nurdag, Gaziantep)
2. Enroll a child in a tutoring center for 1 year
3. Country house
(detached, single-story, 2 rooms would be sufficient, Nurdag:
center or villages)
4. Go on a pilgrimage to Mecca
5. Black Sea tour
(2 weeks)

1. A House

(own apartment, in Nurdagr)

2. Acar

(Megane)

3. Private school for my child

(elementary school)
4. vacation
(beach vacation in Antalya, all inclusive hotel for 1 week)

Wish list

1. Move into my own home
(detached, with a garden, 4 bedrooms in central Gaziantep)
2. Start my own business

(set up a knitting workshop to generate income for housewives,

~300.000,00 TL)

3. Private school for my child
(elementary school for 4 years)
4.0wn a car (mid-range ~500.000,00TL)
5. Go on vacation (1 week trip abroad)

1. Psychological support for myself and my daughter
for one year
2. Ahome
(3-bedroom apartment within a complex, in Nurdag)
3. 0wn a Jeep-SUV
4. Get a driver's license

1. A house
(single-story with garden, 3 bedrooms, 1 year lease)
2. Tutoring support for my daughter - 1 year
3. Building a house in the village
(small 2-bedroom house)
4. A car (SUV style)
5. Going on the Umrah pilgrimage

1. A nice house
(Nurdag), detached, 3 bedrooms)
2.Acar
3. Aworkplace (restaurant)

5. Open a tailor shop
(at least 500.000,00 TL, shop rent, machines, etc.)

Group -1:Mothers from Gaziantep who participated in one or more mother programs

Wish list

1. A new house 1. A nice and new house 1. Household items
1. A week vacation in Bali

2. Anew car 2. A new car 2. A battery-powered car for my
2. A house 3. Building a mosque or 3. Vacation son, roller skates for my daughter,
3. Taking language course school 4. Buy new things for my 3. Atablet fffr both of them
4. Taking a vacation house 4. My children's personal needs

1. A week-long vacation in a
bungalow, Bodrum
2. A gray Ford Fiesta car

1. Open own business
2.Buy a house

1. Upgrade your phone

1. Buy a new house
2. Take a one-year vacation

2. Special education for

in Switzerland i
3. A spacious house with a private 3. BUV acar il children ‘
garden 4. Children's needs 3. Own avilla 3. Going on a vacation
4. Anew mobile phone 4. New car 4. Buy a car

1. Buy a new car
2. Buy a house
3. One week vacation in
Bodrum
4. A new mobile phone

1. Buy a house
2. Open an own business
3. Enroll a child to the private
school
4. Buy a new car

1. Buy a new house
2. Tutoring for the child
3. Going on vacation
4. A new car

1. Buy a new house
2. Private school for the child
3. Open an own business
4. Buy a car

Group -2: Mothers participated in only one mother program from the three centers
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Finally, participants were asked to consolidate their individual wish lists into a single
group list. After a group discussion, the wishes were collectively prioritized and ranked
from 1 to 5. These prioritized wishes were then compared with the outcomes
participants had experienced. The researcher facilitating the Value Game asked
participants to insert each experienced outcome into the final ranked list. In this way,
the monetary value of each outcome was determined. By placing outcomes alongside
real -lif e wishes with known or estimable financial costs, participants reveal the relative
economic value they attribute to the changes they experienced. This ensures that the
financial proxies used in the SROI calculation are grounded not in researcher
assumption r R k?A dA At N raAAt Nt eADNa&r y -werkl Mecisiomd-e g A d " A
making processes.

In the next step mothers discussed their individual wish lists to create a joint list that

all agreed upon. In the final steps mothers were asked to collectively decide where on

the list to place the outcomes experienced. The two lists are being presented below

with the two outcomes positioned among items with market values . Based on the

lists the professional judgement was made to use the financial proxy defined by the

lower value of the cost of a one year rent of a 3 -k NDZreeB te?r N dqA ! DBr ABAAS
or Hatay, while the upper value was specified as the cost of opening one's own

k?2r ANrr dA ! DBr ABAAS, ? €DAUB8SOAANAT wysnnRPPDSND -

Group 2 Group 1

Psychological
well being

1. House (3-bedroom*, in the city center, detached with a garden) 1. Starting a business (with an average capital of 500,000)

Psychological well
2. Buying a car (mid-range) / Children's education & needs (sending to a being
tutoring center/prep school for 2 years)
Feeling adequate 2. Owning our own home
and confident as
a mother 3. Children receiving a good education (private school - primary/elementary
school)
3. Opening a business (boutique cafe, home-style restaurant, cosmetics, hair

salon, tailor / 500,000 TL / in the local district or city center) Feeling adequate

and confident as

mother
4. Vacation (2 weeks in Turkey, seaside or highland/plateau) / Car (mid-range) S Hohe

4. Vacation (2 weeks domestic / within the country)

5. Buying a new phone / Vacation / Household items (or Home appliances) 5. Buying a car

After analyzing the lists generated during these sessions, financial equivalents for the
identified changes were determined based on reference prices of comparable market
goods or services, reflecting what participants were willing to pay or considered to
have market value.

Table 63 below provides financial proxies for the outcomes experienced by mothers:
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Table -63: Financial proxies of outcomes experienced by mothers

Outcome

Relative

importance

Financial
proxy

Valuation method

Psychological
well -being

9,25

A value has been
given between
opening an own
business in

! DB" ABAAR
Hatay and the cost
of renting a 3+1
house for one year
oA ! DBr AB
? aDAU8R

5

A/
o A

350.000,00

During the Value Game, this
outcome was placed between
two mother requests with

market value. The lower value
was specified as the cost of
renting a 3+1 house for one year
A ! DBr ABAAS , ? &DZ
while the upper value was
specified as the cost of openin g
one's own business in

| DBr ABAAS , ? €DA U8 §
(500,000.00 TL).

During the analysis, this value
was determined through
deliberation, supported by desk
research.

In 2024, there are significant
differences in the rental prices

of 3+1 detached houses in the
QdAgdNr eR gA' gAAN
| DBr ABAAR AADZ oA
gA" dAAANR , ? &DAUH
as the most affordable city, with
monthly rents ranging from

6,000 TL to 10,000 TL, due to its
location in the district and

more affordable housing prices.
ENAANAK naEdONr dA
slightly higher; especially in

homes close to the center and

new homes, rents generally

start at 12,000 TL and can go up

to 16,000 TL. Hatay has the

high est rents among these

three cities, with rents for 3+1
detached houses in central and
popular areas starting at 18,000

TL per month and reaching up

to 25,000 TL. Based on this
information, the average

annual rent is estimated at
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200,000.00 TL.
References:

gA" dAAANR , ? €DAUH
detached house rental prices:

O https://www.endeksa.com/t
r/analiz/turkiye/gaziantep/n
urdagi/endeks/kiralik/konut

O https://www.endeksa.com/t
r/analiz/turkiye/gaziantep/e
ndeks/kiralik/konut

General rental price
information for Gaziantep:

0 https://www.emlakjet.com/
kiralik -daire/gaziantep

| DBT ABAAN e on DAAA
rental prices:

0 https://www.emlakjet.com/
kiralik -konut/adiyaman -
adiyaman -merkez
https://www.emlakjet.com/
kiralik -konut/adiyaman
https://www.inceleremlak.c
om/adiyaman -kiralik -
konut -daire

O«

O«

General rental price
dARecBAAde AN Rec !

0 https://www.emlakjet.com/
kiralik -daire/adiyaman

Hatay 3+1 detached house
rental prices:

O https://www.emlakjet.com/
kiralik -daire/hatay

O  http://www.iskenderundilek
emlak.com/kiralik/mustakil -
ev/ilanlari/0751051140971081
96177107
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https://www.endeksa.com/tr/analiz/turkiye/gaziantep/nurdagi/endeks/kiralik/konut
https://www.endeksa.com/tr/analiz/turkiye/gaziantep/endeks/kiralik/konut
https://www.endeksa.com/tr/analiz/turkiye/gaziantep/endeks/kiralik/konut
https://www.endeksa.com/tr/analiz/turkiye/gaziantep/endeks/kiralik/konut
https://www.emlakjet.com/kiralik-daire/gaziantep
https://www.emlakjet.com/kiralik-daire/gaziantep
https://www.emlakjet.com/kiralik-konut/adiyaman-adiyaman-merkez
https://www.emlakjet.com/kiralik-konut/adiyaman-adiyaman-merkez
https://www.emlakjet.com/kiralik-konut/adiyaman-adiyaman-merkez
https://www.emlakjet.com/kiralik-konut/adiyaman
https://www.emlakjet.com/kiralik-konut/adiyaman
https://www.inceleremlak.com/adiyaman-kiralik-konut-daire
https://www.inceleremlak.com/adiyaman-kiralik-konut-daire
https://www.inceleremlak.com/adiyaman-kiralik-konut-daire
https://www.emlakjet.com/kiralik-daire/adiyaman
https://www.emlakjet.com/kiralik-daire/adiyaman
https://www.emlakjet.com/kiralik-daire/hatay
https://www.emlakjet.com/kiralik-daire/hatay
http://www.iskenderundilekemlak.com/kiralik/mustakil-ev/ilanlari/075105114097108196177107
http://www.iskenderundilekemlak.com/kiralik/mustakil-ev/ilanlari/075105114097108196177107
http://www.iskenderundilekemlak.com/kiralik/mustakil-ev/ilanlari/075105114097108196177107
http://www.iskenderundilekemlak.com/kiralik/mustakil-ev/ilanlari/075105114097108196177107

Feeling Anchor value: 367.027,00 | Value anchoring:
adequate and 9,7 350.000,00 TRY
confident as a ("Psychological The value of the change
mother well -being" "psychological well -being",
financial proxy) whose value was determined
by the "Value Game", was used
as an "anchor", and the value of
the change "feeling adequate
and confident as a mother" was
determined according to the
relative importance of the
changes.
Defending 9,4 Anchor value: 355.675,00 | Value anchoring:
neBNAyTr 350.000,00 TRY
rights ("Psychological The value of the change
well -being" "psychological well -being",

financial proxy)

whose value was determined

by the "Value Game", was used
as an "anchor"”, and the value of
the change "defending
neBNAyr &dftar$
determined according to the
relative importance of the
changes.

11

Teachers working in ACEV centers and mobile learning units

yoe

r NnAcAAN XGAA?N gABNX

Ni NEeOQdr Nr

programs. Both sessions were held online via Zoom. The first session included seven
teachers working at the ACEV Child and Family Centers, while the second session
included fi ve teachers working in the mobile learning units. In total, twelve teachers

participated in the two Value Game exercises.

As part of the Value Game exercise, teachers were first asked the question:

Ni nN&egNAQNDZ At Nr Nrhe@utdormds Nisted son the board reflected the
changes that teachers themselves had expressed during the qualitative interviews.

Each teacher placed a check mark next to the outcomes they personally experienced.

ed that they had experienced every

As shown in the board, most teachers confirm

outcome identified in the qualitative phase.
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Have you experienced these changes?

Positive

cutoofe

¥ v %Y 00 oo

Have you experienced these changes?

Positive

outlook for V V V

the future

Psychological x x x
fatigue V x

Awareness

ineq?;fality

After teachers selected the outcomes they had experienced, the n
PANDNEr AAADZ ten dBneacenAAA NAOt e
do this, teacherswere asked: Xoern ¢dBneacn AAA 4r
eR Ot AA?T N Re & Teachéts weid fhenBisked to rate each

Group -1:Teachers
working at ACEV
centers

Group -2: Teachers
working in mobile
learning units

ext step was to

?AQeBN RAr

Rce B

A Reac "e? Ae

outcome on a scale

from 1 to 10, indicating the relative importance they attributed to each outcome.
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How important is it for you to experience this change for one year?

Positive

outlook for 10/10 9/10 10/10 6/10 9/10 10/10 10/10

the future

rvcaal 9/10 10/10  10/10 10/10  8/10 10/10 10/10

Group -1:Teachers working at ACEV centers

How important is it for you to experience this change for one year?

Positive

outlook for 10/10 10/10 10/10 10/10 10/10

the future

T 1/10 2/10 1/10  1/10  2/10

Awareness

of 10/10 10/10 10/10 10/10 10/10

inequality

Group -2: Teachers working in mobile learning units

After this step, teachers were asked to list the wishes or hopes they would like to
achieve/make within one year. Each participant wrote approximately 3 to 5 wishes.
While discussing these wishes, they were described in ways that could be assigned a
clear monetary value whenever possible.
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1. Vacation abroad (Italy, 2 weeks)
2. Attending a language course
(English course, 1 year in Hatay)

3. Opening own business
(3 million TL)
4. Buying a car (Volkswagen/Polo)

1. Buying a car (Tayota Yaris 2025),
2.Buying a house (3+1 apartment in
Adiyaman center)

3. Domestic travel (Bolu Abant Yedigoller with 1 week
hotel stay)

4. International travel (Europe, Asia, Middle East for
1-1,5 months wisiting specific countries)

5. Education (Master's degree - Kog University)

Wish list

1. Have a long vacation (1 month, in Turkey -
in the mountains)
2. Buying books to read (200-250 books -
personal development, novels),
3. Buying mountain house (detached, Black
Sea)
4. Buying a van for vacation (towable van).

1. A house in Adiyaman (3+1 apartment
in the center)
2. Vacation (forest-seaside for 1 week)
3. Buying a car (mid-range)
4, Traveling in a camper (renting and
traveling, 1 month, abroad or in Turkey)

1. Vacation abroad (Thailand, Bali for 1
month)
2. Buying a house (3+1 house in central
Hatay)
3. Alibrary filled with books (1000 books)
4. Moto-van
5. One month paid leave

1. House with a garden (in Hatay,
Asagiokgular)
2. High-limit shopping voucher (50.000 TL)
3. Mercedes CLA 180 car
4. Cyprus Vacation (20 days - 1 month, all-
inclusive at Cratos)
5. Three babysitters

1. Buying a car (Cherry)
2. Villa with pool
3. Overseas vacation to Canada (1
month in Toronto)

Group -1:Teachers working at ACEV centers

1. A house on the island of Grid (a villa
with a pool)
2. A beautiful boat (a large boat, big
enough for my loved ones to fit)
3. A school I had built in my name (for
300 students, in Antep, for kindergarten
and elementary school students)

1. Traveling around Turkey
(traveling by train, 6 months)
2. Opening the first hotel of an international
hotel chain (in the Mediterranean)
3. Playgrounds for children and spaces for
women in rural areas (entrepreneurship-
capital, $2-3 thousand)

Wish list

1. A 2025 model Mercedes car
2. A house in Italy (a house with
a garden, a duplex)

3. A clothing store (with a
capital of 5 million)

1. Buying a van
2. AMini Cooper car (model/year doesn't matter)
3. A spacious detached house (detached, near the sea
in Arsuz)
4. A house abroad (a duplex house in Dubai)
5. Opening a cafe (for bath children and women—
land and a container/prefabricated structure on top)

1. Traveling around Europe (visiting 4-5
cities, 2-3 weeks)
2. A summer house in the Aegean (in
Mugla, detached)
3. Audi car
4. Traveling on the Eastern Express (to
Kars - travel only)

Group -2: Teachers working in mobile learning units

Finally, teachers were asked to consolidate their individual wish lists into a single
group list. After a group discussion, the wishes were collectively prioritized and ranked
from 1 to 5. These prioritized wishes were then compared with the outcomes
parti cipants had experienced. The researcher facilitating the Value Game asked
participants to insert each experienced outcome into the final ranked list.
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Psychological
fatigue

Positive
outlook for
the future

1. House (3+1, detached, large garden, swimming
pool, earthquake-resistant, located in the center of
the cities you live in)

2. Car (2024 model, mid-range Volkswagen)

3. Two-week vacation in a European country

4. Language training abroad (minimum 6 months of
language training in the UK)

5. Starting my own business (minimum capital of 3
million TL)

6. 100,000 TL shopping voucher

Group 1

1. Areas for women and children (physically similar to ACEV centers, cafe-style.
‘With workshops for women and play areas for children)

Positive Awareness
outlook for of
the future inequality
2. A detached, garden-equipped, duplex house near the sea in Mugla
3. Car - Mercedes EQB series
4, Turkey trip - 6-month tour by train
5. Overseas trip - 2-3 week tour in Europe

After analyzing the lists generated during these sessions, financial equivalents for the
identified changes were determined based on reference prices of comparable market

f ee D4

exc r NaeWdONr R

ba sed valuations for those changes.

ENRANOQA QAT

NAEAGOdNAAATY

Table 64 below provides financial proxies for the changes experienced by teachers:

Table -64: Financial proxies of outcomes experienced by teachers

Outcome

Financial
proxy

Relative

importance

Valuation method

Positive
outlook for the
future

During the Value
Game, the center
9,2 based teachers
assigned a higher
value to this
change than to
owning a 3+1
detached house
with a large garden,
swimming pool,
and earthquake
resistant structure

500.000,00

During the Value Game,
teachers working in centers
assigned a higher value to this
outcome than a 3+1 detached
house with a large garden,
swimming pool, and
earthquake resistance in

| DBT ABAAS , ? ®DAUS §
no ceiling value was specified.

For this outcome, mobile
learning unit teachers valued a
cafe with workshop/play areas
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located in
| DB ABAAR
or Hatay.

No upper value
limit (ceiling value)
was determined by
the center teachers
during the exercise.

The mobile unit
teachers, on the
other hand, valued
this change
between a café
with workshop and
play areas for
women and
children and a
detached, duplex
house with a
garden near the

r NAr ¢, DN d A

for women and children and a
detached, garden -equipped,
duplex house near the sea in
1?2 UKAs

During the analysis, with the
support of desk research, a
value of 500,000.00 TL was
determined through
deliberation.

In 2024, the average monthly
rent for 3+1, detached, spacious
garden, and pool houses in the
ONAANEr eR | DBr AH
AANDZ . ? ®aDAU8 =4 Ar
approximately 50,000 TL.

Average Rent Calculation

| DBT ABAAT -B5006OTE n
Hatay: 35,000 - 100,000 TL
. ?E&DAUST -4500 T »

The approximate value was
obtained by taking the average
of the price ranges given in
these cities. The fact that the
houses in these three regions
are private and newly built,
especially with pools and
gardens, raises this average.
uA T2UKAR At N &N/
detached duplex house with a
garden near the sea in 2023 -
2024 have varied widely.
Depending on the area,
location, and amenities of the
house (pool, furniture, garden
size, etc.), monthly rental prices
have ranged from an  average
of 20,000 TL to 70,000 TL. In
popular areas such as Bodrum,
Fethiye, and Marmaris, monthly
rents for luxury villas can
exceed 100,000 TL.
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Psychological Anchor value: -521.739,13 | Value anchoring:
fatigue 9,6* 500.000,00 TRY
("Positive outlook The value of the change
for the future” "positive outlook for the future”,
financial proxy) whose value was determined
by the "Value Game", was used
as an "anchor”, and the value of
the change "psychological
fatigue" was determined
according to the relative
importance of the changes.
Decreasing 9,2 Anchor value: 500.000,00 [ Value anchoring:

the feeling of
psychological
fatigue

350.000,00 TRY
("Psychological
well -being"
financial proxy)

The value of the change
"psychological well -being",
whose value was determined

by the "Value Game", was used
as an "anchor", and the value of
the change "decreasing the
feeling of psychological fatigue"
was determined according to

the relative importance o fthe
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changes.

Awareness of
inequality

9,8 Anchor value: 532.608,69 [ Value anchoring:
500.000,00 TRY
("Positive outlook The value of the change
for the future” "psychological well -being",
financial proxy) whose value was determined

by the "Value Game", was used
as an "anchor"”, and the value of
the change "awareness of
inequality” was determined
according to the relative
importance of the changes.

*Data collected in a survey conducted by teachers working at the centers regarding the

relative importance of this outcome, when compared to the value indicated in the Value Game

application, showed that this outcome was considered much more important duri ng the
Value Game. Seven out of 23 teachers working at the centers participated in the Value Game
application. The surveys were completed online by the teachers. The Value Game, on the other

hand, was conducted with the teachers via the Zoom application, a nd one -on-one
communication was established. Therefore, the data collected during the Value Game was

found to be more reliable, and the relative importance data shared during this application was

included in the scope of the analysis.

In addition, the Value Game application was carried out with 5 out of 6 people working in

mobile learning units. In the first stage of the Value Game, teachers were asked again whether

they had experienced this change. Only 1 out of 5 teachers stated that they had experienced
the change. After this stage, when asked about the relative importance of the outcome, all 5
teachers indicated that the relative importance of this outcome was low (1 and 2 out of 10).
Therefore, a consistent result was obtained becau se they did not experience the change, and
this outcome was excluded from the scope specifically for mobile learning unit teachers.

Center managers/coordinators

! XGAA?N gABNXx Ni NeOQdr N =~Ar Qe AD2 QANDZ " dnat
responsible for coordinating and managing the centers. This exercise was conducted
online via Zoom, and a total of three center managers participated in the exercise.

As part of the Value Game exercise, center managers/coordinators were first asked

the question: X0 AW N r e? Ni nN&d NA QN DZ The dNtcones @sted dnfthd r S %
board reflected the changes that managers/coordinators themselves had expressed

during the qualitative interviews. Each participant placed a check mark next to the

outcomes they personally experienced. As shown in the board, all center managers

and coordinators confirmed that they had experienced every outcome identified in

the qualitative phase.
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