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This report was prepared between March - December 2024 and is based on research 
conducted through literature review, desk research, online and face to face interviews 
and surveys with AÇEV beneficiary target groups and programs stakeholders in the 
earthqua ke area.  
 
 

 
    Photo: From AÇEV archive  

 

ẪğțǍʌ ɃǍʌʌǸɶɾ ȡɾ ɳǍʌȡǸɅǪǸ ẘ ʭǍȡʌȡɅȓṾ uậʬǸ 
learned to look through the door instead of the 

window! I used to look through a small window, 
ǩʔʌ Ʌɐʭ ȡʌ țǍɾ ǩǸǪɐɃǸ Ǎ ǱɐɐɶṾẫ 

       Ẑ!ǱȢʳǍɃǍɅṹ ȒǸɃǍȺǸ ɳǍɶʌȡǪȡɳǍɅʌ 
of the POWER Programme)  

ẪğǸ ǍɶǸ țǸɶǸ ʌɐɐṹ ǍɅǱ ʭǸ ǍȺɾɐ ɅǸǸǱ ʌɐ ǩǸ ʭǸȺȺṾẫ 
   (Hatay, female participant of the 

Mother Support Program)  
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1. Executive Summary  

The report provides an in -depth analysis of the social impact of the programs 
implemented by the Mother  and Child Education Foundation (AÇEV) in its centers in 
the earthquake affected region between June 2023 and August 2024. Prepared using 
qualitative and quantitative research methods within the framework of Social Value 
uɅʌǸɶɅǍʌȡɐɅǍȺẏɾ ñɐǪȡǍȺ ĞǍȺʔǸ æɶȡɅǪȡples, this analysis reveals the transformative impact 
of the programs on various stakeholders in qualitative and quantitative terms and 
presents the social value of this impact and the social return on investment.  
 
According to the analysis results, it was determined that AÇEV generated 6.82 TL of 
social value (SROI ratio 1:6.82) for every 1 TL of resources invested in the program.  
 
 

Present Value  
(Total Present Value (PV))  

679,012,512.89  

Net Present Value  
(Present value excluding investment)  

Net Present Value (PV minus the investment)  

  
579,492,793.23  

Social Return on Investment  
(Value per amount invested)  

Social Return (Value per amount invested)  

6.82   
 

 
 
The Social Return on Investment (SROI) approach aims to reveal the social value 
experienced by stakeholders by expanding the analytical perspective to quantitatively 
address less tangible effects that are often overlooked in existing economic analyses.  
 
Unlike the rigid economic (efficiency) returns (direct or indirect) offered by cost -
benefit analyses, the SROI approach captures more by considering all impacts (both 
tangible and intangible) that stakeholders themselves consider valuable. Such an 
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approach allows for the expression of typically qualitative outcomes in quantitative 
terms, enabling the identification of issues such as psychological recovery in the 
post -traumatic process, increased confidence as a parent, and the defense of 
women's rights.  
 
The SROI approach complements and integrates the findings of AÇEV's 2005 report, 
Ẫ>ɐɾʌ-=ǸɅǸȒȡʌ !ɅǍȺʳɾȡɾ ɐȒ æɶǸɾǪțɐɐȺ MǱʔǪǍʌȡɐɅ ȡɅ ÿʔɶȶǸʳṹẫ providing a more 
comprehensive picture. In this context, the fact that the interventions addressed the 
stakeholders in the aftermath of the post -traumatic experience of the earthquake, 
adds another dimension to early childhood and parental empowerment. Pr ograms 
targeting early childhood, as mentioned in the literature, have been proven to achieve 
critical goals such as r educing post -disaster trauma and accelerating the 
normalization process (UNICEF, 2011; PreventionWeb). The results of the prepared 
SROI report also demonstrate that these goals have been achieved.  
 
The graph -1 below shows the percentage of value created for all stakeholder groups.  
 

 
 
The distribution of this total social value clearly demonstrates that the program has 
achieved its primary objectives. 65% of the total value was experienced by children 
participating in early childhood education programs, indicating that this group 
experi enced the most change in their cognitive, social, and emotional development. 
The second group of stakeholders experiencing the most change was mothers. While 
28% of the total value represents the changes experienced by mothers, the third 
group experiencing  the most change, at 3%, was fathers who received certificates 
from the father program.  
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The analysis reveals that among stakeholders with high participation levels, 
ɾȡȓɅȡȒȡǪǍɅʌ ɐʔʌǪɐɃǸɾ ʭǸɶǸ ɐǩɾǸɶʬǸǱṞ ɳǍɶʌȡǪʔȺǍɶȺʳ ȡɅ ʌǸɶɃɾ ɐȒ ẌɳɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-
ǩǸȡɅȓṞẍ ȓɐȡɅȓ ǩǸʳɐɅǱ ʌțǸ !AMĞṧɾ ɃǍȡɅ ǍɶǸǍ ɐȒ ʭɐɶȶ ɐɅ ǪțȡȺǱɶǸɅ ǸǱʔǪǍʌȡɐɅṣ ÿțǸɾǸ 
findings are consis tent with scientific evidence (Shonkoff et al., 2012; PMC) that early 
childhood education and care services provide psychological and cognitive protection 
by buffering the negative impacts of trauma on neurodevelopment in children 
exposed to trauma.  
 
The report identified some negative changes experienced by employees (decreased 
socialization, psychological fatigue, less hope for the future) and showed that 
supporting employees in post -disaster environments is a critical area of learning. In 
light of t hese findings, it is recommended that AÇEV Child and Family Centers be seen 
as a fundamental investment in post -disaster recovery and, considering the high 
value they create, be prioritized for scaling in future recovery and development plans.  

2. Purpose of the Social Return of Investment and Analysis  

2.1 Background 1 

The Context of Early Childhood Education in Turkey  
 
Education is a broad concept that begins within the family and encompasses a variety 
of learning processes across multiple domains starting from the moment a baby 
enters the world. Preschool education, which targets children in the early childhood 
period b etween 36 and 72 months, helps children begin school equipped with the 
necessary skills for successful learning. In other words, early childhood education 
(ECE) not only supports developmental progress between 36 and 72 months but also 
provides long -term b enefits by improving educational outcomes in later years. 
Carneiro and Heckman (2004) argue that the substantial public and private 
investments made in preschool education yield significant long -term economic 
returns, making them among the most profitable social investments. Data from the 
World Bank (2009) corroborates this view, highlighting that the foundational skills 
underpinning adult life are primarily developed during the early years of life, especially 
from birth to six years of age. Conversely, chi ldren who fall behind in their personal, 
social, or economic development during the 36 Ṿ72-month period face greater 
difficulties in growing and developing in harmony with their peers, leading to 
increased costs to compensate for these disparities.  

In Turkey, various governmental and non -governmental institutions deliver Early 
Childhood Education (ECE) services, including the Ministry of National Education, the 
Social Services and Child Protection Agency, the Ministry of Labor, local authorities, 
and  universities. Alongside these state actors, several civil society organizations such 
as the Mother Child Education Foundation (AÇEV), the Foundation for the Support of 
ğɐɃǸɅẏɾ ğɐɶȶ ṵ©MEĞṶṞ ǍɅǱ ʌțǸ !ɾɾɐǪȡǍʌȡɐɅ Ȓɐɶ ñʔɳɳɐɶʌȡɅȓ >ɐɅʌǸɃɳɐɶǍɶʳ ¬ȡȒǸ 

 
1 All institutional abbreviations are presented with their English descriptions followed by their Turkish 
acronyms.  
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(ÇYDD), as well as international organizations like the World Bank and UNICEF, also 
ɳɶɐʬȡǱǸ M>M ɾǸɶʬȡǪǸɾ ṵ©ȢȺȢǭṞ ᶰᶮᶯᶮṶṣ 

Early childhood education has been recognized both as a service and as a human 
right, and significant progress has been made globally to expand access to preschool 
education. In Turkey, early childhood education has also been prioritized; however, 
accordin ȓ ʌɐ Ć¸Mñ>Ãẏɾ Education for All (EFA) Global Monitoring Report  (2013), while 
Turkey has made notable strides in improving enrollment rates in primary and 
secondary education and in addressing gender disparities in education, it remains 
among the countries that have not yet achieved the target of at least 70% preschool 
enrollment by 2015.  

!ǪǪɐɶǱȡɅȓ ʌɐ ʌțǸ ğɐɶȺǱ =ǍɅȶẏɾ ᶰᶮᶯᶳ ɶǸɳɐɶʌṞ ǍɳɳɶɐʲȡɃǍʌǸȺʳ ᶰṣᶵ ɃȡȺȺȡɐɅ ǪțȡȺǱɶǸɅ ȡɅ 
Turkey lack access to early childhood education and care services. It is estimated that 
42,388 new childcare facilities would be needed to reach the OECD average of 80.6% 
pres chool enrollment. The report also reveals that in metropolitan areas, the number 
of early childhood education centers is insufficient to meet the demand of the 
growing child population. Parents widely believe that preschool education before 
primary school ȺǸǍǱɾ ʌɐ ʬȡɾȡǩȺǸ ȡɃɳɶɐʬǸɃǸɅʌɾ ȡɅ ǩɐʌț ǪțȡȺǱɶǸɅẏɾ ǱǸʬǸȺɐɳɃǸɅʌ ǍɅǱ ʌțǸ 
ȒǍɃȡȺʳẏɾ ɾɐǪȡǍȺ ǪɐɅǱȡʌȡɐɅɾṞ ȡɅǪȺʔǱȡɅȓ ɳɶɐȓɶǸɾɾ ȡɅ ǪɐȓɅȡʌȡʬǸṞ ȒȡɅǸ ɃɐʌɐɶṞ ȺǸǍɶɅȡɅȓṞ ȺȡʌǸɶǍǪʳṞ 
musical, artistic, communication, and self -sufficiency skills, as well as greater self -
confide ɅǪǸṞ ȺǍɅȓʔǍȓǸ ǱǸʬǸȺɐɳɃǸɅʌṞ ǍǱǍɳʌǍʌȡɐɅ ʌɐ ʭɐɶȶȡɅȓ ɃɐʌțǸɶɾẏ ɾǪțǸǱʔȺǸɾṞ 
sharing, discipline, equal opportunity, classroom adaptation, peer socialization, and 
reduced maternal caregiving burden.  
 
uɃɳǍǪʌ ɐȒ >ɶȡɾǸɾ ɐɅ MǍɶȺʳ >țȡȺǱțɐɐǱ ǍɅǱ !AMĞẏɾ fɐʔɅǱǍʌȡɐɅǍȺ éǸɾǸǍɶǪț 

>ɶȡɾǸɾ ǸɃǸɶȓȡɅȓ ǍȒʌǸɶ ɅǍʌʔɶǍȺ ǱȡɾǍɾʌǸɶɾ Ǳȡɾɶʔɳʌ Ʌɐʌ ɐɅȺʳ ǪțȡȺǱɶǸɅẏɾ ǪɐȓɅȡʌȡʬǸ 
development but also their psychosocial well -being. These crisis conditions (whether 
ǱȡɶǸǪʌ ɐɶ ȡɅǱȡɶǸǪʌṶ ǪǍɅ ǍǱʬǸɶɾǸȺʳ ǍȒȒǸǪʌ Ǎ ǪțȡȺǱẏɾ ɐʬǸɶǍȺȺ ǱǸʬǸȺɐɳɃǸɅʌṣ ¸ǸʔʌɶǍȺȡʽȡɅȓ 
these ne ȓǍʌȡʬǸ Ẍɶȡɾȶ ȒǍǪʌɐɶɾẍ ʌțɶɐʔȓț ɳɶǸɾǪțɐɐȺ ǸǱʔǪǍʌȡɐɅ ɳɶɐȓɶǍɃɾ ȡɾ ɳɐɾɾȡǩȺǸ ǩʳ 
ɶǸǱʔǪȡɅȓ ʌțǸȡɶ ȡɃɳǍǪʌ ɐɅ ʌțǸ ǪțȡȺǱẏɾ ȺȡȒǸ ǍɅǱ ɾʌɶǸɅȓʌțǸɅȡɅȓ ʌțǸ ɳɶɐʌǸǪʌȡʬǸ ȒǍǪʌɐɶɾ ʌțǍʌ 
support development (Pala, 2022).  

Investments in early childhood education particularly benefit those most at risk, for 
instance, children from families with low income levels or low parental education. 
Although significant progress has been made in Turkey in the past decade regarding 
earl y childhood education, participation remains limited and unevenly distributed. 
>ɐɃɳǍɶǸǱ ʌɐ ǪɐʔɅʌɶȡǸɾ ʭȡʌț ɾȡɃȡȺǍɶ gEæ ȺǸʬǸȺɾṞ ɾʔǪț Ǎɾ =ʔȺȓǍɶȡǍ ǍɅǱ =ǸȺǍɶʔɾṞ ÿʔɶȶǸʳẏɾ 
preschool enrollment rate remains low (around 30%), and the rate for children from 
low -inco me families falls below that of both wealthier families and the national 
average.  

ÿțǸ ǸǍɶʌțɵʔǍȶǸɾ ʌțǍʌ ɾʌɶʔǪȶ ©ǍțɶǍɃǍɅɃǍɶǍʄ ɐɅ fǸǩɶʔǍɶʳ ᶴṞ ᶰᶮᶰᶱṞ ǍɅǱ ɾʔǩɾǸɵʔǸɅʌȺʳ 
affected Hatay and other provinces, disrupted education for children at multiple levels 
from preschool to primary school. Psychosocial support activities played a critical role  
in filling the educational gaps created by post -disaster crises. The rapid 
reestablishment of educational programs in container cities was instrumental in 
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helping children return to a daily routine resembling their pre -disaster lives and 
supporting their adaptation within a short period. During this process, high -quality 
ǸǍɶȺʳ ǪțȡȺǱțɐɐǱ ɳɶɐȓɶǍɃɾ ǪɐɅʌɶȡǩʔʌǸǱ ɳɐɾȡʌȡʬǸȺʳ ʌɐ ǪțȡȺǱɶǸɅẏɾ ǪɐȓɅȡʌȡʬǸ ǍɅǱ ɾɐǪȡɐ-
emotio nal development.  

In Turkey and Syria Earthquake Crisis: 100 Days , Save the Children (2023) reported 
ʌțǍʌ ʌțǸ Ǫɶȡɾȡɾ ʭǍɾ ȒǍɶ ȒɶɐɃ ɐʬǸɶ ǍɅǱ ʌțǍʌ ǪțȡȺǱɶǸɅẏɾ ǸʬɐȺʬȡɅȓ ɅǸǸǱɾ Ȓɐɶ ʭǸȺȺ-being 
continued to diversify. The report underlined the increasing need for civil society 
support in education, health, and psychosocial assis tance. In response to these needs, 
the Turkish Ministry of National Education (MoNE) implemented a series of initiatives 
to restore educational continuity and provide psychosocial support.  

The foundations of AÇEV were laid between 1982 and 1986, through one of the first 
comparative research studies conducted with 3 Ṿ5-year -old children and their 
mothers living in low -income urban neighborhoods. Findings from this study revealed 
that children who attended preschool institutions and whose mothers participated in 
the Mother Child Education Program  demonstrated higher IQ scores and academic 
achievement compared to those who received no education at all (Pala, 2022). 
Moreover, mother education programs have long -term impacts, they not only 
enhance the overall development of the child but also empower  mothers, who are key 
figures within the family, thereby improving family well -being and fostering multiple 
ɳɐɾȡʌȡʬǸ ʌɶǍɅɾȒɐɶɃǍʌȡɐɅɾ ṵ©ǍȔȢʌǭȢǩǍʄȢṞ ñʔɅǍɶṞ Ἁ =ǸȶɃǍɅṞ ᶰᶮᶮᶯṶṣ MɾɳǸǪȡǍȺȺʳ ȡɅ 
socioeconomically disadvantaged households that cannot provide sufficie nt 
developmental support, parental education can be critical for long -term 
ǱǸʬǸȺɐɳɃǸɅʌǍȺ ɐʔʌǪɐɃǸɾ ṵ©ǍȔȢʌǭȢǩǍʄȢṞ ñʔɅǍɶṞ Ἁ =ǸȶɃǍɅṞ ᶰᶮᶮᶯṶṣ éǸɾǸǍɶǪț ɾțɐʭɾ ʌțǍʌ 
providing high -quality early childhood education, through either mother education, 
preschool institu ʌȡɐɅɾṞ ɐɶ ǩɐʌțṞ ʳȡǸȺǱɾ ɳɐɾȡʌȡʬǸ ǸȒȒǸǪʌɾ ɐɅ ǪțȡȺǱɶǸɅẏɾ ɐʬǸɶǍȺȺ 
ǱǸʬǸȺɐɳɃǸɅʌṞ ʭȡʌț ȡɃɳǍǪʌɾ ȺǍɾʌȡɅȓ ȡɅʌɐ ʳɐʔɅȓ ǍǱʔȺʌțɐɐǱ ṵ©ǍȔȢʌǭȢǩǍʄȢ Ǹʌ ǍȺṣṞ ᶰᶮᶮᶷṶṣ 
 
In 2009, AÇEV launched the First Step to the Future  project, which included the Child 
Education Program (ÇEP) developed for children aged 60 Ṿ72 months to prepare 
ʌțǸɃ Ȓɐɶ ɳɶȡɃǍɶʳ ɾǪțɐɐȺṣ ÿțǸ ɳɶɐȓɶǍɃ ɾʔɳɳɐɶʌǸǱ ǪțȡȺǱɶǸɅẏɾ ǍǪɵʔȡɾȡʌȡɐɅ ɐȒ ǪɐȓɅȡʌȡʬǸ 
and behavioral skills such as number recognition, spatial orientation, sequencing, 
matching, comprehension, and story str ucturing. These findings are consistent with 
the indicators observed in the 2024 social impact assessment conducted by KUSIF for 
AÇEV, which ident ȡȒȡǸǱ ȡɃɳɶɐʬǸɃǸɅʌɾ ȡɅ ǪțȡȺǱɶǸɅẏɾ ȒȡɅǸ Ƀɐʌɐɶ ǱǸʬǸȺɐɳɃǸɅʌṨ 
including pencil control, attention and concentration, coloring, counting, reading, 
library use, writing skills, and overall academic progress.  
 
Educational Inequalities, Language Development, and Field -Level Impacts  
 
As demonstrated in the Education Reform Initiative  report (2009), social inequalities 
have a substantial impact on access to preschool education. In Turkey, the positive 
correlation between income level and accessibility to preschool education has 
deepened existing social disparities, leading to unequal c ognitive and psychomotor 
development among children from different socioeconomic backgrounds. The only 
way to address these disparities is to make preschool education universally accessible 
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to all children. Research has shown that even participation in a one -year preschool 
program significantly improves academic achievement.  
 
fɐɶ ȡɅɾʌǍɅǪǸṞ !AMĞẏɾ Summer Preschools Project  (a three -month summer school 
ɳɶɐȓɶǍɃṶ ʭǍɾ ȒɐʔɅǱ ʌɐ ɳɐɾȡʌȡʬǸȺʳ ȡɅȒȺʔǸɅǪǸ ǪțȡȺǱɶǸɅẏɾ ǪɐȓɅȡʌȡʬǸ ǱǸʬǸȺɐɳɃǸɅʌṞ ǸǍɶȺʳ 
literacy and numeracy skills, and particularly their language development. Similarly, 
one of the most prominent child -centered findings in our social impact research is 
related to changes in language development, specifically improvements in speech 
abilities. Mothers described this transformation as follows: Ẫ!ȒʌǸɶ ʌțǸ ǸǍɶʌțɵʔǍȶǸṹ Ƀʳ 
child was affecte d ẘ ǩǸǪǍɃǸ ǍȓȓɶǸɾɾȡʬǸṹ ǪɐʔȺǱɅậʌ ɾɳǸǍȶṹ ǩʔʌ ʌțǸɅ ɾʌǍɶʌǸǱ ɾɳǸǍȶȡɅȓ 
ǍȓǍȡɅ ǍɅǱ ȺǸǍɶɅǸǱ țɐʭ ʌɐ ǸʲɳɶǸɾɾ ʌțǸɃɾǸȺʬǸɾṾẫ 

In the academic literature, programs such as First Step to the Future  and ECE 
Summer Preschools , as well as other studies, emphasize the importance of language 
development during preschool years. They further note that children learning a 
second language (in addition to their mother tongue) often experience significant 
progress in social adaptation,  socio -emotional regulation, and physical development.  

Another notable transformation observed in the fieldwork involves improvements in 
ǪțȡȺǱɶǸɅẏɾ ɾǸȺȒ-care habits. According to impact studies conducted in Hatay, 
!ǱȢʳǍɃǍɅṞ ǍɅǱ gǍʽȡǍɅʌǸɳṞ !AMĞẏɾ ɳɶɐȓɶǍɃɾ ǸɅǪɐʔɶǍȓǸǱ ǪțȡȺǱɶǸɅ ʭțɐ țǍǱ ɶǸǪǸȡʬǸǱ 
at least one year o f preschool education to develop regular hygiene and nutrition 
routines such as washing hands and faces and brushing teeth, while also fostering 
essential life skills like eating independently, using the toilet, and dressing themselves. 
Mothers interviewed  under the First Step to the Future  project similarly reported that 
the programs not only improved fine motor skills (e.g., holding a toothbrush properly) 
but also helped children adopt and sustain positive daily habits.  

!ʌ !AMĞẏɾ ɾʳɃɳɐɾȡʔɃ Ẫ=ǸȡɅȓ Ǎ >țȡȺǱ ȡɅ ʌțǸ !ȓǸ ɐȒ EȡɾǍɾʌǸɶɾ ǍɅǱ >ɶȡɾǸɾẫ, one of the 
main recommendations focused on designing systematic and sustainable services 
that support early childhood development. These services should encompass 
environmental, psychological, social, and cognitive factors while providing 
developmentally  supportive space design, materials, and educational programs. In 
such sustainable learning environments, peer groups who learn together also develop 
friendship and social bonds, which n urture both emotional and cognitive growth. 
Through preschool education, children begin to learn responsibility, self -advocacy, 
ǍɅǱ ɶǸɾɳǸǪʌ Ȓɐɶ ɐʌțǸɶɾẏ ɶȡȓțʌɾ ǍɅǱ ɶǸɾɳɐɅɾȡǩȡȺȡʌȡǸɾṣ !ɾ Ǎ ɶǸɾʔȺʌṞ ʭțǸɅ ʌțǸʳ ɶǸǍǪț 
adulthood, they are more likely to understand and internalize the norms of the society 
they live in, developing a strong sense of trust. This process reduces shyness and 
enhances social adaptability (Ergüden et al., 2020).  

fȡɅǱȡɅȓɾ ȒɶɐɃ !AMĞẏɾ ȡɃɳǍǪʌ ǍɾɾǸɾɾɃǸɅʌṞ ȡɅǪȺʔǱȡɅȓ ȡɅǱȡǪǍʌɐɶɾ ɾʔǪț Ǎɾ ǪɐɃɳȺȡǍɅǪǸ 
with rules, sharing, maintaining order, and positive relationships with siblings and 
peers, show that these social -ǸɃɐʌȡɐɅǍȺ ǱǸʬǸȺɐɳɃǸɅʌɾ ɾʌɶǸɅȓʌțǸɅ ǪțȡȺǱɶǸɅẏɾ 
psychosocial, ve rbal, and cognitive skills both in preschool and during their transition 
to primary school. Among the child -centered change chains  identified in the 
research, one of the most striking is how improvements in speech, self -confidence, 
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socio -emotional development, self -care, and motor skills are interlinked all 
culminating in school readiness as the ultimate developmental outcome.  

Family -Level Transformations and Parental Empowerment  

Participation in preschool programs triggers change not only in the child but also 
within the entire family system, including mothers, fathers, and other caregivers. The 
ɳɶɐȓɶǍɃɾ ȡɃɳȺǸɃǸɅʌǸǱ ȡɅ oǍʌǍʳṞ !ǱȢʳǍɃǍɅṞ ǍɅǱ gǍʽȡǍɅʌǸɳ ʭțȡǪț ɾȡɃʔȺʌǍɅǸɐʔɾȺʳ 
targeted c hildren and parents, have demonstrated the most widespread effects 
among mothers and fathers in areas such as psychological well -being, self -care, and 
awareness of their rights.  

ñȡɃȡȺǍɶ ɐʔʌǪɐɃǸɾ ʭǸɶǸ ɐǩɾǸɶʬǸǱ ȡɅ !AMĞẏɾ ǸǍɶȺȡǸɶ ȡɅȡʌȡǍʌȡʬǸɾṣ ¶ɐʌțǸɶɾ ʭțɐ 
participated in these programs reported a series of positive transformations (Bekman 
& Koçak, 2011). They expressed that, compared to the past, they now evaluated 
themselves more pos itively, feeling more valuable, courageous, and self -confident as 
women, and becoming more proactive in striving for personal change. The programs 
ǍȺɾɐ ǸɅțǍɅǪǸǱ ɃɐʌțǸɶɾẏ ɾɐǪȡǍȺ ȺȡʬǸɾ ǩʳ ȡɅǪɶǸǍɾȡɅȓ ʌțǸȡɶ ȡɅʌǸɶǍǪʌȡɐɅɾ ʭȡʌț ɳǸǸɶɾṨ ɾɐɃǸ 
participants even expre ssed a desire to continue their education or start working, 
ȡȺȺʔɾʌɶǍʌȡɅȓ ʌțǸ ǩɶɐǍǱǸɶ ǸɃɳɐʭǸɶɃǸɅʌ ǸȒȒǸǪʌɾ ɐȒ ʌțǸ ɳɶɐȓɶǍɃɾ ṵ©ǍȔȢʌǭȢǩǍʄȢṞ ñʔɅǍɶṞ 
=ǸȶɃǍɅṞ Ἁ >ǸɃǍȺǪȢȺǍɶṞ ᶰᶮᶮᶳṶṣ 

The short -term changes observed in these mothers have shown long -term impacts. 
! ɃɐɶǸ ɶǸǪǸɅʌ ɾʌʔǱʳ ȒɐʔɅǱ ʌțǍʌ ǪțȡȺǱɶǸɅ ʭțɐɾǸ ɃɐʌțǸɶɾ ɳǍɶʌȡǪȡɳǍʌǸǱ ȡɅ !AMĞẏɾ 
education programs and who attended preschool were more likely to start work later 
in life and to ho ld higher -status jobs (Pala, 2022).  

=ǸʳɐɅǱ ȡɅǱȡʬȡǱʔǍȺ ʌɶǍɅɾȒɐɶɃǍʌȡɐɅɾṞ ɃɐʌțǸɶɾ ǸɃɳțǍɾȡʽǸǱ ʌțǍʌ !AMĞẏɾ ɳɶɐȓɶǍɃɾ 
helped them recognize their children as individuals, fundamentally transforming the 
mother Ṿchild relationship. They reported changing their behavior and 
communication styles, leadin g to a significant reduction in the use of negative 
discipline methods. Mothers described themselves as calmer and more patient 
toward their children. This strengthened the mother ṾǪțȡȺǱ ǩɐɅǱṞ ȡɅǪɶǸǍɾȡɅȓ ɃɐʌțǸɶɾẏ 
confidence in their parenting abilities. The se positive changes also improved spousal 
relationships, as mothers felt more comfortable expressing themselves to their 
partners. The personal empowerment achieved through these programs thus 
strengthened women both in their roles as mothers and within th e family dynamic.  

Participants of the Mother Support Program (ADP) reported that they continued their 
ǪțȡȺǱɶǸɅẏɾ ǸǱʔǪǍʌȡɐɅ Ǎʌ țɐɃǸ ʌțɶɐʔȓț ʬǍɶȡɐʔɾ ǍǪʌȡʬȡʌȡǸɾṞ ɳɶɐʬȡǱȡɅȓ ǪɐȓɅȡʌȡʬǸȺʳ ǍɅǱ 
emotionally supportive learning environments. Interviews conducted during the 
research re ʬǸǍȺǸǱ ʌțǍʌ ɃɐʌțǸɶɾẏ ǍʌʌȡʌʔǱǸɾ ʌɐʭǍɶǱ ʌțǸȡɶ ǪțȡȺǱɶǸɅ ǪțǍɅȓǸǱ ɾȡȓɅȡȒȡǪǍɅʌȺʳ 
as a result of the program. They reduced their use of harsh or negative disciplinary 
methods and adopted calmer, more patient approaches. In other words, mothers who 
participated in  the ADP replaced negative communication patterns such as shouting 
or hitting with positive parenting practices like explaining reasons, using verbal 
communication more effectively, and relying less on punishment.  
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¶ɐʌțǸɶɾẏ ɐǩɾǸɶʬǍʌȡɐɅɾ ɐȒ ʌțǸȡɶ ɾɳɐʔɾǸɾ ɶǸʬǸǍȺǸǱ ɳǍɶǍȺȺǸȺ ɳɐɾȡʌȡʬǸ ǪțǍɅȓǸɾ ȡɅ ȒǍʌțǸɶɾẏ 
ǩǸțǍʬȡɐɶṣ fǍʌțǸɶɾ ʭǸɶǸ ȡɅȡʌȡǍȺȺʳ ȡɅȒȺʔǸɅǪǸǱ ȡɅǱȡɶǸǪʌȺʳ ǩʳ ʌțǸȡɶ ɳǍɶʌɅǸɶɾẏ ɳǍɶʌȡǪȡɳǍʌȡɐɅ ȡɅ 
AÇEV programs, as they observed and supported the application of the methods 
learned by mothers. Over time, fathers became more involved in caregiving and 
educational activities, showing increased awareness, emotional closeness, and 
engagement with their children and spouses. Improvements were noted in reducing 
negative discipline pr actices, providing children with choices, preparing supportive 
environments, and establishing clear household rules. Collectively, these behavioral 
changes enhanced overall family communication and cohesion.  

The transmission of parental characteristics to children, and how these influence the 
ǪțȡȺǱẏɾ ǱǸʬǸȺɐɳɃǸɅʌ Ǎɾ ǍɅ ȡɅǱȡʬȡǱʔǍȺṞ ǱǸɳǸɅǱɾ ɐɅ ɃʔȺʌȡɳȺǸ ȒǍɃȡȺʳ-related factors, 
including socioeconomic and sociocultural conditions, intra -family relationships, 
child -rearing attitudes, parental role modeling, and educational awareness. For this 
reason, childrearing must not be left to chance but instead guided intentionally within 
ɾʔɳɳɐɶʌȡʬǸ ǍɅǱ ȡɅȒɐɶɃǸǱ ȒǍɃȡȺʳ ǸɅʬȡɶɐɅɃǸɅʌɾ ṵČɾʌʚɅɐȔȺʔṞ ᶯᶷᶷᶯṨ ¶ɐȺȺǍțʚɾǸʳȡɅɐȔȺʔṞ 
2019). Organizing adult education programs and support groups for families not only 
ɾʌɶǸɅȓʌțǸɅɾ ʌțǸ ǪǍɳǍǪȡʌȡǸɾ ɐȒ ǍȺȺ ǍǪʌɐɶɾ ȡɅʬɐȺʬǸǱ ȡɅ ʌțǸ ǪțȡȺǱẏɾ ǸǱʔǪǍʌȡɐɅ ǩʔʌ ǍȺɾɐ 
enhances collaboration between families, teachers, and students. Family participation 
ensures tha t the objectives of educational programs are correctly understood and 
effectively implemented within a framework of family Ṿteacher cooperation. 
>ɐɅɾǸɵʔǸɅʌȺʳṞ ǪțȡȺǱɶǸɅẏɾ ǍʌʌȡʌʔǱǸɾ ʌɐʭǍɶǱ ɾǪțɐɐȺṞ ʌțǸȡɶ ɾǸɅɾǸ ɐȒ ǩǸȺɐɅȓȡɅȓṞ ǍɅǱ ʌțǸȡɶ 
psychological well -being i ɃɳɶɐʬǸ ṵAǍɃȺȢǩǸȺ AǍȶɃǍȶṞ ᶰᶮᶯᶮṶṣ 

æǍɶǸɅʌǍȺ ɳǍɶʌȡǪȡɳǍʌȡɐɅ ȡɅ ǪțȡȺǱɶǸɅẏɾ ǸǱʔǪǍʌȡɐɅ ǍȡɃɾ ʌɐ Ǹɵʔȡɳ ɳǍɶǸɅʌɾ ʭȡʌț ʌțǸ 
knowledge and skills required for effective childrearing. As parents become more 
informed about the various dimensions of parenting, they experience increased 
awareness of their rights and responsibilities and a higher level of personal self -
confidence. One of the central goals of family education is also to actively involve 
fathers in educational processes (Gür & Kurt, 2011).  

Compared to the numerous programs developed for mothers and children, there are 
relatively few educational programs designed specifically for fathers, both in Turkey 
and globally. The Father Support Program (BADEP) was created in 1996 by Prof. Dr. 
Sevda Be ȶɃǍɅ ǍɅǱ æɶɐȒṣ Eɶṣ AȡȔǱǸɃ ©ǍȔȢʌǭȢǩǍʄȢ ȡɅ ɶǸɾɳɐɅɾǸ ʌɐ ʌțȡɾ ȓǍɳ ǍɅǱ ʌɐ ʌțǸ 
expressed demand from mothers who had participated in the Mother ẙChild 
Education Program (Kartal, 2005). The program was developed based on the 
understanding that fathers, when provid ed with suitable learning environments, can 
also experience positive transformations in themselves, their families, and their 
communities.  

BADEP offers fathers, who often lack spaces to discuss fatherhood roles and share 
their experiences, an environment for mutual exchange and problem -solving. It is a 
scientifically grounded program developed to enable fathers in Turkey to take on a 
more act ȡʬǸ ǍɅǱ ɳɐɾȡʌȡʬǸ ɶɐȺǸ ȡɅ ʌțǸȡɶ ǪțȡȺǱɶǸɅẏɾ ǱǸʬǸȺɐɳɃǸɅʌṣ uɅʌǸɶʬȡǸʭɾ ǪɐɅǱʔǪʌǸǱ 
ʭȡʌț ȒǍʌțǸɶɾ ʭțɐ ɳǍɶʌȡǪȡɳǍʌǸǱ ȡɅ !AMĞẏɾ Parental Support Program (EDU)  revealed 
ɾǸʬǸɶǍȺ ɳɐɾȡʌȡʬǸ ǩǸțǍʬȡɐɶǍȺ ǍɅǱ ǸɃɐʌȡɐɅǍȺ ǪțǍɅȓǸɾ ǍȺȡȓɅǸǱ ʭȡʌț ʌțǸ ɳɶɐȓɶǍɃẏɾ 
objectives, including i mprovements in psychological well -being, greater paternal 
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responsibility, enhanced family bonding, and increased appreciation for family 
relationships.  

Improved communication between fathers and their spouses was one of the 
ɾȡȓɅȡȒȡǪǍɅʌ ȒȡɅǱȡɅȓɾ ȡɅ !AMĞẏɾ ɾɐǪȡǍȺ ȡɃɳǍǪʌ ɶǸɾǸǍɶǪțṣ fǍʌțǸɶɾ ǸʲțȡǩȡʌǸǱ ɃɐɶǸ ɳɐɾȡʌȡʬǸ 
attitudes toward their children, partners, and themselves. Other studies comparing 
ȒǍʌțǸɶɾẏ ǩǸțǍʬior before and after participation confirmed an increase in open and 
ǸȒȒǸǪʌȡʬǸ ǪɐɃɃʔɅȡǪǍʌȡɐɅṞ țȡȓțȺȡȓțʌȡɅȓ ʌțǸ ɳɶɐȓɶǍɃẏɾ ȺɐɅȓ-term contribution to 
family harmony and emotional resilience.  

 

Summary and Relevance for the SROI Framework  

ÿțǸ ǸʲʌǸɅɾȡʬǸ ǩɐǱʳ ɐȒ ɶǸɾǸǍɶǪț ǍɅǱ ȒȡǸȺǱ ǸʬȡǱǸɅǪǸ ǍǪǪʔɃʔȺǍʌǸǱ ʌțɶɐʔȓț !AMĞẏɾ 
programs demonstrates that early childhood education and family empowerment 
initiatives produce both short and long term impacts across multiple dimensions of 
individual and commu nity well -being. These outcomes align strongly with 
ȡɅʌǸɶɅǍʌȡɐɅǍȺȺʳ ɶǸǪɐȓɅȡʽǸǱ ȒɶǍɃǸʭɐɶȶɾ Ȓɐɶ ɾɐǪȡǍȺ ɶǸʌʔɶɅ ɐȒ ȡɅʬǸɾʌɃǸɅʌ ɐȒ !AMĞẏɾ ʭɐɶȶ 
as a clear contributor to measurable social value creation.  

!ʌ ʌțǸ ǪțȡȺǱ ȺǸʬǸȺṞ ʌțǸ ɐɶȓǍɅȡʽǍʌȡɐɅẏɾ ȡɅʌǸɶʬǸɅʌȡɐɅɾṞ ɳǍɶʌȡǪʔȺǍɶȺʳ ȡɅ ɳɐɾʌ-disaster 
ǪɐɅʌǸʲʌɾ ɾʔǪț Ǎɾ ʌțǸ ᶰᶮᶰᶱ ©ǍțɶǍɃǍɅɃǍɶǍʄ ǍɅǱ oǍʌǍʳ ǸǍɶʌțɵʔǍȶǸɾṞ țǍʬǸ ʳȡǸȺǱǸǱ 
observable improvements in cognitive, motor, linguistic, and socio -emotional 
development, as wel l as school readiness. By fostering learning environments that 
promote communication, self -expression, and social cohesion, AÇEV helps children 
rebuild psychological security and resilience following traumatic experiences. These 
developmental gains represe nt long -term social value by reducing future costs 
associated with education, social adaptation, and health services.  

!ʌ ʌțǸ ȒǍɃȡȺʳ ȺǸʬǸȺṞ !AMĞẏɾ Mother ẙChild Education Program , Mother Support 
Program , and Father Support Program contribute to measurable behavioral and 
psychosocial transformations among parents. Mothers report increases in self -
efficacy, self -worth, and emotional stability, while fathers demonstrate enhanced 
involvement, communication, and positive discipline withi n the household. These 
outcomes foster improved family dynamics, reduced domestic stress, and greater 
gender equality in caregiving responsibilities, generating indirect benefits that extend 
beyond the immediate household to the broader community.  

!ʌ ʌțǸ ǪɐɃɃʔɅȡʌʳ ǍɅǱ ɾʳɾʌǸɃɾ ȺǸʬǸȺṞ !AMĞẏɾ ȡɅȡʌȡǍʌȡʬǸɾ ǍǱǱɶǸɾɾ ɾʌɶʔǪʌʔɶǍȺ ȡɅǸɵʔǍȺȡʌȡǸɾ 
in access to early education, especially for families in socioeconomically 
disadvantaged or crisis -affected regions. By closing opportunity gaps in early 
childhood and s upporting parental engagement, AÇEV strengthens the social fabric 
and lays the foundation for more equitable development. These systemic outcomes 
correspond to high social return on investment (SROI) ratios, as they reduce long -term 
dependence on remedial services and contribute to the development of human 
capital essential for sustainable growth.  
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ÿțǸ ɐɶȓǍɅȡʽǍʌȡɐɅẏɾ ǪɐɅɾȡɾʌǸɅʌ ǍȺȡȓɅɃǸɅʌ ʭȡʌț ȓȺɐǩǍȺ ɾʌǍɅǱǍɶǱɾ ǍɅǱ ǸʬȡǱǸɅǪǸ-based 
practice as reflected in literature from the World Bank (2009, 2015), UNESCO (2013), 
ǍɅǱ ȺǸǍǱȡɅȓ ɾǪțɐȺǍɶɾ ɾʔǪț Ǎɾ ©ǍȔȢʌǭȢǩǍʄȢṞ =ǸȶɃǍɅṞ ǍɅǱ ñʔɅǍɶ ɾȡʌʔǍʌǸɾ !AMĞẏɾ ʭɐɶȶ 
within th e global movement advocating for early childhood development as a 
fundamental human right and a strategic investment.  

uɅ ǪɐɅǪȺʔɾȡɐɅṞ !AMĞẏɾ ǪɐɃɳɶǸțǸɅɾȡʬǸṞ ɃʔȺʌȡ-level programming (integrating child 
development, parental education, and community resilience) demonstrates 
significant and enduring social value. The evidence presented through decades of 
research, coupled with recent post -earthquake interventions, illustrates that the 
ɐɶȓǍɅȡʽǍʌȡɐɅẏɾ ȡɃɳǍǪʌ ǸʲʌǸɅǱɾ ʭǸȺȺ ǩǸʳɐɅǱ ǸǱʔǪǍʌȡɐɅǍȺ ɐʔʌǪɐɃǸɾṣ uʌ ǪɐɅʌɶȡǩʔʌǸɾ ʌɐ 
psychosocial well -being, social cohesion, gender equality, and long -term societal 
resilience, all of which are crit ical dimensions of an effective Social Return on 
Investment analysis.  

 

2.2 Mother Child Education Foundation  

Since its establishment in 1993, the Mother Child Education Foundation (AÇEV)  has 
been working to ensure that every child, from the earliest years of life, grows up safe, 
healthy, and happy. AÇEV develops and implements scientifically grounded 
educational programs for children, parents, and young women in need across Turkey. 
Keepin g children at risk at the center of its work, the Foundation aims to minimize 
the negative effects of poverty, social inequality, disasters, and migration factors that 
significant Ⱥʳ ʔɅǱǸɶɃȡɅǸ ǪțȡȺǱɶǸɅẏɾ ʭǸȺȺ-being and development.  

Guided by this core approach, AÇEV continues its efforts in all disaster situations that 
țǍʬǸ ɳɶɐȒɐʔɅǱ ǍǱʬǸɶɾǸ ȡɃɳǍǪʌɾ ɐɅ ǪțȡȺǱɶǸɅẏɾ ǱǸʬǸȺɐɳɃǸɅʌ ǍɅǱ ʭǸȺȺ-being. The 
organization works to ensure that children remain safe and that their development 
and learn ȡɅȓ ǸɅʬȡɶɐɅɃǸɅʌɾ ǍɶǸ ɾʔɳɳɐɶʌǸǱṣ ÿțǍʌẏɾ ʭțʳṞ ȡɃɃǸǱȡǍʌǸȺʳ ǍȒʌǸɶ ʌțǸ 
ǸǍɶʌțɵʔǍȶǸɾ ǪǸɅʌǸɶǸǱ ȡɅ ©ǍțɶǍɃǍɅɃǍɶǍʄ ɐɅ ᶴ fǸǩɶʔǍɶʳ ᶰᶮᶰᶱṞ ʭțȡǪț ǍȒȒǸǪʌǸǱ ᶯᶯ 
provinces, AÇEV launched humanitarian -focused activities across much of the 
disaster -affected region. At the same time, it began to observe local conditions from 
a child -focused perspective, examining the services and opportunities available for 
children.  

Through interviews with children, families, public officials, and civil -society 
organizations operating in various sectors, AÇEV conducted on -site assessments to 
understand the circumstances facing children. Building on these findings, the 
Foundation initi ated detailed studies to determine what kinds of support could be 
provided to children and parents in temporary accommodation areas, taking steps to 
identify the most suitable intervention model. Drawing on both its field research and 
decades of institutio nal experience, AÇEV established Child and Family Centers within 
temporary housing sites in the earthquake -affected region.  

Under a cooperation protocol with the Ministry of Family and Social Services, three 
AÇEV Child and Family Centers were established at different locations:  
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ǒ ¸ʔɶ ᶯ ÿǸɃɳɐɶǍɶʳ !ǪǪɐɃɃɐǱǍʌȡɐɅ >ǸɅʌǸɶ ȡɅ ¸ʔɶǱǍȔȢṞ gǍʽȡǍɅʌǸɳ 
ǒ K-ᶯ ṵ!ȺʌȢɅʄǸțȡɶṶ ÿǸɃɳɐɶǍɶʳ !ǪǪɐɃɃɐǱǍʌȡɐɅ >ǸɅʌǸɶ ȡɅ !ǱȢʳǍɃǍɅ 
ǒ ÃɶțǍɅȺȢ ÿǸɃɳɐɶǍɶʳ !ǪǪɐɃɃɐǱǍʌȡɐɅ >ǸɅʌǸɶ ȡɅ oǍʌǍʳṣ 

Within the Child and Family Centers the following programs are implemented:  

1. Early Childhood Education Program:  Developed by AÇEV specialists for five -
year -old children, this program aims to support all areas of child development, 
particularly language, social, emotional, and cognitive skills to ensure children 
ǍɶǸ ɶǸǍǱʳ ʌɐ ɾʌǍɶʌ ɾǪțɐɐȺṣ ÿțǸ ɳɶɐȓɶǍɃẏɾ ǱǸɾȡȓɅ ȡɾ ǩǍɾed on scientific principles 
such as age appropriateness and comprehensive coverage of all 
developmental domains.  
 

2. Book and Toy Libraries:  Each center includes a library space where children 
aged 3 to 14 can participate in age -appropriate play and learning activities, 
including scheduled reading times. These activities help children spend quality 
time with peers, develop social interaction s kills, and establish regular reading 
habits. The same spaces also function as study rooms for children aged 7 to 14, 
offering a safe and supportive environment for homework and exam 
preparation.  
 

3. Mobile Learning Unit:  Through a specially equipped mobile vehicle, AÇEV 
reaches children and women who do not have access to the fixed centers, 
delivering educational and psychosocial support directly to remote or 
underserved areas.  

=ǸȺȡǸʬȡɅȓ ʌțǍʌ ɳǍɶǸɅʌɾ ɳȺǍʳ Ǎ ǱǸǪȡɾȡʬǸ ɶɐȺǸ ȡɅ ǪțȡȺǱɶǸɅẏɾ ǱǸʬǸȺɐɳɃǸɅʌ ǍɅǱ ʭǸȺȺ-being, 
AÇEV also recognizes the need to support parents living under post -disaster 
conditions. Accordingly, the Foundation has implemented the Parental Support 
Program , designed to strengthen post -disaster parenting skills, alongside a localized 
version of  the  Mother Support Program adapted to the specific needs of the affected 
regions.  

In addition, aiming to empower and improve the well -being of women living in 
temporary housing, AÇEV has revised its existing POWER Programme  to suit the 
earthquake context. The program focuses on women aged 18 and above, supporting 
the development of life skills, resilience, and psychosocial well -being. For adolescent 
girls aged 14 to 18, AÇEV implements a complementary program titled POWER 
Programme for Young Women , designed to foster empowerment, social connection, 
and emotional support during recovery.  

2.3 Details and Objectives of the Programmes  

fɐȺȺɐʭȡɅȓ ʌțǸ ǸǍɶʌțɵʔǍȶǸɾ ǪǸɅʌǸɶǸǱ ȡɅ ©ǍțɶǍɃǍɅɃǍɶǍʄ ɐɅ fǸǩɶʔǍɶʳ ᶴṞ ᶰᶮᶰᶱṞ ʭțȡǪț 
affected 11 provinces, AÇEV focused its efforts on observing the conditions of children 
in the affected regions and analyzing the services and opportunities available for 
them. Through consultations with relevant stakeholders, and after assessing the 
prevailing circumstances, particularly for children and parents, AÇEV decided to 
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provide targeted support programs for children and families living in temporary 
accommodation areas.  

Building on its extensive institutional experience, AÇEV established Child and Family 
Centers  in temporary accommodation sites across the earthquake -affected region.  

The programs implemented at these Child and Family Centers are structured under 
two main domains: Child Programs and Adult Programs : 

1. Child Programs and Activities  
ǒ Early Childhood Education Program (OEP) for 5 -year -old  (summer 

and winter terms ) 
ǒ 4-year -old Program  
ǒ Toy and Book Library Activities   
ǒ Mobile Learning Unit Workshops   

 
2. Adult Programs and Activities  

ǒ Mother Support Program (ADP)  
ǒ Parental Support Program (EDU)  

ƺ Mother Support Program  
ƺ Father Support Program  

ǒ ğɐɃǸɅẏɾ æɶɐȓɶǍɃɾ 
ƺ POWER Programme (HBD)  
ƺ POWER Programme for Young Women (GHBD)  

The social impact assessment conducted by KUSIF focused on the outcomes 
experienced by each program and its stakeholders, including beneficiaries, direct and 
indirect participants, program facilitators and coordinators, civil society organizations 
operatin g in temporary accommodation centers, and other related stakeholders. 
Within this framework, and with the support of AÇEV program implementers, a 
separate Theory of Change has been developed for each program to capture and 
evaluate its specific pathways of  change and impact mechanisms.  

 

AÇEV Programmes: Theory of Change  
 

To measure the impact of the programs implemented in its centers, AÇEV developed 
a distinct Theory of Change (ToC) for each program designed for different target 
groups. The process of formulating these theories of change enabled the Foundation 
to clearly define the purpose of each activity and to identify the specific outcomes 
objectives required to achieve that purpose. This stage holds a critical place within the 
overall impact measurement framework.  

The ToC represents a critical thinking approach to program design, observation, and 
evaluation. Described as ẪǍ ɶɐǍǱɃǍɳṹ Ǎ ɳȺǍɅṹ Ǎ ȺɐǪɐɃɐʌȡʬǸ Ȓɐɶ ǪțǍɅȓǸṹ Ǎ ʌțǸɐɶʳ ɐȒ 
ǍǪʌȡɐɅṹ ǍɅǱ ɃɐɶǸṹẫ it maps the fundamental building blocks of a project and the 
relationships between them, illustrating how long -term goals can be achieved. In 
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other words, the ToC outlines the impact pathway by linking activities, outputs, and 
intended outcomes. While showing what a program aims to achieve and how it plans 
to reach that goal, the Theory of Change also establishes the causal relationships 
between  activities and the final intended impact. The Theory of Change provides three 
key benefits:  

ǒ It helps to understand the types of outcomes generated by the program.  
ǒ It clarifies the connections between the expected outcomes that lead to 

impact.  
ǒ It enables stakeholders to visualize progress toward the ultimate goal. 2 

In October 2024, with the facilitation of the research team and with the 
contribution of AÇEV program implementers, two online workshops were held to 
develop draft theories of change for each program.  While preparing AÇEV's Theory 
of Change, two workshops were held with the AÇEV team. The first workshop 
provided information about ToC. During the workshop, questions such as what the 
theory of change is, how it is prepared, and what purpose it serves wer e discussed in 
order to ensure that all employees were o n the same page. Subsequently, a separate 
ToC was prepared for each program at the centers operating in the earthquake 
affected region. The coordinators or employees of each program participated in these 
activities. Following these sessions, the researcher  finalized the individual ToCs. 
Through this work, the positive outcomes planned to be achieved with the 
programmes, and its impact goal were defined. The detailed ToCs presented below 
define the intended positive transformations and impact goals that AÇEV  aims to 
achieve through the programs implemented at its Child and Family Centers.  

Including AÇEV staff/team in the development of the ToC is critically important to the 
reliability and depth of social value analysis. Those workshops are not merely a 
technical preparation process, but also a strategic learning space where the 
organizatio n collectively defines its own goals, expected impact, and priorities. 
Discussing and clarifying the desired outcomes before the analysis begins, makes the 
underlying logic of the programs visible and ensures that the social values to be 
measured are based  on the experiences of stakeholders. Furthermore, this 
collaborative process contributes to the SROI report becoming not just an analysis but 
a tool for organizational learning and continuous improvement.  

The flow of the report aims to present the process, the ToC's presented below were 
developed based on the insights from the organizations, therefore they were 
presenting only intended positive outcomes. In the following chapters, the outcome 
mapping with s takeholders will be presented and in the chapter where the outcomes 
are quantified the final chains created on all the insights are being presented. The 
reason for this flow is to present the process and highlight the possible difference 
between what is ex pected and what is really happening.  

 
1. Child Programs and Activities  

 
2 https://kusif.ku.edu.tr/wp -content/uploads/2023/03/MaximiseYourImpact -1.pdf 

https://kusif.ku.edu.tr/wp-content/uploads/2023/03/MaximiseYourImpact-1.pdf
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Detailed outcome goals have been defined for each program (OEP the 5 -year -old, the 
4-year -old Program, the Library Activities, and the Mobile Learning Workshops) , 

taking into account the respective age 
groups and program activities.  
Figure -1: Outcome goals of library activities for 3 
year -old group  
 
The outcomes intended in the Library 
Activities for 3 -year -olds implemented 
in the earthquake -specific centers are 
illustrated in the diagram in Figure -1. 
 
For this age group, activities are 
designed in line with their 
developmental needs and include 
movement -based games, art and 
storytelling activities, and free play 
sessions.  

 
 
 
 
 
 
 
 
Figure -2: Outcome goals for 4 year -old 
program  
 

The Library Activities for 4 -year -
old aim to support the core socio -
emotional development of 
children in this age group.  
           
The diagram in Figure -2 presents 
the intended outcomes planned 
for children participating in the 4 -
year -old program.  
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Figure -3: Outcome goals of library activities for 
6-14 ages 
 
Children aged 6 to 14 benefit 
from the library activities. In each 
center, library schedules are 
organized according to the 
specific needs of the container 
settlements, with different time 
slots allocated for each age 
group. Within the libraries, 
children participate in activities 
such as doing homework, 
reading books, and playing age -
appropriate board games with 
their peers. Further details are 
presented in Figure -3. 
 
 

 
 

 
 
Figure -4: Outcome goals of mobile 
learning workshops  

The diagram in Figure -4 presents 
the intended outcomes planned 
for children within the scope of 
the Mobile Learning Unit 
Workshops.  

 
The initial phase of this program 
was implemented in villages 
ǍȒȒȡȺȡǍʌǸǱ ʭȡʌț ¸ʔɶǱǍȔȢṞ 
Gaziantep.  

 

 
 
Theory of Change: 5 Year -Old Program (OEP)  
 
The outcome goals for each program were identified in collaboration with the 
program facilitators. Below is the ToC for the Early Childhood Education Program 
designed for 5 -year -old children.  
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Figure -5: ToC of 5 year -old program (OEP)  

 

Ultimate Goal: The long -ʌǸɶɃ ʔȺʌȡɃǍʌǸ ȓɐǍȺ ɐȒ !AMĞẏɾ MǍɶȺʳ >țȡȺǱțɐɐǱ MǱʔǪǍʌȡɐɅ 
Program (OEP) is defined as ẪǸɅǍǩȺȡɅȓ ʌțǸ ǪțȡȺǱ ʌɐ ɶǸǍȺȡʽǸ ʌțǸȡɶ ȒʔȺȺ ɳɐʌǸɅʌȡǍȺṾẫ The core 
need that guided the identification of this ultimate goal is ensuring that the child can 
achieve academic and social success, particularly throughout their educational 
journey. The program is implemented in two seasonal formats (the summer and 
wi nter) during the respective terms.  

Impact Goal: The impact goal of the program for preschool -aged children is defined 
as ẪǪțȡȺǱɶǸɅậɾ ɾɐǪȡǍȺ ǍɅǱ ǍǪǍǱǸɃȡǪ ɶǸǍǱȡɅǸɾɾ Ȓɐɶ ɳɶȡɃǍɶʳ ɾǪțɐɐȺṾẫ Both versions of the 
program aim to reach five -year -old children who have limited or no access to 
preschool education, supporting their core developmental domains  (such as social 
emotional, cognitive, and language development) and their school readiness.  
Accordingly, the key areas of outcomes identified to assess progress toward this 
impact goal include physic al, cognitive, linguistic, social -emotional development, and 
self -care skills, all contributing to the overall readiness of the child for formal 
education.  

 

2. Adult Programs and Activities  
 
Theory of Change: Mother Support Program  
 
The Mother Support Program, which began implementation in the fall term of 2023 
across all three centers, is a parent education program delivered once a week for 1.5 
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hours over a 26 -week period. It is designed for mothers whose children attend the 
Early Childhood Education Program at the centers.  

 

Figure -6: ToC - Mother Support Program (ADP)  

 

Ultimate Goal: ÿțǸ ʔȺʌȡɃǍʌǸ ȓɐǍȺ ɐȒ !AMĞẏɾ ¶ɐʌțǸɶ ñʔɳɳɐɶʌ æɶɐȓɶǍɃṞ ȡɾ ǱǸȒȡɅǸǱ Ǎɾ 
ẪʌțǸ țǸǍȺʌțʳ ǱǸʬǸȺɐɳɃǸɅʌ ǍɅǱ ʭǸȺȺ-ǩǸȡɅȓ ɐȒ ǪțȡȺǱɶǸɅ ǍȒʌǸɶ ʌțǸ ǸǍɶʌțɵʔǍȶǸṾẫ Through 
this program, it is aimed for mothers to gain the knowledge and skills necessary to 
support both their own well -ǩǸȡɅȓ ǍɅǱ ʌțǸȡɶ ǪțȡȺǱɶǸɅẏɾ țǸǍȺʌțʳ ǱǸʬǸȺɐɳɃǸɅʌṣ 

Impact Goal: Two separate impact goals have been identified, one for mothers and 
another for children (indirectly). The impact goal related to children is defined as ẪʌțǸ 
ɃɐʌțǸɶ țǍʬȡɅȓ ʌțǸ ɅǸǪǸɾɾǍɶʳ ɾȶȡȺȺɾ ʌɐ ɾʔɳɳɐɶʌ țǸɶ ǪțȡȺǱậɾ țǸǍȺʌțʳ ǱǸʬǸȺɐɳɃǸɅʌṾẫ 
Within this scope, the program focuses on mothers who possess up -to -date 
knowledge and awareness of child development. On the other hand, the impact goal 
related to mothers themselves is defined as ẪʌțǸ ɃɐʌțǸɶậɾ ɾʌǍʌǸ ɐȒ ʭǸȺȺ-ǩǸȡɅȓṹẫ which 
is closely linked to her sense of competence and confidence in motherhood. In the 
analysis, the outcomes experienced by mothers (both in their personal lives and in 
their interactions with their children) will be taken into consideration to assess 
progress toward these impact goals.  



 

22 

Theory of Change: Parental Support Program  

 

At the centers, the Parental Support Program was implemented for the first time 
during the summer term of 2023 as a six -week parent education program, and its 
implementation continued in the fall term of 2023.  

Figure -7: ToC - Parental Support Program (EDU)  

 

Ultimate Goal: ÿțǸ ʔȺʌȡɃǍʌǸ ȓɐǍȺ ɐȒ !AMĞẏɾ æǍɶǸɅʌǍȺ ñʔɳɳɐɶʌ æɶɐȓɶǍɃ ṵȡɃɳȺǸɃǸɅʌǸǱ 
ȡɅ ʌʭɐ ɾǸɳǍɶǍʌǸ ȓɶɐʔɳɾ Ȓɐɶ ɃɐʌțǸɶɾ ǍɅǱ ȒǍʌțǸɶɾṶ ȡɾ ǱǸȒȡɅǸǱ Ǎɾ Ẍthe healthy 
development and well -ǩǸȡɅȓ ɐȒ ǪțȡȺǱɶǸɅ ǍȒʌǸɶ ʌțǸ ǸǍɶʌțɵʔǍȶǸṾẫ The program aims to 
enable parents to acquire the knowledge and skills that support their own well -being 
as well as healthy communication and relationships within the family specifically 
between mothers and children, fathers and children, and between spous es. 

Impact Goal: Two separate impact goals have been identified: one for parents (or 
caregivers) and one for children (indirectly). The impact goal related to children is 
defined as ẪǪǍɶǸȓȡʬǸɶɾ ɾʔɳɳɐɶʌ ǪțȡȺǱɶǸɅậɾ ǱǸʬǸȺɐɳɃǸɅʌ ǍɅǱ ʭǸȺȺ-being after the 
ǸǍɶʌțɵʔǍȶǸṾẫ The impact goal related to parents themselves is defined as ẪǪǍɶǸȓȡʬǸɶɾậ 
well -ǩǸȡɅȓ ǍȒʌǸɶ ʌțǸ ǸǍɶʌțɵʔǍȶǸṾẫ In the analysis, the outcomes experienced by 
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caregivers (mothers and/or fathers) will be examined in relation to both their personal 
lives and their interactions with their children. At this stage, outcomes within the 
family environment will also be identified and included in the overall analysis.  

 

 
Theory of Change:  POWER Programme and POWER Programme for Young 
Women  

The POWER Programme, designed for women and girls, began implementation in 
the summer term of 2023 as weekly 1.5 -hour sessions over five weeks. By the fall term 
of 2023, the program had also been extended to villages reached by the mobile 
learning unit.  

The POWER Programme for Young Women, targets girls aged 14 Ṿ18 and aims to 
empower adolescent girls. It consists of six sessions, each lasting two hours, and was 
launched in 2024.  

Ultimate Goal of POWER Programme:  ÿțǸ ʔȺʌȡɃǍʌǸ ȓɐǍȺ ɐȒ !AMĞẏɾ æÃğMé 
Programme for women is defined as ẪʭɐɃǸɅ ʌǍȶȡɅȓ ǍǪʌȡɐɅ ʌɐ ɃǸǸʌ ʌțǸȡɶ ɐʭɅ ɅǸǸǱɾ 
ǍɅǱ ǱǸɃǍɅǱɾṾẫ 

Impact Goal of POWER Programme:  The impact goal of the program for women is 
defined as ẪʭɐɃǸɅ ʭțɐ țǍʬǸ ǸʲɳǸɶȡǸɅǪǸǱ ǸǍɶʌțɵʔǍȶǸɾ ǍɅǱ ǍɶǸ ȺȡʬȡɅȓ ȡɅ ǪɐɅʌǍȡɅǸɶ 
ɾǸʌʌȺǸɃǸɅʌɾ ǩǸǪɐɃȡɅȓ ǍʭǍɶǸ ɐȒ ʌțǸȡɶ ɅǸǸǱɾ ǍɅǱ ɶȡȓțʌɾṹ ǍɅǱ ȒǸǸȺȡɅȓ ǸɃɳɐʭǸɶǸǱṾẫ 

The impact goal of the POWER Programme  for Young Women differs. It aims for girls 
aged 14Ṿ18 to experience change by the end of the program, specifically by 
ẪǱǸʬǸȺɐɳȡɅȓ ʌțǸ ǍǩȡȺȡʌʳ ʌɐ ǱɶǸǍɃ ǍɅǱ ɳȺǍɅ Ȓɐɶ ʌțǸ ȒʔʌʔɶǸ ɶǸȓǍɶǱȺǸɾɾ ɐȒ ʌțǸȡɶ ǪʔɶɶǸɅʌ 
ǪȡɶǪʔɃɾʌǍɅǪǸɾṾẫ 
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Figure -8: ToC - POWER Programme (HDB) and POWER Programme for Young Women (GHDB)  

 

At the beginning of the impact analysis, focus group discussions were conducted 
directly with stakeholders (target groups) to understand whether the anticipated 
outcomes, and any other positive or negative outcomes beyond those identified had 
actually occu rred.  

Following these discussions, it was observed that while many of the outcomes 
experienced by the target groups aligned with the initial expectations, new and 
unplanned outcomes had also emerged. In other words, the focus group analyses 
provided an opportuni ty to compare the outcomes outlined in the overarching ToC 
with those prioritized by stakeholders themselves.  

ÿțȡɾ ǪɐɃɳǍɶȡɾɐɅ ɶǸʬǸǍȺǸǱ ʌțǍʌ ɾɐɃǸ ɐʔʌǪɐɃǸɾ ǸɅʬȡɾȡɐɅǸǱ ǩʳ !AMĞẏɾ ɳɶɐȓɶǍɃ ǱǸɾȡȓɅ 
did not fully overlap with the experiences of direct beneficiaries, and that stakeholders 
identified new types of outcome they considered more meaningful and valuable from 
thei r own perspectives.  
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2.4 Scope of Analysis  

ÿȡɃǸ ứ The Social Return on Investment (SROI) analysis assesses the activities of the 
AÇEV programs for the period June 2023 - August 2024.  

 

Program activities  ứ The program activities evaluated within the scope of the analysis 
are as follows:  

1. Child Program and Activities  
ǒ Early Childhood Education Program for 5 -year -old (OEP - summer and 

winter terms ) 
ǒ 4-year -old Program  
ǒ Toy and Book Library Activities  
ǒ Mobile Learning Unit Workshops  

 
2. Adult Programs and Activities  

ǒ Mother Support Program  
ǒ Parental Support Program  

ƺ Mother Support Program  
ƺ Father Support Program  

ǒ ğɐɃǸɅẏɾ æɶɐȓɶǍɃɾ 
ƺ POWER Programme  
ƺ POWER Programme for Young Women  

æʔɶɳɐɾǸ ɐȒ ʌțǸ !ɅǍȺʳɾȡɾ ứ The main purpose of the SROI analysis conducted is to 
understand and evaluate the impacts and social value created for stakeholders 
ʌțɶɐʔȓț ʌțǸ ǍǪʌȡʬȡʌȡǸɾ ɐȒ ʌțǸ !AMĞ ɳɶɐȓɶǍɃ ȡɅ ʌțǸ fǍɃȡȺʳ ǍɅǱ >țȡȺǱ >ǸɅʌǸɶɾẏṣ =ǍɾǸǱ 
on the data and assessments obtained fro m the analysis carried out in 2023 -2024 
periods, a baseline reference point has been established. The SROI analysis will 
contribute to planning the program, which will continue in subsequent years. When 
planning for future years, i t will be possible to set impact targets by referring to this 
reference point, and subsequently, the success of the program can be evaluated more 
clearly.  
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3. Methodology  

The analysis is based on the social return on investment (SROI) methodology. The 
primary purpose of applying the SROI methodology is to understand and account for 
the social value created in the lives of stakeholders due to activities by assigning 
financia l value to the social value created, allowing the social value created to be 
compared with the investment made.  
  
The SROI assessment consists of the following stages:  
  
1. Establishing the scope and identifying stakeholders  
2. Mapping of outcomes  
3. Evidencing (measuring) outcomes and giving them value  
4. Impact calculation  
5. Calculation of SROI  
6. Reporting and using data for decision -making  
 
The SROI analysis was conducted by applying the Social Value Principles. 3 
 
Table 1: Social Value Principles  

Social Value Principles  

 
 
 
 
Involve 
stakeholders  

When we talk about impact, we refer to the changes that occur 
on people and the environment which means on stakeholders. 
When measuring and managing these changes, it is essential to 
identify and involve your stakeholders in the process. 
Stakeholders are t he individuals or organizations that experience 
change as a result of your activities, and they are undoubtedly the 
ones best positioned to describe that change. This principle 
emphasizes that both the definition of value and the way it is 
measured should be informed by those who are affected by or 
who influence the activity. Therefore, stakeholders should be 
identified, informed, and actively included in all stages of the 
planning and implementation processes related to your target 
groups or beneficiaries.  

 
 
Understand 
what changes  

Under this principle, we seek to understand how change occurs, 
evaluating it by examining not only positive and negative 
changes, but also intended and unintended ones. Different types 
of change may lead to different impacts for different 
stakeholders. The  changes experienced by stakeholders can be 
either positive or negative. This principle focuses on 
understanding how the changes expressed and evidenced by 
stakeholders actually take place, emphasizing the importance of 
their perspectives and lived experie nces in defining impact.  

 
3 The Principles of Social Value - Social Value International. https://www.socialvalueint.org/principles  
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Value the things 
matter  

Value refers to the relative importance of different changes. This 
principle emphasizes focusing on the changes that your 
stakeholders consider most important. If you know your 
stakeholders well (meaning you have involved them throughout 
all stages of the process) you can identify which of the various 
changes are most significant from their perspective. However, 
there will always be changes that you may not be able to 
ǍɅʌȡǪȡɳǍʌǸṣ ÿțǍʌẏɾ ʭțʳ ȡʌ ȡɾ ǸɾɾǸɅʌȡǍȺ ʌɐ ǍȺʭǍʳɾ Ǎɾȶ ʳɐʔɶ 
stakeholders what matters most t o them!  

Only include 
what is material  

Determine what information and evidence should be included in 
your sources to conduct an impact assessment of your products, 
services, and activities and present an impact framework to your 
stakeholders. One of the most important decisions to be made is 
wh ich changes to include and which to exclude in your impact 
table/framework.  

Do not  
overclaim  

It is important to determine the value of the change that has 
occurred as a direct result of the activities for which the program 
is responsible. This principle emphasizes the need to identify 
other individuals or organizations that may have also contribut ed 
to the observed changes. By doing so, it helps to avoid making 
unrealistic or exaggerated claims of impact beyond what the 
program has actually achieved.  

 
Be transparent  

Demonstrate the basis on which the analysis may be considered 
accurate and honest and show that it will be reported to and 
discussed with stakeholders. Being transparent is not limited to 
financial accountability; it also includes being open and 
accountabl e about the impact created. This principle requires 
that every decision taken and every action implemented be 
clearly explained and thoroughly documented.  

 
 
Verify result  

Ensure that the appropriate verification of results is in line with 
the decisions being supported. In cases where results are being 
reported to external audiences and/or are supporting significant 
decisions, independent assurance is required.  

Be responsive  Pursue optimum social value based on timely decision -making 
and support by appropriate accounting and reporting.  

 

ÿțǸ ɾɐǪȡǍȺ ȡɃɳǍǪʌ ǍɅǍȺʳɾȡɾ ǍȡɃǸǱ ʌɐ ɶǸʬǸǍȺ ʌțǸ ȡɃɳǍǪʌ ɐȒ !AMĞẏɾ ɳɶɐȓɶǍɃɾ 
implemented in centers operating in earthquake -affected regions on different target 
and participant groups. In this study, focus group interviews were conducted first to 
identify the changes experienced by the stakeholders. Then, surveys were conducted 
with various stakeholder groups to understand the extent of the changes 
experienced.  
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Interviews were conducted face -to -face in the field with the mothers, fathers, women 
and girls who benefited from the support programmes. AÇEV headquarters 
employees and center managers/coordinators participated in the interviews online. 
Online interviews were conducted through the Zoom platform. Before the face to face 
focus group interviews, the AÇEV team and coordinators of Centers informed the 
interview participants by phone. At the beginning of the focus groups, the purpose of 
the study was explained, interviews were recorded with the participants' permission, 
and detailed notes were taken by listening to the participants simultaneously. Only 
three sessions were conducted without recording, as permission for recording was 
not granted by the participants . 

 
Focus Group Interviews:  Focus group interviews were planned for each target group. 
Stakeholders who benefited from the programs provided under the earthquake 
disaster (mothers, fathers, women, young women), employees of civil society 
organizations were interviewed. A total of 154  participants from three provinces were 
interviewed. Following the field visits, online focus group discussions continued. 
Teachers, adult trainers, managers/coordinators of centers, supervisors, employees of 
other civil society or ganizations and public institutions and also AÇEV teams working 
ȡɅ }ɾʌǍɅǩʔȺ - a total of 67 people - participated in interviews. Total 221 people 
participated in interviews with stakeholders.  

The research team 4 ʬȡɾȡʌǸǱ ʌțǸ ǪǸɅʌǸɶɾ ȡɅ !ǱȢʳǍɃǍɅṞ gǍʽȡǍɅʌǸɳṞ ǍɅǱ oǍʌǍʳ ɐɅ 
September 19 -20th and 24th and conducted focus group interviews with program 
participants at the centers. The focus group interviews aim to reveal the impact of 
activities on different participant g roups during the implementation periods of AÇEV 
education programs. The interviews were conducted face -to -face at AÇEV centers. 
Before the focus group interviews, AÇEV center managers informed the participants 
by phone. At the beginning of the focus group discussions, the purpose of the study 
was explained, recordings were made with the participants' consent, and detailed 
notes were taken while listening to the participants. Two members of the KUSIF team 
participated in each interview. The interviews procee ded using open -ended questions 
and a semi -structured interview method. Some of the participants did not give 
permission for the interviews to be recorded, so 5 of the interviews could not be 
recorded.  

Focus group discussions were conducted both in person and online with 
stakeholders who participated in the activities. During these sessions, 
participants were asked a series of questions designed to capture their 
ǸʲɳǸɶȡǸɅǪǸɾ ʭȡʌț !AMĞẏɾ ǸǱʔǪǍʌȡɐɅǍȺ ɳɶɐȓɶǍms and activities.  

The questions addressed the following topics:  
ǒ Participation : details about how the stakeholder was involved in the activities  
ǒ Change : questions aimed at discovering what changed for the stakeholder as 

a result of the activities; a separate question was asked about unplanned and 
negative outcomes  

 
4 Field research for the focus group interviews and surveys was supported by the KUSIF team.  
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ǒ Other stakeholders : whether there were other people affected by the activities  
ǒ Counterfactual : what would have happened if they had not participated in the 

activities  
ǒ Attribution : Attribution by other institutions/people to the changes they 

experienced  
ǒ Duration : how long the changes will last  
ǒ General feedback  about the activities  

 
The interviews conducted in the three provinces are presented in Table -2 below.  

Table -2: Data collection tool - focus group interviews  

Date Collection Tool:  
Focus Group Interviews  

City  Stakeholder group  Number of people 
interviewed  

 
 
 
 
 
 
¸ʔɶǱǍȔȢ ṩ gǍʽȡǍɅʌǸɳ 

Mothers of OEP  6 

ADP Mothers  5 

EDU Mothers  12 

EDU Fathers  7 

POWER Programme  12 

POWER Programme for 
Young Women  

5 

NGO representatives  2 

Total  49  

 
!ǱȢʳǍɃǍɅ 

Mothers of OEP  11 

ADP Mothers  15 

EDU Mothers  8 

EDU Fathers  6 

POWER Programme  9 
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Total  49  

 
 
 
 
 
Hatay  

Mothers of OEP  6 

ADP Mothers  10 

EDU Mothers  11 

EDU Fathers  4 

POWER Programme  17 

POWER Programme for 
Young Women  

6 

NGO representatives  1 

Volunteer trainers for the 
Father Support Program  

1 

Total  56 

From all three cities  Teachers of OEP (Class)  15 

From all three cities  Teachers of library  7 

¸ʔɶǱǍȔȢ ʬǸ oǍʌǍʳ Teacher of Mobile Learning 
Unit  

5 

}ɾʌǍɅǩʔȺ Supervisors  3 

From all three cities  Adult trainers for the 
Mother Support Program  

3 

From all three cities  Volunteer trainers for the 
Father Support Program  

4 

From all three cities  NGO representatives  6 

From all three cities  Public institutions 
representatives  

13 

From all three cities  AÇEV center 3 
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managers/coordinators  

}ɾʌǍɅǩʔȺ !AMĞ }ɾʌǍɅǩʔȺ ÿǸǍɃ 8 

Total  208  

 
fȡǸȺǱ Ğȡɾȡʌ ᶯṝ gǍʽȡǍɅʌǸɳṩ¸ʔɶǱǍȔȢ - September 19, 2024  

During this visit, the research team held meetings with parents whose children 
participated in the Early Childhood Education Program, mothers who participated in 
the Mother Support Program, mothers and fathers who participated in the Parental 
Support Progr ǍɃṞ ǍɅǱ ʭɐɃǸɅ ǍɅǱ ʳɐʔɅȓ ʭɐɃǸɅ ʌțǍʌ ɳǍɶʌȡǪȡɳǍʌǸǱ ȡɅ ʌțǸ ğɐɃǸɅẏɾ 
Programs. These meetings included discussions with participants  who actively 
participated in the programs, as well as those who participated less frequently or 
dropped out of the process. In ad dition, representatives from two civil society 
organizations collaborating with the center were also included in the discussions.  

 

fȡǸȺǱ Ğȡɾȡʌ ᶰṝ !ǱȢʳǍɃǍɅ - September 20, 2024  

During this visit, the research team held meetings with parents of children 
participating in the Early Childhood Education Program, mothers who participated in 
the Mother Support Program, mothers and fathers who participated in the Parental 
Support Program Ṟ ǍɅǱ ʭɐɃǸɅ ǍɅǱ ʳɐʔɅȓ ʭɐɃǸɅ ɳǍɶʌȡǪȡɳǍʌȡɅȓ ȡɅ ʌțǸ ğɐɃǸɅẏɾ 
Programs. These interviews included discussions with participants who actively 
participated in the programs, as well as those who participated less frequently 
and dropped out  of the process.  

 
Field Visit 3: Hatay/Defne - September 24, 2024  

During this visit, the research team held meetings with parents of children 
participating in the Early Childhood Education Program, mothers who participated in 
the Mother Support Program, mothers and fathers participating in the Parental 
Support Program, a ɅǱ ʭɐɃǸɅ ǍɅǱ ʳɐʔɅȓ ʭɐɃǸɅ ʭțɐ ɳǍɶʌȡǪȡɳǍʌǸǱ ȡɅ ʌțǸ ğɐɃǸɅẏɾ 
Programs. These meetings included discussions with participants who actively 
participated in the programs, as well as those who participated less frequently or 
dropped out  of the process. In addition , one representative from a civil society 
organization collaborating with the center and one adult educator providing 
fatherhood training were also included in the interviews.  

 

The semi -structured focus group interview questions were based on a set of open -
ended questions aiming to explore the experience of the stakeholders. All 
questionnaires will be shared as an annex. The analysis of the qualitative data 
informed the quantitat ive stage of the analysis. Since similar changes were observed 
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in the target groups in all three provinces and the central city, the findings from field 
observations and interviews in general are shared below:  

ǒ ĆɳɐɅ ǸɅʌǸɶȡɅȓ ʌțǸ !AMĞ >țȡȺǱɶǸɅ ǍɅǱ fǍɃȡȺʳ >ǸɅʌǸɶɾ ȡɅ !ǱȢʳǍɃǍɅṞ ¸ʔɶǱǍȔȢṞ 
and Hatay, the overall layout, arrangement, cleanliness, and staff leave a very 
positive impression. The centers are designed with a child -centered approach, 
and the play areas prepar ed especially for children aged 3 -6 immediately reveal 
the center's sensitivity as a preschool institution.  
 

ǒ As it was not possible to interview the children 5 participating in the OEP 
program, interviews were conducted with the mothers of the children 
participating in the program. Most of the mothers who participated in the 
interviews stated that they also participated in the ADP.  

 
ǒ The changes experienced by children participating in the program have 

generally been related to areas of development that will ensure the child is 
socially and academically ready for school. Mothers have stated that the 
program contributes to the developme nt of children's motor, mental, and 
language skills. In particular, mothers have stated that children who had 
difficulty speaking due to the trauma they experienced have gradually begun 
to speak.  

 
ǒ Mothers who stated that their children had learned to share noted that their 

children's relationships with their siblings and friends had improved and that 
the container environment had been forgotten. For children who were 
reluctant to communicate and una ble to socialize with their peers, the center 
became a living space where they learned about the outside world. It has been 
observed that children have begun to become more organized and responsible 
for what they have learned from the program.  

 
ǒ In general, interviews frequently mentioned that the OEP program prepares 

children for first grade and thus provides positive changes in terms of the 
child's readiness for school life. For example, mothers shared that they observed 
positive developments in  many areas, such as their children's skills in holding a 
pencil, coloring, speaking, self -care, and social -emotional development. Overall, 
it was emphasized that children did not experience difficulties in the process of 
adapting to school. Finally, mothe rs have stated that their children's motivation 
to attend school has increased and also they want to attend school by enrolling 
in future programs.  

 
ǒ The changes experienced by mothers who participated in ADP and EDU can 

generally be summarized as learning the information needed for their child's 
healthy development. In particular, it was shared that communication with 
ʌțǸȡɶ ǪțȡȺǱɶǸɅ ẌɅɐɶɃǍȺȡʽǸǱẍ ǍɅǱ ʌțat they learned to be calmer and more 
patient as mothers. Mothers who stated that they had increased their 
knowledge about child development indicated that they had filled in their gaps 

 
5 Details for child participation will be explained in the next sections.  
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and realized that some of what they thought was correct was actually incorrect.  
 

ǒ Mothers mentioned who experienced positive changes emphasized that they 
felt good and safe, and that the program and coming together had improved 
ʌțǸɃ ɳɾʳǪțɐȺɐȓȡǪǍȺȺʳṣ ¶ɐʌțǸɶɾ ȡɅ !ǱȢʳǍɃǍɅṞ ȡɅ ɳǍɶʌȡǪʔȺǍɶṞ ɾǍȡǱ ʌțǍʌ ʌțǸʳ țǍǱ 
overcome their fears and that com ing together and sharing their experiences 
had been very good for them and, indirectly, for their children and spouses. It 
has been observed that the weekly 1.5 -hour conversations are considered a 
social space that women set apart for each other. Some wome n became friends 
after the program and continue to meet even though they live in different 
places.  
 

ǒ The changes experienced by women participating in HDB differ from those 
participating in ADP and EDU in terms of knowledge and awareness regarding 
the content of the programs. Women who stated that they learned to set apart 
time for themselves indicated th at they experienced an increase in their level 
of knowledge, particularly regarding women's rights, violence against women, 
and the mechanisms available to them to fight violence. A woman who 
ɳǍɶʌȡǪȡɳǍʌǸǱ ȡɅ ʌțǸ oE= ȡɅ !ǱȢʳǍɃǍɅ ɾțǍɶǸǱ țǸɶ ǸʲɳǸɶȡǸɅǪǸ ǍɅǱ ʌțe process 
she witnessed in the fight against violence towards women. The participant, 
who witnessed her neighbor being subjected to violence, shared that she 
ǪɐɅʌǍǪʌǸǱ ¶ɐɶ AǍʌȢ ğɐɃǸɅẏɾ ñțǸȺʌǸɶ fɐʔɅǱǍʌȡɐɅ6 and other relevant 
organizations, rescued her neighbor from violence, and referred her to a shelter. 
ñȡɃȡȺǍɶȺʳṞ ȡɅ ¸ʔɶǱǍȔȢṞ ǍɅɐʌțǸɶ ɳǍɶʌȡǪȡɳǍɅʌ ʭțɐ ȡɅȒɐɶɃǸǱ țǸɶ ɅǸȡȓțǩɐɶ Ǎǩɐʔʌ 
violence against women later ensured that her neighbor also participated in 
the  program.  
 

ǒ Women who participated in the program stated that they experienced 
changes in their level of knowledge and awareness regarding early aged 
marriages. Some participants specifically mentioned that they realized they 
were among the women who had been forced i nto early marriages and that 
the example stories shared in the lessons were similar to their own stories. 
Additionally, those with daughters emphasized that they would fight for their 
daughters in this regard. Women who participated in the programs in 
!ǱȢʳaman and Hatay, in particular, shared detailed experiences on this subject. 
ğɐɃǸɅ ȒɶɐɃ ¸ʔɶǱǍȔȢ ʭțɐ ȲɐȡɅǸǱ oE= ɾʌǍʌǸǱ ʌțǍʌ ʌțǸʳ ȺǸǍɶɅǸǱ ʌɐ ȒɐɶɃ Ǎ 
community together, and some promised to stand behind each other for the 
sake of their own daughters.  

 
ǒ The young women who participated in the program shared that they 

experienced increased self -confidence and felt valued. Women have reported 
an increase in confidence in speaking within the community and expressing 
themselves thanks to the program. Learning  to say no to others is also among 
the changes women experience. Young HDB participants stated that their 
outlook on life had changed and they had made new decisions, particularly 
regarding their desired career paths. Young women who reported having 

 
6 For more details: https://morcati.org.tr/  

https://morcati.org.tr/
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discussions (positive) with their mothers about career choices indicated that 
they had gained awareness about the need to choose the field they wanted to 
work in themselves.  

 
ǒ An unexpected negative effect of the Youth HDB training has been that young 

people have been arguing more with their families. However, these arguments 
are an indication that young women have experienced positive change in 
terms of personal empowerment, ga ining knowledge and awareness.  
 

ǒ Family members and relatives (mother -daughter, sister -in -law, aunt -niece, etc.) 
have participated in the program. This participation has strengthened the 
bonds between women and enabled them (including those from different age 
groups) to learn from each ot her and develop a sense of solidarity in the face of 
difficulties.  
 

ǒ In general, it was observed that father participation in EDU training was low in 
all three provinces. The most noticeable change experienced by fathers 
participating in the EDU program was an increase in the communication they 
established with their childr en and the time they devoted to them. Some 
fathers stated that they had started reading books to their children. Fathers 
who reflected on their experiences with their own fathers during their 
ǸǱʔǪǍʌȡɐɅ ɾʌǍʌǸǱ ʌțǍʌ ʌțǸʳ ɐȒʌǸɅ ʔɾǸǱ ʌțǸ ɳțɶǍɾǸ Ẍu ʭɐɅṧʌ ǩǸ ȺȡȶǸ Ƀʳ ȒǍʌțǸɶẍ ȡɅ 
their relationships with their own children. Fathers who shared that the 
environment of communication and dialogue within their families had 
changed emphasized that the training had brought about positive changes in 
their knowledge and sens e of responsibility.  

The fact that all teachers and adult educators in the training programs were friendly 
and did their jobs well increased participants' attendance at the programs. The 
trainers' follow -up made participants feel that they and their children were valued, 
and t hey stated that the AÇEV center was like a family/home to them.  

 
Social Impact Assessment Survey:  Within the scope of the impact assessment study 
of the programmes  provided under the AÇEV Mother and Child Center, a 
questionnaire was applied to the beneficiaries, including mothers, fathers, women, 
ʌǸǍǪțǸɶɾ ǍɅǱ ɃǍɅǍȓǸɶɾṩǪɐɐɶǱȡɅǍʌɐɶɾ ɐȒ ʌțǸ >ǸɅʌǸɶɾ ǍɅǱ !AMĞ }ɾʌǍɅǩʔȺ ʌǸǍɃṞ 
regarding the changes they have experienced.  

Separate question forms were prepared for each target group. In the questionnaires, 
the target groups were asked about the change in knowledge, awareness, and skill 
levels they experienced before and after receiving the support. Survey questions 
consisted of outcome indicators allowing collection of data on, the scale, depth, and 
duration of outcomes along with questions on their causality and relative importance 
of the changes. Some data was collected face -to -face using Qualtrics. The survey 
forms were com pleted by students and parents with the help of the researcher. 
Details are shared below in Table -3. 
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Table -3: Data collection tool Ṿ questionnaire  

Data Collection Tool: Questionnaire  

Stakeholder group  Number of people participating in the 
survey  

Mother / Women of Programs 
participants  

108 

Father Program participants  5 

AÇEV center managers/coordinators  3 

!AMĞ }ɾʌǍɅǩʔȺ ʌǸǍɃ 8 

Adult trainers for women, mothers  3 

Volunteer trainers for father  4 

Class teachers  23 

Teachers of Mobile Learning Unit  6 

POWER Programme for the Young 
Women participants  

15 

Literature Review and Desk Research:  Literature review was conducted in every 
stage of the analysis. First, literature review supported the background information to 
understand the situation and what happens to stakeholders in a similar post -disaster 
context. Additionally, relevant experienc es of other projects and research are used to 
understand the background. Second, the literature review was used to support and 
understand better the chain of events expressed by the interviewed stakeholders 
during the qualitative research. Lastly, in the s tage of the impact calculation and 
reviewing the research findings was also supported and compared with the existing 
literature.  

In summary, within the scope of the impact analysis of the AÇEV programs, qualitative 
and quantitative methods were used. Prior to data collection, an initial meeting was 
conducted with the AÇEV team to gain a detailed understanding of the work. This was 
followed by a Theory of Change workshop, which aimed to map out their intended 
impact pathway. The results of this workshop will later be compared with the chain of 
events identified through qualitative analysis and the overall research findings. After 
each  step of analysis, short evaluation meetings were held with the team. The team 
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of AÇEV continuous and frequent contact, communication, and regular data sharing 
played an important role in increasing the reliability and impact of the research.  

A total of 114 surveys  were conducted with mother/woman participants , of which 
108 were included in the analysis . The reasons for excluding six surveys are listed 
below:  

ǒ 1 survey was not completed due to language barriers (the participant was 
Syrian and could not understand the Turkish questions).  
 

ǒ For 2 participants, the programs they reported attending did not match the 
participation data provided by the AÇEV team.  
 

ǒ 1 participant was excluded because she had joined programs that started in the 
fall 2024 term, beyond the research scope.  
 

ǒ For 2 participants, duplicate surveys were recorded. In one case, a mother later 
reported that she had participated in a second program. In the other, the 
mother later mentioned that her child had also participated in an ongoing 
program. To avoid missing d ata, additional surveys were created for both 
mothers, and during analysis, the duplicate responses were merged into a 
single survey for each participant.  

The survey prepared for fathers  was made available both in -person and online. A 
total of 8 fathers  accessed the survey, but only 5 surveys  that were fully completed 
(100%)  were included in the analysis.  

POWER Programme for Young Women,  1 survey was completed in person, and 22 
surveys were completed online. Out of these 23 surveys, 5 were excluded for being less 
than 70% complete. Additionally, 2 participants completed the survey more than 
once; therefore, only their most recent response s were included in the analysis. As a 
result, a total of 15 surveys  were included in the final analysis.  

3.1 Risks and Limitations  

Social impact analysis enables organisations to identify the potential impact risks 
associated with their operations and take quick action in their planning by 
recognising them. This includes risks related to stakeholder relations, human rights 
issues, and  environmental concerns. In the table below, explanations of possible risk 
scenarios related to the social value principles considered during the research are 
shared. In Table -4, the potential effects of the considered risk topics on the analysis 
results a re given.  
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Table -4: Risks and limitations  

Social Value 
Principles  

Risk  Description  Possible impact on 
SROI analysis results  

 
Involve 
stakeholders  

 
Selection bias  

Due to data protection 
regulations, the AÇEV 
project coordination 
team contacted 
stakeholders and invited 
them to participate in the 
focus groups/interviews - 
only stakeholders willing 
to share their experiences 
were included in the data 
collection process . 
 
Regarding the data 
collection, interviews and 
questionnaires were 
conducted face -to -face 
and online. Online 
interviews limited the 
interaction with 
stakeholders. However, 
frequent site visits were 
made to ensure trust in 
the participants.  

Due to the data 
collection limitations, 
the risk of recording 
only positive outcomes 
is present.  
 
 

 
Understand 
what 
changes  

 
Identification of 
the outcomes  

There may be a risk that 
positive or negative 
outcomes are not 
considered when 
identifying outcomes. 
This risk may increase if 
outcomes are not well 
defined.  

Stakeholders have been 
involved in every stage 
of the analysis. However, 
there is always a margin 
for error in identifying 
well -defined outcomes 
for stakeholders. In this 
report, the risk has been 
minimized.  

 
Only include 
what is 
material  

 
Prioritisation  

The outcomes prioritised  
by the stakeholders were 
evaluated. Looking back 
at the outcomes 
identified in the theory of 
change, it was found that 
the outcomes differed in 
terms of importance -
value relationship.  

The low risk of 
under/over calculation 
of the SROI ratio 
present.  
 
Due to differences 
between the outcome 
goals of AÇEV's 
programs and the 
outcomes prioritized by 
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the target groups, some 
of AÇEV's expected 
institutional outcome 
goals were not being 
evaluated as they were 
not expressed by the 
beneficiaries.  

Do not 
overclaim  

Sample size  Sample sizes are relatively 
small, but in most cases 
evaluated as sufficient to 
draw conclusions.  

The low risk of 
under/over calculation 
of the SROI ratio 
present.  
 
Estimates of the size 
(scale and depth), 
duration, and causality 
of changes may be 
inaccurate, influencing 
judgements about the 
materiality of change, 
resulting in under - or 
overestimates of the 
SROI. This risk has been 
managed by collecting 
qualitative da ta 
specifically from all 
stakeholder groups.  
The collected data is 
information that the 
organization will use in 
its decision -making 
processes. It is only 
necessary to consider 
data risks according to 
different types of 
decisions (strategic, 
operational). For the 
sake of transparency in 
the report, a ll data -
based risks have been 
shared with the 
organization.  

 
 
Data rigour/ 
Reliability  

Estimates of the amount 
of change, 
counterfactuality, and 
attribution are based on 
stakeholders' self -
reported data.  

Verify results   The final results  of the 
analyses have not yet 
been validated by 
stakeholders. Part of the 

The low risk of 
under/over calculation 
of the SROI ratio 
present.  
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findings and assumptions 
were verified during the 
Value Game.  

 

 4. Stakeholders  

Understanding and analyzing social impact helps organizations identify and engage 
with various stakeholder groups. These groups include beneficiaries, employees, civil 
society actors, local communities, and others who are directly or indirectly affected by  
ʌțǸ ɐɶȓǍɅȡʽǍʌȡɐɅẏɾ ǍǪʌȡʬȡʌȡǸɾṣ !Ʌ ɐɶȓǍɅȡʽǍʌȡɐɅ ʌțǍʌ ɃǍɅǍȓǸɾ ȡʌɾ ɾɐǪȡǍȺ ȡɃɳǍǪʌ ǩʳ 
involving stakeholders in all institutional processes can build stronger and more 
effective relationships.  

The stakeholder map of the progra ms  was prepared first with the support of the AÇEV 
Team. Then, during the focus groups, new stakeholders who might be impacted by 
the programs were discovered and added to the list of stakeholders. No other 
stakeholder was discovered in the later stages of t he research; only sub -groups were 
defined based on the qualitative and quantitative data analyses and professional 
judgements.  

The stakeholders directly involved in the AÇEV Programs are as follows:  

- Children participating in Early Childhood Education Program for 5 -year -old;  
OEP is implemented as two separate programs: summer and winter program. 
The program, which began in the summer of 2023, continued with winter 2023 
and summer 2024.  Children who participated in the program during all three 
periods were included in the imp act analysis.  

 
- Children participating in the 4 -year -old program;  The first term of the 4 -year -

old program began in the centers in the fall of 2023 and ended in February 
2024. These children switched places with the 4 -year -old group at the library. 
The second term began in February 2024 with the children who moved from 
the library to the classroom and ended in June 2024. Children who participated 
in the program during these periods were evaluated as part of the analysis.  
 

- Children participating in library activities ; Programs at toy and book libraries in 
earthquake zone centers began in October 2023. Children of women visiting 
the libraries for the 3 -year -old, 4 -year -old, Parent Support Program, and 
POWER Programme (mixed age groups) and elementary and middle school 
students aged 6 -14 benefit from these libraries. The analysis evaluated children 
who benefited from library activities and their mothers.  
 

- Mothers participating in the Mother Support Program;  The mothers are those 
whose children are enrolled in the 5 -year -old winter program at the centers and 
who participated in the parent education program for 26 weeks. Mothers who 
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participated in the winter 2023 (long) and summer 2024 (short) programs were 
included in the analysis. Participants in fall 2024 were not included in the 
evaluation; only the 2023 -2024 continuation status of participants was 
examined.  
 

- Mothers participating in the Parental Support Program;  These are mothers 
who participated in a five -session educational program for mothers of children 
in the 4 -year -old classes at the centers. Mothers who participated in the fall 
2023 and spring 2024 were evaluated.  
 

- Fathers participating in the Parental Support Program;  Participants prepared 
for fathers whose children participate in child programs have been included in 
the analysis. In the period of the analysis of 4 groups lasting 6 weeks were 
opened in  the fall 2023 with 50 participants receiving certificates. During the 
spring 2024 5 groups were run with a total of 54 participants receiving 
certificates.  
 

- Women and young women participating in the POWER Programme; In the 
centers, a 5 -session POWER Programme adapted and shortened for the 
earthquake zone was implemented for women over the age of 18. A 6 -session 
programme, also adapted and shortened for the earthquake zone, was 
implemented for girls aged 14 -18. Women a nd girls who participated in the fall 
and summer of 2023 and spring and summer of 2024 were evaluated.  
 

- Children and women participating in the Mobile Learning;  Mobile learning unit 
workshops held in Hatay and Gaziantep continue at 6 -week intervals. Children 
aged 4 -6 mostly participate in these workshops, but depending on the 
situation in the village/container city, children of older or younger age groups 
may als o participate. In Gaziantep, POWER Programme applications are 
carried out with women via mobile learning.  

 

- Class teachers:  They are teachers who educate children for one term at each of 
the three centers in the preschool education program. Therefore, they are the 
people who follow the children's development most closely, apart from their 
families. All teachers who teach in th e classrooms at the centers have been 
evaluated.  
 

- Mobile learning teachers : These are teachers who travel to villages to conduct 
workshops for preschool -aged children every six weeks for children who can 
not come to the centers in Hatay and Gaziantep. There are four teachers in 
Hatay and two teachers in Gaziantep who work as mobi le learning teachers, all 
of whom have been evaluated.  
 

- Library teachers:  Teachers are responsible for children participating in library 
activities in the 3 and 4 age groups. These teachers sometimes swap places 
with class teachers, all teachers at the centers have been evaluated as part of 
the analysis.  
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- Adults trainers:  They are responsible for the training provided to mothers and 
fathers as part of parent support programs. In addition, female trainers also run 
programs for women and girls. Three trainers for the mother/women program 
and four trainers for the fathers pro gram were involved in the analysis. Some of 
these trainers have also been active in AÇEV's work in previous periods as AÇEV 
volunteer trainers.  

 
- AÇEV center managers/coordinators;  They are the individuals who coordinate 

the programs and ensure the overall operation of the centers. Three women 
responsible for each of the three centers were included in the analysis.  
 

- !AMĞ }ɾʌǍɅǩʔȺ ʌǸǍɃẃ A team of eight people, including the general manager, 
director, program specialists, and unit manager, ensured the coordination and 
implementation of the central programs.  

 
- Supervisors:  AÇEV staff members monitor all programs implemented with 

children at the centers and provide feedback to teachers by observing 
classroom activities. They were included in the qualitative analysis for data 
collection but were not included in the quantitati ve analysis.  
 

- Civil society organizations:  These are CSO and representatives that collaborate 
with AÇEV centers in the earthquake zone on various issues and primarily 
provide psychosocial support to program beneficiaries. Data was collected by 
including them in the qualitative analysis, but they w ere not included in the 
quantitative analysis process.  
 

- Public and local institutions : Public institutions and representatives are needed 
to collaborate so that AÇEV can continue its activities at its centers in the 
earthquake zone.  
 

A summary of stakeholders and their engagement is presented in Table -5. 
 

Table -5: Stakeholder summary and engagement  

Stakeholder  Inclusion/ 
Exclusion  

Stakeholder 
involvement 

method  

Number 
of people  

Reason for 
inclusion/exclusion  

Participants of 
Women/  
mother 
programs 
(Mother 
Support and 
POWER 
Programme)  
1143 women  

Included  -Focus 
group 
interviews 
(132) 
 
-Survey (108)  

240  Main target group 
of the activity  
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Participants of 
POWER 
Programme 
for young 
women  
67 young 
women  

Included  -Focus 
group 
interviews 
(11) 
 
-Survey (18)  

29 Main target group 
of the activity  

Participants of 
father 
program  
107 father  

Included  -Focus 
group 
interviews 
(17) 
 
-Survey (5)  

23 Main target group 
of the activity  

Children for 5 -
year -old 
program  
921 child  

Included  Data on this 
group has 
been 
collected 
through 
focus groups 
and surveys 
conducted 
with parents.  

- Main target group 
of the activity  

Children for 4 -
year -old 
programme  
127 child  

Included  Data on this 
group has 
been 
collected 
through 
focus groups 
and surveys 
conducted 
with parents.  

- Main target group 
of the activity  

Library 
activities  
551 child / 
teenage  

It was included in 
the qualitative 
assessment but 
not in the 
quantitative 
analysis process.  

Data on this 
group has 
been 
collected 
through 
focus groups 
and surveys 
conducted 
with parents.  

- Target group of the 
activity  

Class teachers  
23 teachers  

Included  -Focus 
group 
interviews 

23 The group 
implementing the 
training programs 
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(22) 
 
-Survey (23)  

and directly 
affected by the 
activities  

Mobile 
learning unit 
teachers  
6 teachers  

Included  -Focus 
group 
interviews (5)  
 
-Survey (6)  

6 The group 
implementing the 
training programs 
and directly 
affected by the 
activities  

Adult trainers 
(for mother/ 
women)  
3 trainers  

Included  -Focus 
group 
interviews (3)  
 
-Survey (3)  

3 The group 
implementing the 
training programs 
and directly 
affected by the 
activities  

Volunteer 
trainers (for 
father)  
5 trainers  

Included  -Focus 
group 
interviews(4)  
 
-Survey (4)  

4 The group 
implementing the 
training programs 
and directly 
affected by the 
activities  

AÇEV center 
coordinators  
3 employee  

Included  -Focus 
group 
interviews (3)  
 
-Survey (3)  

3 The team 
managing all needs 
at the centers in the 
earthquake zone 
and coordinating 
center activities  

!AMĞ }ɾʌǍɅǩʔȺ 
team  
8 employee  

Included  -Focus 
group 
interviews  
(8) 
 
-Survey (8)  

8 The team 
managing AÇEV's 
central programs  
 

Supervisors  
3 employee  

It was included in 
the qualitative 
assessment but 
not in the 
quantitative 
analysis process.  

-Focus 
group 
interviews (3)  

3 AÇEV staff 
responsible for 
monitoring and 
following up on 
teachers 
implementing 
educational 
programs, indirectly 
affected group  
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Civil society 
organizations 
(6 NGO Ṿ 6 
employee)  

Included  -Focus 
group 
interviews 
(6) 

6 The group that 
works directly with 
the main 
beneficiary group of 
AÇEV programs at 
AÇEV centers, but is 
indirectly affected 
by AÇEV center 
programs  

Public 
institutions  
(8 institutions 
- 13 employee)  

Included  -Focus 
group 
interviews 
(8) 
 

-One -to -one 
interview  (5) 
 

 

13 The group that 
works directly with 
the main 
beneficiary group of 
AÇEV programs at 
AÇEV centers, but is 
indirectly affected 
by AÇEV center 
programs  

 

 

4.1. Activities and Descriptions  

!ʌ !AMĞẏɾ ǪǸɅʌǸɶɾ ȡɅ ʌțǸ ǸǍɶʌțɵʔǍȶǸ-affected region, various educational programs 
and activities  are carried out for different target groups . Having launched its 
operations rapidly in the aftermath of the earthquake, AÇEV began implementing 
its first programs in the summer of 2023 . Detailed descriptions of all programs and 
their respective target groups are provided below.  
 
Children Programmes and Activities  
 
Early Childhood Education Programs (OEP) 5 -Year -Old Program  
Implemented in both summer and fall terms as the summer OEP and winter OEP, the 
program aims to reach 5 -year -old children who have limited or no access to preschool 
ǸǱʔǪǍʌȡɐɅṣ uʌ ɾʔɳɳɐɶʌɾ ǪțȡȺǱɶǸɅẏɾ ǪɐɶǸ ǱǸʬǸȺɐɳɃǸɅʌǍȺ ǍɶǸǍɾ ɾʔǪț Ǎɾ ɾɐǪȡǍȺṞ ǸɃɐʌȡɐɅǍȺṞ 
cogni tive, physical, and language development, and strengthens their readiness for 
primary school. The summer OEP is a 10 -week program that offers an accelerated 
preschool education opportunity for children who will start primary school following 
the summer ter m. The Winter OEP, on the other hand, is a 34 -week, two -term 
program designed to support 5 -year -old children throughout the academic year.  

In general, the program follows a half -day schedule consisting of the following 
structured activities:  
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ǒ Preparation for the Day and Large Group Time  
ǒ Hygiene and Breakfast Time  
ǒ Child Education Program Time  
ǒ Pre -Reading Time  
ǒ Planning Ṿ Play Ṿ Recall Time  
ǒ Music and Movement Time  
ǒ Outdoor/Garden Time  
ǒ Reading Time  

The summer OEP was implemented for the first time in AÇEV centers during the 
summer term of 2023, followed by the Winter OEP, which began in the fall term of 
ᶰᶮᶰᶱṣ !ɾ ɳǍɶʌ ɐȒ !AMĞẏɾ ÃMæ ɃɐɅȡʌɐɶȡɅȓ ǍɅǱ ǸʬǍȺʔǍʌȡɐɅ ɾʌʔǱȡǸɾṞ ǪțȡȺǱɶǸɅẏɾ ɳɶɐȓɶǸɾɾ 
was tracked acr oss key developmental areas to assess the extent to which program 
outcomes were achieved. The report on performance, skill, and metric comparisons 
of the target group against predefined developmental standards served as a 
ǩǸɅǪțɃǍɶȶ Ȓɐɶ ©Ćñufẏɾ ȡɃɳǍǪʌ ǍɾɾǸɾsment analysis,  

4-Year -Old Program  
The 4 -Year -ÃȺǱ æɶɐȓɶǍɃṞ ǱǸɾȡȓɅǸǱ ʌɐ ɾʔɳɳɐɶʌ ǪțȡȺǱɶǸɅẏɾ ǪɐɶǸ ɾɐǪȡɐ-emotional 
development, is a play - and art -based program implemented over 16 weeks. In the 
summer term of 2023, the program was conducted exclusively in Hatay, across three 
classrooms. Beginn ing in the fall term of 2023, it was expanded to all three centers.  

The 4 -Year -Old Program follows a half -day schedule that includes the following 
activities:  

ǒ Welcome and Free Play  
ǒ Start of the Day  
ǒ Story Time  
ǒ Outdoor/Garden Time  
ǒ Snack Time  
ǒ Art Activity  
ǒ Movement Activity  
ǒ End -of -Day Reflection  

Developed with a play -based learning approach, the program aims to provide 
children with a safe environment where they can spend time with peers and be 
supported in all areas of development, with a particular focus on socio -emotional 
growth.  

Book, Toy and Library Activities  

!ǪʌȡʬȡʌȡǸɾ Ǎʌ !AMĞẏɾ ǪǸɅʌǸɶɾ ȡɅ ʌțǸ ǸǍɶʌțɵʔǍȶǸ-affected region began in the summer 
term of 2023. The libraries serve children aged 3, 4, and 6 Ṿ14. Depending on the needs 
of each container settlement, the library schedules in every center are arranged so 
th at different age groups attend at different time slots.  

Each library operates four sessions per day:  
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ǒ One session for 3 -year -old children  
ǒ One session for 4 -year -old children  
ǒ One session for the children of women attending the Parental Support 

Application (EDU) and POWER Programme  
ǒ One session for primary and middle school students.  

With the 3 - and 4 -year -old groups, AÇEV teachers conduct activities tailored to their 
developmental stages, including movement -based games, art activities, and 
storytelling/reading sessions.  

Mobile Learning Unit  
The Mobile Learning Unit Workshops were first implemented in 2023 in villages 
ȺɐǪǍʌǸǱ ȡɅ ¸ʔɶǱǍȔȢṞ gǍʽȡǍɅʌǸɳṣ !ɾ ɐȒ ᶰᶮᶰᶲṞ ʌțǸ ʭɐɶȶɾțɐɳɾ țǍʬǸ ǍȺɾɐ ǩǸǸɅ ȡɅʌɶɐǱʔǪǸǱ 
in villages connected to central Hatay as well as in container settlements.  
 
The program follows a three -hour session flow, consisting of the following activities:  

ǒ First Movement Activity  
ǒ Art Workshop  
ǒ Second Movement Activity  
ǒ Storytelling Time  
ǒ Free Play and Closing Activities  

 
Adult Programs and  Activities  
 
Mother Support Program (ADP)  
The Mother Support Program (ADP) was launched in all three centers during the fall 
term of 2023. It is a parent education program designed for mothers whose children 
attend the Early Childhood Education Program (OEP) at the centers and is 
implemented weekl y over a 32 -week period. The program consists of thematic 
sessions covering topics such as parental well -being, child development, family 
resilience, communication with children, child protection, woman solidarity and 
motherhood, family attitudes, empathy and emotions, promoting positive behavior 
and preventing challenging behaviors in children, children and play, fostering 
responsibility in children, and sexual education.  
 

Parental Support Program (EDU) for Mother and Father  
The Parental Support Program (EDU) was implemented for parents for the first time 
in the summer term of 2023 as a six -week parent education program. The main 
objective of EDU is to strengthen the well -being of mothers and fathers separately, 
thereby enhanc ing child development, family communication, and family resilience.  
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POWER Programme and POWER Programme for Young Women  

The programme, designed for women and girls aged 14 Ṿ18, began implementation in 
the summer term of 2023. It consists of weekly 1.5 -hour sessions over five weeks for 
women and six weeks for girls. The primary goal of the program is to contribute to the 
well -being and empowerment of women who have experienced earthquakes and are 
living in container settlements.  

Additionally, since the fall term of 2023, the program has also been implemented in 
villages around Gaziantep, reached via the mobile learning unit. Through this 
approach, AÇEV aims to reach women in rural areas who do not have the opportunity 
to travel to  the centers.  

WhatsApp Groups  
Three WhatsApp groups established by AÇEV field trainers were actively used to 
coordinate the Programs. Beyond coordination, these groups served as platforms for 
solidarity, information sharing, and as a resource library. Participation levels among 
group m embers varied. During qualitative interviews, some participants stated that 
beyond coordination purposes, the WhatsApp group serves as a communication tool 
that facilitates information sharing and contributes to the socialization of mothers 
and fathers.  
 
Psychosocial Support Provided at the Centers with TARDE Assistance  
At AÇEV centers, psychosocial support services have been provided by TARDE 
ɾɳǸǪȡǍȺȡɾʌɾ ʌɐ ǪțȡȺǱɶǸɅṞ ȒǍɃȡȺȡǸɾṞ ǍɅǱ ʭɐɃǸɅ ǩǸɅǸȒȡʌȡɅȓ ȒɶɐɃ ʌțǸ ǪǸɅʌǸɶẏɾ ǍǪʌȡʬȡʌȡǸɾṣ 
These services are offered by appointment, based on the needs and requests of the 
participants.  
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5. Inputs and Outputs  

5.1 Inputs  

Total input cost of the activities between June 2023 and August 2024 is 99.519.719,66 
TRY and this total cost was included into SROI calculation. The scope of the remaining 
budget is as follows:  
 
Table -6: Inputs  

Budget Item  Cost  

Setup cost for 3 centers  
(Construction, furniture, materials, etc.)   

Ế26.568.350,24  

Expenses/costs incurred to implement 
the centers' activities for the period 
June 2023 Ṿ August 2024  
(all consumables, including stationery, 
expenses incurred to operate and 
provide services, kitchen expenses, 
electricity and water expenses, if any, 
cleaning expenses, technological 
equipment, etc.)  

 
 
 

Ế18.234.185,90 

The HR cost for AÇEV headquarters 
staff, central staff, and teachers for the 
period June 2023 Ṿ August 2024  

 
Ế42.856.940,62  

 

Costs for purchasing mobile 
vehicles/vans and personnel passenger 
ʬǸțȡǪȺǸɾ ǍɅǱ ¸ʔɶǱǍȔȢ ɳǸɶɾɐɅɅǸȺ ɾǸɶʬȡǪǸ 

 
Ế10.960.951,69  

Consulting services obtained to improve 
the content of activities  

Ế899.291,21  
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Cost/contribution per stakeholder/institution  

Table -7 below gives inputs related to costs per stakeholder/institution.  

Table -7: Stakeholder and input description  

    Stakeholder  
groups  

Entered  Input value  Description  

Mothers (OEP 
mother, ADP, EDU 
ve POWER 
Programme)  

Time  0 TRY The main target group of 
the programmes were free 
to decide whether to 
participate.  

Fathers who 
receive the 
participation 
certificate  

Time  0 TRY The main target group of 
the programmes were free 
to decide whether to 
participate.  

Child who 
participated in 
OEP 5-Year -Old 
Program, 4 -Year -
Old Program and 
library activities  

Time  0 TRY The main target group of 
the programmes were free 
to decide whether to 
participate.  

Women from 
POWER 
Programme  

Time  0 TRY The main target group of 
the programmes were free 
to decide whether to 
participate.  

Young women 
from POWER 
Programme  

Time  0 TRY The main target group of 
the programmes were free 
to decide whether to 
participate.  

Teachers working 
at AÇEV centers 
and in mobile 
learning unit  

Time  - It is included in AÇEV's 
total input cost.  

Adults trainers 
(women 
programme)  

Time  - It is included in AÇEV's 
total input cost.  

Volunteer trainers 
(father 
programme)  

Time  - It is included in AÇEV's 
total input cost - the 
trainers were receiving 
fees covering their 
transportation and related 
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expenses.  

Coordinators of the 
Centers  

Time  - It is included in AÇEV's 
total input cost.  

!AMĞ }ɾʌǍɅǩʔȺ 
team  

Time  - It is included in AÇEV's 
total input cost.  

AÇEV Coordinating 
and 
managing the 
budget for 
Family and 
Children's 
Centers  

99.519.719,66 
TRY 

All input costs were 
provided by various 
funding sources, including 
AÇEV. 

 
5.2 Outputs  

A summary of the activities carried out within the scope of AÇEV programs and 
activities between June 2023 Ṿ August 2024, which are the subject of the analysis, is 
presented in Table 8.  
 
Table -8:  Activity summaries June 2023 - August 2024  

City  Activity  Number of 
activities * 
Provinces  

Number of 
participants  

 
 
 
 
 
 
 
 
 
All three  
provinces  

OEP 5 Year -Old 
Program  

2*3 921 

4 Year -Old 
Program  

2*3 127 

Library Activities  3*3 551 

Mobile Learning 
Workshops  

2*2 The workshops 
were conducted 
with the children 

present and 
records are not 

available.  

Mother Support 
Program (ADP)  

1*3 372 
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Parental Support 
Program for 
Mothers (EDU)  

2*3 316 

Parental Support 
Program for 
Fathers (EDU)  

2*3 104 

POWER 
Programme  

2*3 411 

POWER 
Programme for 
Young Women  

2*2 67 

 
 

6. Understand What Changes: Mapping Material Outcomes  

Materiality is a core social value concept that must be evaluated in any social impact 
analysis. Understanding materiality helps organizations prioritize and focus on the 
most significant outcomes within their social impact, both for the institution itself  and 
for its stakeholders. Therefore, the most important outcomes experienced and 
prioritized by stakeholders are taken into consideration. At this stage, the analysis 
begins to move beyond the Theory of Change, focusing instead on mapping and 
linking spec ific outcomes, and delving deeper into the relationships among them. 
ÿțȡɾ ɾǸǪʌȡɐɅ ɳɶǸɾǸɅʌɾ ʌțǸ ɳɶȡɐɶȡʌʳ ɐʔʌǪɐɃǸɾ ȡǱǸɅʌȡȒȡǸǱ ȒɶɐɃ ʌțǸ ɾʌǍȶǸțɐȺǱǸɶɾẏ 
perspective, while the subsequent sections analyze these identified outcomes in 
greater depth . 

One of the most important judgments at this stage is determining which outcomes 
will be included in the evaluation and which will fall outside its scope. This decision is 
made with the understanding that numerous outcomes may occur among 
stakeholders, and that it is not feasible for an organization to manage or report on all 
of them. Therefore, the aim is to understand which organizational activities have led 
to which stakeholder changes.  

It is essential to focus on the changes that are most important to stakeholders. If the 
principle of materiality is not observed, the organization risks focusing on activities 
that do not generate meaningful change. In some cases, these outcomes may even 
be negative, meaning that an activity could destroy more value than it creates. To 
minimise this risk, the analysis must consider the outcomes that stakeholders 
themselves experience and perceive as important.  

In this context, ʌɐ ʔɅǱǸɶɾʌǍɅǱ ʌțǸ ɐʔʌǪɐɃǸɾ ǪɶǸǍʌǸǱ ǩʳ !AMĞẏɾ ǸǱʔǪǍʌȡɐɅǍȺ 
activities on its stakeholders, qualitative data were collected between September 
and November 2024.  
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The questions addressed the following topics:  
ǒ Participation : details about how the stakeholder was involved in the activities  
ǒ Change : questions aimed at discovering what changed for the stakeholder as 

a result of the activities; a separate question was asked about unplanned and 
negative outcomes  

ǒ Other stakeholders : whether there were other people affected by the activities  
ǒ Counterfactual : what would have happened if they had not participated in the 

activities  
ǒ Attribution : Attribution by other institutions/people to the changes they 

experienced  
ǒ Duration : how long the changes will last  
ǒ General feedback  about the activities  

 

6.1 Identification of Outcomes  

Outcome chains were developed based on how the stakeholders expressed 
outcomes during the focus group interviews. At this stage, field observations were 
very useful. Qualitative analysis was conducted using the transcripts and focus group 
notes. Firstly, a ll outcomes were listed by stakeholder groups using Excel and Miro. 
Afterwards, the outcomes were categorized , cause -effect relationships and links were 
examined, outcome chains were created, and well -defined outcomes were identified. 
In the next stage, the cause -effect relationships of the outcome chains were verified 
with the qualitative outcome descriptions gi ven by engaged stakeholders and 
supported by the literature review. As a result of the qualitative analysis, questionnaire 
questions were prepared for quantitative research based on the outcome chains and 
applied one -to -one mostly in the field.  
 
During the qualitative data collection and analysis process, it was determined that 
there were some positive and negative unintended outcomes expected by the 
stakeholders.  An indirect impact was also recorded as both mothers/women and 
fathers have created a positive impact on their family members, neighbors, and the 
social circles in which they interact. However, these indirect impacts have not  been 
quantified in the analysis.  
 
Based on qualitative data analysis, the changes experienced by stakeholders were 
listed, and well -defined outcome chains were created by indicating cause -effect 
relationships. In most cases, stakeholders directly articulated outcome chains that 
were repeat edly mentioned by others, reaching a point of saturation. Each 
stakeholder group was interviewed until no new insights emerged and responses 
began to converge. These outcome chains were further validated through field 
observations. Achieving data saturatio n in the qualitative research enhanced the 
credibility of the study and justified the sample size in constructing a reliable chain of 
events that accurately reflects stakeholders' perspectives.  

The changes experienced by mothers and women have been mapped and 
categorized by segments. The results of the focus group discussions revealed that 
mothers/women participating in the training programs and children enrolled in the 
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early childhood education program predominantly experienced positive changes  
ǍɾɾɐǪȡǍʌǸǱ ʭȡʌț ʌțǸ ǪǸɅʌǸɶẏɾ ǍǪʌȡʬȡʌȡǸɾṣ 

The short, medium, and long -term outcomes experienced by stakeholders and 
assumptions were verified with the qualitative outcome descriptions from engaged 
stakeholders and supported by the literature review.  

Three well -defined outcome chains were identified based on the qualitative data 
collected from mothers: psychological well -being, defending women's rights, 
feeling adequate and  confident as a mother.  

 

Outcome chain:  Mother Programs  

Participate in 
the ADP and 

EDU programs 
implemented at 
AÇEV centers in 
container cities  

Knowing women's 
rights  

 EǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ ɶȡȓțʌɾ 

Know your own worth  

Psychological well -being  
Take care of yourself  

Socialization  

Learning to control 
anger and be 
patient/calm  

Better 
communication 
with her spouse  

Feeling adequate and 
confident as a mother  

Better 
communication 

with her child  

Spending quality 
time with children  

The changes experienced by women participating in the POWER Programme (HDB), 
which share similar outcomes goals, are categorized below. What distinguishes HDB 
participants from those in the other adult programs is their emphasis on increased 
self -confidenc e. Three well -defined outcome chains were identified from women who 
joined the POWER Programme: psychological well -being, increased self -
confidence and  defending women's rights.  

 

Outcome chain:  POWER Programme  

Participate in the 
POWER 

Programme 
implemented at 

AÇEV centers and 
villages  

 

To fight for their 
needs  Feeling valuable  Increased self -confidence  

Being part of a 
ʭɐɃǸɅẏɾ 

community  Take care of yourself  Psychological well -being  

Knowing women's 
rights  EǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ ɶȡȓțʌɾ 
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Finally, the outcomes identified based on interviews with young women who joined 
the POWER Programme  are presented in a separate table. While knowledge and 
ǍʭǍɶǸɅǸɾɾ ɶǸȓǍɶǱȡɅȓ ʭɐɃǸɅẏɾ ɶȡȓțʌɾ ʭǸɶǸ ɾȡɃȡȺǍɶ ʌɐ ʌțɐɾǸ ɐǩɾǸɶʬǸǱ ǍɃɐɅȓ ɐʌțǸɶ 
participants, the most distinctive and prioritized outcomes among girls were related 
to self -confidence and socialization.  Two well -defined outcome chains were identified 
from women who joined the POWER Programme for Young Women: increased  self -
confidence and  defending women's rights.  
 
 

Outcome chain:  POWER Programme for Young Women  

Participate in the 
POWER Programme 

implemented at AÇEV 
centers and villages  

Socialization  
Increased self -confidence  

To express herself easily  

©ɅɐʭȡɅȓ ʭɐɃǸɅẏɾ ɶȡȓțʌɾ EǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ ɶȡȓțʌɾ 

 
The changes experienced by fathers have been mapped by segments. Two well -
defined outcome chains were identified and focused on from fathers: psychological 
well -being and  being a responsible father.  
 

Outcome chain:  Father Programs  

Participate in the 
Father Programs 
implemented at 
AÇEV centers in 
container cities  

Socialization  Feeling relax/unwind  Psychological well -being  

Developing 
communication 

skills  

To communicate well 
with children and 

spouse  Being a responsible father  

Spending quality time with children and 
family  

 
Additionally, in the interviews with the parents, questions about their children were 
asked and their opinions and observations about their children were obtained. In a 
similar way, teachers were also asked about their opinions and observations about the 
children in the centers. Thus, it was possible to evaluate the changes experienced by 
ʌțǸ ǪțȡȺǱɶǸɅ Ǎɾ ʭǸȺȺ ȒɶɐɃ ʌțǸ ɳǍɶǸɅʌɾṧ ǍɅǱ ʌǸǍǪțǸɶɾẏ ɳǸɶɾɳǸǪʌȡʬǸṣ ÿțǸ ǪțǍɅȓǸɾ 
experienced by children participating in the 5 -year -old (OEP), 4 -year -old Program, 
and Librar ʳ !ǪʌȡʬȡʌȡǸɾ ʭǸɶǸ ȡǱǸɅʌȡȒȡǸǱ ǩǍɾǸǱ ɐɅ ɳǍɶǸɅʌɾẏ ǍɅǱ ʌǸǍǪțǸɶɾẏ ɐǩɾǸɶʬǍʌȡɐɅɾṣ 
Two well -defined outcome chains were identified and focused on: psychological 
well -being, and  readiness for the school.  
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Outcome chain:  
Children who participated in OEP 5 -Year -Old, 4 -Year -Old Program and Library Activities  

Participate in 
OEP 5-Year-
Old, 4 -Year-

Old Program 
and Library 

Activities  

Be happy  

Psychological well -being  
Feeling safe  

Socialization  

  
Social -emotional 
development  

Readiness for the school  

Increased 
in 

speaking 
skills  

Self -expression  

Increased in motor skills  

Being able to do self -care 
independently  

When examining the changes experienced by the trainers implementing the adult 
programs, it was observed that trainers of both the Mother and Father programs 
shared common outcomes related to gaining professional teaching skills, while their 
individual -leve l outcomes differed from one another.  

Three positive well -defined outcomes and two negative unplanned well -defined 
outcome chains were identified and focused on from adult trainers of women 
programs: increased sense of solidarity, feeling of happiness from being useful, 
developing skills in adult education, feeling inadequate and helpless (inability to 
manage needs), feeling psychologically exhausted and  decreased socialization.  
 

Outcome chain: Adult trainers (Woman Programs)  

Conducting 
training at AÇEV 

centers in container 
cities as part of 
mother/women 

programs  

Developing to multi -
faceted thinking skills  

Developing skills in adult education  

Feeling to provide support  

Feeling of happiness that comes from being 
useful  

Increased sense of solidarity  



 

56 

Feel supported  

Decreased in socialization  

Unable to manage needs, 
feeling inadequate and 

helpless  
Feeling psychologically exhausted  

 
Three positive well -defined outcomes and one negative well -defined outcome chain 
were identified and focused on from volunteer trainers of fathers: positive outlook for 
the future, being in solidarity (learning together), developing skills in adult 
education and  feeling psychologically exhausted.  
 

Outcome chain: Volunteer trainers (Father Programs)  

Conducting 
training at AÇEV 
centers in 
container cities 
as part of father 
programs  
 

Feeling hopeful that 
change is possible in 

that region  

Positive outlook for the future  Increased in 
knowledge level 

regarding gender 
equality  

 
Be patient and calm  Learning to listen to the 

others and empathize  

Being in solidarity 
(learning together with 

other fathers)  
 

Developing skills in adult education  

Increased sense of 
responsibility  

Unable to manage 
needs, feeling 

inadequate and 
helpless  

Feeling psychologically 
exhausted  

 
Feeling inadequate and helpless in the face of existing needs and experiencing 
psychological fatigue emerged as unexpected negative changes reported by trainers 
in both groups. Among female trainers, a decrease in socialization was identified as 
another ne gative change, while among male trainers, there was a heightened sense 
of responsibility that was perceived negatively.  
 
Supervisors  can also be considered part of the AÇEV team, and it was observed that 
they experienced positive and negative outcomes. But they were excluded as 
stakeholders because they did not experience any direct change as a result of the 
activity.  
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Outcome chain: Supervisors  

Supervising to 
teachers at AÇEV 

centers in container 
cities as part of 

children programs  

Feeling useful  Positive outlook for the future  

Developing 
communication skills  Changes in one's teaching approach  

and skills  Being able to empathize 
better with teachers  

Increased sense of helplessness  

 
Based on qualitative data analysis, the changes experienced by teachers were listed, 
and well -defined outcome chains were created by indicating cause -effect 
relationships. The identified outcomes were categorized according to segments. 
Among the positive outcomes  were a positive  outlook for the future,  developing 
the ability to work with different age groups , and  being aware of inequalities . It 
was found that teachers experienced three negative outcomes: not being able to 
make time for oneself , feeling exha usted and helpless , and the end of the change 
chain was  psychological fatigue . The table below shows the changes experienced 
by all teachers. The only difference among mobile learning unit teachers was that they 
became aware of inequalities as a result of confronting the realities of rural life.  
 
 

Outcome chain: Teachers Working in Class and Mobile Learning Units  

Being teacher at 
AÇEV centers in 
container cities 

for children  

Increased work 
motivation as a 

teacher  

Feeling useful  

Psychological 
well -being  

Positive outlook for 
the future  

Economic 
empowerment  

Learning together 
with other 

teachers at the 
center  

Developing the ability to work with different age groups  

Facing the 
realities of rural 

life  
Awareness of inequality  

Not enough time 
for oneself  

Feeling less 
fatigued and 

helpless  
Psychological fatigue  

 
To understand the changes experienced by the AÇEV team, separate interviews were 
conducted with the coordinators of the Centers in three cities and with the team in 
Istanbul. The interviews with the Istanbul team were divided into two parts: separate 
inter views were held with managers and with specialists coordinating separate 
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projects and programs. During these interviews, questions were asked about both 
individual and organizational changes, with a focus on the individual changes 
experienced while creating the chain of change.  

 
 
 

ÃʔʌǪɐɃǸ >țǍȡɅṝ !AMĞ }ɾʌǍɅǩʔȺ ÿǸǍɃ 

Providing the 
coordination 

and 
management of 
AÇEV centers in 
container cities  

Developing a 
view of flexibility  

Increased team management skills  Developing of 
conflict 

resolution skills  

Increased 
awareness about 
the conditions of 
the earthquake 

zone  

Feeling in 
solidarity  Feeling useful  Being hopeful 

about the future  

Developing empathy skills  

Spending less 
time with family  

Psychological 
fatigue  

Learning to 
ɃǍɅǍȓǸ ɐɅǸẏɾ 

emotions  

Realizing the 
importance of 

taking good care of 
yourself 

psychologically  

Feeling worn out 
while providing 

support  

Having difficulty 
adapting to their 

own work  

 

Outcome Chain: AÇEV Center Managers/Coordinators  

Coordination of 
activities carried 
out at AÇEV 
centers in 
container cities  

Prioritizing 
employee 
motivation  

Increased team 
management 

skills  

Improved 
ability to 

conduct field 
operations  

Feeling satisfied 
with the work  

Developing to 
multi -faceted 
thinking skills  

Developing the 
ability to 

communicate 
with different 
stakeholders  

Developing 
convenience 

skills  

Thinking in a 
solution -oriented  

 

Increased ability to 
operate during 

crises  

Feeling beneficial to the region  
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While some of the changes experienced by the centers and Istanbul teams were 
common, it was observed that some changes differed when the dynamics of the 
groups were taken into account.  
 
 

Outcome Chain: Public Institutions  

Collaborating 
with AÇEV 
centers in 

container cities  

Improved 
coordination with 

AÇEV centres  

Increased trust in AÇEV as a 
reliable service provider  

With the decrease 
in demand for 
services, public 

institutions' 
resources can be 

reallocated to other 
individuals in need 

of services or to 
different activities  

Reduced 
caseload related 
to psychosocial 

support  

Improved 
efficiency in 

service delivery  

Increased 
capacity to 
respond to 

other 
vulnerable 

groups  

Reallocation of 
financial and 

logistical 
resources  

Reallocation of staff time  

 
The outcome chain for public institutions illustrates how collaborating with AÇEV 
centers in container cities leads to stronger coordination, reduced psychosocial 
caseloads, and increased institutional trust in AÇEV as a reliable service provider. 
These im ɳɶɐʬǸɃǸɅʌɾ ǸɅțǍɅǪǸ ɾǸɶʬȡǪǸ ǱǸȺȡʬǸɶʳ ǸȒȒȡǪȡǸɅǪʳ ǍɅǱ ǸʲɳǍɅǱ ȡɅɾʌȡʌʔʌȡɐɅɾẏ 
capacity to respond to other vulnerable groups, while freeing both financial/logistical 
resources and staff time. Ultimately, this pathway results in a meaningful institutional -
level c hange: as the demand for certain services decreases, public institutions are able 
to reallocate their resources to other individuals in need or to different priority 
activities.  
 
 
Materiality analysis  
 
To take into account the value created by an activity, the stakeholder that affects or is 
affected by the activity, the outcomes experienced by the stakeholder, the amount of 
these outcomes, and the common characteristics of the stakeholder groups that 
exp erience the outcomes are considered. Based on the Social Value Principles, the 
materiality assessment of the outcomes experienced by stakeholders as a result of the 
activities is made. Three issues are taken into consideration when deciding whether 
to incl ude or exclude an outcome from the assessment process to be determined in 
the materiality analysis:  
 
ǒ Identification of relevant stakeholders  
ǒ Relevance of the outcomes based on the qualitative data collected in the first 

phase  
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ǒ Significance of outcomes based on quantitative data (depth and scale of 
change, relative importance of changes, and contribution)  

 

Relevant stakeholders  
 
The changes experienced by 7 out of 10 stakeholders included in the qualitative data 
collection process regarding their participation in AÇEV programs and activities were 
evaluated as relevant/appropriate. Relevancy of the outcomes was evaluated based 
on the qualitative data and the summary is presented in the chart below .  
 
These stakeholders were included in the quantitative data collection process to assess 
the scale and significance of the changes they experienced. These stakeholders were 
involved in the quantitative data collection process to assess the scale and 
signific ance of the changes they experienced. In addition, interviews were conducted 
with parents to understand the changes experienced by children, and parents were 
asked questions about their children in surveys to examine the scale of the changes 
in depth.  
 
Table -8: Stakeholders and data collection process  

Stakeholders  Quantitative data collection (survey): 
Included/Excluded  

Mothers/Women  Included  

Fathers  Included  

Young women  Included  

Teachers (class and mobile learning)  Included  

Adult trainers (mothers/fathers)  Included  

AÇEV center managers/coordinators  Included  

!AMĞ }ɾʌǍɅǩʔȺ ʌǸǍɃ Included  

Supervisors  One person from this group also entered 
the trainer category/AÇEV employee 
category. The other two individuals were 
excluded as stakeholders because they did 
not experience any direct change as a result 
of this activity.  

NGO organizations  Excluded - the changes experienced at the 
organizational level are explained in detail 
in the qualitative analysis but the causality 
does not indicate directly to the AÇEV's 
activities and the judgement was made to 
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exclude them from the quantification.  

NGO employees  Excluded - the changes experienced at the 
organization level were expressed by the 
employees, who were engaged in the 
quantitative data collection due to the 
change in outcomes experienced at the 
individual level.  

Public institutions employees  Excluded - no individual material level 
outcomes related to the program activities 
were identified.  

Public institutions  Included - the quantitative data collection 
revealed the changes in organizational 
capacity. The qualitative data provided 
enough information to include the 
outcome in the SROI calculation.  

 
 
Assessment of "materiality" of outcomes  
 
The chain of outcomes with well -defined outcomes expressed during qualitative data 
collection are assessed as "relevant". The relevance of the outcomes is evaluated 
according to the following five criteria:  
 
ǒ Stakeholders perceive the outcome as important for them  
ǒ Other organizations  are managing the outcome and demonstrating their value  
ǒ Institutional policy includes the outcome - alignment with mission and vision  
ǒ There are existing social norms that demand it  
ǒ Failure to include the outcome in the report has financial consequences for the 

organization   
 
Considering the above criteria, all outcome chains mapped in the qualitative phase of 
ʌțǸ ǍɅǍȺʳɾȡɾ ʭǸɶǸ ǍɾɾǸɾɾǸǱ Ǎɾ ẌɶǸȺǸʬǍɅʌẍ ǍɅǱ ȡɅǪȺʔǱǸǱ ȡɅ ʌțǸ ɵʔǍɅʌȡʌǍʌȡʬǸ ǱǍʌǍ 
collection process.  
 
Since some of the outcome chains mapped during qualitative analysis were very 
complex, apart from all well -defined outcomes, some intermediate outcomes were 
also included in quantitative data collection to verify the outcome chains and their 
logic on the o ne hand, but also to gain better insights into the experience of the 
stakeholders. The theory of change developed with the AÇEV team for the all 
programs generally covers the outcomes expressed by the participants. In addition, 
outcomes expressed by the pa rticipants that were not included in this theory of 
change were also included in the scope of the analysis.  
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Explanation of the survey questions and dissemination process  
 
Outcome chains were developed based on how the stakeholders expressed 
outcomes during the focus group interviews. Most of the time they expressed their 
experience as a chain of events. This process was already expressed in detail in the 
chapters above. The  questionnaires were developed based on the outcome chains 
and aim to collect the data both on well -defined outcomes and the intermediate 
outcomes as indicators for the well -defined outcomes to verify the outcome chains. 
Considering the specific of the o utcomes experienced, in most cases subjective 
outcomes were used. In the questionnaire, each outcome was measured on a 5 -point 
Likert scale. Respondents were asked to rate their level "before" and "after" the 
support provided within the scope of the AÇEV p rograms. In addition to these 
statements, the attribution, counterfactuality, duration, and relative importance of the 
outcomes they experienced were also asked.  
 
Unipolar scale was used - unipolar Likert scale question type indicates a respondent 
to think of the presence or absence of a quality or trait. The 5 -point Likert scale was 
distributed between the absence (0) and presence (25 - 50 - 75 - 100%) of the chang e 
in outcome allowing to understand the current level in comparison with the level 
before the intervention. In this case, if the before and after the same point was 
selected no change in outcome was reported. Therefore, the middle option was not 
neutral as  in bipolar scales.  
 
Considering the numbers of stakeholder groups, a sample size was chosen for each 
stakeholder to make the research and findings reliable. Targeted numbers for each 
stakeholder for each center to be representative were submitted to the field 
coordinator and AÇEV team. The coordinators and adult trainers again like in the case 
of the qualitative research, announced from the WhatsApp groups the face -to -face 
survey in each city, and called mothers/women and fathers to schedule time slots so 
the researcher can do  the survey face to face with each of them. This was the second 
field visit to each city which increased the reliability of the field observations reflected 
in the research analysis and professional judgements made.  
 
The relevance/significance of outcomes is discussed in more detail in the following 
sections.  
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7. Changes to Outcomes: Understanding Scale, Amount of Change, and 
Causality of the Outcomes Experienced by Stakeholders  

Within the scope of the impact assessment study of AÇEV programs, a social impact 
assessment survey was conducted on the outcomes experienced by all participants,  
and AÇEV employees.  
  
Quantitative data on relevant outcomes experienced by stakeholders were collected 
using online surveys (via Qualtrics) during September - October 2024. Separate 
surveys were developed for each stakeholder. The sample sizes as shown in Table 9 
adequately re presented the outcomes experienced by each group and increased the 
reliability of the analysis.  
 
Table -9: Stakeholder group size and sample information  

Stakeholder 
group  

Group 
size  

Number of 
completed 

surveys  

Sample 
% 

Sample size risk  Note  

Women who 
participated in 
mother/women 
programs  
(participated in 
at least 1 
program)  

669 7 68  10% The sample 
statistically 
represents this 
population with a 11% 
margin of error and 
95% confidence level.  

 

Women who 
participated in 
POWER 
Programme 
(participated in 
at least once)  

474  40  8,5% The sample 
statistically 
represents this 
population with a 15% 
margin of error and 
95% confidence level.  

 

Fathers who 
participated in 
the Father 

104 5 5% The sample size does 
not provide sufficient 
representation of the 

Taking into account the 
potential risks arising 
from the small sample 

 

7When examining the participation data for the mother programs provided by AÇEV, it was found that 
the group size of individuals who attended at least one mother program once was 688 participants.  
However, this number does not represent the exact count of unique beneficiaries who participated in 
the programs. According to the data collected by KUSIF, among the 68 mothers who completed the 
survey, 19 had participated in two different mother programs.  Therefore, while defining the scope of the 
impact analysis, the research population was adjusted by subtracting these 19 duplicate participants, 
resulting in a total of 669 participants instead of 688. It is also assumed that some participants within this  
group of 669 may have attended multiple programs, meaning repetitions among beneficiaries still exist. 
As a result, the exact number of unique users (single participants) who took part in the mother programs 
could not be determined.  



 

64  

Programs 
(participated in 
at least once)  

changes experienced 
by this group.  

size, the data and analysis 
regarding the changes 
experienced by this group 
are presented in the 
report.  

Young women 
who 
participated in 
POWER 
Programme for 
Young Women  

67 14 21% The sample size 
adequately 
represents the 
outcomes 
experienced by this 
group.  

 

5-year -old 
Program (OEP), 
4-Year -Old 
Program and 
library activities  

1048 74   The sample 
statistically 
represents this 
population with a 11% 
margin of error and 
95% confidence level.  
 

To understand the scale 
of the changes 
experienced by children, 
mothers and fathers who 
participated in the adult 
programs were asked 
about the outcomes 
observed in their children 
who attended AÇEV 
programs.  

Library activities 
fall 2023/2024  

551 -  - While collecting qualitative data, it was observed 
that this group experienced positive outcomes 
resulting from their participation in the library 
activities. However, these activities were less 
structured and more flexible compared to the 
classroom -based programs. As a result, the data 
collected from mothers did not provide 
sufficiently detailed descriptions of the outcomes, 
making it impossible to quantify this positive 
impact.  

Class teachers  23 23 100% The whole 
population was 
included in the data 
collection process.  

 

Mobile learning 
unit teachers  

6 6 100% The whole 
population was 
included in the data 
collection process.  

 

Adult trainers 
(Mother/women 
programS)  

3 3 100% The whole 
population was 
included in the data 
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collection process.  

Volunteer 
trainers  (Father 
program)  

5 4 80% The sample size 
adequately 
represents the 
outcomes 
experienced by this 
group.  

 

AÇEV Center 
managers/ 
coordinators  

3 3 %100 The whole 
population was 
included in the data 
collection process.  

 

!AMĞ }ɾʌǍɅǩʔȺ 
team  

8 8 %100 The whole 
population was 
included in the data 
collection process.  

 

 

 7.1 Stakeholder: Mothers  

uɅ ᶰᶮᶰᶱṞ Ǎʌ !AMĞẏɾ >țȡȺǱ ǍɅǱ fǍɃȡȺʳ >ǸɅʌǸɶɾ ȺɐǪǍʌǸǱ ȡɅ ǪɐɅʌǍȡɅǸɶ ɾǸʌʌȺǸɃǸɅʌɾ ȡɅ 
!ǱȢʳǍɃǍɅṞ gǍʽȡǍɅʌǸɳṞ ǍɅǱ oǍʌǍʳṞ ʬǍɶȡɐʔɾ ɳǍɶǸɅʌȡɅȓ ǸǱʔǪǍʌȡɐɅ ɳɶɐȓɶǍɃɾ ʭǸɶǸ 
implemented for the mothers of children participating in the 5 -Year -Old Early 
Childhood Education Prog ram (OEP), the 4 -Year -Old Program, and the Library 
!ǪʌȡʬȡʌȡǸɾṣ !AMĞẏɾ ȓɐǍȺ ȡɾ ʌɐ ɶǸǍǪț ǍȺȺ ɃɐʌțǸɶɾ ɐȒ ǪțȡȺǱɶǸɅ ǸɅɶɐȺȺǸǱ ȡɅ ʌțǸɾǸ ɳɶɐȓɶǍɃɾṞ 
although participation is not mandatory. Most of the participating mothers are not 
professionally employed. Among tho se who withdrew or did not continue, the 
most common reasons for non -participation included relocation, duty of care (for 
children or elderly family members), and professional work obligations.  

Participants who attended at least 70% of the sessions  were eligible to receive a 
certificate of completion . The scale and depth of outcomes  observed vary across 
these different participant segments . 

Table -10 summarizes participation in the activities evaluated within the scope of the 
report. It should be noted that the total figures presented may include multiple counts 
of the same participant, and therefore, the table does not represent the number of  
unique users.  
 
Table -10: City, participation and number of women  

City of 
residence  

Number of mothers 
who participated in at 

least one session  

At least 70% and more 
participation in one mother 

program  

Mothers who 
continued in the 
program at least 
70% or above (%)  

!ǱȢʳǍɃǍɅ 268  55 21 
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Gaziantep 
¸ʔɶǱǍȔȢ 

279 90  32 

Hatay  
Defne  

141 51 36 

Total  688  196 28  

 
 
Segment evaluation  
 
Women who participated in ADP and EDU programs between June 2023 - August 
2024 were invited to focus group interviews on the qualitative data collection process 
according to the following characteristics. Those women were participants, low 
participants and  dropouts. Thus, it was tested whether these characteristics were 
important for the analysis:  
 

- City of residence  
- Participation level (more than one program)  
- Qualifying for a certificate  
- Number of child  

 
In this way, it was tested whether these characteristics had any significance for the 
analysis. During the collection of qualitative data , no clear differences  were observed 
in relation to these characteristics. However, it was decided to collect data according 
to these variables during the quantitative data collection phase. In the quantitative 
analysis , certificate attainment  and level of participation  (such as attending more 
than one program) were identified as significant variables . 

Within the scope of the study, most of the interviewed mothers had participated in 
more than one program.  

- Some mothers were invited to participate in multiple programs because their 
single child attended different programs over two years.  

- Others were invited because they had more than one child, each enrolled in a 
different mother program.  

- Additionally, some mothers participated in one parent program as well as in 
the POWER Programme.  

Based on the evaluations, the segments of mothers who represent one of the 
main stakeholder groups, were defined as follows:  

- Mothers who participated in one mother program (ADP or EDU) Ṿ 30 
women  

- Mothers who participated in one or more mother programs (ADP or EDU) 
and in the POWER Programme (HDB) Ṿ 38 women  

As a result of the quantitative data analysis, the segments described above were 
identified. According to the quantitative findings, there was no statistically significant 
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difference between mothers who participated in one or two mother programs if they 
also attended the POWER Programme. One mother who attended two mother 
programs but not POWER Programme was included in the second segment listed 
above. During the analysis period (June 2023 Ṿ August 2024), most mothers 
participated in more than one program, and since the core content of these 
programs was highly similar, it was not possible to conduct a meaningful 
program -based analysis. The organization was willing to underst and the impact of 
the separate programs. This information disclaims that due to participation of many 
mothers in more than one programs with similar content, instead of the analysing the 
impact program based, all the activities of AÇEV that the person part icipated in the 
year of the analysis were considered.  

It was observed that the mothers included in the data analysis had developed 
long -term engagement both with the AÇEV Center and with the communities 
formed through the programs.  Although the programs repeated similar content, 
mothers continued to actively participate and remain involved in these community 
spaces. For this reason, the analysis measured the overall impact of the activities 
conducted over the one -year period on the participating mothers, rather than 
evaluating each program separately. Among th e 89 women who participated in 
!AMĞẏɾ ǍǱʔȺʌ ʭɐɃǸɅẏɾ ɳɶɐȓɶǍɃɾ ǩǸʌʭǸǸɅ ¦ʔɅǸ ᶰᶮᶰᶱ ǍɅǱ !ʔȓʔɾʌ ᶰᶮᶰᶲ ǍɅǱ ʭțɐ 
completed the impact survey, 59 continued to take part in the new programs 
launched in September 2024. Details by city are as follows:  

ǒ !ǱȢʳǍɃǍɅṝ ᶰᶲ ɐʔʌ ɐȒ ᶰᶷ ɳǍɶʌȡǪȡɳǍɅʌɾ ǪɐɅʌȡɅʔǸǱ 
ǒ Hatay: 21 out of 35 participants continued  
ǒ Gaziantep Ṿ̧ ʔɶǱǍȔȢṝ ᶯᶲ ɐʔʌ ɐȒ ᶰᶶ ɳǍɶʌȡǪȡɳǍɅʌɾ ǪɐɅʌȡɅʔǸǱ 

Now for each segment, detailed analysis was discussed and reported below.  
 
Outcome chains  
 
Quantitative data were collected in relation to the following three outcome chains:  
 

1. ẪfǸǸȺȡɅȓ ǍǱǸɵʔǍʌǸ ǍɅǱ ǪɐɅȒȡǱǸɅʌ Ǎɾ Ǎ ɃɐʌțǸɶẫ 
 
The mothers who participated in the mother programmes stated that they 
experienced the outcome of ẌȒǸǸȺȡɅȓ ǍǱǸɵʔǍʌǸ ǍɅǱ ǪɐɅȒȡǱǸɅʌ Ǎɾ Ǎ ɃɐʌțǸɶẍ as the 
last step of the following outcome chain. For these mothers, the outcome of ẌȺǸǍɶɅȡɅȓ 
ʌɐ ǪɐɅʌɶɐȺ ǍɅȓǸɶ ǍɅǱ ǩǸ ɳǍʌȡǸɅʌṩǪǍȺɃẍ has created three intermediate chains:  
 
ǒ Better communication with her spouse  
ǒ Better communication with her child  
ǒ Spending quality time with children  

 
After the intermediate outcomes in the chain, the mothers experienced the outcome 
of ẌȒǸǸȺȡɅȓ ǍǱǸɵʔǍʌǸ ǍɅǱ ǪɐɅȒȡǱǸɅʌ Ǎɾ Ǎ ɃɐʌțǸɶẍ at the end of the chain.  
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Figure -9: ẪfǸǸȺȡɅȓ ǍǱǸɵʔǍʌǸ ǍɅǱ ǪɐɅȒȡǱǸɅʌ Ǎɾ Ǎ ɃɐʌțǸɶẫ outcome chain  

 
 

2. ẪæɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẫ 
 
The mothers who participated in the programmes stated that as the last step of the 
following three outcome chains, they experienced the outcome of "psychological 
well -being":  
 
ǒ Take care of yourself  
ǒ Know your own worth  
ǒ Socialization  

 
In the last chain, after the intermediate outcomes, at the end of the chain, they 
experienced the outcome of  ẌɳɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓṣẍ 
 
                   Figure -10: ẪæɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẫ outcome chain  
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3. ẪEǸȒǸɅǱȡɅȓ ʭɐɃǸɅậɾ ɶȡȓțʌɾẫ 
 
Mothers who participated in the mother programmes experienced the outcome of 
"knowing women's rights," followed by the change of ẌǱǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ ɶȡȓțʌɾẍ 
ȡɅǍǱǸɵʔǍʌǸẍ Ǎʌ ʌțǸ ǸɅǱ ɐȒ ʌțǸ ǪțǍȡɅṣ 
 

                    Figure -11: ẪEǸȒǸɅǱȡɅȓ ʭɐɃǸɅậɾ ɶȡȓțʌɾẫ outcome chain  

 
 
 
Explanation of the survey questions and dissemination process  
 
Based on the data expressed by mother participants during focus group 
interviews, three outcome chains emerged, and the survey included questions to 
understand changes linked to these chains. A single survey was administered to 
women participating in the programs conducted at AÇEV centers. The survey first 
asked participants about their city of residence, number and ages of children, number 
of children attending AÇEV programs, the specific moth ǸɶṩʭɐɃǸɅẏɾ ɳɶɐȓɶǍɃ ʌțǸʳ 
participated in, and whether they had re ceived a certificate from any program. If the 
participant had attended one of the mother programs, she was also asked questions 
related to her children. However, if the participant indicated that she had only 
attended the POWER Programme, she was not asked  questions related to the mother 
programs or her children, but instead responded only to questions about the 
program.  
 
In the survey, women participants evaluated 13 statements on a 5 -point Likert scale, 
guided by the instructions "before participating in the programs"  and "after 
participating in the programs."  In addition to these statements, questions addressed 
the attribution, contribution, counterfactuals, duration, and relative importance of the 
outcomes they experienced.  
 
Since the survey content was quite comprehensive and considering the literacy 
level of the target group, the interviewer visited the AÇEV centers and container 
settlements to administer the survey in person (face -to -face). The survey forms 
were disseminated and analyzed using the tool (Qualtrics) employed by Koç 
University.  
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Measuring well -defined outcomes  
 
Table -11 below shows the well -defined outcomes and indicators used in the 
quantitative analysis.  
 
Table -11: Well -defined outcomes and indicators  

Well -defined Outcome  Indicators  

 
 
 
 
 
 
ẌfǸǸȺȡɅȓ ǍǱǸɵʔǍʌǸ ǍɅǱ 
ǪɐɅȒȡǱǸɅʌ Ǎɾ Ǎ ɃɐʌțǸɶẍ 

Participants evaluated 7 statements related to the 
outcome chain "feeling adequate and confident as a 
mother" as asked in the survey. They evaluated their 
own situation before and after participating in the 
mother programmes through the following statement s: 
 

- Making eye contact while talking: Do you make 
eye contact when speaking with your child?  

- Communication with spouse  
- Ability to communicate well with child and 

spouse: Do you think you are able to 
communicate well with your child and your 
spouse?  

- Playing with your child: How often do you play 
with your child?  

- Frequency of reading books: How often do you 
read books to your child?  

- Spending quality time with your child  
- Maternal competence and confidence: Please 

evaluate the following statement, Ẫ¶ʳ 
relationship with my child makes me feel 
ǪɐɃɳǸʌǸɅʌ ǍɅǱ ǪɐɅȒȡǱǸɅʌ Ǎɾ Ǎ ɃɐʌțǸɶṾẫ 

 
 
 
ẌæɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẍ 

Participants evaluated 5 statements related to the 
outcome chain "psychological well -being" as asked in 
the survey:  

 
- Socialization: How often do you meet with 

people whose company you enjoy?  
- Taking time for yourself: When you think about 

your daily routine, how much time do you 
dedicate to yourself?  

- Anger management: When you are angry, do 
you express your anger openly toward the other 
person?  

- Stress level: How stressed do you feel in your 
daily life?  
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- Psychological well -being: Please evaluate your 
overall sense of psychological well -being.  

 
ẌEǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ 
ɶȡȓțʌɾẍ 

Participants evaluated 2 statements related to the 
ɐʔʌǪɐɃǸ ǪțǍȡɅ ṦǱǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ ɶȡȓțʌɾṦ Ǎɾ ǍɾȶǸǱ 
in the survey:  
 

- ©ɅɐʭȺǸǱȓǸ ɐȒ ʭɐɃǸɅẏɾ ɶȡȓțʌɾṝ æȺǸǍɾǸ ǸʬǍȺʔǍʌǸ 
ʳɐʔɶ ȺǸʬǸȺ ɐȒ ȶɅɐʭȺǸǱȓǸ ɶǸȓǍɶǱȡɅȓ ʭɐɃǸɅẏɾ 
rights.  

- EǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ ɶȡȓțʌɾṝ æȺǸǍɾǸ ǸʬǍȺʔǍʌǸ ʌțǸ 
following statement, Ẫ!ɾ Ǎ ʭɐɃǍɅṹ u ɾʌǍɅǱ ʔɳ 
Ȓɐɶ Ƀʳ ɶȡȓțʌɾ ʭțǸɅǸʬǸɶ ɅǸǪǸɾɾǍɶʳṾẫ 

 

All indicators used in the analysis are subjective, increasing the data reliability risk. Due 
to the type of outcomes measured - attitude, motivation, knowledge - objective 
indicators were used to a limited extent, and the assessment of the amount of chang e 
ʭǍɾ ǩǍɾǸǱ ɐɅ ɃɐʌțǸɶɾẏ ɾǸȺȒ-assessment. A descriptive Likert scale was used to answer 
the questions to minimize data risks.  
 
 
Amounts of outcomes according to segments  
 
While evaluating the depth of change to outcomes, the differences between before 
and after a person benefited from the supports related to the outcome were 
calculated. Accordingly, the difference before and after the outcomes is considered as 
follows;  
 
ǒ If negative (less than 0), negative change  
ǒ 0 points, no change  
ǒ 1-4 is interpreted as a significant positive change  

 
In the table below, with the amount of change by segment, only those with a 
difference of 1 -4 in the amount of change, i.e., significant changes, are included.  
 
Table -12: Amounts of change according to segments of "mothers"  
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Outcome  

 
Stakeholder 

segment  

 
Number of 

people 
experiencing 

change  

Percentage of 
those 

experiencing 
change in the 

population  

The average 
amount of 
changes 

experienced 
(on a 5 -point 

scale)  

 
Counterfactual  

 
Attribution  

Feeling 
adequate and 
confident as a 
mother  

Mothers 
who have 
participated 
in 1 
educational 
program  
30 mothers  

 
25 

 
83% 

 
Before - 2.7 
After - 4.8  

Difference - 
2.1 

 
15% 

 
5% 

Mothers who 
have 
participated 
in one or 
more mother 
programs 
and POWER 
programme  
38 women  

 
30 

 
79% 

 
Before - 2.8 
After - 4.7  

Difference - 
1.9 

 
5% 

 
5% 

 
 
 
Psychological 
well -being  

Mothers 
who have 
participated 
in 1 
educational 
program  
30 mothers  

 
24  

 
80% 

 
Before - 2.3 
After - 4.3 

Difference - 
2  

 
5% 

 
10% 

Mothers who 
have 
participated 
in one or 
more mother 
programs 
and POWER 
programme  
38 women  

 
 

36 

 
 

95% 

 
Before - 2.1   
After - 4.3 

Difference - 
2.2 

 
 

10% 

 
 

15% 

 
 
 
Defending 
women's 
rights  

Mothers 
who have 
participated 
in 1 
educational 
program  
30 mothers  

 
23 

 
77% 

 
Before - 2.7    
After - 4.7 

Difference - 
2 
 

 
20% 

 
10% 

Mothers who 
have 

 
31 

 
82% 

 
Before - 2.3   

 
15% 

 
10% 
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Negative outcomes  

During the qualitative data collection phase, no negative changes were reported by 
the mothers. However, during the quantitative data collection, within the segment of 
ẌɃɐʌțǸɶɾ ʭțɐ ɳǍɶʌȡǪȡɳǍʌǸǱ ȡɅ ɐɅǸ ɐɶ ɃɐɶǸ ɃɐʌțǸɶ ɳɶɐȓɶǍɃɾ ǍɅǱ ʌțǸ æÃğMé 
ɳɶɐȓɶǍɃɃǸẍṞ ɐɅȺʳ one mother indicated experiencing a negative change in the 
ʬǍɶȡǍǩȺǸ ẌȒǸǸȺȡɅȓ ǪɐɃɳǸʌǸɅʌ ǍɅǱ ǪɐɅȒȡǱǸɅʌ Ǎɾ Ǎ ɃɐʌțǸɶṣẍ =ǸȒɐɶǸ ɳǍɶʌȡǪȡɳǍʌȡɅȓ ȡɅ ʌțǸ 
program, she rated this variable as 5 on the scale, and 4 after the program. She 
explained this change by saying,  Ẫu ǩǸǪǍɃǸ ǍʭǍɶǸ ɐȒ Ƀʳ ɾțɐɶʌǪɐɃȡɅȓɾṾẫ Although the 
analysis technically classifies this as a negative change, it can also be interpreted as a 
sign of self -awareness and personal growth. By participating in AÇEV programs, this 
participant recognized her own development needs, which suggests tha t the change 
is not necessarily negative in nature.  

ñȡɃȡȺǍɶȺʳṞ ʌțǸ ȡɅʌǸɶɃǸǱȡǍʌǸ ǪțǍɅȓǸ ʬǍɶȡǍǩȺǸ ẌɾɳǸɅǱȡɅȓ ɵʔǍȺȡʌʳ ʌȡɃǸ ʭȡʌț ʌțǸ ǪțȡȺǱẍ ʭǍɾ 
also rated slightly lower by the same mother (from 5 before to 4 after the program). In 
ǪɐɅʌɶǍɾʌṞ ɾțǸ ɶǸɳɐɶʌǸǱ Ǎ ɳɐɾȡʌȡʬǸ ǪțǍɅȓǸ ȡɅ ẌȒɶǸɵʔǸɅǪʳ ɐȒ ɳȺǍʳȡɅȓ ʭȡʌț ʌțǸ ǪțȡȺǱṞẍ ǍɅǱ 
Ʌɐ ǪțǍɅȓǸ ȡɅ ẌȒɶǸɵʔǸɅǪʳ ɐȒ ɶǸǍǱȡɅȓ ǩɐɐȶɾṣẍ fɐɶ ʌțǸ ɐʌțǸɶ ȶǸʳ ǪțǍɅȓǸ ȡɅǱȡǪǍʌɐɶɾṞ 
ẌɳɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẍ ǍɅǱ ẌǱǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ ɶȡȓțʌɾṞẍ țǸɶ ɾǪɐɶǸɾ ȡɅǪɶǸǍɾǸǱ 
positively by 3 and 1 points, respectively.  

Counterfactuality and contribution - evaluation and explanation  
 
The survey participants were asked counterfactual and attribution questions about 
the outcomes they experienced. These questions were only asked of the respondents 
who stated that they experienced positive or negative changes.  
 
What is wanted to be learned with the counterfactuality question is whether the 
participant thinks that if he/she had not participated in the activity/program, 
he/she would still have experienced that change in any way. If the participant 
answers yes to this question, an auxiliary question is asked as "What would be the 
probability of experiencing this change out of 10?"  
 
What is wanted to be learnt with the attribution questions is whether other 
people/institutions had an impact on the change experienced by the participants. 
If the respondents answered yes to this question, they were asked who these 
organisations/persons were and what their contribution to the change they 
experienced was in percentage terms.  

participated 
in one or 
more mother 
programs 
and POWER 
programme  
38 women  

After - 4.6 
Difference - 

2.3 
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Table -13: Counterfactuality and attribution according to the segment of mothers  

 

Significance Analysis  
 
Quantitative data on outcomes that met the relevant/significant criteria were 
collected and evaluated. The assessment of the significance of the outcomes was 
made according to the following criteria:  
 
ǒ Scale of impact - how many people experience it  
ǒ Amount of change in the outcome  
ǒ Counterfactuality and attribution  

 
 

Outcome  

 
 

Stakeholder group  

Number of people who 
said, "I would have 

experienced change 
even if I did not 

participate in the 
activities" and their 

percentage in the sample  

Average 
probability 
of change 
(out of 10 

points)  

Attribution 
- person 

and % 
average  

 
Feeling 
adequate and 
confident as a 
mother  

Mothers who have 
participated in 1 
educational program  
30 mothers  

 
5 women  

 
7.4 

 
2 women - 

55% 

Mothers who have 
participated in one or 
more mother programs 
and POWER programme  
38 women  

 
3 women  

 
4 

3 women - 
50%  

 
Psychological 
well -being  

Mothers who have 
participated in 1 
educational program  
30 mothers  

 
2 women  

 
5.5 

4 women - 
40% 

Mothers who have 
participated in one or 
more mother programs 
and POWER programme  
38 women  

 
4 women  

 
7 

 
9 women - 

50% 

Defending 
women's 
rights  

Mothers who have 
participated in 1 
educational program  
30 mothers  

 
5 women  

 
7.4 

 
4 women - 

50% 

Mothers who have 
participated in one or 
more mother programs 
and POWER programme  
38 women  

 
6 women  

 
5.5 

 
4 women - 

50% 
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In the light of the qualitative and quantitative data collected from the mothers, all 
three well -defined outcomes meet the relevance/significance criterion: ẪfǸǸȺȡɅȓ 
ǍǱǸɵʔǍʌǸ ǍɅǱ ǪɐɅȒȡǱǸɅʌ Ǎɾ Ǎ ɃɐʌțǸɶẫṹ ẪæɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẫ ǍɅǱ ẪEǸȒǸɅǱȡɅȓ 
women's rights.  
 
A summary of the relevance/significance assessment of the outcomes is shown in the 
table below. The relevant and significant outcomes in this table have been added to 
the value map.  
 
Table -14: Significance assessment of outcomes according to the mothers      

 
Outcome  

 
Stakeholder group  

Materiality 
(relevance and 
significance)  

 
 
Feeling adequate and 
confident as a mother  

Mothers who have participated in 1 
educational program  
30 mothers  

Relevant/ Significant  

Mothers who have participated in one or 
more mother programs and POWER 
programme  
38 women  

Relevant/ Significant  

Psychological well -
being  

Mothers who have participated in 1 
educational program  
30 mothers  

Relevant/ Significant  

Mothers who have participated in one or 
more mother programs and POWER 
programme  
38 women  

Relevant/ Significant  

Defending women's 
rights  

Mothers who have participated in 1 
educational program  
30 mothers  

Relevant/ Significant  

Mothers who have participated in one or 
more mother programs and POWER 
programme  
38 women  

Relevant/ Significant  

 
 
Extrapolating the findings from the sample to the population  

By evaluating the sample size and the number of people experiencing change 
according to the segments, the findings were extended to the population as shared 
in the tables below. The percentage of the people experiencing the change to 
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outcome in the sample and in the population was compared and the judgement was 
made by the author on extrapolating the findings in the sample to the population.  

Within the scope of the study, the population size for mothers was defined as 669 
individuals, representing those who attended at least one session of the mother 
programs. During the analysis, particularly in the evaluation of quantitative data, 
the level of participation in the programs (attending one or more programs) was 
identified as an important variable. Two levels of participation were assessed:  

1. Attending more than one program  
2. !ʌʌǸɅǱȡɅȓ Ǎʌ ȺǸǍɾʌ ᶵᶮụ ɐȒ ǍɅʳ ɳɶɐȓɶǍɃẏɾ ɾǸɾɾȡɐɅɾ ǍɅǱ ǸǍɶɅȡɅȓ Ǎ ǪǸɶʌȡȒȡǪǍʌǸ 

of completion  

The first variable (attending more than one program) was treated as a sub -segment 
variable for the mothers. The second variable (attending at least 70% of a program and 
receiving a certificate) along with the number and percentage of mothers within the 
stu dy population who met this criterion (attending at least 70% of sessions), are 
presented in Table 15:  

Table -15: Mothers - population and sample  

Explanation  Population  Sample  
Percentage of the 

sample in population  

Number of women who 
participated in at least one 
session of the mother 
programs   669  68  10% 

Number of mothers who 
achieved 70% attendance in 
the mother program they 
participated in and received a 
certificate  196 48  24% 

Percentage of certificate 
receivers among total 
participants  29% 70% - 

A significant part of the mothers included in the data collection had participated 
in both more than one program and had also received certificates from the 
programs they attended. Therefore, these mothers can be considered among those 
who experienced the highest degree of outcomes. However, generalizing the findings 
from this group to the entire population (669 participants) would be quite risky and 
could be interpreted as an overcl aim.  Nonetheless, since 24% of the certified 
participants (196 individuals)  are included in the sample, the representativeness 
achieved by extending the findings to this subgroup is much more reliable. 
Further details are presented in Table 16.  
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Table -16: Extrapolating from the number of mothers to the population  

Based on qualitative data , it is assumed that participants who did not receive 
certificates (470 mothers) may also have experienced positive changes . However, 
within the sample , only 20 mothers  had not received a certificate  from the mother 
programs. Therefore, there are no conclusive findings  regarding the extent or level 
of change  experienced by non -certified mothers . 
 

7.2 Stakeholder: Fathers  

EʔɶȡɅȓ ʌțǸ ȒǍȺȺ ᶰᶮᶰᶱ ʌǸɶɃṞ Ǎ ʌɐʌǍȺ ɐȒ Ȓɐʔɶ ȓɶɐʔɳɾ ʭǸɶǸ ɐɳǸɅǸǱṞ ʌʭɐ ȡɅ !ǱȢʳǍɃǍɅ >ǸɅʌǸɶṞ 
ɐɅǸ Ǎʌ Ǎ ɳʔǩȺȡǪ ɾǪțɐɐȺ ȡɅ !ǱȢʳǍɃǍɅṞ ǍɅǱ ɐɅǸ ȡɅ ¸ʔɶǱǍȔȢ >ǸɅʌǸɶṣ ! ʌɐʌǍȺ ɐȒ ᶳᶮ 
participants received certificates. In the Spring term, five Father Support Programme  
group ɾ ʭǸɶǸ ǪɐɅǱʔǪʌǸǱ ǩʳ ʬɐȺʔɅʌǸǸɶ ʌɶǍȡɅǸɶɾṝ ʌʭɐ ȡɅ !ǱȢʳǍɃǍɅ >ǸɅʌǸɶ ȡɅ ¦ǍɅʔǍɶʳṞ ɐɅǸ 
ȡɅ oǍʌǍʳ >ǸɅʌǸɶ ȡɅ fǸǩɶʔǍɶʳṞ ɐɅǸ Ǎʌ Ǎ ɳʔǩȺȡǪ ɾǪțɐɐȺ ȡɅ ñǍɃǍɅǱǍȔṞ oǍʌǍʳ ȡɅ ¶ǍɶǪțṞ ǍɅǱ 
ɐɅǸ ȡɅ ¸ʔɶǱǍȔȢ >ǸɅʌǸɶ ȡɅ ¶Ǎʳṣ ! ʌɐʌǍȺ ɐȒ ᶳᶲ ɳǍɶʌȡǪȡɳǍɅʌɾ ɶǸǪǸȡʬǸǱ ǪǸɶʌȡȒȡǪǍʌǸɾ ǱʔɶȡɅȓ 
this p eriod. In total, 104 fathers successfully completed the program and received 
certificates.  

The research team conducted qualitative interviews with 7 fathers in Gaziantep, 6 in 
!ǱȢʳǍɃǍɅṞ ǍɅǱ ᶲ ȡɅ oǍʌǍʳṣ EʔɶȡɅȓ ʌțǸ ɵʔǍɅʌȡʌǍʌȡʬǸ ǱǍʌǍ ǪɐȺȺǸǪʌȡɐɅṞ ȡʌ ʭǍɾ ǪțǍȺȺǸɅȓȡɅȓ 
to reach fathers since most of them were employed. As a result, only three fathers in  
!ǱȢʳǍɃǍɅ ǪɐɃɳȺǸʌǸǱ ʌțǸ ɾʔɶʬǸʳ ȡɅ ɳǸɶɾɐɅṞ ʭțȡȺǸ ɐɅǸ ȒǍʌțǸɶ ȒɶɐɃ gǍʽȡǍɅʌǸɳṾ̧ ʔɶǱǍȔȢ 
ǍɅǱ ɐɅǸ ȒɶɐɃ !ǱȢʳǍɃǍɅ ǪɐɃɳȺǸʌǸǱ ȡʌ ɐɅȺȡɅǸṣ ÿțǸɶǸȒɐɶǸṞ ʌțǸ ɵʔǍɅʌȡʌǍʌȡʬǸ ǱǍʌǍ ǍɶǸ 

 
Outcome  

 
Stakeholder 

group  
 

 
Number of 

people 
experiencing 

change  
 

 
Percentage of 

those experiencing 
change in the 

population  
 

 

Extrapolation the 
number of those 

experiencing change to 
include 196 certificate 

receivers  
(number of people)  

Feeling 
adequate and 
confident as a 
mother  

Mothers 
participating 
in the 
program 
(68)  

 
55 

 
81% 

 
159 

Psychological 
well -being  

Mothers 
participating 
in the 
program 
(68)  

 
60  

 
88% 

 
172 

Defending 
women's 
rights  

Mothers 
participating 
in the 
program 
(68)  

 
54 

 
79% 

 
155 
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based on a very small sample size. Data from these five respondents were analyzed, 
but the risks associated with the small sample size must be taken into consideration 
when interpreting the results.  

In addition, no sub -segments were identified among fathers during the qualitative 
interviews. Since the quantitative data were also represented by a small sample, no 
sub -segments emerged at that stage either.  

Outcome chain  
 
Quantitative data were collected in relation to the following two outcome chains:  
 

1. ẪæɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẫ 
 
The fathers who participated in the programme  mentioned that as the last step of the 
following outcome chains, they experienced "psychological well -being."  
 
After the intermediate outcomes of "socialization"  and "feeling relax/unwind"  the 
fathers experienced the well -defined outcome "psychological well -being"  in the last 
outcome chain.  
 

   Figure -12: ẪɳɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẫ outcome chain  

 
 

 

2. Ẫ=ǸȡɅȓ Ǎ ɶǸɾɳɐɅɾȡǩȺǸ ȒǍʌțǸɶẫ 
 
The fathers who participated in the programme  stated that as the last step of the 
following outcome chains, they experienced "being a responsible father."  
 
After the intermediate outcomes of "developing communication skills"  and then "to 
communicate well with children and spouse"  the fathers experienced the well -
defined outcome "being a responsible father"  in the first outcome chain.  
 
In the second chain, after the fathers experienced the intermediate outcomes of 
"spending quality time with children and family"  and at the end of the chain they 
experienced the well defined outcome of "being a responsible father."  
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Figure -13: Ẍ=ǸȡɅȓ Ǎ ɶǸɾɳɐɅɾȡǩȺǸ ȒǍʌțǸɶẍ ɐʔʌǪɐɃǸ ǪțǍȡɅ 

 
 
 
Explanation of the survey questions and dissemination process  
 
According to the qualitative data collected from the fathers during the focus group 
discussions, two positive outcome chains emerged, and the questionnaire was 
designed to understand the well -defined outcome related to the identified outcome 
chain. The qua ntitative data was collected by the interviewer through questionnaires 
applied during one -on -one meetings with fathers. The survey first asked participants 
about their city of residence, number and ages of children, number of children 
attending AÇEV progra ms, spouses' participation in mother programs and whether 
fathers had received a certificate from any program. Questions were also directed to 
fathers about their children participating in programs at the AÇEV center.  
 
In the survey, fathers evaluated 9 statements on a 5 -point Likert scale, guided by the 
instructions "before participating in the programmes"  and "after participating in the 
programmes."  In addition to these statements, questions addressed the attribution, 
contribution, counterfactuals, duration, and relative importance of the outcomes they 
experienced.  
  
Since the survey content was quite comprehensive and considering the literacy 
level of the target group, the interviewer visited the AÇEV centers and container 
settlements to administer the survey in person (face -to -face). The survey forms 
were disseminated and analyzed using the tool (Qualtrics) employed by Koç 
University.  
 
Measuring well -defined outcomes  
 
Table -17 below shows the well -defined outcomes and indicators used in the 
quantitative analysis.  
 
Table -17: Well -defined outcomes and indicators  

Well defined outcome  Indicators  

 Participants evaluated seven statements related to the 
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Ẍ=ǸȡɅȓ Ǎ ɶǸɾɳɐɅɾȡǩȺǸ 
ȒǍʌțǸɶẍ 

ẌǩǸȡɅȓ Ǎ ɶǸɾɳɐɅɾȡǩȺǸ ȒǍʌțǸɶẍ ɐʔʌǪɐɃǸ ǪțǍȡɅ ȡɅǪȺʔǱǸǱ ȡɅ 
the survey. They assessed their own situations before 
and after participating in the programs based on the 
following statements:  
 

- Making eye contact while talking: Do you make 
eye contact when speaking with your child?  

- Communication with spouse  
- To communicate well with child and spouse: Do 

you think you are able to communicate well with 
your child and your spouse?  

- Playing with your child: How often do you play 
with your child?  

- Frequency of reading books: How often do you 
read books to your child?  

- Spending quality time with family  
- Taking responsibility as a father: Please evaluate 

the following statement, Ẫ!ɾ Ǎ ȒǍʌțǸɶṹ u ʌǍȶǸ 
ɶǸɾɳɐɅɾȡǩȡȺȡʌʳ Ȓɐɶ ɃǍʌʌǸɶɾ ɶǸȺǍʌǸǱ ʌɐ Ƀʳ ǪțȡȺǱṾẫ 

 
 
ẌæɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẍ 

In the survey, fathers evaluated two statements 
ɶǸȺǍʌǸǱ ʌɐ ẌɳɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẍṝ 
 

- Socialization: How often do you meet with 
people you enjoy spending time to relax and 
unwind?  

- Psychological well -being: Please evaluate your 
overall sense of psychological well -being.  

 

All indicators used in the analysis are subjective, increasing the data reliability risk. Due 
to the type of outcomes measured - attitude, motivation, knowledge - objective 
indicators were used to a limited extent, and the assessment of the amount of chang e 
ʭǍɾ ǩǍɾǸǱ ɐɅ ȒǍʌțǸɶɾẏ ɾǸȺȒ-assessment.  
 
Amounts of change  
 
EʔɶȡɅȓ ʌțǸ ǸʬǍȺʔǍʌȡɐɅ ɐȒ ʌțǸ ɐʔʌǪɐɃǸɾṞ ʌțǸ ǱȡȒȒǸɶǸɅǪǸɾ ȡɅ ʌțǸ ȒǍʌțǸɶɾẏ ɶǸɾɳɐɅɾǸɾ 
before/after the AÇEV programs regarding an outcome were calculated. Accordingly, 
the difference before and after the outcomes is considered as follows;  
 
ǒ Negative (less than 0) is a negative change  
ǒ 0 points, no change  
ǒ 1-4 is interpreted as a significant positive change  

 
In Table -18 below, which shows the amount of change according to segments, those 
with a difference between 1 and 4 in the change amount, that is, significant positive 
changes, are included.  
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Table -18: Fathers - amounts of change  

 

 
 
Counterfactual and attribution - evaluation and explanation  
 
Fathers were asked counterfactual and attribution questions about the changes they 
experienced. These questions were directed only to fathers who reported 
experiencing positive outcomes.  
 
Table -19: Fathers - counterfactuality  and attribution  

 
 

 

 
Outcome  

 
Stakeholder 

segment  

Number of 
people 

experiencin
g change  

Percentage of 
those 

experiencing 
change in the 

population  

The average 
amount of 
changes 

experienced 
(on a 5 -point 

scale)  

Counterfactua
l 

Attribution  

Being a 
responsible 
father  

 
Fathers 
who have 
received a 
certificate 
from the 
father 
program  
5 fathers  

 
4  

 
80% 

 
Before - 3.5  
After - 4.7 

Difference - 
1.2 

 
0% 

 
0% 

Psychological 
well -being  

 
4 

 
80% 

 
Before - 2.5 
After - 4.5 

Difference -  
2 

 
0% 

 
15% 

 
 
 
 

Outcome  

 
 
 

Stakeholder 
group  

Number of people who 
said, "I would have 

experienced change 
even if I did not 

participate in the 
activities" and their 
percentage in the 

sample  

Average 
probability of 

change (out of 
10 points)  

Attribution 
- person 

and % 
average  

Being a responsible 
father  

Fathers who 
have received a 
certificate from 
the father 
program  
5 fathers  

 
0  

 
- 

0  

Psychological well -
being  

 
0 

 
- 

1 father - 
40% 
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Significance analysis  
 
Considering the qualitative and quantitative data collected from the fathers, both two 
ɐʔʌǪɐɃǸɾṞ ṦǩǸȡɅȓ Ǎ ɶǸɾɳɐɅɾȡǩȺǸ ȒǍʌțǸɶṦ ǍɅǱ ẌɳɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẍ ǍɶǸ ȒɐʔɅǱ 
relevant and significant.  
 
The summary of the relevance/significance assessment of the outcomes are shown in 
Table -20, where the relevant and significant outcome is added to the value map.  
 
Table -20: Fathers - significance assessment of outcomes  

 

 
Extrapolating the findings from the sample to the population  

The number of fathers who participated in and received certificates from the father 
programs is 104. However, due to missing data regarding registration and levels of 
participation, it is highly risky to make a professional estimation about the actual 
popu lation size. Nonetheless, taking into account the data collected from 17 fathers 
ʭțɐ ɳǍɶʌȡǪȡɳǍʌǸǱ ȡɅ ʌțǸ ɵʔǍȺȡʌǍʌȡʬǸ ȡɅʌǸɶʬȡǸʭɾṞ ǍɅǱ ȡɅ ȺȡɅǸ ʭȡʌț ʌțǸ ẌǱɐ ¸ɐʌ ɐʬǸɶǪȺǍȡɃẍ 
principle, it was estimated that the number of fathers who experienced change 
correspon ds to between 25% and 50% of the total number of graduates. The analysis 
and calculations were conducted based on this estimation.  

Table -21: Extrapolating from the number of fathers to the population  

Outcome  Stakeholder group  Materiality  
(relevance and 
significance)  

Being a responsible father  Fathers who have received a 
certificate from the father program  
5 fathers  

Relevant/ Significant  

Psychological well -being  Relevant/ Significant  
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7.3 Stakeholder: Children  

In the interviews with the parents, questions about their children were asked and their 
opinions and observations about their children were obtained. This section will 
present the analyses of parents' views on their children during the interviews with 
pare nts. To understand the outcomes experienced by children within the scope of the 
AÇEV programmes and activities, interviews and questionnaires were conducted with 
parents who participated in different programs/activities, and they were asked to 
evaluate the  outcomes that children experienced. In addition, the parents of the 
children participating in the programmes were also interviewed, and the parents 
were asked questions about the changes they experienced and the changes they 
observed in their children. Th us, it was possible to evaluate the changes experienced 
by the children from the parents' perspective.  

At the AÇEV Child and Family Centers located in the container settlements, the 
programs implemented for children, namely the 5 -Year -Old Early Childhood 
Education Program (OEP), the 4 -Year -Old Program, and the Library Activities were 
included in the analysi s. 

Other library -based activities (such as study sessions and play groups) were excluded 
from the scope, as they were less structured and systematic compared to the 
classroom -based 5 -Year -Old (OEP) and 4 -Year -Old programs. However, according to 
qualitative da ta, both parents and youth participants shared that the library had a 
strong positive impact, effectively meeting the needs of children living in container 
settlements that include play spaces, study areas, and opportunities for socialization. 
During the f all 2023/2024 term, a total of 551 children and young people participated 
in the library activities.  

Since it was not possible for 4 - and 5 -year -old children to articulate the changes 
they experienced themselves, these changes were identified based on the 

Outcome  Stakeholde
r group  

 

Number of 
people 

experiencing 
change  

Percentage of 
those 

experiencing 
change in the 

population  
 
 
 

Extrapolation the percentage 
of those experiencing change 

to include 104 certificate 
receivers  

(25%-50% - number of people)  

Being a 
responsible 
father  

Fathers who 
have 
received a 
certificate 
from the 
father 
program  
104 fathers  

 
4  

 
80% 

 
26 - 52 

 
Psychological 
well -being  

 
4 

 
80% 

 
26 - 52 
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observations shared by teachers who worked closely with them and the parents 
who knew them best. In the context of the activity, when dealing with the trauma of 
the earthquake, it was decided not to include the children to avoid further 
traumatization. The activities were conducted in the temporary settlements for the 
people who lost their houses, for mer lives and often members of the families. The 
author has an experience in collecting data in the post -earthquake context but with 
the young people from age to 10 and more. In this report, the youth was involved as it 
was decided that they will be able to cope with the questions that in this context 
always touch upon what was before the earthquake. The process was emotional and 
difficult for the adults/parents  recollecting the trauma and how their children were 
affected. The risk of bringing back the trauma considering the children age 4 -5 was 
considered too high and potential negative outcomes of the data collection process 
resulted in the decision of using pr oxies.  

On the other hand, when planning the data collection the social workers, 
psychologists, and public health experts advised against including children after the 
trauma. Teachers who work with children also mentioned not to interview because the 
children now had a routine (which is very important for children of this age) and they 
have no idea about the research or the author. For this reason, and in line with the 
consistent guidance of trauma specialists, child psychologists, and the teachers 
working directly  with the children, the author made a conscious decision not to 
interview (even if the method has a child friendly speech) children. Engaging them 
in interviews risked disrupting their newly established sense of routine and safety both 
essential components of post -trauma recovery. Therefore, out of ethical responsibility 
and to avoid any possibility of re -triggering distress, children w ere not included in 
direct data collection.  

In addition, when evaluating the changes expressed by parents and teachers during 
qualitative interviews, no sub -segments were identified among the children. Table -22 
presents the city -based participation numbers for the classroom programs 
implemented for 4- and 5 -year -old children between June 2023 and August 2024.  

Table -22: Distribution of children by city and program  

City  

OEP 5 Year 
Summer 

2023  

OEP 5 
Year Fall 

2023  

OEP 5 Year 
Summer 

2024  

4 Year 
Program Fall 

2023  

Total number 
of children 

participating  

!ǱȢʳǍɃǍɅ 124 112 102 29 367 

Gaziantep -¸ʔɶǱǍȔȢ 125 100 133 63 421 

Hatay - Defne  31 82 112 35 260  

Total number of 
children 

participating  280  294  347  127 1048  
 
 
 



 

85 

Outcome change  
 
Quantitative data from parents and teachers were collected in relation to the 
following two outcome chains:  
 

1. ẪæɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẫ 
 
The parents and teachers of children who participated in the programme mentioned 
that as the last step of the following outcome chains, they experienced 
"psychological well -being."  
 
After the intermediate outcomes of "be happy" , "feel safe"  and ẌɾɐǪȡǍȺȡʽǍʌȡɐɅẍ the 
children experienced the well -defined outcome "psychological well -being"  in the 
last outcome chain.  
 

Figure -14: ẪæɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẫ outcome chain  

 
 

 

2. ẪéǸǍǱȡɅǸɾɾ Ȓɐɶ ʌțǸ ɾǪțɐɐȺẫ 
 
The parents and teachers stated that the children experienced the outcome of 
"readiness for the school"  as the last step of the following outcome chains.  
 
!ȒʌǸɶ ʌțǸ ȡɅʌǸɶɃǸǱȡǍʌǸ ɐʔʌǪɐɃǸɾ ɐȒ ẌȡɅǪɶǸǍɾǸ ȡɅ ɾɳǸǍȶȡɅȓ ɾȶȡȺȺɾẍ, ẌɾǸȺȒ-ǸʲɳɶǸɾɾȡɐɅẍ 
and ẌɾɐǪȡǍȺ-ǸɃɐʌȡɐɅǍȺ ǱǸʬǸȺɐɳɃǸɅʌẍ in the first chain, the parents and teachers 
stated for the children, the outcome "readiness for the school" at the end of the chain.  
 
In the second chain, the children first experienced the intermediate outcome of 
"increase in motor skills"  and ẌɾɐǪȡǍȺ-ǸɃɐʌȡɐɅǍȺ ǱǸʬǸȺɐɳɃǸɅʌṣẍ Then they 
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experienced the outcome of "readiness for the school" at the end of the outcome 
chain.  
 
In the last chain leading to the same main outcome, the children who participated in 
ʌțǸ ɳɶɐȓɶǍɃɾ ǸʲɳǸɶȡǸɅǪǸǱ ȡɅʌǸɶɃǸǱȡǍʌǸ ɐʔʌǪɐɃǸɾ ɾʔǪț Ǎɾ Ẍbeing able to do self -
ǪǍɶǸ ȡɅǱǸɳǸɅǱǸɅʌȺʳẍ ǍɅǱ Ẍsocial -ǸɃɐʌȡɐɅǍȺ ǱǸʬǸȺɐɳɃǸɅʌẍ, which ultimately led to 
the change of being ready for the school.  
 
 

 Figure -15: ẪéǸǍǱȡɅǸɾɾ Ȓɐɶ ʌțǸ ɾǪțɐɐȺẫ outcome chain  

 
 
 
Explanation of the survey questions and dissemination process  
 
According to the data expressed by the mothers and fathers of the child during the 
focus group discussions, 2 outcome chains emerged, and questions were asked in the 
questionnaire to understand the outcomes related to these outcome chains.  
 
Quantitative data regarding children were collected from 69 mothers and 5 
fathers . In the survey, parents evaluated 10 statements, each representing an 
indicator of outcome, on a 5 -ɳɐȡɅʌ ¬ȡȶǸɶʌ ɾǪǍȺǸṞ ǍǪǪɐɶǱȡɅȓ ʌɐ ʌțǸ ȡɅɾʌɶʔǪʌȡɐɅɾ ẌǩǸȒɐɶǸ 
Ƀʳ ǪțȡȺǱ ɳǍɶʌȡǪȡɳǍʌǸǱẍ ǍɅǱ ẌǍȒʌǸɶ Ƀʳ ǪțȡȺǱ ɳǍɶʌȡǪȡɳǍʌǸǱẍ ȡɅ ʌțǸ ɳɶɐȓɶǍɃɾ ȡɃɳȺǸɃǸɅʌǸǱ 
for children at AÇEV programmes. In addition to these statements, parents were also 
asked about the attribution, contribution, counterfactuals, and duration of the 
changes they observed.  
 
Since the survey content was quite comprehensive and considering the literacy 
level of the target group, the interviewer visited the AÇEV centers and container 
settlements to administer the survey in person (face -to -face). The survey forms 
were disseminated and analyzed using the tool (Qualtrics) employed by Koç 
University.  
 
The parents (74 people) who responded to the questions about changes related to 
their children had a total of 89 children (60 people had one child enrolled in an AÇEV 
center program, 13 people had two children, and 1 had three children). Since the survey 
questions were extensive and therefore lengthy, parents with more than one child 
enrolled in AÇEV programs did not complete a separate survey for each child.  
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Instead, a single survey was completed by these parents, and they were instructed to 
respond by considering their children in general. For this reason, although there were 
89 children in total, the number of surveys administered was 74.  
 
 
Measuring well -defined outcomes  
 
Table -23 below shows the well -defined outcomes and indicators used in the 
quantitative analysis.  
 
Table -23: Well -defined outcomes and indicators  

Well -defined Outcome  Indicator   

 
 
 
ẌæɾʳǪțɐȺɐȓȡǪǍȺ  
well -ǩǸȡɅȓẍ 

In the survey, parents evaluated 3 statements related to 
ʌțǸ ẌɳɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẍ ɐʔʌǪɐɃǸ ǪțǍȡɅṣ ÿțǸʳ 
ǍɾɾǸɾɾǸǱ ʌțǸȡɶ ǪțȡȺǱɶǸɅẏɾ ɾȡʌʔǍʌȡɐɅ ǩǸȒɐɶǸ ǍɅǱ ǍȒʌǸɶ 
participating in the programs based on the following 
statements:  
 

- ñɐǪȡǍȺȡʽǍʌȡɐɅṝ æȺǸǍɾǸ ǸʬǍȺʔǍʌǸ ʳɐʔɶ ǪțȡȺǱẏɾ ȺǸʬǸȺ ɐȒ 
socialization.  

- Following the rules: Do you think your child 
generally follows rules?  

- Psychological state: How would you evaluate 
ʳɐʔɶ ǪțȡȺǱẏɾ ɐʬǸɶǍȺȺ ɳɾʳǪțɐȺɐȓȡǪǍȺ ǪɐɅǱȡʌȡɐɅṤ 

 
 
 
 
ẌéǸǍǱȡɅǸɾɾ Ȓɐɶ ʌțǸ ɾǪțɐɐȺẍ 

In the survey, parents evaluated 7 statements related 
ʌɐ ẌɾǪțɐɐȺ ɶǸǍǱȡɅǸɾɾṣẍ ÿțǸʳ ǍɾɾǸɾɾǸǱ ʌțǸȡɶ ǪțȡȺǱɶǸɅẏɾ 
situation before and after participating in the 
programs based on the following statements:  
 

- Speaking and language development: Please 
ǸʬǍȺʔǍʌǸ ʳɐʔɶ ǪțȡȺǱẏɾ ǍǩȡȺȡʌʳ ʌɐ ɾɳǸǍȶ ǍɅǱ ʌțǸȡɶ 
language development.  

- Self -expression: Do you think your child can 
express themselves and comfortably share their 
excitement, distress, and/or happiness?  

- Self -care skills: To what extent can your child 
meet their self -care needs independently?  

- Motor skills: How would you evaluate your 
ǪțȡȺǱẏɾ Ƀɐʌɐɶ ɾȶȡȺȺɾṤ 

- Social -emotional development: How would you 
ǸʬǍȺʔǍʌǸ ʳɐʔɶ ǪțȡȺǱẏɾ ȺǸʬǸȺ ɐȒ ɾɐǪȡǍȺ-emotional 
development (appropriate to their age and 
peers)?  

- School readiness and adaptation: Do you think 
your child will be ready for school and able to 



 

88  

ǍǱǍɳʌ ǸǍɾȡȺʳ ʭțǸɅ ȡʌẏɾ ʌȡɃǸ ʌɐ ɾʌǍɶʌ ɳɶȡɃǍɶʳ 
education?  

 
All indicators used in the analysis are subjective, increasing the data reliability risk. Due 
to the type of outcome measured - attitude, motivation, knowledge - objective 
indicators were used to a limited extent, and the assessment of the amount of change  
was observed from parents. To minimise data risks, a descriptive Likert scale was used 
in the answer part of the questions.  
 
Amounts of change  
 
While evaluating the outcomes, the differences between before and after children 
experienced from the programmes related to the outcome were calculated. 
Accordingly, the difference before and after the outcomes is considered as follows;  
 
ǒ Negative (less than 0), negative change  
ǒ 0 points, no change  
ǒ 1-4 is interpreted as a significant positive change.  

 
In Table -24 below, which shows the change amounts according to segments, those 
with a difference between 1 and 4 in the change amount, that is, significant positive 
changes, are included.  
 
Tablo -24: Childs - amount of change  

 
 
 
 
 
 

 
Outcome  

 
Sample size  

Number of 
people 

experiencing 
change  

Proportion of 
those 

experiencing 
change in 

the segment  

The average 
amount of 
changes 

experienced 
(on a 5 -point 

scale)  

 
Counterfactua

l 

 
Attribution  

Psychological  
well -being  

Children 
participatin
g in OEP 5 -
year -old, 4 -
year -old 
programs, 
and library 
activities  
74 child s 

 
59 

 
80% 

Before - 2.8  
After - 4.6 

Difference - 
1.8 

 
10% 

 
10% 

Readiness for 
the school  

 
66 

 

 
89% 

Before -  2.4 
After - 4.6 

Difference -  
2.2 

 
5% 

 
10% 
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Counterfactual and attribution - evaluation and explanation  
 
Parents were asked counterfactual and contribution/attribution questions related to 
the changes experienced by their children. These questions were directed only to 
parents who indicated that their children had experienced either positive or negative 
chang es. Further details are presented in Table 25.  
 
Table -25: Childs - counterfactuality and attribution  

 
 
Significance analysis  
 
Considering the qualitative and quantitative data collected from the parents 
about their children, the two main outcomes meet the relevance/significance 
criterion ("psychological well -being" and "readiness for the school").  
 
The summary of the relevance/significance assessment of the outcomes is shown in 
table -26. The relevant and significant outcomes in this table have been added to the 
value map.  
 
Table -26: Childs - materiality assessment of outcomes     

 

 
Outcome  

 
Stakeholder group  

Number of people who 
said, "I would have 

experienced change 
even if I did not 

participate in the 
activities" and their 
percentage in the 

sample  

Average 
probability of 

change (out of 
10 points)  

Attribution 
- person 

and % 
average  

Psychological  
well -being  
 

Children 
participating in 
OEP 5-year -old, 4 -
year -old programs, 
and library 
activities  
74 child  

 
6 child  

 
5.5 

 
7 child - 

50%  
 
Readiness for 
the school  

 
7 child  

 
7.1 

 
5 child - 

50% 

Outcome  Stakeholder group  Materiality  
(relevance and 
significance)  

Psychological  
well -being  

Children participating in OEP 
5-year -old, 4 -year -old 
programs, and library 
activities  
74 child s 

Relevant / Significant  

 
Readiness for the school  

Relevant / Significant  
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Extrapolating the findings from the sample to the population  
 
The total enrollment and attendance data for children participating in the 5 -Year -Old 
(OEP) and 4 -Year -Old programs were analyzed by experts to generalize the findings 
to the overall population. Table 27 presents the attendance status of the fall 2023 
prog rams.  
 
Table -27: Childs - distribution of students across programs based on their enrollment status  

Program  
attendance rate  

5 Year -Old (OEP)  
2023 Fall  

4 Year -Old Program + 4 Year -
Old Library 2023 -24  

Percentage of 
children 

participating  

Number of 
children 

participating  

Percentage of 
children 

participating  

Number of 
children 

participating  

Providing continuity up to 
50% 

13 37 18 23 

Providing more than 50% 
continuity  

87 257 82 104 

Providing more than 
70% continuity  

76  223 66  84  

 
Based on these data, it was calculated that 692 -796 children out of the total 1048 
participants maintained  attendance above the 70% threshold during the overall 
analysis period. The reason for providing this range is that attendance data for the 
summer OEP 2023 and summer OEP 2024 programs were not available, only the 
number of enrolled students was known. The refore, the range of 692 Ṿ796 was 
estimated by applying the attendance rates from the Winter 5 -Year -Old (OEP) and 4 -
Year -Old + 4 -Year -Old Library 2023 -24 programs to the total number of 1048 enrolled 
children. According to these data, the findings have been  generalized to the 
population as shown in Table 28:  
 
Table -28: Extrapolating from the number of children to the population  
 



 

91 

 
7.4 Stakeholder:  Women who participated in POWER Programme  

The POWER Programme (HDB), implemented for women at the AÇEV Child and 
Family Centers located in the container settlements, was included in the analysis.  

uɅ !ǱȢʳǍɃǍɅ ǍɅǱ oǍʌǍʳṾDefne, the POWER Programme sessions were conducted 
within the AÇEV Child and Family Centers, whereas in Gaziantep Ṿ̧ ʔɶǱǍȔȢṞ ʌțǸʳ ʭǸɶǸ 
implemented both at the center and through the Mobile Learning Unit activities 
carried out in the vil ȺǍȓǸɾ ɐȒ ¸ʔɶǱǍȔȢṣ 

While analyzing the qualitative data related to the POWER Programme, the 
assumption that there might be differences between the programs conducted in 
centers and those held in villages was evaluated. However, it was found that no 
significant differences in  the types of changes experienced were observed 
between participants from the villages and those from the centers. Similarly, 
when evaluating the quantitative data, no statistically significant difference was 
found based on this assumption.  

The city -based numbers of women who attended at least one POWER Programme 
session between June 2023 and August 2024 are presented in Table 29:  

Table -29: POWER Programme - Distribution by city and program  

City  Summer 2023  
Fall 2023/  

Spring 2024  Summer 2024  Total  

!ǱȢʳǍɃǍɅ 23 101 0 124 

Gaziantep -¸ʔɶǱǍȔȢ 
(mobile learning 

unit included)  35 132 51 218 

 
Outcome  

 
Stakeholder 

group  

 
Number of 

people 
experiencing 

change  

 
Percentage of 

those 
experiencing 
change in the 

sample  
 
 

Extrapolation the 
percentage of those 

experiencing change to 
children with 70% 

attendance  
(692 - 796 / number of 

people)  

Psychologica
l  
well -being  

Children 
participating in 
(OEP) 5-year -
old, 4 -year -old 
programs, and 
library activities  
74 child  

 
59 

 
80% 

 
554 - 637 

 
Readiness for 
the school  

 
66 

 

 
89% 

 
616 - 708  
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Hatay - Defne  39 81 12 132 

Total number of 
women 

participating  97  314 63 474  

The two change chains ( psychological well -being  and ǱǸȒǸɅǱȡɅȓ ʭɐɃǸɅậɾ ɶȡȓțʌɾ) 
overlap across the POWER programme and other mother programs. In addition, 
participants of the POWER programme experience a third outcome chain, 
ẌȡɅǪɶǸǍɾǸǱ ɾǸȺȒ-ǪɐɅȒȡǱǸɅǪǸẍṣ In the analysis, three outcome chains were evaluated 
specifically for women who participated only in the POWER programme.  

Among the 108 women included in the quantitative data collection process, 78 
participated in the POWER programme. Of these, 40 women attended only the 
POWER programme, while 38 women attended both at least one mother program 
and the POWER programme. Howeve r, 8 of the 38 women indicated in their surveys 
that they had participated only in the mother programs, and therefore they were 
asked only the questions related to the mother programs, not those about the 
POWER programme.  After cross -checking with the part icipation data provided by the 
AÇEV team, it was confirmed that these 8 women had also attended the POWER 
programme. Nonetheless, since they did not report this during the survey, 
ɵʔǍɅʌȡʌǍʌȡʬǸ ǱǍʌǍ ɶǸȺǍʌǸǱ ʌɐ ʌțǸ ẌȡɅǪɶǸǍɾǸǱ ɾǸȺȒ-ǪɐɅȒȡǱǸɅǪǸẍ ɐʔʌǪɐɃǸ ǪțǍȡɅ ʭere 
missing for these 8 participants.  

!ɾ Ǎ ɶǸɾʔȺʌṞ ʌțǸ ẌȡɅǪɶǸǍɾǸǱ ɾǸȺȒ-ǪɐɅȒȡǱǸɅǪǸẍ ɐʔʌǪɐɃǸ ǪțǍȡɅ ʭǍɾ ǸʬǍȺʔǍʌǸǱ Ȓɐɶ ᶱᶮ 
participants instead of 38 within this segment. Therefore, the analysis was conducted 
based on two segments:  

1. Women who participated only in the POWER programme (40 participants)  
2. Women who participated in one or more mother programs and the 

POWER programme (30 participants)  

ÿțǸ ʌǍǩȺǸ ɳɶǸɾǸɅʌǸǱ ʔɅǱǸɶ ʌțǸ țǸǍǱȡɅȓ ẌǍɃɐʔɅʌ ɐȒ ɐʔʌǪɐɃǸ ǩʳ ɾǸȓɃǸɅʌẍ ȡɅ ʌțǸ 
following pages has been prepared in accordance with this segmentation.  

 
Outcome chains  
 
Quantitative data were collected about the following three outcome chains:  
 

1. ẪæɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẫ 

Women who participated in the program reported that as the last step of the 
following outcome chains, they experienced the outcome of "psychological well -
ǩǸȡɅȓẍṣ  
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These women stated that after experiencing the intermediate outcomes of " being 
ɳǍɶʌ ɐȒ Ǎ ʭɐɃǸɅẏɾ ǪɐɃɃʔɅȡʌʳ," and ẌʌǍȶȡɅȓ ʌȡɃǸ Ȓɐɶ ʌțǸɃɾǸȺʬǸɾẍ they ultimately 
experienced the outcome of "psychological well -ǩǸȡɅȓẍ as the last step of the chain.  

                  Figure -16: ẪæɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẫ outcome chain  

 
 

2. ẪuɅǪɶǸǍɾǸǱ ɾǸȺȒ-ǪɐɅȒȡǱǸɅǪǸẫ 

Women who participated in the program reported that as the last step of the 
following outcome chains, they experienced the outcome of "increased self -
ǪɐɅȒȡǱǸɅǪǸẍṣ 

These women stated that after experiencing the intermediate outcomes of "to fight 
for their needs"  and ẌȒǸǸȺȡɅȓ ʬǍȺʔǍǩȺǸṦ they ultimately experienced the outcome of 
"increased self -ǪɐɅȒȡǱǸɅǪǸẍ as the last step of the chain.  

                 Figure -17: ẪuɅǪɶǸǍɾǸǱ ɾǸȺȒ-ǪɐɅȒȡǱǸɅǪǸẫ outcome chain  

 
 

3. ẪEǸȒǸɅǱȡɅȓ ʭɐɃǸɅẂɾ ɶȡȓțʌɾẫ 

Women who participated in the program reported that as the last step of the 
following outcome chains, they experienced the outcome of ṦǱǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ 
ɶȡȓțʌɾẍṣ 

These women stated that after experiencing the intermediate outcomes of "to know 
women rights" , they experienced the outcome of ṦǱǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ ɶȡȓțʌɾẍ as 
the last step of the chain.  
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                          Figure -18: ẪEǸȒǸɅǱȡɅȓ ʭɐɃǸɅậɾ ɶȡȓțʌɾẁ outcome chain  

 
 

 
 
Explanation of the survey questions and dissemination process  
 
According to the data expressed by the POWER programme participants during the 
focus group discussions, three outcome chains emerged, and questions were asked 
in the questionnaire to understand the outcomes related to these outcome chains.  
 
Quantitative data were collected from 70 women . In the survey, women evaluated 
9 statements, each representing an indicator of outcome, on a 5 -point Likert scale, 
ǍǪǪɐɶǱȡɅȓ ʌɐ ʌțǸ ȡɅɾʌɶʔǪʌȡɐɅɾ ẌǩǸȒɐɶǸ ɳǍɶʌȡǪȡɳǍʌȡɅȓ ȡɅ ʌțǸ ɳɶɐȓɶǍɃɃǸẍ ǍɅǱ ẌǍȒʌǸɶ 
ɳǍɶʌȡǪȡɳǍʌȡɅȓ ȡɅ ʌțǸ ɳɶɐȓɶǍɃɃǸẍṣ uɅ ǍǱǱȡʌȡɐɅ ʌɐ ɾɐɃǸ ɾʌǍʌǸments, the attribution, 
counterfactuality, duration, and relative importance of the changes they experienced 
were also asked.  
 
Since the survey content was quite comprehensive and considering the literacy 
level of the target group, the interviewer visited the AÇEV centers and container 
settlements to administer the survey in person (face -to -face). The survey forms 
were disseminated and analyzed using the tool (Qualtrics) employed by Koç 
University.  
 
Measuring well -defined outcomes  
 
Table -30 below shows the well -defined outcomes and indicators used in the 
quantitative analysis.  
 
Table -30: Well -defined outcomes and indicators  

Well -defined outcome  Indicator  

 
In the survey, women evaluated 3 statements related to 
ʌțǸ ẌɳɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẍ ɐʔʌǪɐɃǸ ǪțǍȡɅṣ ÿțǸʳ 
assessed their own situation before and after 
participating in the programme based on the following 
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ẌæɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẍ statements:  
 

- Taking time for oneself: When you think about 
your daily routine, how much time do you 
dedicate to yourself?  

- fǸǸȺȡɅȓ ɳǍɶʌ ɐȒ Ǎ ʭɐɃǸɅẏɾ ǪɐɃɃʔɅȡʌʳṝ æȺǸǍɾǸ 
ǸʬǍȺʔǍʌǸ ʌțǸ ɾʌǍʌǸɃǸɅʌ Ẍu ȒǸǸȺ ʌțǍʌ u ǍɃ ɳǍɶʌ ɐȒ Ǎ 
ʭɐɃǸɅẏɾ ǪɐɃɃʔɅȡʌʳṣẍ 

- Feeling psychologically well  

 

 

"Increased self -ǪɐɅȒȡǱǸɅǪǸẍ 

In the survey, women evaluated 4 statements related 
ʌɐ ʌțǸ ẌȡɅǪɶǸǍɾǸǱ ɾǸȺȒ-ǪɐɅȒȡǱǸɅǪǸẍ ɐʔʌǪɐɃǸ ǪțǍȡɅṣ 
They assessed their situation before and after 
participating in the programs based on the following 
statements:  
 

- Ability to express oneself comfortably: Please 
evaluate how comfortably you can express 
yourself in different settings.  

- !ǩȡȺȡʌʳ ʌɐ ɾʌǍɅǱ ʔɳ Ȓɐɶ ɐɅǸẏɾ ɅǸǸǱɾṝ æȺǸǍɾǸ 
ǸʬǍȺʔǍʌǸ ʌțǸ ɾʌǍʌǸɃǸɅʌ Ẍu ǪǍɅ Ȓȡȓțʌ Ȓɐɶ ʌțǸ 
ʌțȡɅȓɾ u ʭǍɅʌṣẍ 

- fǸǸȺȡɅȓ ʬǍȺʔǸǱṝ æȺǸǍɾǸ ǸʬǍȺʔǍʌǸ ʌțǸ ɾʌǍʌǸɃǸɅʌ Ẍu 
ǩǸȺȡǸʬǸ ʌțǍʌ u ǍɃ Ǎ ʬǍȺʔǍǩȺǸ ɳǸɶɾɐɅṣẍ 

- Self -confidence: Please evaluate your level of 
self -confidence by considering your situation 
before and after participating in the program.  

ẌEǸȒǸɅǱȡɅȓ ʭɐɃǸɅṧɾ 
ɶȡȓțʌɾẍ 

In the survey, women evaluated 4 statements related 
ʌɐ ʌțǸ ẌǱǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ ɶȡȓțʌɾẍ ɐʔʌǪɐɃǸ ǪțǍȡɅṣ 
 

- ©ɅɐʭȺǸǱȓǸ ɐȒ ʭɐɃǸɅẏɾ ɶȡȓțʌɾṝ æȺǸǍɾǸ ǸʬǍȺʔǍʌǸ 
ʌțǸ ɾʌǍʌǸɃǸɅʌ Ẍ!ɾ Ǎ ʭɐɃǍɅṞ u ȶɅɐʭ Ƀʳ ɶȡȓțʌɾṣẍ 

- EǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ ɶȡȓțʌɾṝ æȺǸǍɾǸ ǸʬǍȺʔǍʌǸ ʌțǸ 
ɾʌǍʌǸɃǸɅʌ Ẍu ɾʌǍɅǱ ʔɳ Ȓɐɶ Ƀʳ ɶȡȓțʌɾ ʭțǸɅǸʬǸɶ 
ɅǸǪǸɾɾǍɶʳṣẍ 

 
All indicators used in the analysis are subjective, increasing the data reliability risk. Due 
to the type of outcomes measured - attitude, motivation, knowledge - objective 
indicators were used to a limited extent, and the assessment of the amount of chang e 
was based on the women's self -assessment. To minimize  data risks, a descriptive 
Likert scale was used in the answer part of the questions.  
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Amounts of change  
 
During the evaluation of the outcomes, the before/after differences of the women 
regarding an outcome were calculated. Accordingly, the difference between before 
and after the outcomes is considered as follows;  
 
ǒ Negative (less than 0) is a negative change  
ǒ 0 points, no change  
ǒ 1-4 is interpreted as a significant positive change  

 
In the table -31 below, which shows the change amounts according to segments, those 
between 1 and 4, significant positive changes, are included.  
 
Table -31: Women who participated in POWER Programme - amount of change  
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Counterfactual and attribution - evaluation and explanation  
 
Women were asked counterfactual and attribution questions about the outcomes 
they experienced. These questions were asked only of those experiencing the positive 
or negative outcomes.  Detailed information shared in Table 32.  
 
 
Table -32: Women who participated in POWER programme - counterfactuality and attribution  

 
Outcome  

 
Sample 

size  

Number of 
people  

experiencing 
change  

Proportion of 
those 

experiencing 
change in 

the segment  

The average 
amount of 
changes 

experienced 
(on a 5 -point 

scale)  

 
Counterfactual  

 
Attribution  

Psychological 
well -being  

Women 
who have 
participated 
in the 
POWER 
Program  
40 women  

 
 

34 

 
 

85% 

 
Before - 2   
After - 4 

Difference - 
2 

 
 

10% 

 
 

5% 

Increased 
self - 
confidence  

Women 
who have 
participated 
in the 
POWER 
Program  
40 women  

 
 

29 

 
 

%73 

 
Before - 2.6   
After - 4.4  

Difference - 
1.8 

 
 

10% 

 
 

5% 

Mothers 
who have 
participated 
in 1 or more 
mother 
programs 
and 
POWER 
programme  
30 women  

 
 
 

25 

 
 
 

83% 

 
 

Before - 3  
After - 4.6 

Difference - 
1.6 

 
 
 

5% 

 
 
 

10% 

Defending 
women's 
rights  

Women 
who have 
participated 
in the 
POWER 
Program  
40 women  

 
 

29 

 
 

73% 

 
Before -  2.5 
After - 4.6 

Difference - 
2.1 

 
 

10% 

 
 

10% 
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Significance analysis  
 
In the light of the qualitative and quantitative data collected from women, all 
three well -defined outcomes meet the relevance/significance criterion 
("psychological well -being", "increased self -confidence", and "defending women's 
rights").  
 
The summary of the relevance/significance assessment of the outcomes is shown in 
Table -33. The relevant and significant outcomes in this table have been added to the 
value map.  
     
Table -33: Women who participated in POWER programme - materiality assessment of outcomes  

 
Outcome  

 
Stakeholder  

group  

Number of people 
who said, "I would 
have experienced 

change even if I did 
not participate in the 
activities" and their 
percentage in the 

sample  

 
Average 

probability of 
change (out of 10 

points)  

 
Attribution 

- person 
and % 

average  

Psychological well -
being  

Women who 
have 
participated in 
the POWER 
Program  
40 women  

 
5 women  

 
4.5 

 
 4 women -  

50%  

Increased self - 
confidence  

Women who 
have 
participated in 
the POWER 
Program  
40 women  

 
4 women  

 
7.5 

 
 2 women - 

50% 

Mothers who 
have 
participated in 1 
or more mother 
programs and 
POWER 
programme  
30 women  

 
2 women  

 
6.5 

 
 4 women - 

50%  

 
Defending women's 
rights  

Women who 
have 
participated in 
the POWER 
Program  
40 women  

 
 4 women  

 
4.7 

 
 4 women - 

50% 
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Extrapolating the findings from the sample to the population  
 
Participation data for women who attended the POWER  programme  are available. 
During the 2023Ṿ2024 period  (excluding the summer 2024 term), a total of 411 
women  participated in the program. Among them, 166 women (40%)  attended more 
than 70% of the sessions , thereby earning the right to receive a certificate . 
 
Table -34: Women who participated in POWER programme - enrollment status  

City  

Number of women who attended 
at least one session of HDB 23/24 

(excluding summer 2024)  

Number of women graduating 
from HDB in 2023/2024 (excluding 

summer 2024)  
Percentage 

of graduates  

!ǱȢʳǍɃǍɅ 124 37 30 

¸ʔɶǱǍȔȢ 167 72 43 

Hatay  120 57 48  

Total  411 166 40  

 
 
The generalisation of the findings was based on this group:  
 
 
Table -35: Extrapolating from the number of women to the population  
 
 
 
 

Outcome  Stakeholder group  Materiality  
(relevance and 
significance)  

Psychological well -being  
Women who have participated in the 
POWER Program  
40 women  

Relevant / Significant  

 

Increased self - 
confidence  

Women who have participated in the 
POWER Program  
40 women  

Relevant / Significant  

Mothers who have participated in 1 or 
more mother programs and POWER 
programme  
30 women  

Relevant / Significant  

Defending  
women's rights  

Women who have participated in the 
POWER Program  
40 women  

Relevant / Significant  
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7.5 Stakeholder: Young Women who participated in POWER Programme 
for Young Women  

The POWER Programme for Young Women (GHDB) program, implemented for girls 
aged 14Ṿ18 at the AÇEV Child and Family Centers located in the container settlements, 
ʭǍɾ ȡɅǪȺʔǱǸǱ ȡɅ ʌțǸ ǍɅǍȺʳɾȡɾṣ ÿțǸ goE= ɳɶɐȓɶǍɃ ʭǍɾ ǪɐɅǱʔǪʌǸǱ ȡɅ !ǱȢʳǍɃǍɅṞ oǍʌǍʳṾ
Defne, and Gazia ntep Ṿ̧ ʔɶǱǍȔȢ Ǎʌ !AMĞẏɾ >țȡȺǱ ǍɅǱ fǍɃȡȺʳ >ǸɅʌǸɶɾṣ ÿțǸ ɅʔɃǩǸɶ ɐȒ 
participants who attended at least one GHDB session between June 2023 and August 
2024 is presented in Table 36.  

Table -36: Young women - Distribution by city and program  

City  GHDB  Fall 2023  
GHDB Summer 

2024  Total  

!ǱȢʳǍɃǍɅ 14 0 14 

Gaziantep -¸ʔɶǱǍȔȢ  23 8 31 

Hatay - Defne  11 11 22 

Total number of graduates  48  19 67  

 
Outcome  

 
Stakeholder 

group  

 
Number of 

people 
experiencing 

change  

 
Percentage of 

those 
experiencing 
change in the 

sample  
 

 
Extending the percentage 

of those experiencing 
change to women with 

70% attendance   
(166) 

Psychological 
well -being  

Women who 
have 
participated in 
the POWER 
Program  
40 women  

 
34 

 
85% 

 
141 

Increased self - 
confidence  

Women who 
have 
participated in 
the POWER 
Program  
40 women  

 
 

29 

 
 

73% 

 
121 

Defending  
women's 
rights  

Women who 
have 
participated in 
the POWER 
Program  
40 women  

 
29 

 
73% 

 
121 
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The 14 people included in the analysis represent 21% of the population.  
 
 
Outcome chains  
 
Quantitative data were collected about the following two outcome chains:  
 

1. ẪuɅǪɶǸǍɾǸǱ ɾǸȺȒ-ǪɐɅȒȡǱǸɅǪǸẫ 

Young women who participated in the program reported that as the last step of the 
following outcome chains, they experienced the outcome of ẌȡɅǪɶǸǍɾǸǱ ɾǸȺȒ-
ǪɐɅȒȡǱǸɅǪǸẍṣ 

These young women stated that after experiencing the intermediate outcomes of 
ẌɾɐǪȡǍȺȡʽǍʌȡɐɅẍ, they experienced the outcome of ẌȡɅǪɶǸǍɾǸǱ ɾǸȺȒ-ǪɐɅȒȡǱǸɅǪǸẍ as the 
last step of the chain.  

In the second chain, young women experienced Ẍʌɐ ǸʲɳɶǸɾɾ ɐɅǸɾǸȺȒ ǸǍɾȡȺʳẍ followed 
by ẌȡɅǪɶǸǍɾǸǱ ɾǸȺȒ-ǪɐɅȒȡǱǸɅǪǸẍ  at the end of the chain.  
 
                       Figure -19: ẪuɅǪɶǸǍɾǸǱ ɾǸȺȒ-ǪɐɅȒȡǱǸɅǪǸẫ outcome chain  

 
 

 
2. ẪEǸȒǸɅǱȡɅȓ ʭɐɃǸɅậɾ ɶȡȓțʌɾẫ 

Young women who participated in the program reported that as the last step of the 
following outcome chains, they experienced the outcome of ẌǱǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ 
ɶȡȓțʌɾẍṣ 
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These young women stated that after experiencing the intermediate outcomes of Ẍʌɐ 
ȶɅɐʭ ʭɐɃǸɅ ɶȡȓțʌɾẍ, they experienced the outcome of ẌǱǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ 
ɶȡȓțʌɾẍ as the last step of the chain.  

 
                              Figure -20:  ẪEǸȒǸɅǱȡɅȓ ʭɐɃǸɅậɾ ɶȡȓțʌɾẁ outcome chain  

 
 

 
Explanation of the survey questions and dissemination process  
 
According to the data expressed by the POWER programme for Young Women 
participants during the focus group discussions, two outcome chains emerged, and 
questions were asked in the questionnaire to understand the outcomes related to 
these outcome chains.  
 
Quantitative data were collected from 14 young women . In the survey, young 
women evaluated 6 statements, each representing an indicator of outcome, on a 5 -
ɳɐȡɅʌ ¬ȡȶǸɶʌ ɾǪǍȺǸṞ ǍǪǪɐɶǱȡɅȓ ʌɐ ʌțǸ ȡɅɾʌɶʔǪʌȡɐɅɾ ẌǩǸȒɐɶǸ ɳǍɶʌȡǪȡɳǍʌȡɅȓ ȡɅ ʌțǸ 
ɳɶɐȓɶǍɃɃǸẍ ǍɅǱ ẌǍȒʌǸɶ ɳǍɶʌȡǪȡɳǍʌȡɅȓ ȡɅ ʌțǸ ɳɶɐȓɶǍɃɃǸẍṣ uɅ ǍǱǱȡʌȡɐɅ ʌɐ ɾɐɃǸ 
statements, the attribution, counterfactuality, duration, and relative importance of the 
changes they experienced were also asked.  
 
Since the survey content was quite comprehensive and considering the literacy 
level of the target group, the researcher visited the AÇEV centers and container 
settlements to administer the survey in person (face -to -face). The survey forms 
were disseminated and analyzed using the tool (Qualtrics) employed by Koç 
University.  
 
 
Measuring well -defined outcomes  
 
Table 37 below shows the well -defined outcomes and indicators used in the 
quantitative analysis.  
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Table -37: Well -defined outcomes and indicators  

Well -defined outcome  Indicator  

 
ẌuɅǪɶǸǍɾǸǱ  
self -ǪɐɅȒȡǱǸɅǪǸẍ 

In the survey, young participants evaluated four 
ɾʌǍʌǸɃǸɅʌɾ ɶǸȺǍʌǸǱ ʌɐ ʌțǸ ẌȡɅǪɶǸǍɾǸǱ ɾǸȺȒ-ǪɐɅȒȡǱǸɅǪǸẍ 
outcome chain. They assessed their situation before 
and after participating in the program based on the 
following statements:  
 

- Ability to express oneself easily: Please evaluate 
how comfortably you can express yourself in 
different environments.  

- ÿǍȶȡɅȓ ǍǪʌȡɐɅṝ æȺǸǍɾǸ ǸʬǍȺʔǍʌǸ ʌțǸ ɾʌǍʌǸɃǸɅʌ Ẍu 
take action to put into practice the things I 
ʭǍɅʌ ʌɐ Ǳɐṣẍ 

- ñɐǪȡǍȺȡʽǍʌȡɐɅṝ æȺǸǍɾǸ ǸʬǍȺʔǍʌǸ ʌțǸ ɾʌǍʌǸɃǸɅʌ Ẍu 
meet new people and engage in social activities 
ʭȡʌț ʌțǸɃṣẍ 

- Self -confidence: Please evaluate your level of 
self -confidence by considering your situation 
before and after participating in the program.  

ẌEǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ 
ɶȡȓțʌɾẍ 

In the survey, young participants evaluated four 
ɾʌǍʌǸɃǸɅʌɾ ɶǸȺǍʌǸǱ ʌɐ ʌțǸ ẌǱǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ ɶȡȓțʌɾẍ 
outcome chain.  
 

- ©ɅɐʭȺǸǱȓǸ ɐȒ ʭɐɃǸɅẏɾ ɶȡȓțʌɾṝ æȺǸǍɾǸ ǸʬǍȺʔǍʌǸ 
ʌțǸ ɾʌǍʌǸɃǸɅʌ Ẍ!ɾ Ǎ ʭɐɃǍɅṞ u ȶɅɐʭ Ƀʳ ɶȡȓțʌɾṣẍ 

- EǸȒǸɅǱȡɅȓ ɐɅǸẏɾ ɶȡȓțʌɾṝ æȺǸǍɾǸ ǸʬǍȺʔǍʌǸ ʌțǸ 
ɾʌǍʌǸɃǸɅʌ Ẍu ɾʌǍɅǱ ʔɳ Ȓɐɶ Ƀʳ ɶȡȓțʌɾ ʭțǸɅǸʬǸɶ 
ɅǸǪǸɾɾǍɶʳṣẍ 

 

All indicators used in the analysis are subjective, increasing the data reliability risk. Due 
to the type of outcomes measured - attitude, motivation, knowledge - objective 
indicators were used to a limited extent, and the assessment of the amount of chang e 
was based on the young women's self -assessment. To minimise data risks, a 
descriptive Likert scale was used in the answer part of the questions.  
 
Amounts of change  
 
During the evaluation of the outcomes, the before/after differences of the women 
regarding an outcome were calculated. Accordingly, the difference between before 
and after the outcomes is considered as follows;  
 
ǒ Negative (less than 0) is a negative change  
ǒ 0 points, no change  
ǒ 1-4 is interpreted as a significant positive change  
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In the Table 38 below, which shows the change amounts according to segments, 
those between 1 and 4, significant positive changes, are included.  
 
Table -38: Young women - amount of change  

 
 
Counterfactual and attribution - evaluation and explanation  
 
Young women who participated in the POWER programme for young girls were 
asked counterfactual and attribution questions about the outcomes they 
experienced. These questions were asked only of those experiencing the positive or 
negative outcomes.  
 

Table -39: Young women - counterfactuality and attribution  

 
Outcome  

 
Sample Size  

Number of 
people  

experiencing 
change  

Proportion of 
those 

experiencing 
change in the 

segment   

The average 
amount of 
changes 

experienced 
(on a 5 -point 

scale)  

 
Counterfactual  

 
Attribution  

Increased  
self - 
confidence  

Girls aged 
14-18 who 
participated 
in the young 
program  
14 young 
women  
 

 
 

9 

 
 

60% 

 
Before -  2.7  
After - 4.4  

Difference - 
1.7 

 
 

10% 

 
 

15% 

Defending 
ʭɐɃǸɅẏɾ 
rights  

Girls aged 
14-18 who 
participated 
in the young 
program  
14 young 
women  

 
11 

 
73% 

 
Before - 2.8  
After - 4.4  

Difference - 
1.6 

 
20% 

 
10% 
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Significance Analysis  
 
In the light of the qualitative and quantitative data collected from young women 
aged 14 -18, all two well -defined outcomes meet the relevance/significance 
criterion ("Increased self -ǪɐɅȒȡǱǸɅǪǸṦ ǍɅǱ ṦǱǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ ɶȡȓțʌɾṦṶṣ 
 
The summary of the relevance/significance assessment of the outcomes is shown in 
Table 40. The relevant and significant outcomes in this table have been added to the 
value map.  
 
Table -40: Young women - materiality assessment of outcomes  

     
 

Extrapolating the findings from the sample to the population  
 
Participation data for young women who attended the POWER programme for 
young women are available. The sample of young women represents 20% of the 

 
Outcome  

 
Stakeholder group  

Number of people who said, "I 
would have experienced change 

even if I did not participate in 
the activities" and their 

percentage in the sample  

 
Average 

probability 
of change  
(out of 10 

points)  

 
Attribution 

- person 
and % 

average  

Increased  
self - 
confidence  

Girls aged 14 -18 
who participated in 
the young 
program  
14 young women  

 
 2 young women  

 
7 

 
  6 young 
women - 

30% 

 
Defending 
ʭɐɃǸɅẏɾ 
rights  

Girls aged 14 -18 
who participated in 
the young 
program  
14 young women  

 
6 young women  

 
5 

 
  2 young 
women - 

50% 

Outcome  Stakeholder group  Materiality  
(relevance and significance)  

Increased  
self -confidence  

Girls aged 14 -18 who 
participated in the young 
program  
14 young women  

Relevant / Significant  

EǸȒǸɅǱȡɅȓ ʭɐɃǸɅẏɾ ɶȡȓțʌɾ Girls aged 14 -18 who 
participated in the young 
program  
14 young women  

Relevant / Significant  
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population. This representation sufficiently ensures data accuracy, allowing the 
findings to be generalized to the population.  
 
The generalisation of the findings was based on this group:  
 
Table -41: Extrapolating from the number of young women to the population  

 
 

7.6 Stakeholder: Teachers Who Worked in AÇEV Centers  

Teachers working at the AÇEV Child and Family Centers and in the mobile learning 
units located in the container settlements were included in the analysis. Although 
teachers were not the target group of the activities carried out, they were directly 
involve d in the intervention and were also identified as relevant and important 
stakeholders for the realisation of the activities carried out, so it was appropriate to 
include them in the analysis.  

A total of 29 female teachers participated in the quantitative data collection process. 
23 of those teachers were working at the centers and 6 of them working in the mobile 
learning units.  

Outcome chain  
 
Quantitative data were collected about the following three outcome chains:  
 

1. ẪæɐɾȡʌȡʬǸ ɐʔʌȺɐɐȶ Ȓɐɶ ʌțǸ ȒʔʌʔɶǸẫ 
 
Teachers stated that they experienced the outcome of "positive outlook for the 
future" as the last step of the following outcome chains.  
 
Within the scope of the programs, the teachers reported experiencing a sequence of 
intermediate outcomes in the following order; ẌȡɅǪɶǸǍɾǸǱ ʭɐɶȶ ɃɐʌȡʬǍʌȡɐɅ Ǎɾ Ǎ 

 
Outcome  

 
Stakeholde

r group  

Number of 
people 

experiencing 
change  

Percentage of 
those 

experiencing 
change in the 

sample  

Extrapolation the percentage 
of those experiencing change 

to young women   
(67 young women)  

Increased  
self - 
confidence  

Girls aged 
14-18 who 
participated 
in the young 
program  
14 young 
women  

 
 

9 

 
 

60% 

 
40  

Defending 
ʭɐɃǸɅẏɾ ɶȡȓțʌɾ 

 
11 

 
73% 

 
49  
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teacher",  followed by ẌȒǸǸȺȡɅȓ ʔɾǸȒʔȺẍ, ẌǸǪɐɅɐɃȡǪ ǸɃɳɐʭǸɶɃǸɅʌẍ, and 
subsequently ẌɳɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẍ. At the end of this first outcome chain, 
teachers experienced the change of  "positive outlook for the future".  
 
uɅ ʌțǸ ȺǍɾʌ ǪțǍȡɅṞ ʌțǸ ʌǸǍǪțǸɶɾ ǍȒʌǸɶ ʌțǸ ȡɅʌǸɶɃǸǱȡǍʌǸ ɐʔʌǪɐɃǸɾ ɐȒ Ẍdeveloping the 
ǍǩȡȺȡʌʳ ʌɐ ʭɐɶȶ ʭȡʌț ǱȡȒȒǸɶǸɅʌ ǍȓǸ ȓɶɐʔɳɾẍ, ẌȺǸǍɶɅȡɅȓ ʌɐȓǸʌțǸɶ ʭȡʌț ɐʌțǸɶ ʌǸǍǪțǸɶɾ 
Ǎʌ ʌțǸ ǪǸɅʌǸɶẍ, and ẌɳɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-ǩǸȡɅȓẍ, experienced the outcome of  
ẌɳɐɾȡʌȡʬǸ ɐʔʌȺɐɐȶ Ȓɐɶ ʌțǸ ȒʔʌʔɶǸṦ at the end of the chain.  
 

 Figure -21: ẪæɐɾȡʌȡʬǸ ɐʔʌȺɐɐȶ Ȓɐɶ ʌțǸ ȒʔʌʔɶǸẫ outcome chain  

 
 

2. ẪæɾʳǪțɐȺɐȓȡǪǍȺ ȒǍʌȡȓʔǸẫ 
 
Some of the teachers stated that as the last step of the following outcome chains, they 
experienced the negative outcome of "psychological fatigue" but others also 
expressed that they experienced this change positively.   
 
These teachers stated that after experiencing the intermediate outcome of "not 
ǸɅɐʔȓț ʌȡɃǸ Ȓɐɶ ɐɅǸɾǸȺȒẍṞ they experienced the outcome of "psychological fatigue"  
as the last step of the chain.  
 

   Figure -22: ẪæɾʳǪțɐȺɐȓȡǪǍȺ ȒǍʌȡȓʔǸẫ outcome chain  

 
 
Some of the teachers stated that as the last step of the following outcome chains, they 
experienced the outcome of "decreased feeling of psychological fatigue." These 
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teachers stated that after experiencing the intermediate outcome of "feeling less 
fatigued and helpless" they experienced the outcome of "decreased in the feeling 
of psychological fatigue" as the last step of the chain.  
 
                   Figure -23: ẌEǸǪɶǸǍɾǸǱ ȡɅ ʌțǸ ȒǸǸȺȡɅȓ ɐȒ ɳɾʳǪțɐȺɐȓȡǪǍȺ ȒǍʌȡȓʔǸẍ ɐʔʌǪɐɃǸ ǪțǍȡɅ 

 
 

 

3. Ẫ!ʭǍɶǸɅǸɾɾ ɐȒ ȡɅǸɵʔǍȺȡʌʳẫ 
 

This outcome chain is experienced exclusively by the teachers working in the 
mobile learning units . The teachers stated that as the last step of the following 
outcome chains, they experienced the outcome of "awareness of inequality".  
 
These teachers stated that after experiencing the intermediate outcome of "facing 
ʌțǸ ɶǸǍȺȡʌȡǸɾ ɐȒ ɶʔɶǍȺ ȺȡȒǸẍṞ they experienced the outcome of "awareness of 
inequality" as the last step of the chain.  
 
 

   Figure -24: ẌAwareness of inequality ẍ ɐʔʌǪɐɃǸ ǪțǍȡɅ 

 
 
Explanation of the survey questions and dissemination process  
 
According to the data expressed by the teachers during the focus group discussions, 
2 positive and 1 negative outcome chains emerged, and questions were asked in the 
questionnaire to understand the outcomes related to these outcome chains  
 
A total of 29 female teachers  completed the survey anonymously. All teachers filled 
the questionnaire online and evaluated 10 statements indicating each outcome on a 
5-point Likert scale according to the instructions "before working for AÇEV" and "after 
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working for AÇEV". In addition to some statements, the attribution, counterfactuality, 
duration, and relative importance of the changes they experienced were also asked.  
 
The first questions of the survey concerned the province in which they work and the 
specific program they are involved in.  
 
Survey forms were prepared and administered using the tool used by Koç University 
(Qualtrics).  
 
Measuring well -defined outcomes  
 
Table 42 below shows the well -defined outcomes and indicators used in the 
quantitative analysis.  
 
Table -42: Well -defined outcomes and indicators  

Well -defined Outcome  Indicator  

 
 
"Positive outlook  
for the future"  

In the survey, teachers evaluated six statements 
ɶǸȺǍʌǸǱ ʌɐ ʌțǸ ẌɳɐɾȡʌȡʬǸ ɐʔʌȺɐɐȶ Ȓɐɶ ʌțǸ ȒʔʌʔɶǸẍ 
outcome chain. They assessed their situation based on 
the following statements:  
 

- Please evaluate your motivation to work as a 
teacher.  

- Please evaluate your ability to work with 
different age groups.  

- Please evaluate your sense of being useful 
through your teaching profession.  

- Please evaluate your economic situation.  
- Please evaluate your psychological well -being.  
- Please evaluate your sense of having a positive 

outlook for the future.  

 
ẌæɾʳǪțɐȺɐȓȡǪǍȺ ȒǍʌȡȓʔǸẍ 

In the survey, teachers evaluated three statements 
ɶǸȺǍʌǸǱ ʌɐ ʌțǸ ẌɳɾʳǪțɐȺɐȓȡǪǍȺ ȒǍʌȡȓʔǸẍ ɐʔʌǪɐɃǸ ǪțǍȡɅṣ 
They assessed their situation based on the following 
statements:  

- Please evaluate the amount of time you 
dedicate to yourself.  

- Please evaluate how often you feel helpless in 
the work you do.  

- Please evaluate your level of psychological 
fatigue in the work you do.  

Ẍ!ʭǍɶǸɅǸɾɾ ɐȒ ȡɅǸɵʔǍȺȡʌʳẍ In the survey, teachers evaluated one statement 
ɶǸȺǍʌǸǱ ʌɐ ʌțǸ ẌǍʭǍɶǸɅǸɾɾ ɐȒ ȡɅǸɵʔǍȺȡʌȡǸɾẍ ɐʔʌǪɐɃǸ 
chain:  
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- Please evaluate your awareness of the 

inequalities you have encountered in rural life.  

 

All indicators used in the analysis are subjective, increasing the data reliability risk. Due 
to the type of outcome measured - attitude, motivation, knowledge - objective 
indicators were used to a limited extent, and the assessment of the amount of change  
was based on the self -assessment of teachers. To minimise data risks, a descriptive 
Likert scale was used in the answer part of the questions.  
 
Amounts of change  
 
While evaluating the outcomes, the differences between before and after a teacher 
worked for AÇEV related to the outcome were calculated. Accordingly, the difference 
before and after the outcomes is considered as follows;  
 
ǒ Negative (less than 0), negative change  
ǒ 0 points, no change  
ǒ 1-4 is interpreted as a significant positive change  

 
In Table 43 below, which shows the change amounts according to segments, those 
with a difference between 1 and 4 in the change amount, that is, significant positive 
changes, are included. Based on the quantitative analysis, there were no further 
subgroups identified for teachers. They were taken to the value map as one segment.  
 
Table -43: Teachers - amount of change  

 
Outcome  

 
Sample  

size  

 
Number of 

people 
experiencing 

change  

 
Proportion of 

those 
experiencing 
change in the 

segment  

The average 
amount of 
changes 

experienced 
(on a 5 -point 

scale)  
 

 
Counterfactual  

 
Attribution  

Positive 
outlook for 
the future  

 
 
Teachers 
working 
at AÇEV 
Centers 
and in 
mobile 

26 90% 
 

Before - 2.6    
After - 4.5 

Difference - 
1.9 

 

15% 10% 
 

Psychological 
fatigue  

16 55% 
 

Before - 2.2  
After - 3.9 

Difference - 
1.7 

15% 5% 
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Decreasing 
the feeling of 
psychological 
fatigue  

learning 
unit  
29 
teachers  

9 31% 
 

Before - 3.3  
After - 1.7 

Difference - 
1.6 

30% 
 

0% 
 

 
Awareness of 
inequality  

Teachers 
working 
in mobile 
learning 
unit  
6 
teachers  

 
6 

 
100% 

 

Before - 3.3   
After - 4.8  

Difference - 
1.5 

 
30% 

 

 
20% 

 

 
 
Counterfactual and attribution - evaluation and explanation  
 
The questions on the counterfactuality and attribution of the changes experienced by 
teachers were asked. These questions were only asked of the teachers who stated that 
they experienced positive or negative changes.  
 
Table -44: Teachers - counterfactuality and attribution  

 
 

 

 
Outcome  

 
Stakeholder 

group  

Number of people who 
said, "I would have 

experienced change even 
if I did not participate in 
the activities" and their 

percentage in the sample  

 
Average 

probability of 
change  

(out of 10 points)  

 
Attribution 

- person 
and % 

average  

Positive outlook 
for the future  

 
Teachers working 
at AÇEV Centers 
and in mobile 
learning unit  
29 teachers  

 
 4 teachers  

 
8 

 
3 teachers - 

10% 

Psychological 
fatigue  

 
6  teachers  

 
6 

 
2 teachers - 

5% 
Decreasing the 
feeling of 
psychological 
fatigue  

 
3 teachers  

 
7.6 

 
0  

Awareness of 
inequality  

Teachers working 
in mobile 
learning unit  
6 teachers  

 
2 teachers  

 
9 

 
2 teachers - 

30% 
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Significance Analysis  
 
Considering the qualitative and quantitative data collected from the teachers, the 
ʌțɶǸǸ ɃǍȡɅ ɐʔʌǪɐɃǸɾ ɃǸǸʌ ʌțǸ ɶǸȺǸʬǍɅǪǸṩɾȡȓɅȡȒȡǪǍɅǪǸ ǪɶȡʌǸɶȡɐɅ ṵẌæɐɾȡʌȡʬǸ ɐʔʌȺɐɐȶ 
Ȓɐɶ ʌțǸ ȒʔʌʔɶǸẍṞ ẌɳɾʳǪțɐȺɐȓȡǪǍȺ ȒǍʌȡȓʔǸẍṞ ẌǱǸǪɶǸǍɾȡɅȓ ȒǸǸȺȡɅȓ ɐȒ ɳɾʳǪțɐȺɐȓȡǪǍȺ 
ȒǍʌȡȓʔǸẍ ǍɅǱ ẌǍʭǍɶǸɅǸɾɾ ɐȒ ȡɅǸɵʔǍȺȡʌʳẍṶṣ 
 
The summary of the relevance/significance assessment of the outcomes is shown in 
Table 45. The relevant and significant outcomes in this table have been added to the 
value map.   

 
Table -45: Teachers Ṿ Materiality assessment of outcomes  

 

 
7.7 Stakeholder: Adult Trainers (Women Programs)  

!ǱʔȺʌ ʌɶǍȡɅǸɶɾ ʭɐɶȶȡɅȓ ȡɅ ʌțǸ ʭɐɃǸɅẏɾ ɳɶɐȓɶǍɃɾ Ǎʌ ʌțǸ !AMĞ >țȡȺǱ ǍɅǱ fǍɃȡȺʳ 
Centers located in the container settlements were included in the analysis. Although 
ʌțǸ ʌɶǍȡɅǸɶɾ ǍɶǸ Ʌɐʌ ɳǍɶʌ ɐȒ !AMĞẏɾ ɳɶȡɃǍɶʳ ʌǍɶȓǸʌ ȓɶɐʔɳṞ ʌțǸȡɶ ȡɅǪȺʔɾȡɐɅ ʭǍɾ ǱǸǸɃǸǱ 
appropriat e as they are directly involved in the interventions and serve as a relevant 
and significant stakeholder group contributing to the implementation of the 
activities.  

! ʌɐʌǍȺ ɐȒ ʌțɶǸǸ ǍǱʔȺʌ ʌɶǍȡɅǸɶɾ ʭɐɶȶǸǱ ȡɅ ʌțǸ ʭɐɃǸɅẏɾ ɳɶɐȓɶǍɃɾṞ ǍɅǱ ǍȺȺ ʌțɶǸǸ ʭǸɶǸ 
included in both the qualitative and quantitative data collection processes.  

 
Outcome chains  
 
Quantitative data were collected about the following five outcome chains:  
 
 
 

Outcome  Stakeholder group  Materiality  
(relevance and significance)  

Positive outlook for the 
future  

Teachers working at AÇEV 
Centers and in mobile learning 
unit  
29 teachers  

Relevant / Significant  

Psychological fatigue  Relevant / Significant  

Decreased in feeling of 
psychological fatigue  

Relevant / Significant  

Awareness of inequality  Teachers working in mobile 
learning unit  
6 teachers  

Relevant / Significant  
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1. ẪEǸʬǸȺɐɳȡɅȓ ɾȶȡȺȺɾ ȡɅ ǍǱʔȺʌ ǸǱʔǪǍʌȡɐɅẫ 
 
The adult trainers stated that as the last step of the following outcome chains, they 
experienced the outcome of "developing skills in adult education".  
 
These trainers stated that after experiencing the intermediate outcome of 
"developing to multi -ȒǍǪǸʌǸǱ ʌțȡɅȶȡɅȓ ɾȶȡȺȺɾẍṞ they experienced the outcome of 
"developing skills in adult education" as the last step of the chain.  
 

Figure -25: ẪEǸʬǸȺɐɳȡɅȓ ɾȶȡȺȺɾ ȡɅ ǍǱʔȺʌ ǸǱʔǪǍʌȡɐɅẫ outcome chain  

 
 

2. ẪfǸǸȺȡɅȓ ɐȒ țǍɳɳȡɅǸɾɾ ʌțǍʌ ǪɐɃǸɾ ȒɶɐɃ ǩǸȡɅȓ ʔɾǸȒʔȺẫ 
 

The adult trainers stated that as the last step of the following outcome chains, they 
experienced the outcome of "feeling of happiness that comes from being useful".  
 
These trainers stated that after experiencing the intermediate outcome of "feeling to 
ɳɶɐʬȡǱǸ ɾʔɳɳɐɶʌẍṞ they experienced the outcome of "feeling of happiness that 
comes from being useful" as the last step of the chain.  
 
                      Figure -26: ẪfǸǸȺȡɅȓ ɐȒ țǍɳɳȡɅǸɾɾ ʌțǍʌ ǪɐɃǸɾ ȒɶɐɃ ǩǸȡɅȓ ʔɾǸȒʔȺẫ outcome chain  

 
 
 

3. ẪuɅǪɶǸǍɾǸǱ ɾǸɅɾǸ ɐȒ ɾɐȺȡǱǍɶȡʌʳẫ 
 

The adult trainers of women programs stated that as the last step of the following 
outcome chains, they experienced the outcome of "increased sense of solidarity".  
 
After the intermediate outcome of ṦȒǸǸȺȡɅȓ ʌɐ ɳɶɐʬȡǱǸ ɾʔɳɳɐɶʌẍ in the first chain, 
adult trainers experienced "increased sense of solidarity"  at the end.  
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After the intermediate outcome of ẌȒǸǸȺ ɾʔɳɳɐɶʌǸǱẍ in the second chain, the adult 
trainers experienced "increased sense of solidarity"  at the end of the chain.  
 

  Figure -27: ẪuɅǪɶǸǍɾǸǱ ɾǸɅɾǸ ɐȒ ɾɐȺȡǱǍɶȡʌʳẫ outcome chain  

 
 
 

4.  ẪEǸǪɶǸǍɾǸǱ ȡɅ ɾɐǪȡǍȺȡʽǍʌȡɐɅẫ 
 

The adult trainers of women programs stated that as the last step of the following 
outcome chains, they experienced the negative outcome of ẌǱǸǪɶǸǍɾǸǱ ȡɅ 
ɾɐǪȡǍȺȡʽǍʌȡɐɅẍṣ 
 

Figure -28: ẪEǸǪɶǸǍɾǸǱ ȡɅ ɾɐǪȡǍȺȡʽǍʌȡɐɅẫ outcome chain  

 
 

5. ẪfǸǸȺȡɅȓ ɳɾʳǪțɐȺɐȓȡǪǍȺȺʳ ǸʲțǍʔɾʌǸǱẫ 

 
The adult trainers of women programs stated that as the last step of the following 
outcome chains, they experienced the negative outcome of ẌȒǸǸȺȡɅȓ ɳɾʳǪțɐȺɐȓȡǪǍȺȺʳ 
ǸʲțǍʔɾʌǸǱẍṣ 
 
After the intermediate outcome of ṦȒǸǸȺȡɅȓ ʌɐ ɳɶɐʬȡǱǸ ɾʔɳɳɐɶʌẍ in the first chain, 
adult trainers experienced "unable to manage needs, feeling inadequate and 
helpless"  at the end.  
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   Figure -29: ẪfǸǸȺȡɅȓ ɳɾʳǪțɐȺɐȓȡǪǍȺȺʳ ǸʲțǍʔɾʌǸǱẫ outcome chain  

 
 

Explanation of the survey questions and dissemination process  
 
According to the data expressed by the adult trainers for women programs during the 
focus group discussions, 3 positive and 2 negative outcome chains emerged, and 
questions were asked in the questionnaire to understand the outcomes related to 
these outcome  chains.  
 
3 of the adult trainers filled  the questionnaire online and evaluated 7 statements 
indicating each outcome on a 5 -point Likert scale according to the instructions 
"before taking part in AÇEV training" and "after taking part in AÇEV training". In 
addition to some statements, the attribu tion, counterfactuality, duration, and relative 
importance of the changes they experienced were also asked.  
 
The first questions of the survey concerned the province in which they work and the 
specific program they are involved in. Survey forms were prepared and administered 
using the tool used by Koç University (Qualtrics).  
 
Measuring well -defined outcomes  
 
Table 46 below shows the well -defined outcomes and indicators used in the 
quantitative analysis.  
 
Table -46: Well -defined outcomes and indicators  

Well -defined Outcome  Indicator  

ẌEǸʬǸȺɐɳȡɅȓ ɾȶȡȺȺɾ ȡɅ ǍǱʔȺʌ 
ǸǱʔǪǍʌȡɐɅẍ 

In the survey, trainers evaluated 1 statement related to 
ʌțǸ ẌǱǸʬǸȺɐɳȡɅȓ ɾȶȡȺȺɾ ȡɅ ǍǱʔȺʌ ǸǱʔǪǍʌȡɐɅẍ ɐʔʌǪɐɃǸ 
chain:  
 

- Please evaluate your ability to provide adult 
education.  

ẌfǸǸȺȡɅȓ ɐȒ țǍɳɳȡɅǸɾɾ ʌțǍʌ 
ǪɐɃǸɾ ȒɶɐɃ ǩǸȡɅȓ ʔɾǸȒʔȺẍ 

In the survey, trainers evaluated 2 statements related 
ʌɐ ʌțǸ ẌȒǸǸȺȡɅȓ ɐȒ țǍɳɳȡɅǸɾɾ ʌțǍʌ ǪɐɃǸɾ ȒɶɐɃ ǩǸȡɅȓ 
ʔɾǸȒʔȺẍ ɐʔʌǪɐɃǸ ǪțǍȡɅṝ 
 

- Please evaluate your ability to show empathy.  
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- Please evaluate your sense of being useful as a 
result of the activities you carry out.  

ẌuɅǪɶǸǍɾǸǱ ɾǸɅɾǸ ɐȒ 
ɾɐȺȡǱǍɶȡʌʳẍ 

In the survey, trainers evaluated 1 statement related to 
ʌțǸ ẌȡɅǪɶǸǍɾǸǱ ɾǸɅɾǸ ɐȒ ɾɐȺȡǱǍɶȡʌʳẍ ɐʔʌǪɐɃǸ ǪțǍȡɅṝ 
 

- Please evaluate your sense of being in solidarity 
with others.  

ẌEǸǪɶǸǍɾǸǱ ȡɅ 
ɾɐǪȡǍȺȡʽǍʌȡɐɅẍ 

In the survey, trainers evaluated 1 statement related to 
ʌțǸ ẌǱǸǪɶǸǍɾǸǱ ȡɅ ɾɐǪȡǍȺȡʽǍʌȡɐɅẍ ɐʔʌǪɐɃǸ ǪțǍȡɅṝ 
 

- Please evaluate your level of socialization.  

 
ẌfǸǸȺȡɅȓ ɳɾʳǪțɐȺɐȓȡǪǍȺȺʳ 
ǸʲțǍʔɾʌǸǱẍ 

In the survey, trainers evaluated 2 statements related 
ʌɐ ʌțǸ ẌȒǸǸȺȡɅȓ ɳɾʳǪțɐȺɐȓȡǪǍȺȺʳ ǸʲțǍʔɾʌǸǱẍ ɐʔʌǪɐɃǸ 
chain:  
 

- Please evaluate how often you feel helpless in 
the work you do.  

- Please evaluate your level of psychological 
exhaustion in the work you do.  

 

 
All indicators used in the analysis are subjective, increasing the data reliability risk. Due 
to the type of outcomes measured - attitude, motivation, knowledge - objective 
indicators were used to a limited extent, and the assessment of the amount of chang e 
ʭǍɾ ǩǍɾǸǱ ɐɅ ǍǱʔȺʌ ʌɶǍȡɅǸɶɾẏ ɾǸȺȒ-assessment. To minimise data risks, a descriptive 
Likert scale was used in the answer part of the questions.  
 
Amounts of change  
 
During the evaluation of the outcomes, the before/after differences of the adult 
trainers regarding an outcome were calculated. Accordingly, the difference between 
before and after the outcomes is considered as follows;  
 

ǒ Negative (less than 0) is a negative change  
ǒ 0 points, no change  
ǒ 1-4 is interpreted as a significant positive change  

 
In the Table 47 below, which shows the change amounts according to segments, 
negative changes with a difference in the change amount smaller than 0 and those 
between 1 and 4, significant positive changes, are included.  
 
 
Table -47: Adult trainers - amount of change  
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Counterfactual and attribution - evaluation and explanation  
 
Adult trainers were asked counterfactual and attribution questions about the 
outcomes they experienced. These questions were asked only of those experiencing 
the positive or negative outcomes.  
 
 
 
 
 
 
 

 
Outcome  

 
Sample  

Size  

Number of 
people 

experiencing 
change  

Proportion of 
those 

experiencing 
change in the 

segment  

The average 
amount of 
changes 

experienced 
(on a 5 -

point scale)  

 
Counterfactual  

 
Attribution  

Developing 
skills in adult 
education  

 
 
 
 
 
 
Adult 
trainers 
(woman 
program)  
3 women  
 

 
 

3 

 
 

100% 

 
Before - 3    
After - 4.3 

Difference - 
1.3 

 
 

20% 

 
 

25% 

Feeling of 
happiness that 
comes from 
being useful  

 
 

2 

 
 

67% 

 
Before - 2.5    

After - 5 
Difference - 

2.5 

 
 

50% 

 
 

0% 

Increased 
sense of 
solidarity  

 
2 

 
67% 

Before - 2     
After - 4 

Difference - 
2 

 
20% 

 
30% 

Decreased in 
socialization  

 
2 

 
67% 

Before - 4      
After - 3 

Difference - 
(-1) 

 
0% 

 
0% 

Feeling 
psychologically 
exhausted  

 
2 

 
67% 

Before - 2,5     
After - 4 

Difference - 
1,5 

 
50% 

 
50% 
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Table -48: Adult trainers (woman programs) - counterfactuality and attribution  

 
 
Significance Analysis  
 
In the light of the qualitative and quantitative data collected from adult trainers, 
all five well -defined outcomes meet the relevance/significance criterion 
("developing skills in adult education", "feeling of happiness that comes from 
being useful", "inc ɶǸǍɾǸǱ ɾǸɅɾǸ ɐȒ ɾɐȺȡǱǍɶȡʌʳṦṞ ẌǱǸǪɶǸǍɾǸǱ ȡɅ ɾɐǪȡǍȺȡʽǍʌȡɐɅẍ ǍɅǱ 
"feeling psychologically exhausted").  
 
The summary of the relevance/significance assessment of the outcomes is shown in 
Table 49. The relevant and significant outcomes in this table have been added to the 
value map.   

   
Table -49: Adult trainers - materiality assessment of outcomes  

 
Outcome  

 
Stakeholder 

group  

Number of people who 
said, "I would have 

experienced change 
even if I did not 

participate in the 
activities" and their 
percentage in the 

sample  

 
Average 

probability of 
change  

(out of 10 points)  

 
Attribution 

- person 
and % 

average  

Developing skills in 
adult education  

 
 
 
 
Adult trainers 
(woman 
program)  
3 women  

 
1  woman  

 
5 

 
3 women - 

25% 

Feeling of happiness 
that comes from 
being useful  

 
1  woman  

 
5 

 
  0  

Increased sense of 
solidarity  

 
1  woman  

 
5 

 
1 woman - 

50% 

Decreased in 
socialization  

 
0  

 
- 

 
0  

Feeling 
psychologically 
exhausted  

 
2 women  

 
5.5 

 
1 woman - 

75% 
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7.8 Stakeholder: Volunteer Trainers (Father Program)  

Volunteer trainers working in the father programs at the AÇEV Child and Family 
Centers located in the container settlements were included in the analysis. Although 
ʌțǸ ʌɶǍȡɅǸɶɾ ǍɶǸ Ʌɐʌ ɳǍɶʌ ɐȒ !AMĞẏɾ ɳɶȡɃǍɶʳ ʌǍɶȓǸʌ ȓɶɐʔɳṞ ʌțǸȡɶ ȡɅǪȺʔɾȡɐɅ ʭǍɾ ǱǸǸɃǸǱ 
appropr iate as they are directly involved in the interventions and serve as a relevant 
and significant stakeholder group contributing to the implementation of the 
activities.  

! ʌɐʌǍȺ ɐȒ ȒȡʬǸ ʬɐȺʔɅʌǸǸɶ ʌɶǍȡɅǸɶɾ ʭɐɶȶǸǱ ȡɅ ʌțǸ ȒǍʌțǸɶẏɾ ɳɶɐȓɶǍɃṞ ǍɅǱ Ȓɐʔɶ ʭǸɶǸ 
included in both the qualitative and quantitative data collection processes.  

 
Outcome chains  
 
Quantitative data were collected about the following four outcome chains:  
 

1. ẪæɐɾȡʌȡʬǸ ɐʔʌȺɐɐȶ Ȓɐɶ ʌțǸ ȒʔʌʔɶǸẫ 
 
The volunteer trainers of the father program stated that as the last step of the 
following outcome chains, they experienced the outcome of ẌɳɐɾȡʌȡʬǸ ɐʔʌȺɐɐȶ Ȓɐɶ ʌțǸ 
ȒʔʌʔɶǸẍṣ  
 
In the first chain, the volunteer trainers first experienced the intermediate outcome of 
ẌȒǸǸȺȡɅȓ țɐɳǸȒʔȺ ʌțǍʌ ǪțǍɅȓǸ ȡɾ ɳɐɾɾȡǩȺǸ ȡɅ ʌțǍʌ ɶǸȓȡɐɅẍ, followed by ẌɳɐɾȡʌȡʬǸ 
ɐʔʌȺɐɐȶ Ȓɐɶ ʌțǸ ȒʔʌʔɶǸẍ at the end of the chain.  
 
In the second chain, the volunteer trainers first experienced ẌȺǸǍɶɅȡɅȓ ʭțǍʌ 
ǪɐɃɃɐɅȺʳ țǸȺǱ ǩǸȺȡǸȒɾ ǍɶǸ ȡɅǪɐɶɶǸǪʌṞ ȡɅǪɶǸǍɾȡɅȓ ȶɅɐʭȺǸǱȓǸ ȺǸʬǸȺẍ followed by 
ẌɳɐɾȡʌȡʬǸ ɐʔʌȺɐɐȶ Ȓɐɶ ʌțǸ ȒʔʌʔɶǸẍ at the end of the chain.  

Outcome  Stakeholder group  Materiality  
(relevance and significance)  

Developing skills in adult 
education  

 
 
Adult trainers (woman 
program)  
3 women  

Relevant / Significant  

Feeling of happiness that 
comes from being useful  

Relevant / Significant  

Increased sense of solidarity  Relevant / Significant  

Decreased in socialization  Relevant / Significant  

Feeling psychologically 
exhausted  

Relevant / Significant  
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Figure -30: ẪæɐɾȡʌȡʬǸ ɐʔʌȺɐɐȶ Ȓɐɶ ʌțǸ ȒʔʌʔɶǸẫ outcome chain  

 
 

2. Ẫ=ǸȡɅȓ ȡɅ ɾɐȺȡǱǍɶȡʌʳ ẐȺǸǍɶɅȡɅȓ ʌɐȓǸʌțǸɶ ʭȡʌț ɐʌțǸɶ ȒǍʌțǸɶɾẑẫ 
 
The volunteer trainers of the father program stated that as the last step of the 
following outcome chains, they experienced the outcome of ẌǩǸȡɅȓ ȡɅ ɾɐȺȡǱǍɶȡʌʳ 
ṵȺǸǍɶɅȡɅȓ ʌɐȓǸʌțǸɶ ʭȡʌț ɐʌțǸɶ ȒǍʌțǸɶɾṶẍṣ  
 
In the first chain, the volunteer trainers first experienced the intermediate outcome of 
ẌǩǸ ɳǍʌȡǸɅʌ ǍɅǱ ǪǍȺɃẍ, and ẌȺǸǍɶɅȡɅȓ ʌɐ ȺȡɾʌǸɅ ʌɐ ʌțǸ ɐʌțǸɶɾ ǍɅǱ ǸɃɳǍʌțȡʽǸẍ 
followed by ẌǩǸȡɅȓ ȡɅ ɾɐȺȡǱǍɶȡʌʳ ṵȺǸǍɶɅȡɅȓ ʌɐȓǸʌțǸɶ ʭȡʌț ɐʌțǸɶ ȒǍʌțǸɶɾṶẍ at the end 
of the chain.  
 
                  Figure -31: Ẫ=ǸȡɅȓ ȡɅ ɾɐȺȡǱǍɶȡʌʳẫ outcome chain  

 
 

 
3. ẪEǸʬǸȺɐɳȡɅȓ ɾȶȡȺȺɾ ȡɅ ǍǱʔȺʌ ǸǱʔǪǍʌȡɐɅẫ 

 

The volunteer trainers of the father program stated that as the last step of the 
following outcome chains, they experienced the outcome of ẌǱǸʬǸȺɐɳȡɅȓ ɾȶȡȺȺɾ ȡɅ 
ǍǱʔȺʌ ǸǱʔǪǍʌȡɐɅẍṣ  
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      Figure -32: ẪEǸʬǸȺɐɳȡɅȓ ɾȶȡȺȺɾ ȡɅ ǍǱʔȺʌ ǸǱʔǪǍʌȡɐɅẫ outcome chain  

 
 

4.  ẪfǸǸȺȡɅȓ ɳɾʳǪțɐȺɐȓȡǪǍȺȺʳ ǸʲțǍʔɾʌǸǱẫ 
 

The volunteer trainers of the father program stated that as the last step of the 
following outcome chains, they experienced the negative outcome of ẌȒǸǸȺȡɅȓ 
ɳɾʳǪțɐȺɐȓȡǪǍȺȺʳ ǸʲțǍʔɾʌǸǱẍṣ  
 
In the first chain, the volunteer trainers first experienced the intermediate outcome of 
ẌȡɅǪɶǸǍɾǸǱ ɾǸɅɾǸ ɐȒ ɶǸɾɳɐɅɾȡǩȡȺȡʌʳẍ, and ẌʔɅǍǩȺǸ ʌɐ ɃǍɅǍȓǸ ɅǸǸǱɾṞ ȒǸǸȺȡɅȓ 
ȡɅǍǱǸɵʔǍʌǸ ǍɅǱ țǸȺɳȺǸɾɾẍ followed by ẌȒǸǸȺȡɅȓ ɳɾʳǪțɐȺɐȓȡǪǍȺȺʳ ǸʲțǍʔɾʌǸǱẍ at the 
end of the chain.  
 

Figure -33: ẪfǸǸȺȡɅȓ ɳɾʳǪțɐȺɐȓȡǪǍȺȺʳ ǸʲțǍʔɾʌǸǱẫ outcome chain  

 
 
Explanation of the survey questions and dissemination process  
 
According to the data expressed by the volunteer trainers for the father program 
during the focus group discussions, 3 positive and 1 negative outcome chains 
emerged, and questions were asked in the questionnaire to understand the 
outcomes related to these  outcome chains.  
 
4 of the volunteer trainers filled  the questionnaire online and evaluated 7 
statements indicating each outcome on a 5 -point Likert scale according to the 
instructions "before taking part in AÇEV training" and "after taking part in AÇEV 
training". In addition to some statements, the attribu tion, counterfactuality, duration, 
and relative importance of the changes they experienced were also asked.  
 
The first questions of the survey concerned the province in which they work and the 
specific program they are involved in. Survey forms were prepared and administered 
using the tool used by Koç University (Qualtrics).  
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Measuring well -defined outcomes  
 
Table 50 below shows the well -defined outcomes and indicators used in the 
quantitative analysis.  
 
Table -50: Well -defined outcomes and indicators  

Well -defined Outcome  Indicator  

Developing skills in adult 
education  

In the survey, volunteer trainers evaluated 1 statement 
ɶǸȺǍʌǸǱ ʌɐ ʌțǸ ẌǱǸʬǸȺɐɳȡɅȓ ɾȶȡȺȺɾ ȡɅ ǍǱʔȺʌ ǸǱʔǪǍʌȡɐɅẍ 
outcome chain:  
 

- Please evaluate your ability to provide adult 
education.  

Positive outlook for the 
future  

In the survey, volunteer trainers evaluated 2 
ɾʌǍʌǸɃǸɅʌɾ ɶǸȺǍʌǸǱ ʌɐ ʌțǸ ẌɳɐɾȡʌȡʬǸ ɐʔʌȺɐɐȶ Ȓɐɶ ʌțǸ 
ȒʔʌʔɶǸẍ ɐʔʌǪɐɃǸ ǪțǍȡɅṝ 
 

- Belief in cultural change in the region: Please 
evaluate your belief that cultural change is 
possible in your region.  

- Positive outlook for the future: Please evaluate 
your overall sense of having a positive outlook 
for the future.  

 

Being in solidarity  In the survey, volunteer trainers evaluated 2 
ɾʌǍʌǸɃǸɅʌɾ ɶǸȺǍʌǸǱ ʌɐ ʌțǸ ẌǩǸȡɅȓ ȡɅ ɾɐȺȡǱǍɶȡʌʳẍ 
outcome chain:  
 

- Please evaluate your ability to show empathy.  
- Please evaluate your sense of being in solidarity 

with others.  

Feeling psychologically 
exhausted  

In the survey, volunteer trainers evaluated 2 
ɾʌǍʌǸɃǸɅʌɾ ɶǸȺǍʌǸǱ ʌɐ ʌțǸ ẌȒǸǸȺȡɅȓ ɳɾʳǪțɐȺɐȓȡǪǍȺȺʳ 
ǸʲțǍʔɾʌǸǱẍ ɐʔʌǪɐɃǸ ǪțǍȡɅṝ 
 

- Sense of responsibility: Please evaluate your 
sense of responsibility.  

- Psychological fatigue: Please evaluate your level 
of psychological fatigue in the work you do.  

 

All indicators used in the analysis are subjective, increasing the data reliability risk. Due 
to the type of outcomes measured - attitude, motivation, knowledge - objective 
indicators were used to a limited extent, and the assessment of the amount of chang e 
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ʭǍɾ ǩǍɾǸǱ ɐɅ ʬɐȺʔɅʌǸǸɶ ʌɶǍȡɅǸɶɾẏ ɾǸȺȒ-assessment. To minimise data risks, a descriptive 
Likert scale was used in the answer part of the questions.  
 
Amounts of change  
 
During the evaluation of the outcomes, the before/after differences of the adult 
trainers regarding an outcome were calculated. Accordingly, the difference between 
before and after the outcomes is considered as follows;  
 

ǒ Negative (less than 0) is a negative change  
ǒ 0 points, no change  
ǒ 1-4 is interpreted as a significant positive change  

 
In the Table 51 below, which shows the change amounts according to segments, 
negative changes with a difference in the change amount smaller than 0 and those 
between 1 and 4, significant positive changes, are included.  
 
Table -51: Volunteer trainers - amount of change  

 
 

 
 
 

 
Outcome  

 
Sample 

Size 

Number of 
people 

experiencing 
change  

Proportion 
of those 

experiencing 
change in 

the segment  

The average 
amount of 
changes 

experienced 
(on a 5 -point 

scale)  

Counterfactual  Attribution  

Developing 
skills in adult 
education  

 
 
 
 
 
Volunteer 
trainers 
(father 
program)  
4 men  
 

 
 

3 

 
 

75% 

 
Before - 3.3     
After - 4.3 

Difference - 1 

 
 

0% 

 
 

20% 

Positive 
outlook for the 
future  

 
 

3 

 
 

75% 

 
Before - 3    
After - 4 

Difference - 1 

 
 

0% 

 
 

0% 

Being in 
solidarity  

 
2 

 
50% 

Before - 3.5     
After - 5 

Difference - 
1.5 

 
50% 

 
30% 

Feeling 
psychologically 
exhausted  

 
2 

 
50% 

Before - 3.5    
After - 4.5 

Difference - 1 

 
40% 

 
25% 
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Counterfactual and attribution - evaluation and explanation  
 
Volunteer trainers were asked counterfactual and attribution questions about the 
outcomes they experienced. These questions were asked only of those experiencing 
the positive or negative outcomes.  
 
Table -52: Volunteer trainers - counterfactuality and attribution  

 
 
Significance Analysis  
 
In the light of the qualitative and quantitative data collected from volunteer 
trainers, all four well -defined outcomes meet the relevance/significance criterion 
("developing skills in adult education", "positive outlook for the future", "being in 
solidari ty " and "feeling psychologically exhausted").  
 
The summary of the relevance/significance assessment of the outcomes is shown in 
Table 53. The relevant and significant outcomes in this table have been added to the 
value map.  
     
Table -53: Volunteer trainers - materiality assessment of outcomes  

 
Outcome  

 
Stakeholder 

group  

Number of people who 
said, "I would have 

experienced change 
even if I did not 

participate in the 
activities" and their 
percentage in the 

sample  

 
Average 

probability of 
change  

(out of 10 points)  

 
Attribution 

- person 
and % 

average  

Developing skills in 
adult education  

 
 
Volunteer 
trainers 
(father 
program)  
4 men  

 
0   

 
- 

 
   3 men - 

20% 
Positive outlook for 
the future  

0   -   0  

Being in solidarity  1  man  10 1 man - 60% 

Feeling 
psychologically 
exhausted  

 
1 man  

 
8 

 
1 man - 50%  
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7.9 Stakeholder: Center Managers/Coordinators  

Center managers/coordinators working at the AÇEV Child and Family Centers located 
in the container settlements were included in the analysis. Although the 
ɃǍɅǍȓǸɶɾṩǪɐɐɶǱȡɅǍʌɐɶɾ ǍɶǸ Ʌɐʌ ɳǍɶʌ ɐȒ !AMĞẏɾ ɳɶȡɃǍɶʳ ʌǍɶȓǸʌ ȓɶɐʔɳṞ ʌțǸȡɶ ȡɅǪȺʔɾȡɐɅ 
was deemed appropr iate as they are directly involved in the interventions and serve 
as a relevant and significant stakeholder group contributing to the implementation 
of the activities.  

A total of three managers/coordinators worked in the centers, and three of them were 
included in both the qualitative and quantitative data collection processes.  

 
Outcome chains  
 
Quantitative data were collected about the following two outcome chains:  
 

1. ẪfǸǸȺȡɅȓ ɾǍʌȡɾȒȡǸǱ ʭȡʌț ʌțǸ ʭɐɶȶẫ 
 
The people responsible for coordinating and managing centers stated that as the last 
step of the following outcome chains, they experienced the outcome of ẌȒǸǸȺȡɅȓ 
ɾǍʌȡɾȒȡǸǱ ʭȡʌț ʌțǸ ʭɐɶȶẍṣ  
 
In the first chain, the managers/coordinators first experienced the intermediate 
outcome of ẌɳɶȡɐɶȡʌȡʽȡɅȓ ǸɃɳȺɐʳǸǸ ɃɐʌȡʬǍʌȡɐɅẍṞ ẌȡɅǪɶǸǍɾǸǱ ʌǸǍɃ ɃǍɅǍȓǸɃǸɅʌ 
ɾȶȡȺȺɾẍ and ẌȡɃɳɶɐʬǸǱ ǍǩȡȺȡʌʳ ʌɐ ǪɐɅǱʔǪʌ ȒȡǸȺǱ ɐɳǸɶǍʌȡɐɅɾẍ followed by ẌȒǸǸȺȡɅȓ 
ɾǍʌȡɾȒȡǸǱ ʭȡʌț ʌțǸ ʭɐɶȶẍ at the end of the chain.  
 
In the second chain, the managers/coordinators first experienced ẌǱǸʬǸȺɐɳȡɅȓ ʌɐ 
multi -ȒǍǪǸʌǸǱ ʌțȡɅȶȡɅȓ ɾȶȡȺȺɾẍ, ẌǱǸʬǸȺɐɳȡɅȓ ǪɐɅʬǸɅȡǸɅǪǸ ɾȶȡȺȺɾẍ, ẌǱǸʬǸȺɐɳȡɅȓ ʌțǸ 
ǍǩȡȺȡʌʳ ʌɐ ǪɐɃɃʔɅȡǪǍʌǸ ʭȡʌț ǱȡȒȒǸɶǸɅʌ ɾʌǍȶǸțɐȺǱǸɶɾẍ and ẌȡɃɳɶɐʬǸǱ ǍǩȡȺȡʌʳ ʌɐ 
ǪɐɅǱʔǪʌ ȒȡǸȺǱ ɐɳǸɶǍʌȡɐɅɾẍ followed by ẌȒǸǸȺȡɅȓ ɾǍʌȡɾȒȡǸǱ ʭȡʌț ʌțǸ ʭɐɶȶẍ at the end 
of the chain.  
 

 
Outcome  

 
Stakeholder group  

Materiality  
(relevance and significance)  

Developing skills in adult 
education  

 
 
Volunteer trainers (father 
program)  
4 men  

Relevant / Significant  

Positive outlook for the 
future  

Relevant / Significant  

Being in solidarity  Relevant / Significant  

Feeling psychologically 
exhausted  

Relevant / Significant  
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 Figure -34: ẌfǸǸȺȡɅȓ ɾǍʌȡɾȒȡǸǱ ʭȡʌț ʌțǸ ʭɐɶȶẫ outcome chain  

 
 

 
2. ẪfǸǸȺȡɅȓ ǩǸɅǸȒȡǪȡǍȺ ʌɐ ʌțǸ ɶǸȓȡɐɅẫ 

 
The people responsible for coordinating and managing centers stated that as the last 
step of the following outcome chains, they experienced the outcome of ẌȒǸǸȺȡɅȓ 
ǩǸɅǸȒȡǪȡǍȺ ʌɐ ʌțǸ ɶǸȓȡɐɅẍṣ 

    Figure -35: ẪfǸǸȺȡɅȓ ǩǸɅǸȒȡǪȡǍȺ ʌɐ ʌțǸ ɶǸȓȡɐɅẫ outcome chain  

 
 

 

Explanation of the survey questions and dissemination process  
 
According to the data expressed by the center managers/coordinators during the 
focus group discussions, 2 positive outcome chains emerged, and questions were 
asked in the questionnaire to understand the outcomes related to these outcome 
chains.  
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All 3 managers/coordinators filled the questionnaire  online and evaluated 7 
statements indicating each outcome on a 5 -point Likert scale according to the 
instructions "before working in AÇEV Centers" and "after working in AÇEV Centers". In 
addition to some statements, the attribution, counterfactuality, dur ation, and relative 
importance of the changes they experienced were also asked.  
 
The first questions of the survey concerned the province in which they work and the 
specific program they are involved in.  
 
Survey forms were prepared and administered using the tool used by Koç University 
(Qualtrics).  
 
 
Measuring well -defined outcomes  
 
Table 54 below shows the well -defined outcomes and indicators used in the 
quantitative analysis.  
 
Table -54: Well -defined outcomes and indicators  

Well -defined Outcome  Indicator  

 
 
ẌfǸǸȺȡɅȓ ɾǍʌȡɾȒȡǸǱ ʭȡʌț ʌțǸ 
ʭɐɶȶẍ 

They evaluated 6 statements asked in the 
questionnaire about "feeling satisfied with the work":  
 

- Importance given to employee motivation: 
Please evaluate the importance you place on 
employee motivation.  

- Team management skills: Please evaluate your 
ability to manage a team.  

- Ability to communicate with different 
stakeholders: Please evaluate your ability to 
communicate with different stakeholders.  

- Crisis management skills: Please evaluate your 
crisis management skills.  

- Field operation skills: Please evaluate your field 
operation skills.  

- Job satisfaction: Please evaluate your level of 
satisfaction with your work.  

ẌfǸǸȺȡɅȓ ǩǸɅǸȒȡǪȡǍȺ ʌɐ ʌțǸ 
ɶǸȓȡɐɅẍ 

They evaluated 1 statement asked in the questionnaire 
Ǎǩɐʔʌ ẌȒǸǸȺȡɅȓ ǩǸɅǸȒȡǪȡǍȺ ʌɐ ʌțǸ ɶǸȓȡɐɅẍṝ 
 

- Feeling useful: Do you feel that your role at the 
AÇEV Center contributes to local development?  
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All indicators used in the analysis are subjective, increasing the data reliability risk. Due 
to the type of outcomes measured - attitude, motivation, knowledge - objective 
indicators were used to a limited extent, and the assessment of the amount of chang e 
ʭǍɾ ǩǍɾǸǱ ɐɅ ʌțǸ !AMĞ ǪǸɅʌǸɶ ɃǍɅǍȓǸɶɾṩǪɐɐɶǱȡɅǍʌɐɶɾẏ ɾǸȺȒ-assessment. To minimise 
data risks, a descriptive Likert scale was used in the answer part of the questions.  
 
Amounts of change  
 
During the evaluation of the outcomes, the before/after differences of the adult 
trainers regarding an outcome were calculated. Accordingly, the difference between 
before and after the outcomes is considered as follows;  
 
ǒ Negative (less than 0) is a negative change  
ǒ 0 points, no change  
ǒ 1-4 is interpreted as a significant positive change  

 
In the Table 55 below, which shows the change amounts according to segments, 
negative changes with a difference in the change amount smaller than 0 and those 
between 1 and 4, significant positive changes, are included.  
 
Table -55: Center managers/coordinators - amount of change  

 
 

Counterfactual and attribution - evaluation and explanation  
 
The Center managers/coordinators were asked counterfactual and attribution 
questions about the outcomes they experienced. These questions were asked only of 
those experiencing the positive or negative outcomes.  

 
Outcome  

Sample Size  Number of 
people 

experiencing 
change  

Proportion of 
those 

experiencing 
change in 

the segment   

The average 
amount of 
changes 

experienced 
(on a 5 -point 

scale)  

Counterfactual  Attribution  

Feeling 
satisfied 
with the 
work  

 
Center 
managers / 
coordinators  
3 women  
 

 
 

2 

 
 

67% 

 
Before - 3.5     

After - 5 
Difference - 

1.5 

 
 

0  

 
 

10% 

Feeling 
beneficial to 
the region  

 
 

2 

 
 

67% 

 
Before - 2     
After - 5 

Difference - 3 

 
 

50% 

 
 

10% 
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Table -56: Center managers/coordinators - counterfactuality and attribution  

 
 
Significance Analysis  
 
In the light of the qualitative and quantitative data collected from the center 
managers and coordinators, all two well -defined outcomes meet the 
ɶǸȺǸʬǍɅǪǸṩɾȡȓɅȡȒȡǪǍɅǪǸ ǪɶȡʌǸɶȡɐɅ ṵṦȒǸǸȺȡɅȓ ɾǍʌȡɾȒȡǸǱ ʭȡʌț ʌțǸ ʭɐɶȶṦṞ ẌȒǸǸȺȡɅȓ 
ǩǸɅǸȒȡǪȡǍȺ ʌɐ ʌțǸ ɶǸȓȡɐɅẍṶṣ  
 
The summary of the relevance/significance assessment of the outcomes is shown in 
Table 57. The relevant and significant outcomes in this table have been added to the 
value map.  
 
Table -57: Center managers/coordinators - materiality assessment of outcomes  

 
 
 

 
Outcome  

 
Stakeholder 

group  

Number of people 
who said, "I would 
have experienced 

change even if I did 
not participate in 
the activities" and 

their percentage in 
the sample  

Average 
probability of 

change  
(out of 10 points)  

Attribution 
- person 

and % 
average  

Feeling satisfied with 
the work  

 
 
Center managers 
/ coordinators  
3 women  

 
0   

 
- 

 
   2 women - 

10% 

Feeling beneficial to 
the region  

1  woman  5   1 woman - 
20%  

Outcome  Stakeholder group  Materiality  
(relevance and significance)  

Feeling satisfied with 
the work  

 
Center managers / 
coordinators  
3 women  
 

Relevant / Significant  

Feeling beneficial to 
the region  

Relevant / Significant  
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ᶵṣᶯᶮ ñʌǍȶǸțɐȺǱǸɶṝ !AMĞ }ɾʌǍɅǩʔȺ ÿǸǍɃ 

AÇEV team who are working for the AÇEV Child and Family Centers coordination in 
}ɾʌǍɅǩʔȺ ȓǸɅǸɶǍȺ ɐȒȒȡǪǸ ʭǸɶǸ ȡɅǪȺʔǱǸǱ ȡɅ ʌțǸ ǍɅǍȺʳɾȡɾṣ !Ⱥʌțɐʔȓț ʌțǸ }ɾʌǍɅǩʔȺ ʌǸǍɃ ǍɶǸ 
Ʌɐʌ ɳǍɶʌ ɐȒ !AMĞẏɾ ɳɶȡɃǍɶʳ ʌǍɶȓǸʌ ȓɶɐʔɳṞ ʌțǸȡɶ ȡɅǪȺʔɾȡɐɅ ʭǍɾ ǱǸǸɃǸǱ ǍɳɳɶɐɳɶȡǍʌǸ Ǎɾ 
they ar e directly involved in the interventions and serve as a relevant and significant 
stakeholder group contributing to the implementation of the activities.  

! ʌɐʌǍȺ ɐȒ Ǹȡȓțʌ ǸɃɳȺɐʳǸǸɾ ʭɐɶȶȡɅȓ ȡɅ }ɾʌǍɅǩʔȺ ʭǸɶǸ ȡɅǪȺʔǱǸǱ ȡɅ ǩɐʌț ʌțǸ ɵʔǍȺȡʌǍʌȡʬǸ 
and quantitative data collection processes.  

 
Outcome chains  
 
Quantitative data were collected about the following 3 outcome chains:  
 

1. ẪuɅǪɶǸǍɾǸǱ ʌǸǍɃ ɃǍɅǍȓǸɃǸɅʌ ɾȶȡȺȺɾẫ 
 
ÿțǸ ǸɃɳȺɐʳǸǸɾ ʭɐɶȶȡɅȓ ȡɅ ʌțǸ }ɾʌǍɅǩʔȺ ʌǸǍɃ ɃǸɅʌȡɐɅǸǱ ʌțǍʌ Ǎɾ ʌțǸ ȺǍɾʌ ɾʌǸɳ ɐȒ ʌțǸ 
following outcome chains, they experienced the outcome of "increased team 
management skills".  
 
In the first chain, the employees first experienced the intermediate outcome of 
"developing a view of flexibility"  followed by "increased team management skills"  
at the end of the chain.  
 
In the second chain, employees first experienced "developing of conflict resolution 
skills"  followed by "increased team management skills"  at the end of the chain.  

 
       Figure -36: ẪuɅǪɶǸǍɾǸǱ ʌǸǍɃ ɃǍɅǍȓǸɃǸɅʌ ɾȶȡȺȺɾẫ outcome chain  
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2. Ẫ=ǸȡɅȓ țɐɳǸȒʔȺ Ǎǩɐʔʌ ʌțǸ ȒʔʌʔɶǸẫ 
 
ÿțǸ ǸɃɳȺɐʳǸǸɾ ʭɐɶȶȡɅȓ ȡɅ ʌțǸ }ɾʌǍɅǩʔȺ ʌǸǍɃ ɃǸɅʌȡɐɅǸǱ ʌțǍʌ Ǎɾ ʌțǸ ȺǍɾʌ ɾʌǸɳ ɐȒ ʌțǸ 
following outcome chains, they experienced the outcome of "being hopeful about 
the future".  
 
In the outcome chain, the employees first experienced the intermediate outcome of 
"increased awareness about the conditions of the earthquake zone" and  ẌȒǸǸȺȡɅȓ 
ȡɅ ɾɐȺȡǱǍɶȡʌʳẍ then  ẌǱǸʬǸȺɐɳȡɅȓ ǸɃɳǍʌțʳ ɾȶȡȺȺɾẍṞ ẌȒǸǸȺȡɅȓ ʔɾǸȒʔȺẍ ȒɐȺȺɐʭǸǱ ǩʳ Ẍbeing 
țɐɳǸȒʔȺ Ǎǩɐʔʌ ʌțǸ ȒʔʌʔɶǸẍ at the end of the chain.  
 
Two employees have experienced negative outcomes. In the second outcome chain, 
the employees first experienced the intermediate outcome of "increased level of 
ȶɅɐʭȺǸǱȓǸ Ǎǩɐʔʌ ǱȡɾǍɾʌǸɶ ɾȡʌʔǍʌȡɐɅɾṞẍ ẌȒǸǸȺȡɅȓ ȡɅ ɾɐȺȡǱǍɶȡʌʳẍṞ ǍɅǱ ẌǱǸʬǸȺɐɳȡɅȓ 
ǸɃɳǍʌțʳ ɾȶȡȺȺɾẍṞ ẌȒǸǸȺȡɅȓ ʔɾǸȒʔȺẍ ȒɐȺȺɐʭǸǱ ǩʳ ẌǩǸȡɅȓ țɐɳǸȒʔȺ Ǎǩɐʔʌ ʌțǸ ȒʔʌʔɶǸẍ at 
the end of the chain.  
 

                    Figure -37: Ẍ=ǸȡɅȓ țɐɳǸȒʔȺ Ǎǩɐʔʌ ʌțǸ ȒʔʌʔɶǸẍ ɐʔʌǪɐɃǸ ǪțǍȡɅ 

 
 
 

3. ẪéǸǍȺȡʽȡɅȓ ʌțǸ ȡɃɳɐɶʌǍɅǪǸ ɐȒ ʌǍȶȡɅȓ ȓɐɐǱ ǪǍɶǸ ɐȒ ʳɐʔɶɾǸȺȒ 
ɳɾʳǪțɐȺɐȓȡǪǍȺȺʳẫ 

 
ÿțǸ ǸɃɳȺɐʳǸǸɾ ʭɐɶȶȡɅȓ ȡɅ ʌțǸ }ɾʌǍɅǩʔȺ ʌǸǍɃ ɃǸɅʌȡɐɅǸǱ ʌțǍʌ Ǎɾ ʌțǸ ȺǍɾʌ ɾʌǸɳ ɐȒ ʌțǸ 
following outcome chains, they experienced the outcome of "realizing the 
importance of taking good care of yourself psychologically".  
 
The Istanbul employees of AÇEV experienced the negative intermediate outcomes of 
ẌɾɳǸɅǱȡɅȓ ȺǸɾɾ ʌȡɃǸ ʭȡʌț ȒǍɃȡȺʳṞẍ ẌȒǸǸȺȡɅȓ ʭɐɶɅ ɐʔʌ ʭțȡȺǸ ɳɶɐʬȡǱȡɅȓ ɾʔɳɳɐɶʌṞẍ and 
ẌțǍʬȡɅȓ ǱȡȒȒȡǪʔȺʌʳ ǍǱǍɳʌȡɅȓ ʌɐ ʌțǸȡɶ ɐʭɅ ʭɐɶȶṞẍ followed by the negative outcomes 
of ẌɳɾʳǪțɐȺɐȓȡǪǍȺ ȒǍʌȡȓʔǸṣẍ 
 
Up to this point, the chain developed negatively; however, it then transitioned into a 
positive intermediate outcome  ẌȺǸǍɶɅȡɅȓ ʌɐ ɃǍɅǍȓǸ ɐɅǸẏɾ ǸɃɐʌȡɐɅɾẍ and 
ultimately concluded with the final change of ẌɶǸǍȺȡʽȡɅȓ ʌțǸ ȡɃɳɐɶʌǍɅǪǸ ɐȒ ʌǍȶȡɅȓ 
ȓɐɐǱ ǪǍɶǸ ɐȒ ʳɐʔɶɾǸȺȒ ɳɾʳǪțɐȺɐȓȡǪǍȺȺʳṣẍ 
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Figure -38: ẌéǸǍȺȡʽȡɅȓ ʌțǸ ȡɃɳɐɶʌǍɅǪǸ ɐȒ ʌǍȶȡɅȓ ȓɐɐǱ ǪǍɶǸ ɐȒ ʳɐʔɶɾǸȺȒ ɳɾʳǪțɐȺɐȓȡǪǍȺȺʳẍ ɐʔʌǪɐɃǸ ǪțǍȡɅ 

 
 
Explanation of the survey questions and dissemination process  
 
!ǪǪɐɶǱȡɅȓ ʌɐ ʌțǸ ǱǍʌǍ ǸʲɳɶǸɾɾǸǱ ǩʳ ʌțǸ !AMĞ }ɾʌǍɅǩʔȺ ǸɃɳȺɐʳǸǸɾ ǱʔɶȡɅȓ ʌțǸ ȒɐǪʔɾ 
group discussions, 2 positive and 1 negative outcome chains emerged, and questions 
were asked in the questionnaire to understand the outcomes related to these 
outcome chains.  
 
All 8 employees filled the questionnaire  online and evaluated 11 statements 
indicating each outcome on a 5 -point Likert scale according to the instructions 
ṦǩǸȒɐɶǸ ʌǍȶȡɅȓ ɐɅ ɶǸɾɳɐɅɾȡǩȡȺȡʌȡǸɾ ɶǸȺǍʌǸǱ ʌɐ !AMĞẏɾ ǪǸɅʌǸɶɾ ȡɅ ʌțǸ ǸǍɶʌțɵʔǍȶǸ-affected 
region" and "after taking on responsibilities relate Ǳ ʌɐ !AMĞẏɾ ǪǸɅʌǸɶɾ ȡɅ ʌțǸ 
earthquake -affected region". In addition to some statements, the attribution, 
counterfactuality, duration, and relative importance of the changes they experienced 
were also asked.  

At the beginning of the survey, participants were asked only about their roles within 
AÇEV. The questionnaire forms were prepared and administered through the tool 
used by Koç University (Qualtrics).  

 
Measuring well -defined outcomes  
 
Table 58 below shows the well -defined outcomes and indicators used in the 
quantitative analysis.  
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Table -58: Well -defined outcomes and indicators  

Well -defined Outcome  Indicator  

ẌuɅǪɶǸǍɾǸǱ ʌǸǍɃ 
ɃǍɅǍȓǸɃǸɅʌ ɾȶȡȺȺɾẍ 

They evaluated 3 statements asked in the 
questionnaire about "increased team management 
skills":  
 

- Flexibility: Please evaluate your ability to be 
flexible in work -related situations (to find quick 
and effective solutions and adapt in complex or 
uncertain circumstances).  

- Team management skills: Please evaluate your 
team management skills.  

- Disaster knowledge: Please evaluate your level 
of knowledge about disasters.  

Ẍ=ǸȡɅȓ țɐɳǸȒʔȺ Ǎǩɐʔʌ ʌțǸ 
ȒʔʌʔɶǸẍ 

They evaluated 4 statements asked in the 
questionnaire about "being hopeful about the future":  
 

- Sense of solidarity: Please evaluate your sense 
of being in solidarity with others.  

- Empathy: Please evaluate your ability to show 
empathy.  

- Feeling useful: Please evaluate your sense of 
contributing positively to society through the 
activities you carry out.  

- Hope and positive outlook for the future: Please 
evaluate your sense of looking to the future 
with hope and positivity.  

"Realizing the importance 
of taking good care of 
yourself psychologically"  

They evaluated 4 statements asked in the 
questionnaire about "realizing the importance of 
taking good care of yourself psychologically":  
 

- Time spent with family: Please evaluate the 
amount of time you dedicate to your family.  

- Psychological exhaustion: Please evaluate your 
level of psychological exhaustion in the work 
you do.  

- Emotion management: Please evaluate the 
statement Ẫu ǍɃ ǍǩȺǸ ʌɐ ɃǍɅǍȓǸ Ƀʳ ǸɃɐʌȡɐɅɾ 
ʭțǸɅ ȒǍǪǸǱ ʭȡʌț ǱȡȒȒȡǪʔȺʌ ɾȡʌʔǍʌȡɐɅɾṾẫ 

- ÿǍȶȡɅȓ ǪǍɶǸ ɐȒ ɐɅǸẏɾ ɳɾʳǪțɐȺɐȓȡǪǍȺ ʭǸȺȺ-being: 
Please evaluate the statement Ẫu țǍʬǸ ɶǸǍȺȡʽǸǱ 
the importance of taking care of my own 
psychological well -ǩǸȡɅȓṾẫ 
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All indicators used in the analysis are subjective, increasing the data reliability risk. Due 
to the type of outcomes measured - attitude, motivation, knowledge - objective 
indicators were used to a limited extent, and the assessment of the amount of chang e 
ʭǍɾ ǩǍɾǸǱ ɐɅ !AMĞ }ɾʌǍɅǩʔȺ ǸɃɳȺɐʳǸǸẏ ɾǸȺȒ-assessment. To minimise data risks, a 
descriptive Likert scale was used in the answer part of the questions.  
 

Amounts of change  
 
During the evaluation of the outcomes, the before/after differences of the individuals 
regarding an outcome were calculated. Accordingly, the difference between before 
and after the outcomes is considered as follows;  
 
ǒ Negative (less than 0) is a negative change  
ǒ 0 points, no change  
ǒ 1-4 is interpreted as a significant positive change  

 
In the Table 59 below, which shows the change amounts according to segments, 
negative changes with a difference in the change amount smaller than 0 and those 
between 1 and 4, significant positive changes, are included.  
 
Table -59: }ɾʌǍɅǩʔȺ ǸɃɳȺɐʳǸǸɾ - amount of change  
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Counterfactual and attribution - evaluation and explanation  
 
ÿțǸ ǸɃɳȺɐʳǸǸɾ ʭɐɶȶȡɅȓ ȡɅ }ɾʌǍɅǩʔȺ ʭǸɶǸ ǍɾȶǸǱ ǪɐʔɅʌǸɶȒǍǪʌʔǍȺ ǍɅǱ ǍʌʌɶȡǩʔʌȡɐɅ 
questions about the outcomes they experienced. These questions were asked only of 
those experiencing the positive or negative outcomes.  
 
Table -60: }ɾʌǍɅǩʔȺ ǸɃɳȺɐʳǸǸɾ ʭɐɶȶȡɅȓ ȡɅ }ɾʌǍɅǩʔȺ - counterfactuality and attribution  

 
Outcome  

 
Sample 

Size 

Number of 
people 

experiencing 
change  

Proportion of 
those 

experiencing 
change in 

the segment  

The average 
amount of 
changes 

experienced 
(on a 5 -point 

scale)  

 
Counterfactual  

 
Attribution  

Increased 
team 
management 
skills  

 
 
 
 
 
 
AÇEV 
}ɾʌǍɅǩʔȺ 
team  
8 
employees  
 

 
 

5 

 
 

63% 

 
Before - 3.2      
After - 4.4  

Difference - 
1.2 

 
 

25% 

 
 

10% 

Being hopeful 
about the 
future  
(experiencing 
positive 
change)  

 
 

2 

 
 

25% 

 
Before - 2.5     

After - 4 
Difference - 

1.5 

 
 

0  

 
 

0  

Being hopeful 
about the 
future  
(experiencing 
negative 
change)  

 
2 

 
25% 

 
Before - 3.5      

After - 2 
Difference - 

1.5 

 
 

40% 

 
 

40%  

Realizing the 
importance of 
taking good 
care of yourself 
psychologically  

 
 

5 

 
 

%63 

 
Before - 3.2      
After - 4.6 

Difference - 
1.4 

 
 

20% 

 
 

0 
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Significance Analysis  
 
In the light of the qualitative and quantitative data collected from AÇEV 
ǸɃɳȺɐʳǸǸɾ ʭɐɶȶȡɅȓ ȡɅ }ɾʌǍɅǩʔȺṞ ǍȺȺ ʌțɶǸǸ ʭǸȺȺ-defined outcomes meet the 
ɶǸȺǸʬǍɅǪǸṩɾȡȓɅȡȒȡǪǍɅǪǸ ǪɶȡʌǸɶȡɐɅ ṵẌȡɅǪɶǸǍɾǸǱ ʌǸǍɃ ɃǍɅǍȓǸɃǸɅʌ ɾȶȡȺȺɾẍṞ ẌǩǸȡɅȓ 
țɐɳǸȒʔȺ Ǎǩɐʔʌ ʌțǸ ȒʔʌʔɶǸẍ ǍɅǱ ẌɶǸalizing the importance of taking good care of 
ʳɐʔɶɾǸȺȒ ɳɾʳǪțɐȺɐȓȡǪǍȺȺʳẍṶṣ  
 
The summary of the relevance/significance assessment of the outcomes is shown in 
Table 61. The relevant and significant outcomes in this table have been added to the 
value map.    

 
Table -61: }ɾʌǍɅǩʔȺ ǸɃɳȺɐʳǸǸ - materiality assessment of outcomes  

 
Outcome  

 
Stakeholder 

group  

Number of people who 
said, "I would have 

experienced change 
even if I did not 

participate in the 
activities" and their 
percentage in the 

sample  

Average 
probability of 

change  
(out of 10 points)  

Attribution 
- person 

and % 
average  

Increased team 
management skills  

 
 
 
 
 
!AMĞ }ɾʌǍɅǩʔȺ 
team  
8 employees  
 

 
2  employee  

 
5.5 

 
    1 

employee - 
50% 

Being hopeful about 
the future  
(experiencing 
positive change)  

 
0  

 
- 

 
0  

Being hopeful about 
the future  
(experiencing 
negative change)  

 
2 employee  

 
4  

 
2 employee 

- 40% 

Realizing the 
importance of taking 
good care of yourself 
psychologically  

 
2 employee  

 
5.5 

 
0  
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7.11 Other Stakeholders: Civil Society Organizations (CSO)  

Representatives of civil society organizations (CSOs)  working at or collaborating in 
various ways with the AÇEV Child and Family Centers  located in the container 
settlements were included in the qualitative analysis phase of the impact assessment. 
Although CSOs were indirectly involved in the activities implemented at the AÇEV 
centers, the changes expressed by their representatives during focus group 
discussions were analyzed qualitatively. The analysis of qualitative data revealed that 
the outcomes articulated by CSO representatives were relevant to the acti vities 
carried out at AÇEV centers; however, these were institutional -level outcomes rather 
than individual -level. For this reason, no quantitative data were collected regarding 
these institutional changes.  

A total of six CSO representatives, all of whom work with similar target groups but in 
different areas with AÇEV, participated in the focus group discussions. The 
organizations were considered in the evaluation of the attribution. Their field of work 
is different as none of them provide the similar activities - they were targeting the 
population living in the same contemporary settlements as the AÇEV's centers. The 
organizations represented included: Turkish Refugee Council (SENED), Community 
Volunteers Fou ndation (TOG), Association for Trauma and Disaster Mental Health 
ñʌʔǱȡǸɾ Ẑÿ!éEMẑṹ fɐʔɅǱǍʌȡɐɅ Ȓɐɶ ʌțǸ ñʔɳɳɐɶʌ ɐȒ ğɐɃǸɅậɾ ğɐɶȶ Ẑ©MEĞẑṹ ñʔɅǍậɅȢɅ 
©ȢʽȺǍɶȢṹ ğǸȺʌțʔɅȓǸɶțȡȺȒǸ Ẑğooẑ 

A detailed analysis of the interviews with CSO representatives allowed the content to 
be categorized under the following key themes:  

Outcome  Stakeholder group  Materiality  
(relevance and significance)  

Increased team 
management skills  

 
 
 
 
!AMĞ }ɾʌǍɅǩʔȺ ʌǸǍɃ 
8 employees  
 

Relevant / Significant  

Being hopeful about the 
future  
(experiencing positive 
change)  

Relevant / Significant  

Being hopeful about the 
future  
(experiencing negative 
change)  

Relevant / Significant  

Realizing the importance of 
taking good care of yourself 
psychologically  

Relevant / Significant  
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ǒ Physical space and environment of trust  
ǒ Close communication and collaboration  
ǒ Operational capacity in the field  
ǒ Ecosystem partnership and co -creation of solutions  

One of the first aspects emphasized by all CSO representatives was the quality of 
!AMĞẏɾ ɳțʳɾȡǪǍȺ ȒǍǪȡȺȡʌȡǸɾ and the  trust -based environment  created within them. 
ÿțǸ ǪǸɅʌǸɶɾẏ ɾɳǍǪȡɐʔɾ ǍɅǱ ʭǸȺȺ-designed areas, including child play areas and 
consultation rooms, enabled organizations to use AÇEV centers effectively for their 
activities. Having dedicated and appropriate spaces for psychosocial sup port sessions 
with children and adults positively influenced the quality and professionalism of their 
work. Represen ʌǍʌȡʬǸɾ ǍȺɾɐ țȡȓțȺȡȓțʌǸǱ ʌțǍʌ !AMĞẏɾ ʬȡɾȡǩȺʳ ɶǸǪɐȓɅȡʽǍǩȺǸ ʳǸȺȺɐʭ ǪǸɅʌǸɶɾ 
were easily accessible and trusted spaces for residents of the container settlements.  

ẪÿțǸ !AMĞ ǪǸɅʌǸɶ ʭǍɾ ȺɐǪǍʌǸǱ ȡɅ an area that people living in the container 
settlements could reach quickly and easily. This was a great advantage. I was 
particularly impressed by the details inside ẘthe physical space was more than 
adequate, especially for those of us working on child p rotection. It contributed greatly 
ʌɐ ʌțǸ ɶǸȓȡɐɅ ǍɅǱ ʭǍɾ ǱǸɾȡȓɅǸǱ ȡɅǪȺʔɾȡʬǸȺʳ ɾɐ ʌțǍʌ Ʌɐ ɐɅǸ ʭǍɾ ȺǸȒʌ ɐʔʌṾẫ Ẑ>ñÃ 
representative)  

 
Ẫÿʭɐ ɳɾʳǪțɐȺɐȓȡɾʌɾ ȒɶɐɃ ɐʔɶ ɐɶȓǍɅȡʽǍʌȡɐɅ ʔɾǸ ʌʭɐ ɐȒ ʌțǸ ǪɐʔɅɾǸȺȡɅȓ ɶɐɐɃɾ 

every day of the week for individual and family sessions. Having access to such a space 
ǩǸɅǸȒȡʌɾ ǸʬǸɶʳɐɅǸṾẫ Ẑ>ñÃ ɶǸɳɶǸɾǸɅʌǍʌȡʬǸẑ 

 
The recognition and credibility of AÇEV made it easier for other organizations to 
operate within container settlements. The trust placed in AÇEV encouraged 
individuals to engage with other organizations under its umbrella, increasing 
participation and acce ssibility.  

ẪğțǸɅ Ǎ ɳțǍɶɃǍǪǸʔʌȡǪǍȺ ǪɐɃɳǍɅʳ ʬȡɾȡʌǸǱ ɐʔɶ ǍɶǸǍṹ u ǱǸȺȡǩǸɶǍʌǸȺʳ ʌɐɐȶ 
them to AÇEV. I told them they could use it as a model for future projects. They 
were impressed and expressed their admiration. Thanks to our close and 
collaborative relationship with AÇE V staff, we established a safe and trusting 
ɳǍɶʌɅǸɶɾțȡɳṾ !AMĞ ʌɶʔȺʳ ǍǱǱɾ ȓɶǸǍʌ ʬǍȺʔǸ ʌɐ !ǱȢʳǍɃǍɅṾẫ Ẑ>ñÃ ɶǸɳɶǸɾǸɅʌǍʌȡʬǸẑ 

ẪğǸ ʔɾǸǱ ʌțǸ ɾɳǍǪǸ Ǎɾ ǍǪʌȡʬǸȺʳ Ǎɾ ɳɐɾɾȡǩȺǸṾ uʌ ʭǍɾ Ǎ țʔȓǸ ǍǱʬǍɅʌǍȓǸ Ȓɐɶ 
ʔɾ ǩǸǪǍʔɾǸ ɳǸɐɳȺǸ țǍǱ ȓɶǸǍʌ ʌɶʔɾʌ ȡɅ !AMĞṾ ñȡɃɳȺʳ ɾǍʳȡɅȓ ʭǸ ʭǸɶǸ ʔɾȡɅȓ !AMĞậɾ 
facilities automatically created a sense of trust. This made our work much easier 
since our organization w as not widely known in the region. Once we began our 
activities there, everything became smoother. Everyone knew the yellow prefab 
center ẘȡʌ ʭǍɾ ǸǍɾʳ ʌɐ ȒȡɅǱṾẫ Ẑ>ñÃ ɶǸɳɶǸɾǸɅʌǍʌȡʬǸẑ 

ẪfȡɅǱȡɅȓ Ǎ ɾɳǍǪǸ ʌțǸɶǸ ẘ a place to carry out activities together, a safe area ẘ 
ʭǍɾ ɵʔȡʌǸ ǱȡȒȒȡǪʔȺʌ Ǎʌ ȒȡɶɾʌṾ ñɐ ȡɅȡʌȡǍȺȺʳṹ ʭǸ ʌɶȡǸǱ ʌɐ ǪɶǸǍʌǸ ɐʔɶ ɐʭɅ ɾɳǍǪǸɾṹ ǩʔʌ !AMĞậɾ 
facilities were much more professional. We quickly established coordination in the 
field and began conducting our psychosocial support activities and group sessions for 
ʭɐɃǸɅ ǍɅǱ ɃɐʌțǸɶɾ ȡɅ !AMĞậɾ ɾǍȒǸ ɾɳǍǪǸɾṾẫ Ẑ>ñÃ ɶǸɳɶǸɾǸɅʌǍʌȡʬǸẑ 

The physical accessibility of the AÇEV centers and the trust in the institution 
encouraged CSOs to not only carry out their own activities but also to develop new 
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joint initiatives  with AÇEV. Focus group participants emphasized that this close 
communication and collaboration strengthened institutional partnerships  and 
enhanced the overall impact of their work.  

ẪğǸ ɾțǍɶǸ Ǎ ǪɐɃɃɐɅ ɳʔɶɳɐɾǸ ʭȡʌț !AMĞṾ ğǸ ȡɃɳȺǸɃǸɅʌ ǸǍɶȺʳ ǪțȡȺǱțɐɐǱ 
education programs for children aged 3 ẙḂṹ ǍɅǱ ȡɅ ǍǱǱȡʌȡɐɅṹ ʭǸ ǪɐɅǱʔǪʌ ʭɐɃǸɅậɾ 
ǸɃɳɐʭǸɶɃǸɅʌ ǍɅǱ ǸɃɳȺɐʳɃǸɅʌ ȡɅȡʌȡǍʌȡʬǸɾṾ uɅ ¸ʔɶǱǍȔȢṹ ʭǸ ǱȡɾǪʔɾɾǸǱ ʭțǍʌ ǸȺɾǸ 
we could do together. AÇEV created o pportunities for us to introduce our 
ɐɶȓǍɅȡʽǍʌȡɐɅ ʌɐ ɳǍɶǸɅʌɾ ǍɅǱ ʌɐ ǪɐȺȺǍǩɐɶǍʌǸ ǸȒȒǸǪʌȡʬǸȺʳṾẫ Ẑ>ñÃ ɶǸɳɶǸɾǸɅʌǍʌȡʬǸẑ 

Ẫu ʌțȡɅȶ ʭǸ ǍǪțȡǸʬǸǱ Ǎ țȡȓțȺʳ ǸȒȒǸǪʌȡʬǸ ǪɐȺȺǍǩɐɶǍʌȡɐɅ ǍɶɐʔɅǱ ȒǍɃȡȺʳ 
protection needs for families with children aged 3 ẙ6. It became part of a more 
holistic and multi -dimensional community center model ẘan important 
ɳǍɶʌɅǸɶɾțȡɳ ʌțǍʌ ȒȡȺȺǸǱ Ǎ ɃǍȲɐɶ ȓǍɳṾẫ Ẑ>ñÃ representative)  

CSO representatives also shared that they benefited personally and professionally  
ǩʳ ɳǍɶʌȡǪȡɳǍʌȡɅȓ ȡɅ !AMĞẏɾ ɾǸɾɾȡɐɅɾ ǍɅǱ ǍǪʌȡʬȡʌȡǸɾṣ 

Ẫ>ɐȺȺǸǍȓʔǸɾ ȒɶɐɃ Ƀʳ ɐɶȓǍɅȡʽǍʌȡɐɅ ǍʌʌǸɅǱǸǱ !AMĞ ɾǸɾɾȡɐɅɾṹ ǍɅǱ u 
followed them closely. I even joined the fatherhood training sessions myself. 
¬ǍʌǸɶṹ u ǪɐɅʌɶȡǩʔʌǸǱ Ǎɾ ɳǍɶʌ ɐȒ ʌțǸ ǪɐȺȺǍǩɐɶǍʌȡɐɅṾẫ Ẑ>ñÃ ɶǸɳɶǸɾǸɅʌǍʌȡʬǸẑ 

Another key theme emphasized by participants was the development of field 
operation skills  ǍɃɐɅȓ >ñÃ ɾʌǍȒȒṞ ɾʔɳɳɐɶʌǸǱ ǩʳ !AMĞẏɾ ǪǸɅʌǸɶ ɳǸɶɾɐɅɅǸȺṣ 
éǸɳɶǸɾǸɅʌǍʌȡʬǸɾ ɶǸɳɐɶʌǸǱ ʌțǍʌ ʌțǸ !AMĞ ʌǸǍɃẏɾ ɳɶǍǪʌȡǪǍȺ ȓʔȡǱǍɅǪǸ ǍɅǱ ȺɐȓȡɾʌȡǪǍȺ 
support were instrumental in strengthening their own capacity during post -disaster 
operations.  

ẪğǸ ɐȒʌǸɅ ɅǸǸǱǸǱ ȺɐȓȡɾʌȡǪǍȺ ɾʔɳɳɐɶʌṾ fɐɶ ǸʲǍɃɳȺǸṹ ʭǸ țǍǱ Ǎ ɾȡɃɳȺǸ ǩʔʌ 
urgent issue related to sanitation, and AÇEV helped us solve it immediately. 
ÿțǸȡɶ ǍɾɾȡɾʌǍɅǪǸ ɾǍʬǸǱ ʔɾ Ǎ Ⱥɐʌ ɐȒ ʌȡɃǸ ǍɅǱ ɾʌɶǸɾɾṾẫ Ẑ>ñÃ ɶǸɳɶǸɾǸɅʌǍʌȡʬǸẑ 

ẪÿțǍɅȶɾ ʌɐ !AMĞậɾ ȓʔȡǱǍɅǪǸṹ ʭǸ ʭǸɶǸ ǍǩȺǸ ʌɐ ǍǪǪǸɾɾ ǍȺȺ ʌțǸ ɶǸɾɐʔɶǪǸɾ ǍɅǱ 
spaces we needed. During the first two months, when we had no facilities of our 
ɐʭɅṹ ʌțǸʳ ʭǸɶǸ Ǎ ʌɶǸɃǸɅǱɐʔɾ ɾʔɳɳɐɶʌṾẫ Ẑ>ñÃ ɶǸɳɶǸɾǸɅʌǍʌȡʬǸẑ 

Finally, CSO representatives emphasized the ecosystem partnership they developed 
with AÇEV, noting that they had begun to co -create solutions for similar target 
groups. This collective and collaborative approach  enabled them to respond more 
effectively and rapidly to the needs of their beneficiaries.  

ẪğǸ ɾǸǸ ʌțǸ ǸǪɐɾʳɾʌǸɃ ɾʔɶɶɐʔɅǱȡɅȓ ǩǸɅǸȒȡǪȡǍɶȡǸɾ Ǎɾ ʬǸɶʳ ʬǍȺʔǍǩȺǸṹ ȡʌ 
could include a colleague, a father, or anyone in their network. We received 
strong support from AÇEV in reaching these ecosystems. For example, we 
conducted several activities for father s there, which made access much easier 
ǍɅǱ ȺǸǱ ʌɐ ȲɐȡɅʌ ɾɐȺʔʌȡɐɅɾṾẫ Ẑ>ñÃ ɶǸɳɶǸɾǸɅʌǍʌȡʬǸẑ 

ẪğțǸɅ ǩǸțǍʬȡɐɶǍȺ ɳɶɐǩȺǸɃɾ ʭǸɶǸ ȡǱǸɅʌȡȒȡǸǱ ȡɅ ǪȺǍɾɾɶɐɐɃɾṹ ǍǱǱɶǸɾɾȡɅȓ 
them with both teachers and families led to much better results. This 
collaborative approach, involving AÇEV staff, teachers, and psychologists, 
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helped us manage cases effectively and develop long -ʌǸɶɃ ɾʔɳɳɐɶʌ ɳȺǍɅɾṾẫ Ẑ>ñÃ 
representative)  

This qualitative analysis aligns with the ñéÃu ɳɶȡɅǪȡɳȺǸ ɐȒ ẌuɅʬɐȺʬǸ ñʌǍȶǸțɐȺǱǸɶɾṞẍ as 
it captures the experiences and perspectives  of partner organizations that, while not 
ǱȡɶǸǪʌ ǩǸɅǸȒȡǪȡǍɶȡǸɾṞ ǪɐɅʌɶȡǩʔʌǸ ʌɐ ǍɅǱ ǍɶǸ ǍȒȒǸǪʌǸǱ ǩʳ !AMĞẏɾ ȡɅʌǸɶʬǸɅʌȡɐɅɾṣ The 
findings demonstrate institutional -level outcomes, such as enhanced 
collaboration, shared resource use, improved operational capacity, and 
strengthened community trust, which represent collective social value within the 
broader post -disaster recovery ecosys tem.  
 

7.12 Other Stakeholders: Public Institutions  

Representatives from public institutions that developed institutional collaborations 
with the AÇEV Child and Family Centers located in the container settlements were 
included in the qualitative analysis phase of the impact assessment. Public 
institutions w ere included because they were indirectly involved in the activities 
carried out at AÇEV centers and/or contributed to the implementation processes of 
these activities. Therefore, focus group discussions and individual interviews 
conducted by phone were he ld with institutional representatives. The outcomes 
expressed by these representatives (most of them institutional) were evaluated 
through qualitative analysis. Based on this analysis, the outcomes experienced by this 
group were interpreted as relevant and significant  to the overall impact assessment.  
 
In social impact and social value studies, engaging with public institutions and their 
representatives is of great importance for several key reasons. This section first 
presents the rationale for including public institutions within the scope of the study . 
uʌ ʌțǸɅ ɐʔʌȺȡɅǸɾ ʌțǸ ʬȡǸʭɾ ɐȒ ȡɅɾʌȡʌʔʌȡɐɅǍȺ ɶǸɳɶǸɾǸɅʌǍʌȡʬǸɾ ɶǸȓǍɶǱȡɅȓ !AMĞẏɾ ǪǸɅʌǸɶɾ 
and activities developed in the earthquake -affected regions, describes the 
collaboration processes, and explores both the individual and institutional outcomes 
expressed  ǩʳ ʌțǸɾǸ ɶǸɳɶǸɾǸɅʌǍʌȡʬǸɾṣ fȡɅǍȺȺʳṞ ȡʌ ǱȡɾǪʔɾɾǸɾ ʌțǸ ǪɐɅʌɶȡǩʔʌȡɐɅɾ ɐȒ !AMĞẏɾ 
activities to public institutions and their reflections on the outcomes that occurred as 
a result of this collaboration.  

Public institutions are the entities that possess the most up -to -date knowledge 
regarding current policies, regulations, and legal frameworks. Therefore, they play a 
critical role, particularly during disaster and crisis periods, in assessing the legal 
compliance and practical applicability  of rapidly implemented programs and 
interventions. In this regard, public institutions operating in the earthquake -affected 
region, such as the provincial and district directorates of relevant ministries and local 
govern ɃǸɅʌɾṞ ǸɃɳțǍɾȡʽǸǱ ʌțǍʌ !AMĞẏɾ ǪǸɅʌǸɶɾ ǍɅǱ ǍǪʌȡʬȡʌȡǸɾ ʭǸɶǸ ǩɐʌț ȺǸȓǍȺȺʳ 
compliant and practically feasible within the existing legal framework. At the same 
time, local public institutions possess valuable practical knowledge and experience 
regarding field i mplementation and regional dynamics. Collaborations established at 
this level ensure that the programs developed and implemented in the region are 
both applicable and sensitive to local conditions. Through these partnerships, AÇEV 
was able to benefit from local expertise, making its center activities adaptable, 
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contextually relevant, and responsive to the needs, conditions, and available resources 
in the field.  

Public institutions and their representatives occupy decision -making positions that 
ǸɅǍǩȺǸ ʌțǸɃ ʌɐ ǸɾʌǍǩȺȡɾț ǍɅǱ ȡɃɳȺǸɃǸɅʌ ǪǸɅʌǸɶɾ ǍɅǱ ɳɶɐȓɶǍɃɾ ȺȡȶǸ !AMĞẏɾṞ ʭțȡǪț 
were founded and operated to meet significant needs during times of crisis and 
disaster. Ther efore, the early involvement of such institutions in the process is crucial 
for enhancing the impact of the centers and their activities, as well as for ensuring 
that policy recommendations derived from these efforts are more likely to be 
accepted. At this  stage, AÇEV maintained continuous engagement with decision -
makers, a point that was frequently emphasized by public institution representatives 
during the interviews. Furthermore, the inclusion of public institutions strengthens 
stakeholder participation,  thereby enhancing the transparency of both the activities 
carried out and the subsequent impact reporting, while also promoting a 
participatory approach. Moreover, this inclusive and transparent collaboration helps 
to build trust among the target groups a nd other stakeholders  

Finally, public institutions not only provide access to the infrastructure and logistical 
support necessary for the implementation of center activities but also facilitate access 
to data that can be utilized during the social impact research process. Such 
ǪɐȺȺǍǩɐɶǍʌȡɐɅɾ ʌțǸɶǸȒɐɶǸ ǸɅțǍɅǪǸ ǩɐʌț ʌțǸ ɵʔǍȺȡʌʳ ǍɅǱ ɾǪɐɳǸ ɐȒ ʌțǸ ǪǸɅʌǸɶẏɾ ǍǪʌȡʬȡʌȡǸɾ 
and the research itself. For the impact study and its results to have long -term 
outcomes, it is essential that public institutions take ownership  of the process. Their 
engagement serves as a foundation for sustainable policy changes  and the 
development of action plans that can extend beyond the duration of the project. For 
this reason, public institutions and their representatives were included in the research 
alongside other stakeholder groups. Engaging with public institutions and involving 
them in the process is not only a matter of data collection, it is also a crucial step 
toward making the research effective, applicable, and transformative  in achieving 
institutional outcome goals . 

Focus group discussions were conducted with 13 representatives from 8 different 
public institutions that carry out different activities with the target groups of the 
programs implemented at AÇEV centers. The participating public institutions 
included:  ¸ʔɶǱǍȔȢ ¶ʔɅȡǪȡɳǍȺȡʌʳ æɶɐȲǸǪʌ EǸɳǍɶʌɃǸɅʌṹ oǍʌǍʳ æɶɐʬȡɅǪȡǍȺ EȡɶǸǪʌɐɶǍʌǸ 
of National Education, Hatay Provincial Directorate of Family and Social Services, 
Civil Society Organizations Unit, Hatay Provincial Directorate of Family and 
Social Services, Kahramanm ǍɶǍʄ Provincial Directorate of Family and Social 
ñǸɶʬȡǪǸɾṹ EǸȒɅǸ ÃɶțǍɅȺȢ ÿǸɃɳɐɶǍɶʳ ñțǸȺʌǸɶ >ǸɅʌǸɶ EȡɾʌɶȡǪʌ gɐʬǸɶɅɐɶɾțȡɳṹ éἨE 
ĆɅȡʌṹ oǍʌǍʳ æɶɐʬȡɅǪȡǍȺ EȡɶǸǪʌɐɶǍʌǸ ɐȒ ¸ǍʌȡɐɅǍȺ MǱʔǪǍʌȡɐɅṹ !ǱȢʳǍɃǍɅ æɶɐʬȡɅǪȡǍȺ 
Directorate of Family and Social Services.  

The interviews conducted with institutional representatives were analyzed in detail, 
the content could be categorized under the following themes:  

ǒ Effective collaboration and joint decision -making  
ǒ Responsiveness to needs, competence, and sustainability  
ǒ A reliable and alternative educational space  
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ǒ A replicable and applicable model  
ǒ Adequacy and accessibility of physical conditions  

ÿțǸ Ȓȡɶɾʌ ȡɾɾʔǸ ǸɃɳțǍɾȡʽǸǱ ǩʳ ɳʔǩȺȡǪ ȡɅɾʌȡʌʔʌȡɐɅɾ ɶǸȓǍɶǱȡɅȓ !AMĞẏɾ ǪǸɅʌǸɶɾ ǍɅǱ ʌțǸ 
activities carried out within them was the effectiveness of the collaboration and the 
functionality of joint decision -making processes established with AÇEV. During times 
of  disaster and crisis, while public institutions take swift action to manage the process 
effectively, civil society organizations simultaneously begin to mobilize efforts aimed 
at humanitarian aid and support in the region. For these initiatives to progress  
meaningfully and efficiently, the guidance of public institutions, which possess deep 
knowledge of local conditions and regional dynamics, becomes essential.  

At this point, AÇEV played a facilitating role by maintaining close communication 
not only with public institutions and local governments but also with other civil 
society organizations,  thereby strengthening institutional collaborations across the 
region. Meetings and consultations that included public institutions, such as needs 
analyses and feasibility studies, enabled all actors to make joint decisions and to take 
coordinated action w ithin their periodic action plans. Public institution 
representatives ɳɶǍȡɾǸǱ !AMĞẏɾ ɐɳǸɅṞ ɾȡɅǪǸɶǸṞ ǍɅǱ ǱȡɶǸǪʌ ǪɐɃɃʔɅȡǪǍʌȡɐɅ ǍɳɳɶɐǍǪțṞ 
noting that this style of interaction positively influenced joint decision -making 
processes and helped to build effective and productive cooperation  between AÇEV 
and public institutions. Moreover, during interviews, representatives often compared 
AÇEV with other NGOs conducting similar work and stated that many other 
organizations still have room for improvement, particularly when it comes to 
collabor ative and participatory decision -making. So me key points from the interviews 
are presented below:  

ẪEǸǪȡɾȡɐɅɾ ǍɶǸ ɃǍǱǸ ʌɐȓǸʌțǸɶ ȡɅ ɃǸǸʌȡɅȓɾ ʭȡʌț !AMĞṾ ğǸ ǱɐɅậʌ ǍǪʌ ǍȺɐɅǸṹ 
ʭǸ ǪǍɶɶʳ ɐʔʌ ȲɐȡɅʌ ʭɐɶȶ ʭȡʌț ʌțǸ ɐɶȓǍɅȡʽǍʌȡɐɅṾẫ 

ẪÿțǸʳ țǍǱ ʌțǸ ɅǸǪǸɾɾǍɶʳ ɳǸɶɃȡɾɾȡɐɅɾ ȒɶɐɃ ʌțǸ ¶ȡɅȡɾʌɶʳ ɐɶ ʌțǸ 
Governorship. We established a good partnership. They could express their 
ɶǸɵʔǸɾʌɾ ȒɶǸǸȺʳṹ ǍɅǱ ʭǸ ǱȡǱ ʌțǸ ɾǍɃǸṾ uʌ ʭǍɾ Ǎ ɳɶɐǱʔǪʌȡʬǸ ǪɐȺȺǍǩɐɶǍʌȡɐɅṾẫ 

ẪEʔɶȡɅȓ ʌțǸ ǸǍɶʌțɵʔǍȶǸ ɶǸɾɳɐɅɾǸṹ !AMĞ ɳȺǍʳǸǱ Ǎ ʬǸɶʳ ɾʔɳɳɐɶʌȡʬǸ ɶɐȺǸ 
with the Ministry. Structured training programs were developed and 
ȡɃɳȺǸɃǸɅʌǸǱ ʌɐȓǸʌțǸɶṾẫ 

ẪğǸ ɐɳǸɅǸǱ ʌțǸ ǪǸɅʌǸɶ ʌɐȓǸʌțǸɶṹ ǍɅǱ ǸʬǸɅ ǩǸȒɐɶǸ ʌțǍʌṹ ʭǸ ʭǸɶǸ ǍȺɶǸǍǱʳ 
in close communication and following their work. The K1 area was our main 
siteẘour teams initially worked side by side there, and we could also use the 
same facility. There were no probl ems with reporting, information flow, or the 
ɾǸɶʬȡǪǸɾ ɳɶɐʬȡǱǸǱṾẫ 

ẪğǸậʬǸ ɾǸǸɅ ɃǍɅʳ ɳɶɐȲǸǪʌɾ ʌțǍʌ ɾʌǍɶʌǸǱ ʭȡʌț ǩȡȓ ɳɶɐɃȡɾǸɾ ǩʔʌ ǸɅǱǸǱ ʔɳ 
poorly executed. AÇEV, on the other hand, worked exactly as discussed, and even 
went beyond expectations. Their ability to continue and implement their 
existing programs was highly effec ʌȡʬǸṾẫ 
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ẪğǸậʬǸ ʭɐɶȶǸǱ ʭȡʌț ɃǍɅʳ ¸gÃɾṹ ǍɅǱ ʭțǸɅ ǍɅ ɐɶȓǍɅȡʽǍʌȡɐɅ ǱɐǸɾ ʌțȡɅȓɾ 
ɳɶɐɳǸɶȺʳṹ ȡʌ ɾǸʌɾ ǍɅ ǸʲǍɃɳȺǸ Ȓɐɶ ɐʌțǸɶɾṾ uɅ ʌțǸ ȒȡǸȺǱṹ ʭǸậʬǸ ǍȺɾɐ ɾǸǸɅ ¸gÃɾ ʌțǍʌ 
work only to secure funding, and some even caused problems for us. The K1 area 
was very important for us, an Ǳ !AMĞậɾ ǸɾʌǍǩȺȡɾțɃǸɅʌ ʌțǸɶǸ ʭǍɾ ǩǸɅǸȒȡǪȡǍȺṾ ğǸ 
collaborated at every stage. In disaster situations, having NGOs in the field is 
ǸɾɾǸɅʌȡǍȺṹ ɾɐɃǸ ʌțȡɅȓɾ ǪǍɅậʌ ǩǸ ɶǸɾɐȺʬǸǱ ɾɐȺǸȺʳ ʌțɶɐʔȓț ȒɐɶɃǍȺ ɃǸǪțǍɅȡɾɃɾṾ 
Bureaucratic hierarchy and decision -making processes  ǪǍɅ ǩǸ ɾȺɐʭṹ ǩʔʌ !AMĞậɾ 
field -ȺǸʬǸȺ ǪɐɐɶǱȡɅǍʌȡɐɅ ǍɅǱ ɶǸɾɳɐɅɾȡʬǸɅǸɾɾ ʭǸɶǸ ʬǸɶʳ ȒǍɾʌ ǍɅǱ ǸȒȒǸǪʌȡʬǸṾẫ 

Some representatives of public institutions stated that, due to the effective 
collaboration established with AÇEV, they experienced both institutional and 
individual development and capacity building . Several interview participants noted 
ʌțǍʌṞ ʌțɶɐʔȓț ȲɐȡɅʌ ʭɐɶȶ ǍɅǱ ǪȺɐɾǸ ǪɐȺȺǍǩɐɶǍʌȡɐɅṞ ʌțǸʳ ȡɅʬɐȺʬǸǱ !AMĞẏɾ ǸǱʔǪǍʌȡɐɅǍȺ 
activities and experienced increased knowledge and awareness regarding working 
with disadvantaged and vulnerable groups.  

ẪğǸ țǍǱ Ǎ ɃǸǸʌȡɅȓ ʭȡʌț !AMĞ ʌɐȓǸʌțǸɶ ʭȡʌț ʌțǸ EǸɳʔʌʳ æɶɐʬȡɅǪȡǍȺ 
Director. We were very satisfied with the meeting, and they asked how we could 
collaborate further. At that time, our primary needs were related to in -kind 
ɾʔɳɳɐɶʌṹ ɾʔǪț Ǎɾ ɃǸǸʌȡɅȓ ǪțȡȺǱɶǸɅậɾ basic needs but later the focus shifted 
toward education. The training provided to staff within our provincial directorate 
ʭǸɶǸ ǍȺɾɐ ɃʔǪț ɅǸǸǱǸǱṾ ÿțɐɾǸ ʭɐɶȶȡɅȓ ȡɅ ʌțǸ ȒȡǸȺǱ ɶǸǪǸȡʬǸǱ ẬʌɶǍȡɅȡɅȓ ɐȒ ʌɶǍȡɅǸɶɾậ 
programs, which were extremely beneficial. Our staf f applied what they learned 
in the field. It had a great impact, especially since the community we serve is so 
vulnerable. The quality of their communication and approaches during 
ɃǸǸʌȡɅȓɾ țǍɾ ȡɃɳɶɐʬǸǱ ɾȡȓɅȡȒȡǪǍɅʌȺʳṾẫ 

ẪğǸ țǍǱɅậʌ ʭɐɶȶǸǱ ʌțȡɾ ǪȺɐɾǸȺʳ ʭȡʌț !AMĞ ǩǸȒɐɶǸṾ Ãʔɶ ǪɐȺȺǍǩɐɶǍʌȡɐɅ 
began after the earthquake. During this period, we discussed what we could do 
together, and it was very beneficial for us. It also contributed to me personally. 
You benefit from the trainin g content as well, it changes your perspective. You 
ɾʌǍɶʌ ȺɐɐȶȡɅȓ Ǎʌ ʌțȡɅȓɾ ʌțɶɐʔȓț !AMĞậɾ ȺǸɅɾṾ >țȡȺǱɶǸɅ ǍɶǸ ʌțǸ Ƀɐɾʌ ʬʔȺɅǸɶǍǩȺǸ 
group, and it makes a big difference to work with a professional organization 
ȺȡȶǸ !AMĞṾẫ 

ẪẎuɅɾʌȡʌʔʌȡɐɅǍȺ ǪɐɅʌɶȡǩʔʌȡɐɅẏ uʌ ɾʌɶǸɅȓʌțǸɅǸǱ ɐʔɶ ʭɐɶȶ ȡɅ ʌțǸ ȒȡǸȺǱṾ ğțǸɅ 
we planned activities with children, we referred to their programs. Their 
educational sessions that children could attend in their free time were great. 
They maintained structured an d consistent activities, and the ADP and EDU 
programs progressed very well. This strengthened our institutional capacity. In 
K1, around 120 children go there regularly. When we plan to implement a 
program and need to identify which children are suitable, A AMĞậɾ ʌǸǍǪțǸɶɾ Ǎɾɾȡɾʌ 
ʔɾṹ ʌțǸʳ țǸȺɳ ǱǸȒȡɅǸ ɐʔɶ ʌǍɶȓǸʌ ȓɶɐʔɳṾẫ 

The positive and ongoing collaboration established with public institutions provides 
significant contributions to the region and to the activities carried out there both at a 
ɾʌɶǍʌǸȓȡǪ ǍɅǱ ɳɶǍǪʌȡǪǍȺ ȺǸʬǸȺṣ uɅ ʌțȡɾ ɾǸɅɾǸṞ !AMĞẏɾ effective cooperation with public 
institutions is not only important for the direct beneficiary groups but also for 
ensuring the continuity of institutional work in the region.  The quality and 
reliability of the initiatives implemented contribute not only to individual 
empowerment bu t also to regional development. Therefore, for these successful and 



 

144 

exemplary collaborations to remain sustainable, it is crucial that both public 
institutions and qualified civil society organizations like AÇEV continue to operate 
with a shared working culture and collective sensitivity. Below are excerpts from 
participan ʌɾẏ ɶǸȒȺǸǪʌȡɐɅɾ ɐɅ ʌțȡɾ ʌɐɳȡǪṝ 

ẪuɅ ʌțǸ ʬǸɶʳ ǸǍɶȺʳ ɾʌǍȓǸɾ ǍȒʌǸɶ ʌțǸ ǸǍɶʌțɵʔǍȶǸṹ ʭǍɾ ʌțȡɾ ɃɐǱǸȺ ǍɳɳȺȡǪǍǩȺǸṿ 
¸ɐṾ uɅ ǪțǍɐʌȡǪ ǸɅʬȡɶɐɅɃǸɅʌɾṹ ɳǸɐɳȺǸậɾ ɅǸǸǱɾ ǍɶǸ ȒɐǪʔɾǸǱ ɳɶȡɃǍɶȡȺʳ ɐɅ ǩǍɾȡǪ 
necessities. But over time, I saw how beneficial this model became. When 
children are disconnected from ed ucation, they lose awareness of their own 
development. I believe that increasing the number of these centers through a 
protocol between AÇEV and our Ministry would make a significant contribution. 
When a child cannot attend school and remains in a chaotic setting, these 
ǪǸɅʌǸɶɾ ɳɶǸɳǍɶǸ ʌțǸɃ Ȓɐɶ ǸǱʔǪǍʌȡɐɅṹ ʭțȡǪț ȡɾ ǍɅ ǸɅɐɶɃɐʔɾ ǩǸɅǸȒȡʌṾẫ 

ẪæǸɐɳȺǸ ǍɶǸ ǍǩȺǸ ʌɐ ǩʔȡȺǱ ʌɶʔɾʌ ʭȡʌț ʌțǸ ǪǸɅʌǸɶɾ ǍɅǱ ɐɳǸɅ ʔɳ more easily. 
These are difficult things to measure, but having such community -based centers 
within container settlements is extremely valuable, a place where people can 
seek help, contributing to their well -being. Public institutions cannot reach 
everywhe re, so having an established organization like AÇEV in the field truly 
ǸɅțǍɅǪǸɾ ɳǸɐɳȺǸậɾ ɾǸɅɾǸ ɐȒ ʭǸȺȺ-being. We might not capture this through data, 
but you can see it in practice. AÇEV provides a clean, calm, and safe 
environment, and even that alone con ʌɶȡǩʔʌǸɾ ʌɐ ɳǸɐɳȺǸậɾ ɐʬǸɶǍȺȺ ɾǸɅɾǸ ɐȒ ʭǸȺȺ-
ǩǸȡɅȓṾ ğȡʌțɐʔʌ ȡʌṹ ɅɐɅǸ ɐȒ ʌțȡɾ ʭɐʔȺǱ țǍʬǸ ǩǸǸɅ ɳɐɾɾȡǩȺǸṾẫ 

It has been observed that through the institutional collaborations established by 
AÇEV and its professional organizational competencies, the organization has 
successfully addressed a major need in the earthquake -affected region. Public 
institutions are key  actors, particularly at the local level, as they possess a deep 
understanding of the conditions, needs, and sensitivities of target groups, and they 
strive to manage these as effectively as possible. However, during crisis and disaster 
periods, times char acterized by rapid developments and the need for immediate, 
large -scale responses, public institutions may not always be able to intervene 
adequately.  

In such cases, there is a vital need for civil society organizations that can respond to 
emerging needs, manage processes efficiently, and when necessary, intervene 
directly. AÇEV distinguished itself from other NGOs through its ability to meet needs 
in th e earthquake region, to deliver services with qualified and expert personnel, and 
to ensure the sustainability of its activities. From the perspective of public institution 
representatives, AÇEV has built a system that effectively meets needs , provides 
edu cational and psychosocial support  through the centers it established in the 
earthquake -affected areas, and delivers sustainable services to target groups through 
its institutional structure and staff expertise . 

Ẫu ǍȺʭǍʳɾ ɾǸǸ ʌțǸ !AMĞ ǪǸɅʌǸɶ ȒʔȺȺṾ uʌ țǍɾ ǩǸǪɐɃǸ Ǎ ɃǸǸʌȡɅȓ ɳɐȡɅʌ Ȓɐɶ ʌțǸ 
ȺɐǪǍȺ ɶǸɾȡǱǸɅʌɾṹ ǍȺɃɐɾʌ ȺȡȶǸ Ǎ ǪɐɃɃʔɅȡʌʳ ǪǸɅʌǸɶ Ȓɐɶ ʌțǸ ɅǸȡȓțǩɐɶțɐɐǱṾ u ǱɐɅậʌ 
know how long these centers will remain, but if they close, I believe there will be 
a significant gap. C țȡȺǱɶǸɅ ɾǍʳ ʌțǸʳậɶǸ ȓɐȡɅȓ ʌɐ ɾǪțɐɐȺ ɐɶ ʌɐ ɳǍɶʌȡǪȡɳǍʌǸ ȡɅ 
ǍǪʌȡʬȡʌȡǸɾ ʭțǸɅ ʌțǸʳ ȓɐ ʌțǸɶǸṾ ÿțǸʳậʬǸ ɶǸǍȺȺʳ ǸɃǩɶǍǪǸǱ ȡʌṾ ÿțǸ ǪǸɅʌǸɶɾ ȒȡȺȺ ǍɅ 
ȡɃɳɐɶʌǍɅʌ ʬɐȡǱṾẫ 
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ẪÃȒ ǪɐʔɶɾǸṹ ǍǪʌȡʬȡʌȡǸɾ ȡɅ ʌțǸ ǪȡʌȡǸɾ ʭɐʔȺǱ ǸʬǸɅʌʔǍȺȺʳ ǩǸ ǪɐɃɳȺǸʌǸǱ 
ɾɐɃǸțɐʭṾ uȒ !AMĞ ʭǸɶǸɅậʌ țǸɶǸṹ ǍɅɐʌțǸɶ ¸gÃ ɐɶ Ǎ ɾʌǍʌǸ ȡɅɾʌȡʌʔʌȡɐɅ ʭɐʔȺǱ ǩǸṾ =ʔʌ 
țǸɶǸṹ ɳɶɐȒǸɾɾȡɐɅǍȺȡɾɃ ɃǍȶǸɾ ʌțǸ ɶǸǍȺ ǱȡȒȒǸɶǸɅǪǸṾ ğȡʌțɐʔʌ !AMĞṹ ʌțȡɅȓɾ ʭɐʔȺǱɅậʌ 
have been this effective, nor would the process have progressed this smoothly. 
ÿțǸʳ ɐɳǸɶǍʌǸ ʭȡʌț Ǎ țȡȓțȺʳ ǸȒȒȡǪȡǸɅʌ ǍɅǱ ɳɶɐȒǸɾɾȡɐɅǍȺ ʭɐɶȶȡɅȓ ɃǸʌțɐǱṾẫ 

ẪğǸ țǍʬǸ Ǎ ɶǸɳɐɶʌȡɅȓ ɾʳɾʌǸɃ ʬȡǍ ğțǍʌɾ!ɳɳṹ ǍɅǱ ʭǸ ǪɐɅɾʌǍɅʌȺʳ ɶǸǪǸȡʬǸ 
needs and requests. We have to plan where to direct our limited resources and 
ʭțȡǪț ȡɅɾʌȡʌʔʌȡɐɅ ʌɐ ȡɅʬɐȺʬǸṾ ğțǸɅ ʭǸ ǱǸǪȡǱǸ ʌțǍʌ !AMĞ ȡɾ ʌțǸ ǩǸɾʌ Ȓȡʌṹ ȡʌậɾ ǩǸǪǍʔɾǸ 
we truly believe the need  ȡɾ ȓǸɅʔȡɅǸṾ ğțǸɅ ʭǸ ǪǍɅậʌ ǱȡɶǸǪʌ ɾʔɳɳɐɶʌ ʌțǸɶǸṹ ʭǸ 
ɐȒʌǸɅ ȒȡɅǱ ɐʔɶɾǸȺʬǸɾ ɾǍʳȡɅȓṹ Ậu ʭȡɾț !AMĞ ʭǸɶǸ ǍʬǍȡȺǍǩȺǸṾậ ÿțǸʳ țǍʬǸ ʌțǸ ǪǍɳǍǪȡʌʳ 
ǍɅǱ ʌțǸ ɾʌɶǸɅȓʌț ʌɐ ɶǸɾɳɐɅǱṾẫ 

ẪÿțǸʳ țǍʬǸ ɳɶɐʌɐǪɐȺɾ ȡɅ ɳȺǍǪǸ Ǎʌ ʌțǸ ɃȡɅȡɾʌǸɶȡǍȺ ȺǸʬǸȺṹ ǍɅǱ ʌțǸ ǸʲȡɾʌȡɅȓ 
ɾʌɶʔǪʌʔɶǸ Ƀʔɾʌ ǩǸ ɃǍȡɅʌǍȡɅǸǱṾ uậɃ Ʌɐʌ ɾʔɶǸ țɐʭ ȺɐɅȓ ʌțǸ !AMĞ ǪǸɅʌǸɶɾ ʭȡȺȺ 
remain, as the container settlements are gradually closing down. But the need 
for sustainability, and for con tinuing work with families, still exists. AÇEV is 
ǪǍɶɶʳȡɅȓ ɐʔʌ ʌțȡɾ ʭɐɶȶ ɶǸɃǍɶȶǍǩȺʳ ʭǸȺȺṾẫ 

Ẫuʌ ʭȡȺȺ ʌǍȶǸ ʌȡɃǸ ʌɐ ǪɶǸǍʌǸ ɾɐǪȡǍȺ ɾɳǍǪǸɾ ȺȡȶǸ ʌțǸɾǸṾ u ʭɐʔȺǱ ȺȡȶǸ ʌɐ ɾǸǸ ǍɅ 
ǸȒȒǸǪʌȡʬǸ ¸gÃ ɶǸɃǍȡɅ ɳǸɶɃǍɅǸɅʌȺʳ ǍǪʌȡʬǸ ȡɅ ʌțǸ ¶ǍɶǍʄ ǍɶǸǍṾ u ǩǸȺȡǸʬǸ ʭǸ țǍʬǸ 
ǍɅ ǸʲǪǸȺȺǸɅʌ ɳǍɶʌɅǸɶɾțȡɳ ʭȡʌț !AMĞṾ ĆɅǱǸɶ !AMĞậɾ ȺǸǍǱǸɶɾțȡɳṹ ǸʬǸɅ ɃɐɶǸ 
permanent spaces could be deve loped, focused on addressing social problems 
ǍɅǱ ǍȺȡȓɅǸǱ ʭȡʌț ʌțǸȡɶ ǍɶǸǍɾ ɐȒ ǸʲɳǸɶʌȡɾǸṾẫ 

Moreover, some public institution representatives, recognizing the professional skills 
of AÇEV employees, reported that they personally referred their own relatives, 
children, and women from their communities  ʌɐ !AMĞẏɾ ǸǱʔǪǍʌȡɐɅǍȺ ɳɶɐȓɶǍɃɾṣ 
During the interviews, it was also noteworthy that many representatives described 
!AMĞ ʔɾȡɅȓ ǸʲɳɶǸɾɾȡɐɅɾ ɾʔǪț Ǎɾ ẌȺȡȓțʌǸɅȡɅȓ ʌțǸ ȺɐǍǱṞẍ ẌǪǍɶɶʳȡɅȓ ʌțǸ ǩʔɶǱǸɅṞẍ ẌɃǸǸʌȡɅȓ 
ʌțǸ ɅǸǸǱṞẍ ǍɅǱ ẌȒȡȺȺȡɅȓ ʌțǸ ȓǍɳṣẍ ÿțǸ ȒǍǪʌ ʌțǍʌ ɳʔǩȺȡǪ institutions referred individuals to 
AÇEV for se rvices that they themselves could not deliver, due to limited time or staff 
capacity, clearly illustrates the high level of trust placed in AÇEV by public authorities.  

Ẫu ȺǸǍɶɅǸǱ Ǎǩɐʔʌ !AMĞ ǍȒʌǸɶ ɾʌǍɶʌȡɅȓ ʭɐɶȶ Ǎʌ ʌțǸ ¶ȡɅȡɾʌɶʳ ǍɅǱ ʌțɐʔȓțʌ 
their staff were highly competent. As an institution and as employees, we even 
ǱȡɶǸǪʌ ɐʔɶ ɐʭɅ ǪțȡȺǱɶǸɅ ʌɐ !AMĞṾẫ 

ẪÿțǸɶǸậɾ Ǎ ɅǍʌȡɐɅǍȺ ǱȡɾǍɾʌǸɶ ɳȺǍɅ ȡɅ ÿʚɶȶȡʳǸ ʌțǍʌ ɐʔʌȺȡɅǸɾ ¸gÃẙpublic 
ǪɐɐɳǸɶǍʌȡɐɅṾ uậʬǸ ȶɅɐʭɅ !AMĞ ɾȡɅǪǸ ʌțǸ MȺǍʽȢȔ ǍɅǱ æǍʽǍɶǪȢȶ ǸǍɶʌțɵʔǍȶǸɾṾ uʌ 
would not have been possible to achieve this work through public resources 
ǍȺɐɅǸṾ !AMĞậɾ ǪɐɅʌɶȡǩʔʌȡɐɅ ǍɅǱ ǪǍɳǍǪity were essential. After moving from tent 
settlements to container cities, reaching people was easier, but while 
ɳɾʳǪțɐȺɐȓȡǪǍȺ Ȓȡɶɾʌ ǍȡǱ ȡɾ ɃǍɅǍȓǸǍǩȺǸṹ ɳʔǩȺȡǪ ɾʌǍȒȒậɾ ǪǍɳǍǪȡʌʳ ǍȒʌǸɶ ʌɶȡǍȓǸ ȡɾ 
ȺȡɃȡʌǸǱṾ uɅ !ǱȢʳǍɃǍɅṹ ʭǸ ɶǸȒǸɶɶǸǱ ǍȺȺ ȡɅǱȡʬȡǱʔǍȺɾ ǪȺǍɾɾȡȒȡǸǱ ʔɅder red and orange 
codes to AÇEV. When you find a center that truly supports disaster -affected 
ɳǸɐɳȺǸṹ ʳɐʔ ȒǸǸȺ ɶǸȺȡǸȒ ɐɅ ǩǸțǍȺȒ ɐȒ ʳɐʔɶ ǪɐɃɃʔɅȡʌʳṾẫ 

Ẫğȡʌțɐʔʌ !AMĞṹ ʌțǸɶǸ ʭɐʔȺǱ țǍʬǸ ǩǸǸɅ Ǎ ɃǍȲɐɶ ȓǍɳṾ !ɾ ʌțǸ ¶ȡɅȡɾʌɶʳṹ ʭǸ 
established certain psychosocial support points, but there were times we were 
left on our own. We referred families and children to AÇEV to help lighten our 
ʭɐɶȶȺɐǍǱṾẫ 
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ẪğǸ ʭɐʔȺǱ țǍʬǸ ǩǸǸɅ ȺȡɃɳȡɅȓ ǍȺɐɅȓ ʭȡʌțɐʔʌ ʌțǸɃṾ uʌ ʭǍɾ ʬǍȺʔǍǩȺǸ ʌțǍʌ 
ǸʬǸɶʳɐɅǸ ʭǍɾ ǍǩȺǸ ʌɐ ǪɐɅʌɶȡǩʔʌǸ ȡɅ ɾɐɃǸ ʭǍʳṾẫ 

Ẫ¶ʳ ǸʲɳǸǪʌǍʌȡɐɅɾ ȒɶɐɃ !AMĞ ʭǸɶǸ țȡȓțṹ ǍɅǱ ʌțǸʳ ʭǸɶǸ ɃǸʌṾ ÿțǸɶǸ ǍɶǸ 
four to five container settlements in that region, and AÇEV provided active 
ɾǸɶʬȡǪǸɾ ʌțǸɶǸṾ ÿțǸʳ ǍȺɾɐ ɃǸʌ ʌțǸ ɳɾʳǪțɐȺɐȓȡǪǍȺ ɾʔɳɳɐɶʌ ɅǸǸǱɾ ʌțɶɐʔȓț ÿ!éEMậɾ 
psychologist. AÇEV greatly helped u s by taking on the burden of those four to 
five container settlements. Instead of sending six or seven of our staff, sending 
just two or three was enough. Their expertise in mother and child programs 
made a real difference and was highly functional. The fa ct that they also 
reached neighborhoods and other container settlements through mobile 
ǍǪʌȡʬȡʌȡǸɾ ʭǍɾ ǸʲǪǸȺȺǸɅʌṾẫ 

One interviewee, who described experiencing a significant personal change, shared 
ʌțǍʌ !AMĞẏɾ ʭɐɶȶ țǸȺɳǸǱ ǩɶǸǍȶ ʌțǸȡɶ ɳɶǸȲʔǱȡǪǸ ǍȓǍȡɅɾʌ ¸gÃɾṞ Ǎ ɳǸɶɾɳǸǪʌȡʬǸ 
considered meaningful and worth including in this report:  

ẪoɐɅǸɾʌȺʳṹ u ʔɾǸǱ ʌɐ țǍʬǸ Ǎ ɳɶǸȲʔǱȡǪǸ ǍȓǍȡɅɾʌ ¸gÃɾṹ ǩʔʌ ɾǸǸȡɅȓ ʌțǸ ɵʔǍȺȡʌʳ 
ǍɅǱ ȡɃɳǍǪʌ ɐȒ ʌțǸȡɶ ʭɐɶȶ ǱʔɶȡɅȓ ʌțȡɾ ǸǍɶʌțɵʔǍȶǸ ǪɐɃɳȺǸʌǸȺʳ ǪțǍɅȓǸǱ Ƀʳ ʬȡǸʭṾẫ 

uʌ țǍɾ ǩǸǸɅ ɐǩɾǸɶʬǸǱ ʌțǍʌ ʌțǸ ǍǪʌȡʬȡʌȡǸɾ ǪǍɶɶȡǸǱ ɐʔʌ Ǎʌ !AMĞẏɾ ǪǸɅʌǸɶɾ ǍɶǸ ɶǸȓǍɶǱǸǱ ǩʳ 
public institution representatives as reliable and alternative learning environments, 
and as an exemplary implementation model  for service delivery in container 
settlements across the earthquake -ǍȒȒǸǪʌǸǱ ɶǸȓȡɐɅṣ ÿțǸ ȒǍǪʌ ʌțǍʌ !AMĞẏɾ ɳɶɐȓɶǍɃɾ 
were both need -based and feasible under challenging conditions led representatives 
to view the replication and expansion of this model as hi ghly valuable. As is well 
known, public ins titutions frequently participate in various meetings related to post -
earthquake efforts, where they share updates on ongoing activities in container 
settlements. During these meetings, the AÇEV model, including both the centers and 
their operational struct ure, was cited by public representatives as an exemplary 
approach for other stakeholders. High -quality, needs -driven civil initiatives that 
maintain active collaboration with public institutions play a critical role in ensuring 
that their work is meaningfu l, replicable, and sustainable. For this reason, public 
actors  can be positioned as strategic stakeholders  in all types of social impact works.  

Ẫ!ȒʌǸɶ ɾǸǸȡɅȓ !AMĞậɾ ǪǸɅʌǸɶ ȡɅ ÃɶțǍɅȺȢṹ u ʌɐɐȶ ɳțɐʌɐɾṹ ʭȡʌț ¶ɾṾ Mǩɶʔậɾ 
permission, to show as an example for another center we plan to open 
elsewhere. AÇEV made a significant difference. At the beginning, when we 
discussed team allocation, we were trying t o divide responsibilities strategically. 
We told AÇEV we needed support in rural areas, and they did excellent work with 
their mobile unit. After AÇEV, other organizations also started using mobile vans, 
but none were as effective. In my opinion, both the van and the center were very 
ȒʔɅǪʌȡɐɅǍȺ ǍɅǱ ȡɅɾɳȡɶȡɅȓṾẫ 

ẪğǸ ʭǸɶǸ ʌɶʳȡɅȓ ʌɐ ɃǍɅǍȓǸ ǪɐɐɶǱȡɅǍʌȡɐɅ ǍǪɶɐɾɾ Ǎ ȺǍɶȓǸ ǍɶǸǍṹ ǍɅǱ ʭǸ 
were in a position to do so. AÇEV was consistently reliable. If we were to establish 
a new center in the future, we would use AÇEV as a model. It served as a 
blueprint for the family counse ling center we want to create. Among the 
examples we discussed, AÇEV centers are always included. At times, we even felt 
ȺȡȶǸ ¸gÃ ɾʌǍȒȒ ɐʔɶɾǸȺʬǸɾṹ ǍɅǱ ʌțǍʌậɾ ʌțǍɅȶɾ ʌɐ !AMĞậɾ ȡɅȒȺʔǸɅǪǸṾẫ 
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Ẫ!AMĞ țǍɾ Ǎ ʬǸɶʳ ɾɳǸǪȡǍȺȡʽǸǱ ȡɅʌǸɶʬǸɅʌȡɐɅ ɃɐǱǸȺṾ ÿțǸɶǸậɾ ɾȡɃɳȺʳ Ʌɐ ɐʌțǸɶ 
ɶǸɾɐʔɶǪǸ ʭɐɶȶȡɅȓ Ǎʌ ʌțȡɾ ȺǸʬǸȺ ɐȒ ǸʲɳǸɶʌȡɾǸṾẫ 

ẪoǍʬȡɅȓ !AMĞ ɳɶǸɾǸɅʌ ȡɅ ʌțɐɾǸ ǍɶǸǍɾ ʭǍɾ Ǎ țʔȓǸ ǍǱʬǍɅʌǍȓǸṹ ȡʌ ɃǸǍɅʌ 
ʭǸ ǱȡǱɅậʌ ɅǸǸǱ ʌɐ ɾǸɅǱ ȒȡʬǸ ɐɶ ʌǸɅ ɳǸɐɳȺǸ ǸǍǪț ʌȡɃǸṾ ğǸ țǍǱ ɾʌǍȒȒ ǍɾɾȡȓɅǸǱ ȒɶɐɃ 
ɐʔʌɾȡǱǸ ʌțǸ ɳɶɐʬȡɅǪǸṹ ǩʔʌ ʭǸ ǱȡǱɅậʌ ǍȺʭǍʳɾ ȶɅɐʭ ʭțǸɶǸ ʌɐ ɳȺǍǪǸ ʌțǸɃ ǸȒȒǸǪʌȡʬǸȺʳṾ 
AÇEV filled that gap perfect ly. We could then reassign our personnel elsewhere. 
uʌậɾ ǍȺʭǍʳɾ ǱȡȒȒȡǪʔȺʌ ʌɐ ɶǸǍǪț ǍǱʔȺʌ ɃǸɅ ǍɅǱ ǍǱɐȺǸɾǪǸɅʌɾṹ ǩɐʌț ȡɅ ǪȡʌȡǸɾ ǍɅǱ ȡɅ ɶʔɶǍȺ 
ǍɶǸǍɾṹ ʌțǸʳậɶǸ ʌțǸ ȺǸǍɾʌ ǸɅȓǍȓǸǱ ȓɶɐʔɳɾṾ ğțǸɅ ʳɐʔ ʭɐɶȶ ʭȡʌț ɃɐʌțǸɶɾ ǍɅǱ 
children, you gain access to them as well. By establishing such centers and 
ensuring continuity, we are able to reach these groups and address multiple 
ȡɾɾʔǸɾ ɾȡɃʔȺʌǍɅǸɐʔɾȺʳṾ uɅ ʌțǸ ȒʔʌʔɶǸṹ ȡȒ Ǎ ǱȡɾǍɾʌǸɶ ȺȡȶǸ ʌțȡɾ ɐǪǪʔɶɾ ǍȓǍȡɅṹ ʭǸậȺȺ ɶǸȒǸɶ 
ʌɐ !AMĞậɾ ɃɐǱǸȺ ǍɅǱ ɾǍʳṹ ẬEɐ ɾɐɃǸʌțȡɅȓ ȺȡȶǸ ʌțȡɾṹ ȡʌ ʭɐɶȶɾṾậ ÿțǸ ʭɐɶȶ ȡɅ ÃɶțǍɅȺȢ 
truly touched families one by one. We, as public authorities, represent an 
institution of power. No matter what, we are seen as authority figures. NGOs like 
AÇEV are different, they are needs -oriented , non -hierarchical , and provide 
servi ces that bridge the gap between citizens and institutions Ṿẫ 

As the above example illustrates, AÇEV's center model inspired other civil society 
organizations and was adopted by public institutions with strategic authority.  

The reasons behind this trust -AÇEV's effective social intervention during the disaster, 
its sustained post -disaster efforts, and the professionalism and reliable reputation of 
its staff - prompted public institutions to refer their own target groups to AÇE V. 

ÿțȡɾ ɶǸȒǸɶɶǍȺ ɳɶɐǪǸɾɾ ǪȺǸǍɶȺʳ ǱǸɃɐɅɾʌɶǍʌǸɾ ʌțǸ ɾȡȓɅȡȒȡǪǍɅʌ ȡɃɳǍǪʌ ɐȒ !AMĞẏɾ ʭɐɶȶṞ ʭțȡȺǸ 
simultaneously highlighting existing service capacity gaps within the public 
institutions themselves.  

Finally, one of the key aspects highlighted by public institution representatives was 
ʌțǸ ǍǱǸɵʔǍǪʳ ǍɅǱ ǍǪǪǸɾɾȡǩȡȺȡʌʳ ɐȒ ʌțǸ ɳțʳɾȡǪǍȺ ǪɐɅǱȡʌȡɐɅɾ ɐȒ !AMĞ ǪǸɅʌǸɶɾṣ ÿțǸ ǪǸɅʌǸɶẏɾ 
size, hygiene standards, and the availability of private meeting areas directly en abled 
institutions to refer their target groups to AÇEV with confidence. Following the 
earthquake, as access to services for all residents came to a near standstill due to 
adverse conditions, a strong need emerged for systematic, long -term programs. At 
thi s critical stage, the role of centers became vital, as the physical environment 
significantly enhances individual well -being and fosters trust. Spaces that are 
accessible, hygienic, inclusive, and compliant with basic safety and quality standards 
strengthe Ʌ ʔɾǸɶɾẏ ɾǸɅɾǸ ɐȒ ʌɶʔɾʌ ǍɅǱ ǩǸȺɐɅȓȡɅȓṣ 

From this perspective, the AÇEV centers established in the earthquake region can be 
considered crucial spaces for ensuring humane conditions, given their fitness for 
purpose, alignment with recognized standards, functionality, and particular 
sufficiency in  technical and infrastructural aspects.  

Below are several reflections from public institution representatives regarding the 
physical environment of AÇEV centers:  
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ẪÿțǸɶǸ ʭǍɾ Ǎ ʬǸɶʳ ȓɐɐǱ ɶǸȺǍʌȡɐɅɾțȡɳ ǩǸʌʭǸǸɅ !AMĞ ǍɅǱ ʌțǸ ¶ȡɅȡɾʌɶʳṾ 
Physically, the center established in Hatay was the best one. Resources were 
ȺȡɃȡʌǸǱ ȡɅ ʌțǸ ȒȡǸȺǱṹ ǍɅǱ ʭǸ ǪɐɐɶǱȡɅǍʌǸǱ ʌțǸ ɳɐɾȡʌȡɐɅȡɅȓ ɐȒ ¸gÃɾṾẫ 

ẪğǸậɶǸ ɳȺǸǍɾǸǱ ʌɐ ɾǸǸ ʌțǸ ǪǸɅʌǸɶ ɾɐ ǍǪʌȡʬǸ ǍɅǱ ȒʔȺȺṾ uʌ ʭɐʔȺǱ ǩǸ ʭɐɅǱǸɶȒʔȺ 
if, when we want to organize an event ourselves, there were additional clean and 
well -ɃǍȡɅʌǍȡɅǸǱ ɶɐɐɃɾ ǍʬǍȡȺǍǩȺǸ Ȓɐɶ ʔɾ ʌɐ ʔɾǸṾẫ 

Ẫ!ȒʌǸɶ ʌțǸ ǱȡɾǍɾʌǸɶṹ ʭǸ ʭǸɶǸ ȺȡʬȡɅȓ ȡɅ ǪțǍɐɾṹ ǍɅǱ ȡʌ ȒǸȺʌ ȺȡȶǸ țɐɳǸ ʭǍɾ ȓɐɅǸṾ 
But when a center like this was established and activities began in such an 
organized way, it made me feel that, yes we can do something, we can make a 
ǱȡȒȒǸɶǸɅǪǸṾẫ 

Ẫÿɐ ȡɃɳɶɐʬǸ ɳǸɐɳȺǸậɾ ʭǸȺȺ-being, we need to take action, we need to get 
them out of the containers and bring them to centers like those designed by 
!AMĞṾẫ 

During the interviews with public institution representatives, several key 
ɶǸǪɐɃɃǸɅǱǍʌȡɐɅɾ ɶǸȓǍɶǱȡɅȓ !AMĞẏɾ ǪǸɅʌǸɶɾ ʭǸɶǸ țȡȓțȺȡȓțʌǸǱṣ 

æɶȡɃǍɶȡȺʳṞ ʌțǸɶǸ ʭǍɾ Ǎ ɳǍɶʌȡǪʔȺǍɶ ǸɃɳțǍɾȡɾ ɐɅ ȡɅʌǸȓɶǍʌȡɅȓ !AMĞẏɾ ǸǱʔǪǍʌȡɐɅǍȺ 
programs for 4 Ṿ5-year -old children into the Ministry of National Education (MoNE) 
system. Interview participants widely recognized that many children receive their 
preschool educa tion at AÇEV centers before transitioning to primary school. However, 
representatives lacked clear information on whether these children were formally 
reported to MoNE. Therefore, they stressed the importance of establishing formal 
protocols between AÇEV a nd the Ministry to ensure proper coordination and record -
keeping. Secondly, one participant noted that if the temporary living centers 
established within the temporary shelter areas were to be converted into permanent 
buildings, it would pave the way for l ong -term and sustainable collaborations 
between AÇEV and public institutions.  

The inclusion of public institutions as stakeholders in the SROI analysis was based on 
the principle that organizational capacity improvements lead to measurable social 
value through better service delivery and more efficient resource allocation.  

Specifically, the institutional outcome was included because it represents a 
ɃǸǍɅȡɅȓȒʔȺ ǍɅǱ ʬǸɶȡȒȡǍǩȺǸ ǪɐɅʌɶȡǩʔʌȡɐɅ ʌɐ ʌțǸ ʌɐʌǍȺ ɾɐǪȡǍȺ ʬǍȺʔǸ ȓǸɅǸɶǍʌǸǱ ǩʳ !AMĞẏɾ 
interventions. Public institutions experienced a change in their capacity, creating 
value because the decrease in service demand allowed resources to be 
reallocated to other individuals or activities in need.  

While public institutions were not direct beneficiaries, their enhanced capacity, 
improved coordination, and optimized resource distribution reflect  system -level 
ɐʔʌǪɐɃǸɾṣ ÿțǸɾǸ ɐʔʌǪɐɃǸɾ ǍȺȡȓɅ ʭȡʌț ñéÃuẏɾ ǸɃɳțǍɾȡɾ ɐɅ ǪǍɳʌʔɶȡɅȓ ǩɐʌț ǱȡɶǸǪʌ ǍɅǱ 
indirect val ue creation within an ecosystem. Therefore, public institutions were 
included in the analysis only with respect to institutional capacity development, as 
this dimension demonstrated a significant and measurable contribution to the overall 
social value prod ʔǪǸǱ ǩʳ !AMĞẏɾ ǍǪʌȡʬȡʌȡǸɾṣ 



 

149 

Outcome  Stakeholder group  Amounts of change  

With the decrease in 
demand for services, 
public institutions can 
reallocate their resources 
to other individuals in 
need of services or to 
different activities.  

 
Public institutions  

 
5 institutions - 3 employees  
 
total 15 employees,  
July 2023 - 2024  

 

8. Outcome Valuation      

Valuation is the means by which we estimate the importance or worth of something, 
be it a product, service, or characteristic of something. When we talk about social 
value, we are referring to the value or worth that people place on social outcomes or 
'cha nges in their life'; these changes are often defined as 'aspects of social wellbeing'.  

It's important to acknowledge that as individuals (or collectively as an organisation), 
we are valuing outcomes all the time, often without realising it. Whenever we make 
decisions, we implicitly identify what we consider to be the most valuable choice.  

We know that with every decision there will be consequences that create more value 
for some people and less for another group of people, maybe even negative value for 
others; nevertheless, we have to make these decisions with trade -offs about value for 
dif ferent groups all the time.  

(Standard on applying Principle 3: Value the things that matter, 2019)  

Valuation and assigning financial proxies to the outcomes experienced by 
stakeholders help to better understand the importance of the outcomes for 
stakeholders. It also increases accountability towards people being impacted by the 
activity. Knowing the val ue of the outcomes created helps organisations make better 
decisions, leading to optimising the value created for stakeholders.  

Understanding the value of change in the outcomes experienced by 
stakeholders  
 
The stakeholders were asked to evaluate changes to well -defined outcomes in the 
value chain, applying a bounded weighting approach that asks stakeholders to rate 
each outcome on a scale of 1 to 10, where 10 is most important. In questionnaires, the 
materia l stakeholders were asked to indicate the importance of the experienced 
changes to the outcomes on a scale from 1 to 10. Weighting provided the data on the 
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relative importance of the outcomes that informed the identification of financial 
ɳɶɐʲȡǸɾ ǍɅǱ țǸȺɳǸǱ ȶǸǸɳ ʌțǸ ɳɶɐɳɐɶʌȡɐɅɾ ǍȺȡȓɅǸǱ ʭȡʌț ʌțǸ ɾʌǍȶǸțɐȺǱǸɶɾẏ ɳɶǸȒǸɶǸɅǪǸɾṣ 
 
Table -62: Stakeholder group and relative importance of outcomes  

Outcome  Stakeholder Group  
Relative Importance 
(on a scale of 1 - 10) 

Feeling adequate and 
confident as a mother  
 

Mothers who participated in 1 
educational program  
30 women  9,6 

Mothers who participated in one or 
more woman programs and POWER 
programme  
38 women  9,8  

Psychological  
well -being  

Mothers who participated in 1 
educational program  
30 women  9,4  

Mothers who participated in one or 
more woman programs and POWER 
programme  
38 women  9,1 

Defending women's 
rights  
 

Mothers who participated in 1 
educational program  
30 women  9,5 

Mothers who participated in one or 
more woman programs and POWER 
programme  
38 women  9,3 

Being a responsible 
father  

Fathers who received a certificate 
from the EDU program  
5 father  

9,2 

Psychological well -being  9,2 

Psychological well -being  
Children who participated in OEP 5 -
year -old program, 4 year -old 
program and library programs  

109 

Readiness for the school  
10 

 
9The relative importance of an outcome is determined by the stakeholder experiencing the change. 
However, changes in children were assessed based on their parents' impressions. Therefore, parents were 
not asked about the relative importance values of their children's changes. Since these two outcomes 
are critically important for children in that age group, the research team rated them as 10 points.  
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74 children 8 

Psychological well -being  
Women who participated in the 
POWER Program  
40 women  9,5 

 
Increased  
self -confidence  
 

Women who participated in the 
POWER Program  
40 women  9,6 

Mothers who participated in one or 
more woman programs and POWER 
programme  
30 women  9,8  

Defending  
women's rights  

Women who participated in the 
POWER Program  
40 women  9,7 

Increased  
self -confidence  14-18 aged women who participated 

in the POWER for young women  
14 young women  

9 

Defending  
women's rights  9,4  

Positive outlook for the 
future   

 
Teachers working in AÇEV center 
and mobile learning units  
29 teachers  

9,2 

Psychological fatigue  
6,7 

Decreasing the feeling of 
psychological fatigue  
 9,2 

Awareness of inequality  
Teachers working in mobile learning 
units  
6 teachers  9,8  

 
8Given the ethical concerns and expert guidance regarding post -trauma engagement with young 
children, no direct value -elicitation or outcome -ranking exercises were conducted with the children. 
Trauma specialists, psychologists, public health experts and the  teachers working daily with the children 
strongly advised against interviewing them, noting that the children had only recently re -established a 
sense of routine and safety, both of which are critical for recovery. Any external questioning could have 
disr upted this fragile process. While the exclusion of children from direct data collection may introduce 
some limitations to the SROI analysis, the risk is mitigated by a robust evidence base on early childhood 
ǱǸʬǸȺɐɳɃǸɅʌ ǍɅǱ ǩʳ !AMĞẏɾ ȺɐɅȓ-established exper tise. Lack of involvement of children increases the 
risk on the SROI ratio, however, the extensive body of research on pre -school education and its effect on 
the children, backed by previous experience of the organization/research conducted limit the risk s of 
assigning the value to the outcome. AÇEV is the leading organization  in Türkiye in the field of early 
childhood education, with decades of scientifically grounded program development, field 
implementation, and impact research. Their previous evaluations, longitudinal studies, and 
programmatic experience provide strong vali ǱǍʌȡɐɅ Ȓɐɶ ȡǱǸɅʌȡȒʳȡɅȓ ẌɾǪțɐɐȺ ɶǸǍǱȡɅǸɾɾẍ ǍɅǱ ɶǸȺǍʌǸǱ 
developmental gains as material outcomes for children, even without direct interviewing.  
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Developing skills in adult 
education  

 
Adult trainers (woman programs)  
3 women  

9,3 

Feeling of happiness that 
comes from being useful  10 

Increased sense of 
solidarity  9 

Decreased in 
socialization  6,5 

Feeling psychologically 
exhausted  8  

Developing skills in adult 
education  

Volunteer trainers (father program)  
4 men  

7,3 

Positive outlook for the 
future  7,3 

Being in solidarity 
(learning together with 
other fathers)  9,5 

Feeling psychologically 
exhausted  7,5 

Feeling satisfied with the 
work  Center managers/coordinators  

3 women  
9,5 

Feeling beneficial to the 
region  10 

Increased team 
management skills  

!AMĞ }ɾʌǍɅǩʔȺ ǸɃɳȺɐʳǸǸɾ 
8 employees  

8,8  

Being hopeful about the  
 future  
(Those who experienced 
positive changes)  9,5 

Being hopeful about the 
future  
(Those who experienced 
negative changes)  7,5 

Realizing the importance 
of taking good care of 
yourself psychologically  8,2 
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8.1 Determining Financial Proxies  

When preparing an SROI analysis, the next step is to determine financial proxies. Two 
approaches can be used to monetise the change to outcomes: cost and value -based. 
This analysis used value -based methods as all the outcomes can be categorised as 
non -trad ed goods without market value.  
 
The "Value Game"  method, a type of "stated preference" method, was used to 
determine the financial proxy of the outcomes experienced by the mothers, teachers 
and center managers/coordinators. When determining the financial proxy of the well -
defined outcome they experienced, the financial proxy of stakeholders who 
experienced the same outcome was taken as a reference. The financial proxies 
identified during the interviews with mothers were also used in the calculations of the 
value of the outcomes experience d by fathers and children with further explanation 
provided in the report.  
 
The "revealed preference" method was used to determine the financial proxies for 
ʌțǸ ɐʔʌǪɐɃǸɾ ǸʲɳǸɶȡǸɅǪǸǱ ǩʳ ǍǱʔȺʌ ʌɶǍȡɅǸɶɾ ǍɅǱ !AMĞ }ɾʌǍɅǩʔȺ ǸɃɳȺɐʳǸǸɾṣ uʌ ʭǍɾ ǍȺɾɐ 
used for the sensitivity analysis simulation regarding financial proxies for the 
outcomes experienced by the fathers and children participated in all programs. The 
decision to apply a particular method was based on the applicability of the method in 
the context of the analysis and the availability of data. Revealed preference examines 
the ways i n which people express their preferences for goods or services through 
market production and consumption, as well as the explicit or implicit prices assigned 
to those goods. To determine the value of changes experienced by individuals, these 
changes are co mpared to goods or services that could produce a similar effect, that 
is, substitute prices are used as a reference point.  
 
If multiple outcomes are experienced by a stakeholder segment, which combines 
non -monetary and monetary approaches to determine the value of these outcomes, 
anchoring  has been applied. Ẫuʌ ɶǸɵʔȡɶǸɾ ȡǱǸɅʌȡȒʳȡɅȓ ʌțǸ ȒȡɅǍɅǪȡǍȺ ɳɶɐʲʳ Ȓɐɶ ɐɅǸ ɐȒ ʌțǸ 
well -defined outcomes and then can be used as an anchor to calculate the financial 
proxies for the other well -defined outcomes based on nonmonetary evidence you 
țǍʬǸṾẫ ẐñʌǍɅǱǍɶǱ Ȓɐɶ ʌțǸ !ɳɳȺȡǪǍʌȡɐn of Principle 3: Value What Matters, 2019). Using 
unequal weightings t o understand the relative importance of the outcomes allowed 
for this approach. The advantage of using anchoring is that it reflects the relative 
importance assigned by the stakeholders, while using different valuation methods to 
identify the financial pro xies for the different outcomes experienced within the same 
stakeholder segment could affect these proportions. The same methodology has 
been applied to the other changes in the scope of this analysis.  

In this report, the Value Game is a key valuation method that captures the relative 
importance of the outcomes experienced by stakeholders and the value they 
personally attribute to these changes. Since many social outcomes do not have a 
direct market pric e, the Value Game enables practitioners to answer the question, 
Ẍoɐʭ ʬǍȺʔǍǩȺǸ ȡɾ ʌțȡɾ ǪțǍɅȓǸ ʌɐ ʳɐʔṤẍ ʔɾȡɅȓ ɾʌǍȶǸțɐȺǱǸɶɾẏ ɐʭɅ ɶǸǍȺ-life preferences. 
This allows abstract social outcomes to be translated into financial equivalents 
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grounded in lived experience. One of the core principles of SROI is that value should 
be defined by the stakeholder. The Value Game reveals which changes stakeholders 
genuinely consider important, how these changes fit into their lives, and how they 
compar e them with other goods or services they are familiar with.  

On the other hand, social outcomes such as psychological well -being, increased self -
confidence, improved parenting skills, or school readiness do not have obvious market 
prices. The Value Game enables stakeholders to compare these outcomes with 
products or  services that do have monetary values, making financial valuation 
possible. When monetary values are assigned solely by the analyst, the process 
inherently carries a risk of subjectivity. The Value Game minimizes this risk by basing 
valuation on what stak eholders say they would choose or prioritize in their own lives. 
This ensures that the estimated social value reflects the real preferences and lived 
experiences of those affected.  

 

Mothers  

ÿʭɐ ɾǸɳǍɶǍʌǸ ẌĞǍȺʔǸ gǍɃǸẍ ǸʲǸɶǪȡɾǸɾ ʭǸɶǸ ǪɐɅǱʔǪʌǸǱ ʭȡʌț ɃɐʌțǸɶɾ ɳǍɶʌȡǪȡɳǍʌȡɅȓ ȡɅ 
the programs. Both sessions were held online via Zoom. This method was carried out 
online using the visual boards in the Miro application. The first session included six 
mothe rs who had participated in one or more mother programs, while the second 
session included twelve mothers, each of whom had participated in only one mother 
program from the three centers. In total, eighteen mothers took part in the two Value 
Game exercises.   

As part of the Value Game exercise, participants were first asked the question: ẌoǍʬǸ 
ʳɐʔ ǸʲɳǸɶȡǸɅǪǸǱ ʌțɐɾǸ ǪțǍɅȓǸɾṤẍ The outcomes listed on the board reflected the 
changes that mothers/women themselves had expressed during the qualitative 
interviews. Each participant placed a check mark next to the outcomes they 
personally experienced. As shown in the board, all particip ants confirmed once again 
that they had experienced every outcome identified in the qualitative phase.  
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Group -1: Mothers from 
Gaziantep who 
participated in one or 
more mother programs  

 

 

 

 

 

 

 

Group -2: Mothers 
participated in only one 
mother program from the 
three centers  

 

 

 

After participants selected the outcomes  they had experienced, the next step was to 
ʔɅǱǸɶɾʌǍɅǱ țɐʭ ȡɃɳɐɶʌǍɅʌ ǸǍǪț ɐʔʌǪɐɃǸ ʭǍɾ ȒɶɐɃ ʌțǸ ɾʌǍȶǸțɐȺǱǸɶẏɾ ɳǸɶɾɳǸǪʌȡʬǸṣ ÿɐ 
do this, participants were asked: Ẍoɐʭ ȡɃɳɐɶʌǍɅʌ ȡɾ ȡʌ Ȓɐɶ ʳɐʔ ʌɐ ǸʲɳǸɶȡǸɅǪǸ ʌțȡɾ 
ǍɃɐʔɅʌ ɐȒ ǪțǍɅȓǸ Ȓɐɶ ɐɅǸ ʳǸǍɶṤẍ They were then asked to rate each outcome on a 
scale from 1  to  10, indicating the relative importance they attributed to each outcome. 
Understanding the importance of outcomes is a crucial component of the Value 
Game, as SROI methodology emphasizes valuing what truly matte rs to stakeholders.  
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Group -1: 
Mothers from 
Gaziantep who 
participated in 
one or more 
mother 
programs  

 

 

 

 

 

 

 

 

 

Group -2: 
Mothers 
participated in 
only one 
mother 
program from 
the three 
centers  
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After this step, participants were asked to list the wishes or hopes they would like to 
achieve/make within one year. Each participant wrote approximately 3 to 5 wishes. 
While discussing these wishes, they were described in ways that could be assigned a 
clear monetary value whenever possible. Identifying wishes that have a monetary 
equivalent is a fundamental part of the Value Game, because these items serve as 
reference points for valuing intangible social outcomes. By comparing the 
importance of an outcom e to the cost of a concrete, desirable item, stakeholders are 
able to express how much the outcome is valued in financial terms.   

Group -1: Mothers from Gaziantep who participated in one or more mother programs  

Group -2: Mothers participated in only one mother program from the three centers  
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Finally, participants were asked to consolidate their individual wish lists into a single 
group list. After a group discussion, the wishes were collectively prioritized and ranked 
from 1 to 5. These prioritized wishes were then compared with the outcomes 
participants had experienced. The researcher facilitating the Value Game asked 
participants to insert each experienced outcome into the final ranked list. In this way, 
the monetary value of each outcome was determined. By placing outcomes alongside 
real -lif e wishes with known or estimable financial costs, participants reveal the relative 
economic value they attribute to the changes they experienced. This ensures that the 
financial proxies used in the SROI calculation are grounded not in researcher 
assumption ɾṞ ǩʔʌ ȡɅ ʌțǸ ɾʌǍȶǸțɐȺǱǸɶɾẏ ɐʭɅ ɳɶȡɐɶȡʌȡʽǍʌȡɐɅ ǍɅǱ ɶǸǍȺ-world decision -
making processes.  

In the next step mothers discussed their individual wish lists to create a joint list that 
all agreed upon. In the final steps mothers were asked to collectively decide where on 
the list to place the outcomes experienced. The two lists are being presented below 
with the two outcomes positioned among items with market values . Based on the 
lists the professional judgement was made to use the financial proxy defined by the 
lower value of the cost of a one year rent of a 3 -ǩǸǱɶɐɐɃ țɐʔɾǸ ȡɅ !ǱȢʳǍɃǍɅṩ¸ʔɶǱǍȔȢ 
or Hatay, while the upper value was specified as the cost of opening one's own 
ǩʔɾȡɅǸɾɾ ȡɅ !ǱȢʳǍɃǍɅṩ¸ʔɶǱǍȔȢṩoǍʌǍʳ ṵᶳᶮᶮṞᶮᶮᶮṣᶮᶮ ÿ¬Ṷṣ  

 

After analyzing the lists generated during these sessions, financial equivalents for the 
identified changes were determined based on reference prices of comparable market 
goods or services, reflecting what participants were willing to pay or considered to 
have market value.  

Table 63 below provides financial proxies for the outcomes experienced by mothers:  
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Table -63: Financial proxies of outcomes experienced by mothers  

Outcome  Relative 
importance  

Financial  
proxy  

Value  
(TRY) 

Valuation method  

 
 
 
Psychological 
well -being  

 
 
 
9,25 

A value has been 
given between 
opening an own 
business in 
!ǱȢʳǍɃǍɅṞ ¸ʔɶǱǍȔȢṞ 
Hatay and the cost 
of renting a 3+1 
house for one year 
ȡɅ !ǱȢʳǍɃǍɅṞ 
¸ʔɶǱǍȔȢṞ oǍʌǍʳṣ 

 
 
 
350.000,00  

During the Value Game, this 
outcome was placed between 
two mother requests with 
market value. The lower value 
was specified as the cost of 
renting a 3+1 house for one year 
ȡɅ !ǱȢʳǍɃǍɅṩ¸ʔɶǱǍȔȢṩoǍʌǍʳṞ 
while the upper value was 
specified as the cost of openin g 
one's own business in 
!ǱȢʳǍɃǍɅṩ¸ʔɶǱǍȔȢṩoǍʌǍʳ 
(500,000.00 TL).  
 
During the analysis, this value 
was determined through 
deliberation, supported by desk 
research.  
 
In 2024, there are significant 
differences in the rental prices 
of 3+1 detached houses in the 
ǪȡʌȡǸɾ ɐȒ gǍʽȡǍɅʌǸɳ ¸ʔɶǱǍȔȢṞ 
!ǱȢʳǍɃǍɅṞ ǍɅǱ oǍʌǍʳṣ 
gǍʽȡǍɅʌǸɳ ¸ʔɶǱǍȔȢ ɾʌǍɅǱɾ ɐʔʌ 
as the most affordable city, with 
monthly rents ranging from 
6,000 TL to 10,000 TL,  due to its 
location in the district and 
more affordable housing prices. 
éǸɅʌǍȺ ɳɶȡǪǸɾ ȡɅ !ǱȢʳǍɃǍɅ ǍɶǸ 
slightly higher; especially in 
homes close to the center and 
new homes, rents generally 
start at 12,000 TL and can go up 
to 16,000 TL. Hatay has the 
high est rents among these 
three cities, with rents for 3+1 
detached houses in central and 
popular areas starting at 18,000 
TL per month and reaching up 
to 25,000 TL. Based on this 
information, the average 
annual rent is estimated at 
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200,000.00 TL.  
 
References:  
 
gǍʽȡǍɅʌǸɳ ¸ʔɶǱǍȔȢ ᶱọᶯ 
detached house rental prices:  
 
ǒ https://www.endeksa.com/t

r/analiz/turkiye/gaziantep/n
urdagi/endeks/kiralik/konut  

ǒ https://www.endeksa.com/t
r/analiz/turkiye/gaziantep/e
ndeks/kiralik/konut  

 

General rental price 
information for Gaziantep:  
ǒ https://www.emlakjet.com/

kiralik -daire/gaziantep  
 

!ǱȢʳǍɃǍɅ ᶱọᶯ ǱǸʌǍǪțǸǱ țɐʔɾǸ 
rental prices:  
 
ǒ https://www.emlakjet.com/

kiralik -konut/adiyaman -
adiyaman -merkez  

ǒ https://www.emlakjet.com/
kiralik -konut/adiyaman  

ǒ https://www.inceleremlak.c
om/adiyaman -kiralik -
konut -daire  

 

General rental price 
ȡɅȒɐɶɃǍʌȡɐɅ Ȓɐɶ !ǱȢʳǍɃǍɅṝ 
 
ǒ https://www.emlakjet.com/

kiralik -daire/adiyaman  
 

Hatay 3+1 detached house 
rental prices:  
 

ǒ https://www.emlakjet.com/
kiralik -daire/hatay  

ǒ http://www.iskenderundilek
emlak.com/kiralik/mustakil -
ev/ilanlari/0751051140971081
96177107 

https://www.endeksa.com/tr/analiz/turkiye/gaziantep/nurdagi/endeks/kiralik/konut
https://www.endeksa.com/tr/analiz/turkiye/gaziantep/nurdagi/endeks/kiralik/konut
https://www.endeksa.com/tr/analiz/turkiye/gaziantep/nurdagi/endeks/kiralik/konut
https://www.endeksa.com/tr/analiz/turkiye/gaziantep/endeks/kiralik/konut
https://www.endeksa.com/tr/analiz/turkiye/gaziantep/endeks/kiralik/konut
https://www.endeksa.com/tr/analiz/turkiye/gaziantep/endeks/kiralik/konut
https://www.emlakjet.com/kiralik-daire/gaziantep
https://www.emlakjet.com/kiralik-daire/gaziantep
https://www.emlakjet.com/kiralik-konut/adiyaman-adiyaman-merkez
https://www.emlakjet.com/kiralik-konut/adiyaman-adiyaman-merkez
https://www.emlakjet.com/kiralik-konut/adiyaman-adiyaman-merkez
https://www.emlakjet.com/kiralik-konut/adiyaman
https://www.emlakjet.com/kiralik-konut/adiyaman
https://www.inceleremlak.com/adiyaman-kiralik-konut-daire
https://www.inceleremlak.com/adiyaman-kiralik-konut-daire
https://www.inceleremlak.com/adiyaman-kiralik-konut-daire
https://www.emlakjet.com/kiralik-daire/adiyaman
https://www.emlakjet.com/kiralik-daire/adiyaman
https://www.emlakjet.com/kiralik-daire/hatay
https://www.emlakjet.com/kiralik-daire/hatay
http://www.iskenderundilekemlak.com/kiralik/mustakil-ev/ilanlari/075105114097108196177107
http://www.iskenderundilekemlak.com/kiralik/mustakil-ev/ilanlari/075105114097108196177107
http://www.iskenderundilekemlak.com/kiralik/mustakil-ev/ilanlari/075105114097108196177107
http://www.iskenderundilekemlak.com/kiralik/mustakil-ev/ilanlari/075105114097108196177107
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Feeling 
adequate and 
confident as a 
mother  

 
9,7 

Anchor value:  
350.000,00 TRY  
("Psychological 
well -being" 
financial proxy)  

367.027,00  Value anchoring:  
  
The value of the change 
"psychological well -being", 
whose value was determined 
by the "Value Game", was used 
as an "anchor", and the value of 
the change "feeling adequate 
and confident as a mother" was 
determined according to the 
relative importance of the  
changes.  

Defending 
ʭɐɃǸɅẏɾ 
rights  

9,4 Anchor value:  
350.000,00 TRY  
("Psychological 
well -being" 
financial proxy)  

355.675,00  Value anchoring:  
  
The value of the change 
"psychological well -being", 
whose value was determined 
by the "Value Game", was used 
as an "anchor", and the value of 
the change "defending 
ʭɐɃǸɅẏɾ ɶȡȓțʌɾṦ ʭǍɾ 
determined according to the 
relative importance of the 
changes.  

 
 
 
Teachers working in AÇEV centers and mobile learning units  

ÿʭɐ ɾǸɳǍɶǍʌǸ ẌĞǍȺʔǸ gǍɃǸẍ ǸʲǸɶǪȡɾǸɾ ʭǸɶǸ ǪɐɅǱʔǪʌǸǱ ʭȡʌț ʌǸǍǪțǸɶɾ ȡɅʬɐȺʬǸǱ ȡɅ ʌțǸ 
programs. Both sessions were held online via Zoom. The first session included seven 
teachers working at the AÇEV Child and Family Centers, while the second session 
included fi ve teachers working in the mobile learning units. In total, twelve teachers 
participated in the two Value Game exercises.  

As part of the Value Game exercise, teachers were first asked the question: ẌoǍʬǸ ʳɐʔ 
ǸʲɳǸɶȡǸɅǪǸǱ ʌțǸɾǸ ǪțǍɅȓǸɾṤẍ The outcomes listed on the board reflected the 
changes that teachers themselves had expressed during the qualitative interviews. 
Each teacher placed a check mark next to the outcomes they personally experienced. 
As shown in the board, most teachers confirm ed that they had experienced every 
outcome identified in the qualitative phase.  
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Group -1: Teachers 
working at AÇEV 
centers  

 

 

 

 

 

Group -2: Teachers 
working in mobile 
learning units  

 

 

 

 

 

 

After teachers selected the outcomes they had experienced, the next step was to 
ʔɅǱǸɶɾʌǍɅǱ țɐʭ ȡɃɳɐɶʌǍɅʌ ǸǍǪț ɐʔʌǪɐɃǸ ʭǍɾ ȒɶɐɃ ʌțǸ ɾʌǍȶǸțɐȺǱǸɶẏɾ ɳǸɶɾɳǸǪʌȡʬǸṣ ÿɐ 
do this, teachers were asked: Ẍoɐʭ ȡɃɳɐɶʌǍɅʌ ȡɾ ȡʌ Ȓɐɶ ʳɐʔ ʌɐ ǸʲɳǸɶȡǸɅǪǸ ʌțȡɾ ǍɃɐʔɅʌ 
ɐȒ ǪțǍɅȓǸ Ȓɐɶ ɐɅǸ ʳǸǍɶṤẍ Teachers were then asked to rate each outcome on a scale 
from 1  to  10, indicating the relative importance they attributed to each outcome.  
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Group -1: Teachers working at AÇEV centers  

 
Group -2: Teachers working in mobile learning units  

After this step, teachers were asked to list the wishes or hopes they would like to 
achieve/make within one year. Each participant wrote approximately 3 to 5 wishes. 
While discussing these wishes, they were described in ways that could be assigned a 
clear monetary value whenever possible.  



 

164 

 
Group -1: Teachers working at AÇEV centers  

Group -2: Teachers working in mobile learning units  

Finally, teachers were asked to consolidate their individual wish lists into a single 
group list. After a group discussion, the wishes were collectively prioritized and ranked 
from 1 to 5. These prioritized wishes were then compared with the outcomes 
parti cipants had experienced. The researcher facilitating the Value Game asked 
participants to insert each experienced outcome into the final ranked list.  



 

165 

 

After analyzing the lists generated during these sessions, financial equivalents for the 
identified changes were determined based on reference prices of comparable market 
ȓɐɐǱɾ ɐɶ ɾǸɶʬȡǪǸɾṞ ɶǸȒȺǸǪʌȡɅȓ ɳǍɶʌȡǪȡɳǍɅʌɾẏ ɳǸɶǪǸȡʬǸǱ ʭȡȺȺȡɅȓɅǸɾɾ ʌɐ ɳǍʳ ɐɶ ɃǍɶȶǸʌ-
ba sed valuations for those changes.  

Table 64 below provides financial proxies for the changes experienced by teachers:  
 
Table -64: Financial proxies of outcomes experienced by teachers  

Outcome  Relative 
importance  

Financial  
proxy  

Value  
(TRY) 

Valuation method  

 
 
 
Positive 
outlook for the 
future  

 
 
 
9,2 

During the Value 
Game, the center -
based teachers 
assigned a higher 
value to this 
change than to 
owning a 3+1 
detached house 
with a large garden, 
swimming pool, 
and earthquake 
resistant structure 

 
 
 
500.000,00  

During the Value Game, 
teachers working in centers 
assigned a higher value to this 
outcome than a 3+1 detached 
house with a large garden, 
swimming pool, and 
earthquake resistance in 
!ǱȢʳǍɃǍɅṩ¸ʔɶǱǍȔȢṩoǍʌǍʳṞ ǍɅǱ 
no ceiling value was specified.  
 
For this outcome, mobile 
learning unit teachers valued a 
cafe with workshop/play areas 
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located in 
!ǱȢʳǍɃǍɅṞ ¸ʔɶǱǍȔȢṞ 
or Hatay.  

 
No upper value 
limit (ceiling value) 
was determined by 
the center teachers 
during the exercise.  

The mobile unit 
teachers, on the 
other hand, valued 
this change 
between a café 
with workshop and 
play areas for 
women and 
children and a 
detached, duplex 
house with a 
garden near the 
ɾǸǍɾȡǱǸ ȡɅ ¶ʔȔȺǍṣ 

 

for women and children and a 
detached, garden -equipped, 
duplex house near the sea in 
¶ʔȔȺǍṣ 
 
During the analysis, with the 
support of desk research, a 
value of 500,000.00 TL was 
determined through 
deliberation.  
 
In 2024, the average monthly 
rent for 3+1, detached, spacious 
garden, and pool houses in the 
ǪǸɅʌǸɶɾ ɐȒ !ǱȢʳǍɃǍɅṞ oǍʌǍʳṞ 
ǍɅǱ ¸ʔɶǱǍȔȢ ʭǍɾ 
approximately 50,000 TL.  
 
Average Rent Calculation  
 
!ǱȢʳǍɃǍɅṝ ᶱᶮṞᶮᶮᶮ - 50,000 TL  
Hatay: 35,000 - 100,000 TL  
¸ʔɶǱǍȔȢṝ ᶰᶳṞᶮᶮᶮ - 45,000 TL  
 
The approximate value was 
obtained by taking the average 
of the price ranges given in 
these cities. The fact that the 
houses in these three regions 
are private and newly built, 
especially with pools and 
gardens, raises this average.  
uɅ ¶ʔȔȺǍṞ ʌțǸ ɶǸɅʌǍȺ ɳɶȡǪǸɾ Ȓɐɶ Ǎ 
detached duplex house with a 
garden near the sea in 2023 -
2024 have varied widely. 
Depending on the area, 
location, and amenities of the 
house (pool, furniture, garden 
size, etc.), monthly rental prices 
have ranged from an average 
of 20,000 TL to 70,000 TL. In 
popular areas such as Bodrum, 
Fethiye, and Marmaris, monthly 
rents for luxury villas can 
exceed 100,000 TL.  
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References:  
 
ǒ https://www.emlakjet.com/

kiralik -mustakil -ev/mugla   
ǒ https://www.airbnb.com.tr/

mugla -turkiye/stays    
ǒ https://www.airbnb.com.tr/

mugla -region -turkiye/stays   
ǒ https://www.airbnb.com.tr/s

elimiye -turkiye/stays/patio  
ǒ https://www.emlakjet.com/

kiralik -konut/mugla  
ǒ https://tekce.com/tr/emlak -

turkiye/mugla -
fethiye?type=ev&page=4  

ǒ https://www.era.com.tr/mu
gla -kiralik/mustakil -ev 

ǒ https://www.emlakjet.com/
satilik -mustakil -ev/mugla  

ǒ 9.http://cb.com.tr/mugla/m
ustakil -ev?pager_p=2  

Psychological 
fatigue  

 
9,6* 

Anchor value:  
500.000,00 TRY  
("Positive outlook 
for the future" 
financial proxy)  

-521.739,13 Value anchoring:  
  
The value of the change 
"positive outlook for the future", 
whose value was determined 
by the "Value Game", was used 
as an "anchor", and the value of 
the change "psychological 
fatigue" was determined 
according to the relative 
importance of the changes.  

Decreasing 
the feeling of 
psychological 
fatigue  

9,2 Anchor value:  
350.000,00 TRY  
("Psychological 
well -being" 
financial proxy)  

500.000,00  Value anchoring:  
  
The value of the change 
"psychological well -being", 
whose value was determined 
by the "Value Game", was used 
as an "anchor", and the value of 
the change "decreasing the 
feeling of psychological fatigue" 
was determined according to 
the relative importance o f the 

https://www.emlakjet.com/kiralik-mustakil-ev/mugla
https://www.emlakjet.com/kiralik-mustakil-ev/mugla
https://www.airbnb.com.tr/mugla-turkiye/stays
https://www.airbnb.com.tr/mugla-turkiye/stays
https://www.airbnb.com.tr/mugla-region-turkiye/stays
https://www.airbnb.com.tr/mugla-region-turkiye/stays
https://www.airbnb.com.tr/selimiye-turkiye/stays/patio
https://www.airbnb.com.tr/selimiye-turkiye/stays/patio
https://www.emlakjet.com/kiralik-konut/mugla
https://www.emlakjet.com/kiralik-konut/mugla
https://tekce.com/tr/emlak-turkiye/mugla-fethiye?type=ev&page=4
https://tekce.com/tr/emlak-turkiye/mugla-fethiye?type=ev&page=4
https://tekce.com/tr/emlak-turkiye/mugla-fethiye?type=ev&page=4
https://www.era.com.tr/mugla-kiralik/mustakil-ev
https://www.era.com.tr/mugla-kiralik/mustakil-ev
https://www.emlakjet.com/satilik-mustakil-ev/mugla
https://www.emlakjet.com/satilik-mustakil-ev/mugla
http://cb.com.tr/mugla/mustakil-ev?pager_p=2
http://cb.com.tr/mugla/mustakil-ev?pager_p=2
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changes.  
 

Awareness of 
inequality  

9,8 Anchor value:  
500.000,00 TRY  
("Positive outlook 
for the future" 
financial proxy)  

532.608,69  Value anchoring:  
  
The value of the change 
"psychological well -being", 
whose value was determined 
by the "Value Game", was used 
as an "anchor", and the value of 
the change "awareness of 
inequality" was determined 
according to the relative 
importance of the changes.  

*Data collected in a survey conducted by teachers working at the centers regarding the 
relative importance of this outcome, when compared to the value indicated in the Value Game 
application, showed that this outcome was considered much more important duri ng the 
Value Game. Seven out of 23 teachers working at the centers participated in the Value Game 
application. The surveys were completed online by the teachers. The Value Game, on the other 
hand, was conducted with the teachers via the Zoom application, a nd one -on -one 
communication was established. Therefore, the data collected during the Value Game was 
found to be more reliable, and the relative importance data shared during this application was 
included in the scope of the analysis.  
 
In addition, the Value Game application was carried out with 5 out of 6 people working in 
mobile learning units. In the first stage of the Value Game, teachers were asked again whether 
they had experienced this change. Only 1 out of 5 teachers stated that they had experienced 
the change. After this stage, when asked about the relative importance of the outcome, all 5 
teachers indicated that the relative importance of this outcome was low (1 and 2 out of 10). 
Therefore, a consistent result was obtained becau se they did not experience the change, and 
this outcome was excluded from the scope specifically for mobile learning unit teachers.  
 
Center managers/coordinators  

! ẌĞǍȺʔǸ gǍɃǸẍ ǸʲǸɶǪȡɾǸ ʭǍɾ ǪɐɅǱʔǪʌǸǱ ʭȡʌț ǪǸɅʌǸɶ ɃǍɅǍȓǸɶɾṩǪɐɐɶǱȡɅǍʌɐɶɾ 
responsible for coordinating and managing the centers. This exercise was conducted 
online via Zoom, and a total of three center managers participated in the exercise.  

As part of the Value Game exercise, center managers/coordinators were first asked 
the question: ẌoǍʬǸ ʳɐʔ ǸʲɳǸɶȡǸɅǪǸǱ ʌțǸɾǸ ǪțǍɅȓǸɾṤẍ The outcomes listed on the 
board reflected the changes that managers/coordinators themselves had expressed 
during the qualitative interviews. Each participant placed a check mark next to the 
outcomes they personally experienced. As shown in the board, all center managers 
and coordinators confirmed that they had experienced every outcome identified in 
the qualitative phase.  










































































































































































































































































































































